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OR�SOME�TIME�NOW��A�CHANGE�HAS�BEEN�UNDER�WAY��MORE�AND�MORE�PEOPLE�ARE&
SEEING�THE�ISSUE�OF�CITIZENSHIP�IN�1U©BEC�IN�A�NEW�AND�MODERN�LIGHT��4HE�NEW

OUTLOOK�IS�THAT�OF�:%2/�%8#,53)/.��AND�ITS�IDEAL�IS�FOR�EACH�AND�EVERY�CITIZEN

TO�BE�ABLE�TO�PARTICIPATE�FULLY�IN�THE�DEVELOPMENT�OF�1U©BEC�SOCIETY�

!�3CHOOL�FOR�THE�&UTURE��THE�POLICY�PROPOSAL�WE�ARE�PRESENTING�TODAY��SALUTES�THE

EFFORTS�THAT�1U©BEC�SCHOOLS�ARE�ALREADY�MAKING�TO�ENSURE�THE�SUCCESS�OF�ALL�STUDENTS�

IN�BOTH�THE�YOUTH�AND�ADULT�SECTORS��!T�THE�SAME�TIME��THE�PROPOSAL�CALLS�ON�US�TO

ADOPT�A�BROADER�PERSPECTIVE�ON�INTEGRATION�AND�INTERCULTURAL�EDUCATION��AFFIRMING

OUR�DESIRE�TO�LIVE�TOGETHER��SHARING�COMMON�VALUES�AND�DEVELOPING�OUR�SENSE�OF

BELONGING�IN�1U©BEC�SOCIETY��)N�THIS�SENSE��THE�PROPOSAL�URGES�EVERYONE PARENTS�

FAMILIES��THE�EDUCATIONAL�MILIEU�AND�LOCAL�COMMUNITIES TO�JOIN�WITH�US�IN�STRIVING

TO�FULLY�REALIZE�THE�PROMISE�OF�1U©BEC S�DIVERSITY�

4HIS�POLICY�PROPOSAL�REPRESENTS�A�NEW�STEP�TOWARDS�A�MORE�INCLUSIVE�SOCIETY��7E

ARE�PLEASED�TO�PROPOSE�A�PLAN�THAT�INVOLVES�EDUCATION�IN�A�COLLECTIVE�EFFORT�OF�SOCIETY

AS�A�WHOLE�
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N�THE�CONTEXT�OF�THE�REFORM�ANNOUNCED�BY�0AULINE�-AROIS�IN�THE�FALL�OF�������THE)MINIST¨RE�DE�L �DUCATION�HAS�DEVELOPED�A�POLICY�PROPOSAL�DEFINING�THE�RESPONSIBILITIES
OF�THE�SCHOOLS�AND�THE�-INIST¨RE�REGARDING�INTEGRATION�AND�INTERCULTURAL�EDUCATION��4HE
PROPOSAL�INDICATES�THE�MAJOR�APPROACHES�THAT�SCHOOLS�SHOULD�ADOPT�IN�THEIR�EFFORTS�TO
INTEGRATE� NEWLY� ARRIVED� STUDENTS� AND� PREPARE� THE� WHOLE� STUDENT� POPULATION� TO
PARTICIPATE�IN�SOCIAL�INTERACTION�IN�A�DEMOCRATIC��FRANCOPHONE��PLURALISTIC�1U©BEC�

4HE� POLICY� ON� INTEGRATION� AND� INTERCULTURAL� EDUCATION�� WHICH� IS� ADDRESSED� TO
ELEMENTARY�AND�SECONDARY�SCHOOL�PERSONNEL�IN�ALL�REGIONS�OF�1U©BEC�AND�IN�ALL�SECTORS
OF� THE� EDUCATION� SYSTEM�� HAS� BEEN� PREPARED� BY� A� WORK� GROUP� MADE� UP� OF
REPRESENTATIVES� FROM� THE�WORLD�OF� EDUCATION�� THE�MINIST¨RE�DES�2ELATIONS� AVEC� LES
CITOYENS�ET�DE�L )MMIGRATION��THE�MINIST¨RE�DE�LA�-©TROPOLE�AND�THE�CITY�OF�-ONTR©AL�
4HE� WORK� GROUP� ALSO� RECEIVED� INPUT� FROM� AN� ADVISORY� COMMITTEE� OF� EXPERTS� IN
INTERCULTURAL�RELATIONS�IN�THE�SCHOOLS�

4HE�POLICY�PROPOSAL�PROVIDES�GUIDELINES�FOR�HELPING�RECENT�IMMIGRANTS�LEARN�&RENCH
AND�ASSIMILATE�THE�BASIC�NORMS�AND�VALUES�OF�1U©BEC�SOCIETY��WHICH�ARE�ESSENTIAL�BOTH
FOR� THEIR� SUCCESS� IN� SCHOOL� AND� FOR� THEIR� SOCIAL� AND� LINGUISTIC� INTEGRATION�� )T� ALSO
PROVIDES�ORIENTATIONS�FOR�EDUCATING�THE�STUDENT�POPULATION�AS�A�WHOLE�IN�THE�RIGHTS�AND
RESPONSIBILITIES�OF�CITIZENSHIP�AND�IN�OPENNESS�TO�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS
DIVERSITY��

4HE� FIRST� CHAPTER� DESCRIBES� THE� DIVERSITY� OF� THE� SCHOOL� POPULATION� AND� RECALLS� THE
SCHOOLS �MANDATE�TO�EDUCATE�AND�INTEGRATE�YOUNG�IMMIGRANTS��WHICH��SINCE�THE�COMING
INTO� FORCE� OF� THE�#HARTER� OF� THE� &RENCH� ,ANGUAGE� IN� ������ CONCERNS�MAINLY� THE
&RENCH
LANGUAGE�SECTOR��4HE�RELATIVE�CONCENTRATION�OF�IMMIGRANT�STUDENTS�IN�-ONTR©AL
IS�DISCUSSED��AS�IS�THEIR�VARIABLE�DISTRIBUTION�AMONG�THE�SCHOOL�BOARDS�CONCERNED�AND
THE�OBLIGATION�OF�ALL� SCHOOLS�� IRRESPECTIVE�OF� THE� RELATIVE�DIVERSITY�OF� THEIR� STUDENT
POPULATION��TO�ENSURE�THAT�ALL�STUDENTS�RECEIVE�THE�SAME�BASIC�EDUCATION�AND�ADHERE�TO
THE�SHARED�VALUES�OF�OUR�SOCIETY�

4HE�SECOND�CHAPTER�DEALS�WITH�THE�THREE�PRINCIPLES�FOR�ACTION�ON�WHICH�1U©BEC�SCHOOLS
SHOULD�BASE�THEIR�ACCOMMODATION�OF�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�
0ROMOTING� EQUALITY� OF� OPPORTUNITY�� THE� FIRST� PRINCIPLE� FOR� ACTION�� INVOLVES
ELIMINATING�DISCRIMINATION�AND�TAKING�APPROPRIATE�MEASURES�TO�COMPENSATE��IN�A�SPIRIT
OF�EQUITY��FOR�WHATEVER�LEARNING�DISADVANTAGES�IMMIGRANT�STUDENTS�MAY�PRESENT�ON
ARRIVAL�� IN� ORDER� TO� ALLOW� THESE� STUDENTS� TO� LEARN�� SOCIALIZE� AND� PREPARE� FOR� AN
OCCUPATION��LIKE�THE�OTHER�STUDENTS��!�COMMAND�OF�&RENCH��THE�COMMON�LANGUAGE
OF�PUBLIC�LIFE��IS�THE�FOCUS�OF�THE�SECOND�PRINCIPLE�FOR�ACTION��3CHOOLS�MUST�GIVE�ALL
THEIR� STUDENTS� ACCESS� TO� A� SOLID� GROUNDING� IN�&RENCH��WHETHER� AS� THE� LANGUAGE�OF
INSTRUCTION�OR�AS�A�SECOND�LANGUAGE��4HE�THIRD�PRINCIPLE�FOR�ACTION��EDUCATION�FOR
DEMOCRATIC�CITIZENSHIP�IN�A�PLURALISTIC�SOCIETY��AIMS�TO�PREPARE�STUDENTS�TO�PLAY�AN
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ACTIVE� ROLE� IN� A� DEMOCRATIC�1U©BEC� SOCIETY� BY� UNDERSTANDING� THAT� SOCIETY� AND� BY
SHARING�ITS�COMMON�VALUES��OF�WHICH�THE�RECOGNITION�OF�DIVERSITY�IS�ONE�

4HE�THIRD�CHAPTER�PRESENTS�AN�OVERVIEW�OF�THE�SCHOOL�SYSTEM S�EFFORTS�TO�DATE�IN�THE
AREAS�OF�INTEGRATION�AND�INTERCULTURAL�EDUCATION�AND�THE�PRIORITIES�FOR�FUTURE�ACTION�
2EGARDING�SUCCESS�IN�SCHOOL��TAKING�ALL�SECTORS�TOGETHER��THE�PERFORMANCE�OF�YOUNG
ALLOPHONES INCLUDING�BOTH�IMMIGRANTS�AND�THE�CHILDREN�OF�IMMIGRANTS IS�COMPARABLE
TO� THAT� OF� OTHER� STUDENTS�� BUT� STUDENTS� BELONGING� TO� CERTAIN� GROUPS� EXPERIENCE
DIFFICULTIES���)T�HAS�BEEN�NOTED�THAT�ALLOPHONE�IMMIGRANT�STUDENTS�WHO�ARRIVE�IN�THE
&RENCH
LANGUAGE�SCHOOL�SYSTEM�AT�ADOLESCENCE�ARE�MUCH�LESS�LIKELY�THAN�OTHER�STUDENTS
TO�OBTAIN�THEIR�SECONDARY�SCHOOL�DIPLOMA��WHILE�THE�SITUATION�OF�STUDENTS�WITH�DIFFICULTY
INTEGRATING�INTO�SCHOOL��WHO�GENERALLY�HAVE�HAD�LITTLE�OR�NO�SCHOOLING�PRIOR�TO�THEIR
ARRIVAL�IN�1U©BEC��REMAINS�PROBLEMATIC��4HE�PROPORTION�OF�SUCH�STUDENTS�IN�WELCOMING
CLASSES� HAS� REMAINED� STABLE� FOR� MANY� YEARS�� !S� FOR� ADULT� IMMIGRANTS�� A� HIGH
PROPORTION�OF� THEM�MAKE�USE�OF� THE�ADULT�EDUCATION�SERVICES��BUT� THE� ISSUE�OF� THE
RECOGNITION�OF�THEIR�PRIOR�SCHOLASTIC�AND�EXPERIENTIAL�LEARNING�HAS�NOT�BEEN�RESOLVED�

#ONCERNING�SUPPORT�FOR�THE�ACQUISITION�OF�PROFICIENCY�IN�&RENCH��THE�FINDING�IS�THAT
IMMIGRANT�STUDENTS�OR�STUDENTS�WHOSE�PARENTS�ARE�IMMIGRANTS�MASTER�&RENCH�AS�THE
LANGUAGE�OF�INSTRUCTION�ADEQUATELY��AT�LEAST�IN�FUNCTIONAL�TERMS��(OWEVER��THE�TENDENCY
IN�RECENT�YEARS�TO�PROLONG�THE�LENGTH�OF�TIME�SUCH�STUDENTS�SPEND�IN�WELCOMING�CLASSES
SUGGESTS� THAT� THEY� ARE� PERCEIVED� AS� BEING� LESS� AND� LESS� PROFICIENT� IN� &RENCH�
-EANWHILE��STUDENTS�IN�THE�%NGLISH�YOUTH�SECTOR�GENERALLY�FEEL�THAT�THEIR�COMMAND�OF
&RENCH� IS�VERY� LIMITED�� )MMIGRANT� STUDENTS� IN� ADULT� EDUCATION� IN� THE�&RENCH
� AND
%NGLISH
LANGUAGE�SECTORS�HAVE�ACCESS�TO�A�VARIETY�OF�FRANCIZATION�SERVICES��BUT�THERE
SEEM�TO�BE�FEW�MEASURES�PERMITTING�STUDENTS�TO�BRIDGE�THE�GAP�BETWEEN�THE�BASIC�SKILLS
and the proficiency necessary to study or work in French.

4HE�LAST�ITEM�IN�THE�OVERVIEW�CONCERNS�MEASURES�TAKEN�TO�PROMOTE�THE�SHARED�VALUES
AND�THE�HERITAGE�OF�1U©BEC�AND�TO�TAKE�DIVERSITY�INTO�ACCOUNT��3OME�EFFORTS�HAVE�BEEN
MADE� ALONG� THESE� LINES� IN� THE� PRESENT� CURRICULUM�� BUT� THEY� HAVE� BEEN� MODEST�
)MMIGRANT�STUDENTS�ARE�NOT�GIVEN�ADEQUATE�ACCESS�TO�INFORMATION�ON�1U©BEC S�HERITAGE�
HISTORY�� VALUES� AND� CUSTOMS��2ELATIONS� AMONG� STUDENTS� AND�BETWEEN� STUDENTS� AND
TEACHERS�DO�NOT�ALWAYS�REFLECT�THE�CLIMATE�OF�MUTUAL�UNDERSTANDING�THAT�SHOULD�PREVAIL�
3OME� STAFF� MEMBERS� CONTINUE� TO� STRESS� THE� NEED� TO� DEVELOP� GREATER� SKILL� IN� THE
MANAGEMENT�OF�DIVERSITY��3CHOOL�BOARD�MEASURES� TO� REPRODUCE� IN�SCHOOL� STAFF� THE
DIVERSITY�OF�1U©BEC�SOCIETY�HAVE�NOT�BEEN�VERY�EFFECTIVE�SO�FAR��#OLLABORATION�BETWEEN
THE�SCHOOL�AND�THE�FAMILY�AND�COMMUNITY�LIKEWISE�REMAINS��FOR�THE�MOST�PART��SPORADIC
AND�LIMITED��4HE�UNIVERSITIES�HAVE�MADE�A�REAL�EFFORT��SETTING�UP�PROGRAMS�AND�COURSES
TO�ENSURE�THAT�INTERCULTURAL�EDUCATION�IS�PART�OF�THE�INITIAL�TRAINING�AND�CONTINUING
EDUCATION�OF�SCHOOL�STAFF���4HESE�EFFORTS�HAVE�HAD�A�HIGHER�PROFILE�SINCE�THE�REFORM�OF
TEACHER�TRAINING��-ANY�SCHOOL�TEAMS�ARE�RELYING�INCREASINGLY�ON�PEER�TEACHING�
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4HE�FOURTH�AND�FINAL�CHAPTER�OF�THE�POLICY�PROPOSAL�GOES�TO�THE�HEART�OF�THE�MATTER�
PROPOSING�SEVEN�ORIENTATIONS�FOR�SCHOOLS�TO�FOLLOW�IN�THE�AREAS�OF�INTEGRATION�AND
INTERCULTURAL�EDUCATION��4HE�FIRST�ORIENTATION�UNDERSCORES�THE�ROLE�OF�REGULAR�CLASSES
AS�THE�PRINCIPAL�CONTEXT�FOR�THE�INTEGRATION�OF�NEWLY�ARRIVED�IMMIGRANT�STUDENTS��4HIS
ORIENTATION�REJECTS�THE�PRACTICE�OF�KEEPING�ALLOPHONE�STUDENTS�IN�WELCOMING�CLASSES�FOR
PROTRACTED�PERIODS��RECOMMENDING�INSTEAD�THAT�THEY�BE�INTEGRATED�INTO�REGULAR�CLASSES
AND�RECEIVE�HELP�LEARNING�&RENCH��4HE�SECOND�ORIENTATION�CALLS�FOR�RAPID��EFFECTIVE
HELP�FOR�STUDENTS�WITH�DIFFICULTY�INTEGRATING�INTO�SCHOOL�IN�ORDER�TO�AVOID�PLACING�THEM
IN�A�SITUATION�LEADING�TO�FAILURE�AND�DISCOURAGING�THEM��4HE�MEASURES�TAKEN�HAVE�TO
BE�SUITED�TO�THE�REALITIES�OF�THE�MILIEU�AND�THE�NEEDS�OF�THE�STUDENTS�IN�QUESTION��4HE
THIRD� ORIENTATION� EMPHASIZES� THE� NEED� FOR� SCHOOLS� TO� INVOLVE� FAMILIES� AND� THE
COMMUNITY�MORE�IN�THE�EDUCATIONAL�MISSION�

4HE� FOURTH�ORIENTATION� STRESSES� THAT� LEARNING�&RENCH� IS�AN�ONGOING�PROCESS��4HIS
APPROACH�ENABLES�NON
FRANCOPHONE�STUDENTS�TO�INCREASE�THEIR�PROFICIENCY�IN�&RENCH�
ACCORDING�TO�THEIR�NEEDS��BY�ENSURING�BETTER�COORDINATION�AMONG�SERVICES�OFFERING
INSTRUCTION�IN�THE�&RENCH�LANGUAGE��4HE�FIFTH�ORIENTATION�ALSO�CONCERNS�LANGUAGE�
URGING�THE�EDUCATION�COMMUNITY�TO�HIGHLIGHT�THE�ROLE�OF�&RENCH�AS�A�VEHICLE�OF�CULTURAL
AND�INTELLECTUAL�LIFE��)N�ADDITION�TO�MASTERING�THE�LANGUAGE��IMMIGRANTS�SHOULD�BE�GIVEN
OPPORTUNITIES� TO� ENJOY� USING� IT� IN� EVERYDAY� SITUATIONS�� WHICH� WILL� ENHANCE� THEIR
UNDERSTANDING�OF�1U©BEC�CULTURE�AND�OF�FRANCOPHONE�CULTURE�IN�GENERAL��

4HE�SIXTH�ORIENTATION�IS�FOR�THE�CURRICULUM�AND�SCHOOL�LIFE�TO�CONVEY�THE�HERITAGE�AND
SHARED�VALUES�OF�1U©BEC��INCLUDING�OPENNESS�TO�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS
DIVERSITY�� �4HUS��COURSE�AND�PROGRAM�CONTENT� SHOULD� TRANSMIT� THE�BASIC�VALUES�OF
1U©BEC�SOCIETY��WHILE�HELPING�STUDENTS�RECOGNIZE�THE�CONTRIBUTION�MADE�BY�DIVERSITY�
AND�SCHOOL�LIFE�SHOULD�BE�USED�TO�INTRODUCE�STUDENTS�TO�THE�EXERCISE�OF�DEMOCRACY�
PREPARE�THEM�TO�PARTICIPATE�IN�THE�COMMON�CIVIC�SPACE�AND�FOSTER�A�SENSE�OF�SOLIDARITY�
4HE�SEVENTH�ORIENTATION�INVOLVES�ONGOING�TRAINING�FOR�ALL�SCHOOL�STAFF��BECAUSE�ALL
MEMBERS�OF�THE�STAFF�ARE�RESPONSIBLE�FOR�PROMOTING�OPENNESS�TO�DIVERSITY�AND�FOR�THE
INTEGRATION�OF�ANY�NEW�IMMIGRANT�STUDENTS�

4HE�SUCCESS�OF�ANY�POLICY�DEPENDS�ON�THE�SUPPORT�OF�THOSE�RESPONSIBLE�FOR�APPLYING�IT�
!LONG� THESE� LINES�� IT� IS� TO� BE� HOPED� THAT� THE� EDUCATION� COMMUNITY� ADOPTS� THESE
ORIENTATIONS�WHOLEHEARTEDLY�AND�TRANSLATES�THEM�INTO�SUITABLE�MEASURES�THAT�OPTIMIZE
THE��POLICY S�EFFECTIVENESS��THUS�CONTRIBUTING�TO�THE�RENEWAL�OF�THE�EDUCATION�SYSTEM�
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HIS�POLICY�PROPOSAL�FOLLOWS�UP�ON�THE�INTENTIONS�EXPRESSED�BY�%DUCATION�-INISTER40AULINE�-AROIS�IN�!�.EW�$IRECTION�FOR�3UCCESS��-INISTERIAL�0LAN�OF�!CTION�FOR�THE
2EFORM�OF�THE�%DUCATION�3YSTEM�IN�THE�FALL�OF�������)T�INDICATES�THE�MAJOR�APPROACHES
THAT� THE� EDUCATIONAL� COMMUNITY� SHOULD�ADOPT� IN� ITS� EFFORTS� TO� INTEGRATE� IMMIGRANT
STUDENTS� AND� PREPARE� THE� WHOLE� STUDENT� POPULATION� TO� PARTICIPATE� IN� BUILDING� A
DEMOCRATIC��FRANCOPHONE��PLURALISTIC�1U©BEC�

4HE�POLICY�PROPOSAL�THUS�REFLECTS�THE�OUTLOOK�OF�THE�MOST�RECENT�REPORT�TO�5.%3#/
BY�THE�)NTERNATIONAL�#OMMISSION�ON�%DUCATION�IN�THE�4WENTY
FIRST�#ENTURY��,EARNING�
4HE�4REASURE�7ITHIN��AND�UNDERSCORES�THE�IMPORTANCE�OF�TEACHING�STUDENTS�HOW�TO�LIVE
WELL� TOGETHER��4HIS�NEW�LEARNING�FOCUS� INVOLVES�NOT�ONLY� �RESPECTING�EACH�OTHER S
DIFFERENCES��BUT�ALSO�SHARING�THE�SAME�SOCIAL�VALUES��WHICH�ARE�PART�OF�OUR�HISTORY�AND
HAVE�BECOME�THE�BASIS�OF�OUR�INSTITUTIONS��)NTERCULTURAL�EDUCATION�AND�EDUCATION�FOR
CITIZENSHIP�ARE�THUS�INSEPARABLE�DIMENSIONS�OF�THIS�POLICY���

4HE�NEED�FOR�A�POLICY�ON�INTEGRATION�AND�INTERCULTURAL�EDUCATION�WAS�RECOGNIZED�BY�THE
#OMMISSION� FOR� THE�%STATES�'ENERAL�ON�%DUCATION� �����
��	��WHOSE� FINAL� REPORT�
OBSERVING� THE�NUMEROUS�BUT� SCATTERED�EFFORTS�MADE�WITHIN� THE� EDUCATIONAL�MILIEU�
CALLED� FOR� A� STATEMENT�OF�ORIENTATIONS� THAT�WOULD�DEFINE� THE� RESPONSIBILITIES�OF� THE
EDUCATION�SYSTEM�REGARDING�EDUCATIONAL�INTEGRATION�AND�INTERCULTURAL�EDUCATION��

)N�THIS�SPIRIT��%DUCATION�-INISTER�0AULINE�-AROIS�MANDATED�AN�INTERMINISTERIAL�WORK
GROUP�TO�DRAFT�A�CONSULTATION�DOCUMENT��)N�ADDITION�TO�REPRESENTATIVES�FROM�THE�WORLD
OF�EDUCATION��THIS�GROUP�INCLUDED�MEMBERS�DELEGATED�BY�THE�MINIST¨RE�DES�2ELATIONS
AVEC�LES�CITOYENS�ET�DE�L )MMIGRATION��THE�MINIST¨RE�DE�LA�-©TROPOLE�AND�THE�CITY�OF
-ONTR©AL�� 4HE� WORK� GROUP� ALSO� RECEIVED� INPUT� FROM� AN� ADVISORY� COMMITTEE� OF
EDUCATION�SPECIALISTS�WHO�WORK�WITH�YOUNG�PEOPLE�OR�WITH�ADULT�IMMIGRANTS�OR�PERSONS
OF� IMMIGRANT� PARENTAGE�� 7E� WISH� TO� THANK� ALL� THOSE� WHO� CONTRIBUTED� TO� THE
DEVELOPMENT�OF�THE�POLICY�PROPOSAL��

4HE�POLICY�ON�THE�EDUCATIONAL�INTEGRATION�OF�NEWLY�ARRIVED�IMMIGRANT�STUDENTS�AND�ON
INTERCULTURAL� EDUCATION� IS� ADDRESSED� TO� ELEMENTARY
� AND� SECONDARY
LEVEL� SCHOOL
PERSONNEL� IN� ALL� REGIONS� OF� 1U©BEC�� IN� THE� PUBLIC� AND� PRIVATE�� FRANCOPHONE� AND
ANGLOPHONE��YOUTH�AND�ADULT�SECTORS�OF�THE�EDUCATION�SYSTEM�

4HE�DOCUMENT�HAS�FOUR�CHAPTERS��4HE�FIRST�CHAPTER�DESCRIBES�THE�DIVERSITY�OF�THE�SCHOOL
POPULATION�AND�THE�GENERAL�CONTEXT�IN�WHICH�THE�POLICY�WILL�BE�APPLIED��4HE�SECOND
CHAPTER�DEALS�WITH�THE�PRINCIPLES�UNDERLYING�MEASURES�BY�1U©BEC�SCHOOLS�TO�GUARANTEE
THE�RIGHT�TO�AN�EDUCATION�OF�A�POPULATION�CHARACTERIZED�BY�ETHNOCULTURAL��LINGUISTIC�AND
RELIGIOUS�DIVERSITY��AND�THUS�FAVOUR�A�COMMON�SOCIALIZATION�PROCESS��
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4HE�THIRD�CHAPTER�PRESENTS�AN�OVERVIEW�OF�THE�TASKS�FACING�THE�SCHOOL�SYSTEM�AS�REGARDS
INTEGRATION�AND�INTERCULTURAL�EDUCATION��!LTHOUGH�EFFORTS�TO�ACHIEVE�THESE�ENDS�HAVE
MADE�CONSIDERABLE�HEADWAY�IN�CERTAIN�AREAS��MANY�PROBLEMS�REMAIN��4HE�FOURTH�AND
FINAL� CHAPTER� PRESENTS� THE� -INIST¨RE S� ORIENTATIONS� ON� ISSUES� SUCH� AS� INTEGRATING
IMMIGRANT�STUDENTS�INTO�REGULAR�CLASSES��FOSTERING�A�KNOWLEDGE�OF�1U©BEC S�HERITAGE
AND�ACCEPTANCE�OF�ITS�SHARED�VALUES��TAKING�PLURALISM�INTO�ACCOUNT�IN�THE�CURRICULUM�
THE�TEACHING�OF�&RENCH�AND�SCHOOL�STAFF�TRAINING��AND�SO�ON��4HE�CONCLUSION�UNDERLINES
THE�NEED�FOR�THIS�POLICY�TO�BE�ACTIVELY�SUPPORTED�BY�THE�ENTIRE�EDUCATION�COMMUNITY�
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he phenomenon of ethnocultural, linguistic and religious diversity characterizes4the education systems of many societies today. In Québec, as elsewhere in
Canada and the world, schools must now find ways to accommodate diversity in their
educational practices and objectives. 4O�HELP�THEM��THE�MINIST¨RE�DE�L �DUCATION�DU
1U©BEC�HAS�DEVELOPED�A�POLICY�PROPOSAL�SETTING�OUT�ITS�PRINCIPLES�AND�ORIENTATIONS
FOR�ACHIEVING�THE�SUCCESSFUL�INTEGRATION�OF�IMMIGRANT�STUDENTS�INTO�1U©BEC�SCHOOLS
AND�SOCIETY��WHILE�AT� THE�SAME�TIME�ENSURING�THAT�THE�WHOLE�STUDENT�POPULATION
RECEIVES�APPROPRIATE�INSTRUCTION�IN�INTERCULTURAL�RELATIONS�

)NTEGRATION THE�FIRST�DIMENSION�OF�THE�POLICY�PROPOSAL MAY�BE�DEFINED�AS�A�LONG

TERM�MULTIDIMENSIONAL�ADAPTATION�PROCESS��WHICH�IS�DISTINCT�FROM�ASSIMILATION��THE
OVERALL�ADOPTION�OF�THE�HOST�SOCIETY S�CULTURE�AND�FUSION�WITH�THE�MAJORITY�GROUP�
4HE�PROCESS�OF�INTEGRATION��WHICH�INVOLVES�ACCEPTING�ELEMENTS�OF�THE�IMMIGRANTS
CULTURAL� IDENTITY� OF� ORIGIN� AND� IN�WHICH� THE� ACHIEVEMENT� OF� PROFICIENCY� IN� THE
LANGUAGE�OF�THE�HOST�SOCIETY�PLAYS�AN�ESSENTIAL�ROLE��IS�ONLY�COMPLETE�WHEN�THE
IMMIGRANTS�OR�THEIR�DESCENDANTS�PARTICIPATE�FULLY�IN�ALL�ASPECTS�OF�THE�COMMUNITY
LIFE�OF�THE�HOST�SOCIETY�AND�FEEL�A�SENSE�OF�BELONGING�TO�THAT�SOCIETY�

4HIS�MEANS�THAT�WHEN�IMMIGRANTS�FIRST�ENTER�THE�1U©BEC�SCHOOL�SYSTEM��THEY�ARE
ONLY�AT�THE�BEGINNING�OF�THEIR�INTEGRATION�PROCESS��4HEY�HAVE�TO�ACQUIRE�A�CERTAIN
PROFICIENCY�IN�&RENCH��WHICH�IS�THE�LANGUAGE�OF�INSTRUCTION�AND�OF�PUBLIC�LIFE��IN
ORDER�TO�MASTER�THE�SUBJECTS�TAUGHT�IN�SCHOOL��LINGUISTIC�AND�ACADEMIC�INTEGRATION	
AND�THEY�MUST�ASSIMILATE�THE�SOCIAL�CODES�IN�ORDER�TO�ESTABLISH�MEANINGFUL�RELATIONS
WITH� THEIR� CLASSMATES� AND� PARTICIPATE� IN� THE� LIFE� OF� THE� COMMUNITY� �SOCIAL
INTEGRATION	��)N�ADDITION��IT�TAKES�TIME�BEFORE�STUDENTS�FROM�OTHER�COUNTRIES�DEVELOP
A�FEELING�OF�BELONGING�TO�1U©BEC�SOCIETY��4HIS�HAPPENS�GRADUALLY��AND�DEPENDS�IN
LARGE�MEASURE�ON�THE�ACCEPTANCE�OF�THE�IMMIGRANTS�AS�FULL�MEMBERS�OF�THE�HOST
SOCIETY�

)T� IS� IMPORTANT� TO� RECOGNIZE� THAT� INTEGRATION� IS� A� TWO
WAY� STREET�� #ERTAINLY� IT
REQUIRES�THAT�THE�IMMIGRANTS�MAKE�EFFORTS�TO�ADAPT�AND�TO�ADOPT�THE�SHARED�VALUES
OF�THE�HOST�SOCIETY��BUT�IT�ALSO�DEMANDS�OPENNESS�TO�DIVERSITY�AND�THE�APPLICATION
OF�APPROPRIATE�POLICIES�BY�THE�SOCIAL�AND�EDUCATIONAL�MILIEU�THAT�RECEIVES�THEM��4HE
SPECIFICITY�OF�THE�SCHOOL�CONTEXT�AND�OF�THE�NEEDS�OF�NEWLY�ARRIVED�STUDENTS�MUST
BE� TAKEN� INTO� ACCOUNT� BY� ALL� CONCERNED�� 4HIS� RECIPROCAL� RELATIONSHIP� BASED� ON
RESPECT�FOR�OBLIGATIONS�ON�BOTH�SIDES�IS�ESSENTIAL�FOR�SUCCESSFUL�INTEGRATION�

)NTERCULTURAL�EDUCATION�IS�THE�SECOND�DIMENSION�EXAMINED�BY�THIS�POLICY�PROPOSAL�
AND� IT� INFLUENCES� THE� CONCEPT� OF� INTEGRATION� JUST� CONSIDERED�� )T� REFERS� TO� ANY
EDUCATIONAL� MEASURE� DESIGNED� TO� FOSTER� AWARENESS� OF� THE� DIVERSITY NOTABLY�
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ETHNOCULTURAL�DIVERSITY THAT�CHARACTERIZES�THE�SOCIAL�FABRIC�AND�DEVELOP�SKILL� IN
COMMUNICATING�WITH� PEOPLE� FROM�VARIOUS� BACKGROUNDS�� AS�WELL� AS� ATTITUDES� OF
OPENNESS��TOLERANCE�AND�SOLIDARITY�

4HE� OBJECT� OF� INTERCULTURAL� EDUCATION� IS� NOT� TO� CONVEY� KNOWLEDGE� ABOUT
CULTURES THERE� ARE� ALREADY� DISCIPLINES� THAT� DO� THAT BUT� RATHER� TO� FOSTER� A� BETTER
UNDERSTANDING�OF�CULTURE�IN�PLURALISTIC�SOCIETIES��4HIS�SORT�OF�EDUCATION�REQUIRES�THAT
PEOPLE� TAKE� STOCK� OF� THEIR� CULTURAL� BACKGROUNDS� AND� TIES� AND� REFLECT� ON� THEIR
SOCIALIZATION� IN� ORDER� TO� OVERCOME� THEIR� PREJUDICES� CONCERNING� OTHERNESS� � IN
WHATEVER�FORM�IT�PRESENTS�ITSELF��AND�SO�BE�ABLE�TO�COMMUNICATE�BETTER�WITH�PEOPLE
WHO�ARE�DIFFERENT�FROM�THEMSELVES�

4HE� AIM� OF� THIS� POLICY� PROPOSAL� IS� THUS� IN� PART� TO� PROVIDE� GUIDELINES� FOR� THE
INTEGRATION�OF�STUDENTS�FROM�OTHER�COUNTRIES��AND� IN�PART� TO�FAVOUR�OPENNESS� TO
DIVERSITY�IN�THE�SCHOOL�SYSTEM��WHICH�CAN�HELP�IT�BECOME�A�SOURCE�OF�COLLECTIVE
ENRICHMENT� FOR� THE� WHOLE� SOCIETY�� 4HE� PROPOSAL� ALSO� SUGGESTS� WAYS� TO� FOSTER
ACCEPTANCE�OF�THE�BASIC�VALUES�OF�1U©BEC�SOCIETY�AND�WHOLE
HEARTED�PARTICIPATION
IN� THE� CONSTRUCTION� OF� A� SHARED� CIVIC� SPACE�� )N� THIS� SENSE�� THE� OBJECTIVES� OF
INTERCULTURAL�EDUCATION�OVERLAP�WITH�THOSE�OF�EDUCATION�FOR�CITIZENSHIP��"OTH�REFLECT
THE�NEED�TODAY��AS�PART�OF�THE�GENERAL�REFLECTION�UNDER�WAY�CONCERNING�HOW�BEST�TO
INTEGRATE�IMMIGRANTS�INTO�1U©BEC�SOCIETY��TO�EMPHASIZE�CIVIC�NORMS�AND�SHARED
VALUES�
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he composition of the student population, which once consisted primarily of4French Canadians, English Canadians and Amerindians, has changed
considerably since the end of the nineteenth century� AS� SUCCESSIVE� WAVES� OF
IMMIGRATION�HAVE�BROUGHT�STUDENTS�FROM�MANY�ETHNIC�BACKGROUNDS�AND�FROM�EVERY
CONTINENT��5NTIL�THE�LATE�����S��THE�GREAT�MAJORITY�OF�IMMIGRANT�STUDENTS�CAME�FROM
Europe and North America, while today, most come from Asia, the West Indies,
Africa and South America. 

This diversity is also reflected in linguistic terms, with more than 150 mother
tongues, many of them belonging to linguistic families bearing little similarity to
French, represented in the schools. In addition, all the major religions are represented.

This ethnocultural, linguistic and religious diversity extends throughout the whole
school system, producing a wide variety of situations. Some schools have a large
proportion of immigrant students or students whose parents are immigrants, with
many different mother tongues and religious backgrounds, while other schools are
relatively homogenous.

-OST�ALLOPHONE�STUDENTS� IN� THE�YOUTH�SECTOR�WHO�ARRIVED� IN�1U©BEC�BEFORE� THE
COMING�INTO�FORCE�OF�THE�#HARTER�OF�THE�&RENCH�,ANGUAGE������	�CHOSE�%NGLISH

LANGUAGE�PUBLIC�SCHOOLS��3INCE�THEN�THE�OPPOSITE�SITUATION�HAS�GRADUALLY�COME�TO
PREVAIL��MORE�THAN�����OF�ALLOPHONES�ATTENDED�&RENCH
LANGUAGE�SCHOOLS�IN�����

����(ENCEFORTH�� THIS�WILL�BE� THE�SECTOR� IN�WHICH�MOST��ALTHOUGH�NOT�ALL��YOUNG
RECENT�IMMIGRANTS�RECEIVE�THEIR�SCHOOLING��

4(%�3)45!4)/.�).�-/.42�!,

4HE�-ONTR©AL�REGION�RECEIVES�THE�GREAT�MAJORITY�OF�ALLOPHONE�STUDENTS��)N�����
���
������OF�YOUTH�SECTOR�STUDENTS�IN�THIS�REGION�CLAIMED�A�MOTHER�TONGUE�OTHER�THAN
&RENCH��%NGLISH�OR�AN�!MERINDIAN�LANGUAGE��COMPARED�WITH������OF�STUDENTS�IN
THE�WHOLE�OF�1U©BEC�

In 1996-97, allophone students represented about a third of the student population on
the island of Montréal, a third of the student population in the French-language sector
and a quarter of that in the English-language sector. It should be noted that
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allophones in the English-language sector were for the most part born in Québec and
are generally second- or third-generation Quebecers.

However, these proportions do not accurately reflect the diversity of the student
population on the island of Montréal, for some students who stated that their mother
tongue was either French or English were born outside of Canada or have at least one
parent born outside Canada.

Ethnocultural and linguistic diversity is not evenly distributed among the school
boards on the island of Montréal. The proportion of allophones varies between
slightly under 10% and over 45%, depending on the school board.

!S� IN� THE� YOUTH� SECTOR�� THE� GREAT�MAJORITY� OF� IMMIGRANT� ADULT� STUDENTS� ATTEND
SCHOOLS�ON�THE�ISLAND�OF�-ONTR©AL��)N�����
����ABOUT�80% of these students were
enrolled in adult education centres or in vocational education centres. This proportion
is comparable to the percentage of immigrants on the island. 

!,,/0(/.%3�/543)$%�4(%�)3,!.$�/&�-/.42�!,

!LTHOUGH�ALLOPHONES�REPRESENT�A�HIGH�PROPORTION�OF�THE�STUDENT�POPULATION�ONLY�ON
THE�ISLAND�OF�-ONTR©AL��THERE�ARE�ALLOPHONE�STUDENTS�IN�ALMOST�EVERY�SCHOOL�BOARD
IN�1U©BEC��4HEIR�DISTRIBUTION�OUTSIDE�OF�-ONTR©AL�IS�EVEN�MORE�UNEVEN�THAN�WITHIN
IT��THE�CITIES�OF�1U©BEC��3HERBROOKE�AND�(ULL�AND�TOWNS�ON�THE�.ORTH�3HORE�AND
3OUTH� 3HORE� OF� -ONTR©AL� HAVE� THE� MAIN� CONCENTRATIONS�� /UTSIDE� THESE
AGGLOMERATIONS��THERE�ARE�VERY�FEW�ALLOPHONE�STUDENTS�

!.',/0(/.%�345$%.43

)N�����
����STUDENTS�DECLARING�%NGLISH�AS�THEIR�MOTHER�TONGUE�REPRESENTED������OF
ENROLLMENTS� IN� THE� YOUTH� SECTOR� �PRIVATE� AND�PUBLIC	��4HEY�WERE� PRESENT� IN� ALL
REGIONS�OF�1U©BEC��BUT�MORE�THAN�HALF�ATTENDED�SCHOOLS�ON�THE�ISLAND�OF�-ONTR©AL�
AND�MORE� THAN� THREE� QUARTERS�� SCHOOLS� WITHIN� THE� GREATER�-ONTR©AL� REGION�� )N
1U©BEC�AS�A�WHOLE��IN�THE�YOUTH�SECTOR��NEARLY�ONE�ANGLOPHONE�IN�FIVE�WAS�ENROLLED
IN�THE�&RENCH
LANGUAGE�SECTOR�IN�����
���
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4HE� DIVERSITY� OF� THE� STUDENT� POPULATION� AFFECTS� THE� PUBLIC� SCHOOLS�� WHICH� ARE
DIVIDED�� FOR� THE� TIME� BEING�� INTO� TWO� CONFESSIONAL� SYSTEMS�� EACH� OF� WHICH� IS
SUBDIVIDED� INTO� TWO� LINGUISTIC� SECTORS��$IVERSITY�ALSO�EXISTS� IN�PRIVATE�SCHOOLS�
WHICH�COME�UNDER�THE�0RIVATE�%DUCATION�!CT�AND�ACCOUNT�FOR�ABOUT�����OF�TOTAL
ENROLLMENTS��4HERE�ARE�VARIOUS�TYPES�OF�SCHOOLS�IN�THE�PRIVATE�NETWORK��SCHOOLS
AUTHORIZED� FOR� SUBSIDY� PURPOSES�� &RENCH
LANGUAGE� SCHOOLS�� %NGLISH
LANGUAGE
SCHOOLS��HERITAGE�SCHOOLS��SCHOOLS�THAT�EMPHASIZE�RELIGIOUS�OR�CULTURAL�INSTRUCTION�
)N�ADDITION�TO�THE�NETWORK S�LINGUISTIC�DIVERSITY��INSTRUCTION�IN�&RENCH�OR�%NGLISH	�
THERE� IS� ALSO� THE� POSSIBILITY�� FOR� SCHOOLS� DEFINED� IN� TERMS� OF� THEIR� RELIGIOUS� OR
CULTURAL�IDENTITY��OF�OFFERING�PART�OF�THEIR�INSTRUCTION�IN�A�THIRD�LANGUAGE�

9ET� NOTWITHSTANDING� THE� DIVERSITY� OF� TEACHING� INSTITUTIONS� AND� STRUCTURES�� BOTH
PUBLIC�AND�PRIVATE��AND�THE�VARIABLE�DISTRIBUTION�OF�THE�STUDENTS��THERE�ARE�COMMON
RULES�� !LL� SCHOOLS� MUST� CONFORM� TO� THE� BASIC� SCHOOL� REGULATIONS� RESPECTING
EDUCATIONAL�SERVICES�IN�1U©BEC��3UBJECTS�MUST�BE�TAUGHT�ACCORDING�TO�PROGRAMS
APPROVED�BY�THE�-INISTER�OF�%DUCATION��SCHOOLS�MUST�OBSERVE�THE�RULES�RESPECTING
ADMISSION�� ENROLLMENT�� SCHOOL� ATTENDANCE� AND� THE� PASSAGE� FROM� ONE� LEVEL� OF
EDUCATION�TO�ANOTHER��PROPOSE�A�SCHOOL�CALENDAR�AND�RESPECT�THE�PRESCRIBED�PERIODS
OF�INSTRUCTION��FOLLOW�THE�RULES�FOR�EVALUATION�OF�LEARNING��CERTIFICATION�OF�STUDIES
AND�GRADUATION��AND�HIRE�ONLY�TEACHERS�WITH�TEACHING�CERTIFICATES��

4HE�EDUCATION�SYSTEM�HAS�STUDENTS�FROM�ALL�SORTS�OF�BACKGROUNDS��WITH�ALL�SORTS�OF
LANGUAGES�AND�RELIGIOUS�BELIEFS��BUT�ALL�OF�THEM�HAVE�CERTAIN�THINGS�TO�LEARN�AND�A
SET� OF� SHARED�VALUES� TO� ACQUIRE��4HE� REINFORCEMENT� OF� THESE� SHARED�VALUES� AND
LEARNING�AS�THEY�CONCERN�DIVERSITY�IS�THE�CRUX�OF�THIS�POLICY�





1. The term “Québec schools” is used here in a generic sense to refer to institutions of learning,
including those for young people and adults, in the French and English-language sectors, and the
public and private schools.

#HAPTER���
�0RINCIPLES�FOR�!CTION

#(!04%2��

02).#)0,%3�&/2�!#4)/.

HE� PRINCIPLES� FOR� ACTION� PROPOSED� HERE� FOR� 1U©BEC� SCHOOLS � DEALING� WITH4 �

ETHNOCULTURAL�� LINGUISTIC� AND� RELIGIOUS� DIVERSITY� ARE� DERIVED� FROM� THE� BASIC
PRINCIPLES�OF�EDUCATION�ITSELF�AND�FROM�GOVERNMENT�STATEMENTS�OF�POLICY�CONCERNING
THE� INTEGRATION�OF� IMMIGRANTS� INTO�1U©BEC� SOCIETY��4HESE�PRINCIPLES� ARE�� EQUAL
OPPORTUNITY�FOR�ALL��PROFICIENCY�IN�&RENCH��THE�SHARED�LANGUAGE�OF�PUBLIC�LIFE��AND
EDUCATION�FOR�ACTIVE�CITIZENSHIP�IN�A�PLURALISTIC�AND�DEMOCRATIC�SOCIETY�

�%15!,�/00/245.)49

4HE� ROLE� THAT� SCHOOLS� PLAY�� AND� MUST� CONTINUE� TO� PLAY�� IN� PROMOTING� EQUAL
OPPORTUNITY� FOR� ALL� IS� CLOSELY� RELATED� TO� THEIR� VOCATION� ITSELF�� WHICH� CONCERNS
INSTRUCTION��SOCIALIZATION�AND�CERTIFICATION�

)NSTRUCTION� IS� DEFINED� AS� GUIDED� LEARNING� THAT� PERMITS� STUDENTS� TO� ACQUIRE� THE
KNOWLEDGE��SKILLS�AND�ATTITUDES�THEY�NEED�IN�ORDER�TO�UNDERSTAND�AND�TRANSFORM�THE
WORLD� AND� TO� CONTINUE� TO� LEARN� THROUGHOUT� THEIR� LIVES�� 3CHOOLS� SOCIALIZE� BY
TRANSMITTING� THE� BASIC� VALUES� OF� OUR� DEMOCRATIC� SOCIETY� AND� RESPECT� FOR� ITS
INSTITUTIONS�� WHILE� AT� THE� SAME� TIME� ENCOURAGING� EXPLORATION� OF� THOSE� VALUES�
3CHOOLS�HELP�STUDENTS�QUALIFY�FOR�VARIOUS�OCCUPATIONS�BY�TAKING�INTO�ACCOUNT�THE
NEEDS� OF� THE� JOB� MARKET� AS� WELL� AS� THE� STUDENTS � INTERESTS� AND� APTITUDES�� AND
PROVIDING�THE�TRAINING�AND�UPGRADING�NEEDED�TO�EXERCISE�A�GIVEN�OCCUPATION��

4HE�SCHOOLS�HAVE�AN�OBLIGATION�TO�FULFILL�THEIR�MISSION�WITH�ALL�STUDENTS��WHATEVER
THEIR�CHARACTERISTICS��ETHNIC�ORIGIN��MOTHER�TONGUE��SOCIAL�CONDITION��SEX��RELIGION�
ETC�	��4HIS�OBLIGATION�FOLLOWS�FROM�THE�PRINCIPLE�OF�EQUAL�OPPORTUNITY�FOR�ALL��WHICH
HAS� BEEN� RECOGNIZED� IN� 1U©BEC� SINCE� THE� 2OYAL� #OMMISSION� OF� )NQUIRY� ON
%DUCATION� �THE� 0ARENT�#OMMISSION	� AND� THE� DEMOCRATIZATION� OF� THE� PROVINCE S
EDUCATION�SYSTEM�IN�THE�����S��4HE�SAME�PRINCIPLE�WAS�REAFFIRMED�BY�VIRTUALLY�ALL
PARTICIPANTS�IN�THE�%STATES�'ENERAL�ON�%DUCATION������
��	�

4HE�SCHOOLS �ORGANIZATION�AND�EDUCATIONAL�ACTIVITIES�SHOULD�EDUCATE�STUDENTS��AS
INDIVIDUALS�AND�AS��ACTUAL�OR�FUTURE	�CITIZENS��IN�THE�GREATEST�POSSIBLE�EQUALITY�OF
OPPORTUNITY��4HIS�MEANS�MAXIMIZING�STUDENTS �CHANCES�TO�DISCOVER�THEIR�PARTICULAR
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APTITUDES�AND�TASTES�AND�THE�MEANS�TO�DEVELOP�THEIR�POTENTIAL��AND�OFFERING�THEM�THE
POSSIBILITY�OF�CONTINUING�THEIR�EDUCATION�IN�VARIOUS�WAYS�AND�SETTINGS�THROUGHOUT
THEIR�LIVES�

%QUAL�OPPORTUNITY�IMPLIES�NOT�ONLY�ENSURING�THAT�ALL�STUDENTS�HAVE�ACCESS�TO�THE
BASIC�EDUCATIONAL�SERVICES��BUT�ALSO�PROVIDING�SPECIAL�CONDITIONS�OR�COMPENSATORY
MEASURES��FOR�EXAMPLE��HELP�LEARNING�&RENCH	�IF�STUDENTS�REQUIRE�THEM��4HIS�IS
CONSISTENT�WITH�THE�PRINCIPLE�OF�ACCEPTING�AND�RESPECTING�OTHERNESS�AND�REJECTING
INTOLERANCE��ETHNOCENTRISM�AND�ALL�OTHER�EXPRESSIONS�OF�DISCRIMINATION��4O�APPLY
THIS�PRINCIPLE�� SCHOOLS�HAVE� TO� RECOGNIZE�STUDENTS� FOR�WHO� THEY�ARE��WITH� THEIR
SIMILARITIES�AND�DIFFERENCES��THEIR�SHARED�AND�PARTICULAR�CHARACTERISTICS��4HIS�MEANS
RECOGNIZING�THAT�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�IS�CHARACTERISTIC�OF
1U©BEC�SOCIETY�AND�HAS�A�RIGHT�TO�BE�EXPRESSED��)N�THIS�CONNECTION��SCHOOLS�CAN
HELP�STUDENTS�DEVELOP�THEIR�SELF
CONFIDENCE��A�SENSE�OF�THEIR�OWN�IDENTITY�AND�A
FEELING�THAT�THEY�BELONG�TO�1U©BEC�SOCIETY��INDEPENDENTLY�OF�THEIR�ORIGINS�AND�OF
ANY�OTHER�IDENTITY�THEY�MAY�HAVE��

02/&)#)%.#9�).�&2%.#(��4(%�,!.'5!'%�/&�05",)#�,)&%�

4HE�SCHOOL�IS�THE�MAIN��ALTHOUGH�NOT�THE�SOLE��INSTITUTION�RESPONSIBLE�FOR�ENSURING
THAT� STUDENTS� LEARN� AND� USE� &RENCH�� THE� LANGUAGE� OF� PUBLIC� LIFE�� WITH� WHICH
1UEBECERS�OF�ALL�ORIGINS�CAN�COMMUNICATE�AND�PARTICIPATE�IN�THE�DEVELOPMENT�OF
1U©BEC�SOCIETY��4HE�SCHOOLS�SHOULD�BE�CAPABLE�OF�TURNING�OUT�STUDENTS�WHO�ARE
PROFICIENT�IN�THE�USE�OF�THIS�BASIC�TOOL�OF�COMMUNICATION��WHETHER�&RENCH�IS�THEIR
MOTHER� TONGUE�� AS� IT� IS� FOR� THE� MAJORITY�� THEIR� SECOND� LANGUAGE�� AS� IT� IS� FOR
ANGLOPHONES� AND� SOME� ALLOPHONES�� OR� THEIR� THIRD� LANGUAGE�� AS� IT� IS� FOR� CERTAIN
CHILDREN�OF�IMMIGRANTS��EVEN�IF�IT�IS�A�LANGUAGE�THEY�DO�NOT�SPEAK�AT�ALL�ON�THEIR
ARRIVAL�

4HE� EDUCATION� SYSTEM� SHOULD� TAKE� THE� APPROPRIATE� MEASURES� TO� FULFILL� THIS
EXPECTATION� BY� PROVIDING� STUDENTS� IN� &RENCH
LANGUAGE� SCHOOLS� WITH� A� SOLID
GROUNDING� IN� THE� LANGUAGE� OF� INSTRUCTION� AND� PROVIDING� STUDENTS� IN� %NGLISH

LANGUAGE� SCHOOLS� WITH� ACCESS� TO� QUALITY� INSTRUCTION� IN� THE� SECOND� LANGUAGE�
!CQUIRING� PROFICIENCY� IN� &RENCH� AND� USING� IT� CAN� HELP� STUDENTS� FROM� OTHER
BACKGROUNDS�SURMOUNT�THEIR�MARGINALIZATION�AND�DEVELOP�A�SENSE�OF�MEMBERSHIP
AND�PARTICIPATION�IN�1U©BEC�SOCIETY�
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%$5#!4)/.�&/2�#)4):%.3()0�).�!�$%-/#2!4)#��0,52!,)34)#�3/#)%49

3EEKING� AND� PROMOTING� SHARED� VALUES� CONTRIBUTES� TO� THE� DEVELOPMENT� AND
CONSOLIDATION� OF� A� DEMOCRATIC� SOCIETY� THAT� ACCEPTS� ALL� ITS� MEMBERS� AS� FULL
PARTICIPANTS��%DUCATION�FOR�CITIZENSHIP�AIMS�TO�MAKE�THESE�VALUES�AN�INTEGRAL�PART
OF�A� SOCIETY�CHARACTERIZED�BY�DEMOCRATIC� TRADITIONS�AND� INSTITUTIONS��RESPECT� FOR
INDIVIDUAL�RIGHTS�AND�A�COMMITMENT�TO�LIVE�TOGETHER�IN�MUTUAL�RESPECT�FOR�INDIVIDUAL
AND�GROUP�DIFFERENCES�

3CHOOLS� HAVE� A� RESPONSIBILITY� TO� PROMOTE� EDUCATION� FOR� CITIZENSHIP� IN� ORDER� TO
PREPARE�STUDENTS��BOTH�YOUNG�AND�ADULT��TO�PLAY�AN�ACTIVE�ROLE�IN�1U©BEC�DEMOCRACY
BY� ADOPTING� ITS� VALUES�� CODES� AND� NORMS�� KNOWING� ITS� KEY� INSTITUTIONS�� AND
EXERCISING� THE� RIGHTS� AND� RESPONSIBILITIES� OF� CITIZENS� IN� A� DEMOCRATIC� SOCIETY�
%DUCATION� FOR� CITIZENSHIP� FOCUSSES� ON� BOTH� KNOWLEDGE� AND� EXPERIENCE�� AND� IS
GROUNDED�NOT�ONLY�IN�THE�CURRICULUM�BUT�ALSO�IN�DEMOCRATIC�PRACTICES��IN�THE�SCHOOLS
AND�IN�SOCIETY��)N�THIS�SENSE�IT�EXTENDS�INTO�THE�LIFE�OF�THE�IMMEDIATE�COMMUNITY�AND
MORE�GENERALLY�INTO�SOCIAL��ECONOMIC�AND�CULTURAL�LIFE�

%DUCATION�FOR�CITIZENSHIP�CONCERNS�BOTH�DIVERSITY��IN�TERMS�OF�FAMILY�BACKGROUND�
RELIGIOUS�OR�CULTURAL�IDENTITY��FIELDS�OF�INTEREST�AND�SO�ON	�AND�THE�SHARED�VALUES�AND
DEMOCRATIC�INSTITUTIONS�THAT�MAKE�IT�POSSIBLE�FOR�PEOPLE�TO�LIVE�TOGETHER��&ROM�THIS
PERSPECTIVE��THE�RECOGNITION�OF�DIVERSITY�IS�ITSELF�ONE�OF�OUR�SHARED�VALUES�

4HE�SCHOOLS�HAVE�AN�OBLIGATION�TO�ATTUNE�THEIR�STUDENTS�TO�DIVERSITY�AND�TO�PREPARE
THEM� TO� LIVE� IN� A� PLURALISTIC� SOCIETY� THAT� IS� BROADER� THAN� THEIR� FAMILIES� OR
NEIGHBOURHOODS�� AND� TO�HELP� THEM�APPRECIATE� ITS� RICHNESS� AND�BE�AWARE�OF� THE
CHALLENGES�IT�POSES��THE�BETTER�TO�OVERCOME�THEM��7ITH�THE�PROPER�SKILLS��STUDENTS
SHOULD� BE� ABLE� TO� UNDERSTAND� THE� RELATIONSHIP� BETWEEN� SAME � AND� OTHER�
PARTICULAR�AND�UNIVERSAL��SOLIDARITY�AND�DIFFERENCE��TO�EXPAND�THE�BOUNDARIES�OF�THE
FAMILIAR�AND�OPEN�UP�TO�THE�WORLD�

#ERTAINLY� THE� SCHOOLS� ALREADY� HELP� THEIR� STUDENTS� ACCEPT� DIVERSITY� AND� DEVELOP
ATTITUDES�OF�OPENNESS�TO�THE�WORLD�BY�MEANS�OF�THE�KNOWLEDGE�THEY�TRANSMIT��4HIS
LEARNING�IS�THE�FRUIT�OF�MANY�GENERATIONS�AND�CULTURES��WHICH�HAVE�COMMINGLED�OVER
TIME�AND�SPACE��)F�THE�LEARNING�THE�STUDENTS�ASSIMILATE�NO�LONGER�BEARS�AN�ETHNIC�TAG�
THAT�IS�BECAUSE�IT�HAS�BECOME�A�PART�OF�THE�HUMAN�HERITAGE��3CHOOLS�CAN�RECONSTITUTE
THE�ORIGIN�OF�VARIOUS�DOMAINS�OF�LEARNING�BY�PLACING�THEIR�DEVELOPMENT�IN�HISTORICAL
CONTEXT��)N�THIS�WAY��IN�ADDITION�TO�DISCOVERING�THEIR�ROOTS��STUDENTS�CAN�BECOME
AWARE�OF�THE�PERPETUAL�PROCESS�OF�BORROWING�AND�LENDING�THAT�NOURISHES�ALL�CULTURAL
PROGRESS��7HAT�THE�STUDENTS�LEARN�ABOUT�THE�CONSTITUTION�OF�CULTURAL�HERITAGES�IN
GENERAL�APPLIES�TO�THE�CONCEPT�OF�1U©BEC S�PARTICULAR�CULTURAL�HERITAGE��IT�TOO�IS�AN
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ORIGINAL�CREATION�DRAWING�ON�MANY�SOURCES�AND�INFLUENCES��AND�ITS�DEVELOPMENT�IS
STILL�UNDER�WAY�

1U©BEC S�PRESENT�DIVERSITY�CANNOT�BE�ASCRIBED�ENTIRELY�TO�IMMIGRATION��ALTHOUGH�THE
LATTER�HAS�PLAYED�A�MAJOR�ROLE�BY�INTRODUCING�NEW�CULTURAL�OR�RELIGIOUS�CURRENTS�OR
ACCENTUATING�THEIR�PRESENCE��&ACTORS�RELATED�TO�THE�INTERNAL�EVOLUTION�OF�1U©BEC
SOCIETY��NOTABLY�THE�1UIET�2EVOLUTION��ALSO�HELP�EXPLAIN�WHY�IT�IS�NECESSARY�TO�LEARN
TO�LIVE�IN�A�PLURALISTIC�SOCIETY�IN�WHICH�THE�NORMS�OF�SOCIAL�COHESION�ARE�CHANGING�

3OCIAL�COHESION�IS�NOT�A�JUXTAPOSITION�OF�MANY�DISPARATE�ELEMENTS��BUT�THE�REFLECTION
OF�THE�SUCCESSFUL�INTEGRATION�OF�SHARED�CHARACTERISTICS��)N�THIS�CONNECTION��SCHOOLS
ARE�RESPONSIBLE�FOR�EDUCATING�THEIR�STUDENTS�IN�THE�NORMS��VALUES�AND�CODES�THAT
SUSTAIN�A�DEMOCRATIC�COMMUNITY�IMBUED�WITH�A�SPIRIT�OF�OPENNESS�BUT�RESOLVED�TO
TRANSCEND�PARTICULARISMS�WHEN�THIS�IS�THE�CONDITION�FOR�ENDOWING�THE�COLLECTIVITY
WITH�A�COMMON�LANGUAGE�AND�SHARED�INSTRUMENTS�OF�EVERYDAY�LIFE�AND�EMANCIPATION�



#HAPTER���
�/VERVIEW�OF�THE�3ITUATION

#(!04%2��

/6%26)%7�/&�4(%�3)45!4)/.

N�A�NUMBER�OF�AREAS��MEASURES�HAVE�BEEN� TAKEN� TO� FAVOUR� THE� INTEGRATION�OF)STUDENTS�FROM�OUTSIDE�OF�#ANADA�INTO�1U©BEC S�SCHOOL�SYSTEM��IN�EITHER�THE�YOUTH
OR�ADULT�SECTOR��AND�TO�FOSTER�OPENNESS�TO�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS
DIVERSITY��4HE�RESULTS�HAVE�BEEN�ENCOURAGING�IN�SEVERAL�RESPECTS��(OWEVER��CERTAIN
PROBLEMS�PERSIST�AND�OTHERS�HAVE�EMERGED�MORE�RECENTLY��4HIS�CHAPTER�PRESENTS�AN
OVERVIEW�OF�THE�SITUATION�IN�THE�LIGHT�OF�THE�PRINCIPLES�PRESENTED�PREVIOUSLY��AND
HIGHLIGHTS�CERTAIN�AREAS�IN�WHICH�INTERVENTION�IS�URGENT��4HE�QUESTION�OF�THE�TRAINING
OF�SCHOOL�STAFF�IS�CONSIDERED�AT�THE�END�OF�THE�CHAPTER�

35##%33�).�3#(//,

3TUDENTS�IN�THE�YOUTH�SECTOR��

4HE� PERFORMANCE� IN� SCHOOL� OF� ALLOPHONE� STUDENTS� �INCLUDING� IMMIGRANTS� AND
1U©BEC
BORN� SECOND
� AND� THIRD
GENERATION� DESCENDANTS� OF� IMMIGRANTS	� IS
COMPARABLE��TAKING�ALL�SECTORS�TOGETHER��TO�THAT�OF�STUDENTS�WHOSE�MOTHER�TONGUE�IS
&RENCH�OR�%NGLISH��-ARKS�ON�THE�UNIFORM�SECONDARY�SCHOOL�EXAMINATIONS�ARE�VERY
SIMILAR� AND� SO� ARE� SUCCESS� RATES� FOR� THE� TWO� GROUPS�� )N� CERTAIN� SUBJECTS�� THE
ALLOPHONES�HAVE�SLIGHTLY�HIGHER�MARKS�THAN�THE�FRANCOPHONES��

)T�IS�ALSO�KNOWN�THAT�ALLOPHONES�DO�SLIGHTLY�BETTER�IN�SCHOOL�IN�THE�-ONTR©AL�REGION
THAN�OUTSIDE�IT��AND�THAT�THEY�ARE�NOT�OVER
REPRESENTED�AMONG�HANDICAPPED�STUDENTS
OR�STUDENTS�WITH�ADJUSTMENT�OR�LEARNING�DIFFICULTIES��4HE�BREAKDOWN�OF�THE�MARKS
OF�ALLOPHONES�BY�LINGUISTIC�GROUP�SHOWS��HOWEVER��THAT�CERTAIN�GROUPS�EXPERIENCE
DIFFICULTIES�AND�HAVE�MARKS�WELL�BELOW�THE� LEVEL�OF� THE�STUDENT�POPULATION�AS�A
WHOLE�

)T�MAY�BE�PRESUMED�THAT�THERE�ARE�A�NUMBER�OF�FACTORS�UNDERLYING�THESE�DIFFICULTIES�
SUCH� AS� POOR� OR� INADEQUATE� EDUCATIONAL� CONDITIONS� PRIOR� TO� IMMIGRATION�� POOR
MASTERY�OF�THE�LANGUAGE�OF�INSTRUCTION��A�DISADVANTAGED�SOCIAL�AND�ECONOMIC�MILIEU�
ADMINISTRATIVE�UNDEREVALUATION�OF�THESE�STUDENTS �NEEDS��INADEQUATE�PARENTAL�SUPPORT
AND� VESTIGES� OF� PREDJUDICES� AMONG� SCHOOL� STAFF�� WHICH� CAN� RESULT� IN� LOWERED
EXPECTATIONS�FOR�THESE�STUDENTS��4O�DATE��HOWEVER��THE�RESPECTIVE�WEIGHT�OF�EACH�OF
THESE�FACTORS�REMAINS�UNKNOWN��AND�NO�OVERALL�PLAN�HAS�BEEN�ELABORATED�TO�DEAL
WITH�THE�SITUATION�
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4HERE�IS�NO�CONCRETE�EVIDENCE�WHETHER�ETHNIC�CONCENTRATION��THE�PRESENCE�OF�A�HIGH
PROPORTION�OF�STUDENTS�RECEIVING�INSTRUCTION�IN�A�LANGUAGE�OTHER�THAN�THEIR�MOTHER
TONGUE	�� FAVOURS� OR� IMPEDES� SUCCESS� IN� SCHOOL�� !� REVIEW� OF� THE� SITUATION� IN
-ONTR©AL�SCHOOLS�REVEALS�THAT�THE�SUCCESS�RATE�IS�HIGHER�WHEN�ETHNIC�CONCENTRATION
IS�LOW��DECLINES�WHEN�IT�IS�AVERAGE�AND�INCREASES�WHEN�IT�IS�VERY�HIGH��)T�IS�POSSIBLE
THAT� SOCIOECONOMIC� STATUS� AND� PARENTS � EDUCATIONAL� LEVEL� WOULD� GO� FURTHER� TO
EXPLAIN�THE�VARIOUS�PATTERNS�OF�PERFORMANCE�AMONG�IMMIGRANT�STUDENTS�

)T� HAS� BEEN�NOTED� THAT�� INDEPENDENT� OF� THEIR� LINGUISTIC� GROUP�� NON
FRANCOPHONE
IMMIGRANT�STUDENTS�WHO�ARRIVE�IN�THE�&RENCH
LANGUAGE�SCHOOL�SYSTEM�AT�ADOLESCENCE
HAVE� PROBLEMS� IN� SCHOOL�� 3IX� YEARS� AFTER� ENTERING� RECEPTION� AND� FRANCIZATION
SERVICES��AN�OVERWHELMING�MAJORITY�OF�THESE�STUDENTS�HAVE�REPEATED�TWO�OR�MORE
YEARS��AND�ONLY�ONE�IN�THREE�OBTAINS�A�SECONDARY�SCHOOL�DIPLOMA�

!T�THE�TIME�OF�THEIR�ARRIVAL�IN�1U©BEC��SOME�ALLOPHONE�STUDENTS�ARE�ALREADY�THREE
OR�MORE�YEARS�BEHIND�IN�THEIR�STUDIES�RELATIVE�TO�1U©BEC�NORMS��AND�MUST�BE�VIEWED
AS�STUDENTS�WITH�DIFFICULTY�INTEGRATING�INTO�SCHOOL��3OME�OF�THESE�STUDENTS�HAVE
ATTENDED�SCHOOL�VERY�LITTLE�OR�NOT�AT�ALL��SOME�HAVE�EXPERIENCED�INTERRUPTIONS�IN�THEIR
SCHOOL� ATTENDANCE� IN� THEIR� HOME� COUNTRIES�� SOME� HAVE� BEEN� EXPOSED� TO
FUNDAMENTALLY�DIFFERENT�SORTS�OF�EDUCATION� THAN� THAT�RECOGNIZED� IN�1U©BEC��AND
SOME�SIMPLY�HAVE�LEARNING�DIFFICULTIES�

!CTION
RESEARCH�PROJECTS�AT�THE�ELEMENTARY�AND�SECONDARY�LEVELS�HAVE�TESTED�VARIOUS
APPROACHES� TO� THE� PROBLEMS� OF� THESE� STUDENTS��(OWEVER�� THE� PROBLEM� REMAINS
FORMIDABLE��AND�THE�QUESTION�OF�HOW�TO�ENSURE�THE�EDUCATION�OF�THESE�STUDENTS�WAS
A�MAJOR�PREOCCUPATION�IN�ALL�THE�SCHOOLS�CONCERNED��!S�CERTAIN�LINGUISTIC�GROUPS�ARE
OVERREPRESENTED�AMONG�THESE�STUDENTS�� THE� IDENTIFICATION�OF� LEARNING�DIFFICULTIES
AMONG�THEM�IS�OFTEN�TOUCHY�

/THER�IMMIGRANT�STUDENTS�WHO�ENTER�1U©BEC�SCHOOLS�DURING�SECONDARY�SCHOOL�MAY
NOT�OBTAIN�THEIR�SECONDARY�SCHOOL�DIPLOMA�IN�THE�YOUTH�SECTOR��IN�WHICH�CASE�THEY
ARE�OBLIGED�TO�CONTINUE�IN�THE�ADULT�SECTOR��3TUDENTS�OVER�THE�AGE�OF����ARE�NOT
ALLOWED�TO�CONTINUE�THEIR�STUDIES�IN�THE�YOUTH�SECTOR�UNLESS�THEY�WILL�OBTAIN�THEIR
DIPLOMA�BEFORE�THE�AGE�OF�����4HUS�AFTER�A�YEAR�OR�TWO�IN�THE�YOUTH�SECTOR��THESE
IMMIGRANT�STUDENTS�MUST�SWITCH�TO�THE�ADULT�SECTOR��4HIS�CHANGE�IS�UNSETTLING�AND
NECESSITATES�FURTHER�ADAPTATION�WITHOUT�INCREASING�THE�STUDENTS �CHANCES�OF�OBTAINING
THEIR�DIPLOMA�

)T�HAS�ALSO�BEEN�OBSERVED�THAT�FEW�OF�THESE�STUDENTS�ENTER�THE�VOCATIONAL�SECTOR�
EITHER� FOR� LACK� OF� INTEREST� OR� INFORMATION� OR� BECAUSE� THEY� HAVE� NOT� ACQUIRED
SUFFICIENT� COMMAND� OF� THE� LANGUAGE� OF� INSTRUCTION�� 4HIS� SECTOR� IS� OFTEN
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UNDERVALUED��AND�SOME�PARENTS�DO�NOT�ENCOURAGE�THEIR�CHILDREN�TO�LEARN�A�TRADE�OR
OPT�FOR�VOCATIONAL�EDUCATION�

3TUDENTS�IN�THE�ADULT�SECTOR

!DULT�IMMIGRANTS��WHOSE�CHOICE�OF�WHICH�SCHOOLS�TO�ATTEND�IS�NOT�LIMITED�BY�THE
#HARTER�OF�THE�&RENCH�,ANGUAGE��MAKE�EXTENSIVE�USE�OF�EDUCATIONAL�SERVICES�IN
BOTH�&RENCH�AND�%NGLISH�IN�THE�ADULT�EDUCATION�SECTOR��4HEY�ENROLL�MORE�IN�GENERAL
EDUCATION� �FRANCIZATION�� LITERACY��3ECONDARY�#YCLE�/NE�AND�4WO��ETC�	� THAN� IN
VOCATIONAL�EDUCATION��4HEY�ARE�CONCERNED�ABOUT�OBTAINING�RECOGNITION�FOR� THEIR
SCHOLASTIC�AND�EXPERIENTIAL�LEARNING�

(%,0).'�345$%.43�!#()%6%�'2%!4%2�02/&)#)%.#9�).�&2%.#(

3TUDENTS�IN�THE�YOUTH�SECTOR

)MMIGRANT�STUDENTS�OR�STUDENTS�WHOSE�PARENTS�ARE�IMMIGRANTS��WHO�ARE�OBLIGED�TO
PURSUE�THEIR�EDUCATION�IN�&RENCH��GENERALLY�HAVE�AVERAGE�TO�GOOD�MARKS��AS�NOTED
EARLIER��4HIS�INDICATES�THAT�THEY�MASTER�&RENCH�ADEQUATELY��AT�LEAST�IN�FUNCTIONAL
TERMS�

(OWEVER��THREE�OBSERVATIONS�SHOULD�BE�MADE��&IRST��THE�ABILITY�DEMONSTRATED�BY
THESE�ALLOPHONE�STUDENTS�TO�STUDY�IN�&RENCH�IN�ELEMENTARY�AND�SECONDARY�SCHOOL�
WHEN� THEY�ARE�OBLIGED� TO�DO�SO��DOES�NOT� INDICATE� THAT� THEY�WILL�CONTINUE� THEIR
EDUCATION�IN�THE�SAME�LANGUAGE��/N�THE�CONTRARY��THE�MINIST¨RE�DE�L �DUCATION S
DATA� INDICATE� THAT� THE� TENDENCY� OF� ALLOPHONE� STUDENTS�WHO� HAVE� OBTAINED� THEIR
SECONDARY�DIPLOMA�IN�THE�&RENCH�SECTOR�TO�TRANSFER�TO�%NGLISH
LANGUAGE�INSTITUTIONS
HAS�INCREASED�IN�THE�LAST�FEW�YEARS��ALTHOUGH�THEIR�REPRESENTATION�IN�%NGLISH�SCHOOLS
IS�STILL�LESS�PRONOUNCED�THAN�IT�WAS�BEFORE�THE�COMING�INTO�FORCE�OF�THE�#HARTER�OF
THE�&RENCH�,ANGUAGE��)T�IS�UNCLEAR�WHETHER�THIS�TREND�IS�TEMPORARY�AND�WHETHER�IT
REFLECTS�AN�INFLUX�OF�A�PARTICULAR�TYPE�OF�IMMIGRANTS�IN�A�PARTICULAR�PERIOD�OF�TIME�
SUCH�AS�IMMIGRANTS�FROM�%NGLISH
SPEAKING�COUNTRIES�

4HE�SECOND�OBSERVATION�CONCERNS�ALLOPHONE�STUDENTS�WHO�ARE�IMMIGRANTS�OR�HAVE
A� PARENT� WHO� IS� AN� IMMIGRANT�� AND� WHO� ATTEND� SCHOOLS� WITH� A� HIGH� ETHNIC
CONCENTRATION��4HIS�PHENOMENON�HAS�A�SLIGHT�NEGATIVE�EFFECT�ON�STUDENTS � APTITUDE
FOR�&RENCH� �A�CONCEPT�THAT�REFERS�TO�THEIR�TENDENCY�TO�SPEAK�&RENCH�WITH�THEIR
FRIENDS�AND�OTHER�STUDENTS��TO�HAVE�A�FAVOURABLE�OPINION�OF�THE�&RENCH�LANGUAGE��TO
ASPIRE�TO�DO�THEIR�POST
SECONDARY�STUDIES�IN�&RENCH�AND�TO�USE�ELECTRONIC�MEDIA�IN
&RENCH��4HE�IMPACT�IS�WEAKEST�AMONG�STUDENTS�BELONGING�TO�GROUPS�WITH�A�FAIRLY
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STRONG� TENDENCY� TO� TRANSFER� TOWARDS�&RENCH�WITHIN� SOCIETY��4HIS� SUGGESTS� THAT�
COMPARED�WITH�OTHER�FACTORS��ATTENDING�A�SCHOOL�WITH�A�STRONG�ETHNIC�CONCENTRATION
HAS�RELATIVELY�LITTLE�EFFECT�ON�A�STUDENT S�LINGUISTIC�INTEGRATION�

4HE�THIRD�OBSERVATION�HAS�TO�DO�WITH�THE�PARTICULAR�DIFFICULTIES�EXPERIENCED�BY�NON

FRANCOPHONE�IMMIGRANTS�WHO�ENTER�THE�1U©BEC�SCHOOOL�SYSTEM�AFTER�BEGINNING�THEIR
SCHOOLING�ELSEWHERE��)T�MAY�BE�SUPPOSED�THAT�THEIR�PROBLEMS�ARE�IN�PART�IMPUTABLE
TO�THEIR�POOR�COMMAND�OF�THE�LANGUAGE�OF�INSTRUCTION��4HIS�HYPOTHESIS�IS�SUPPORTED
BY� THE� CURRENT� TREND� IN� THE� SCHOOLS� TO� PROLONG� IMMIGRANT� STUDENTS � PERIOD� IN
WELCOMING�CLASSES�

(OWEVER��SPENDING�MORE�TIME�IN�WELCOMING�CLASSES�WILL�NOT�NECESSARILY�LEAD�TO
GREATER�PROFICIENCY��IN�&RENCH��THE�LANGUAGE�OF�INSTRUCTION��AS�LONG�AS�THE�STUDENTS
DO�NOT�HAVE�TO�FUNCTION�IN�ORDINARY�CLASSROOM�SITUATIONS��7HAT�HAS�TO�BE�DONE�NOW
IS�NOT�TO�COUNT�EXCLUSIVELY�ON�INTENSIVE�LANGUAGE
LEARNING�SERVICES��BUT�TO�DEPLOY
SEVERAL�STRATEGIES�CONCURRENTLY�

)T� HAS� BEEN� OBSERVED� THAT� STUDENTS� IN� THE� %NGLISH� SECTOR�� WHETHER� THEY� ARE
ANGLOPHONES�OR�ALLOPHONES��GENERALLY�BELIEVE�THAT�THEIR�&RENCH�IS�TOO�POOR�TO�ENABLE
THEM�TO�ATTEND�A�&RENCH
LANGUAGE�SCHOOL�OR�HOLD�SKILLED�EMPLOYMENT�IN�WHICH�THEY
WOULD�HAVE�TO�SPEAK�OR�WRITE�IN�&RENCH�

3TUDENTS�IN�THE�ADULT�SECTOR

In the adult education French sector, the francization services are supposed to enable
non-francophones to acquire basic skills in oral and written French. However, there
is no specific linguistic support (which could serve as a conduit between the
acquisition of basic skills and the proficiency necessary to study in French) available
to these adult students. Although these courses, including those given by the COFIs
(Centres d’orientation et de formation des immigrants: Immigrant orientation and
education centres), do introduce immigrants to French as the language of daily life,
they are often unable to teach enough French to enable immigrants to exercise trades
or professions or attend school, especially at the college or university level. 

On the other hand, adult allophones who enroll in general education in the English
sector have access only to the French as a second language course, which can hardly
allow them to master the language and seek work in it.
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)N�THE�PRESENT�CURRICULUM�

4HE� SCHOOLS� ALREADY� HELP� FAMILIARIZE� STUDENTS� WITH� THE� BASIC� PRINCIPLES� OF� A
DEMOCRATIC� SOCIETY� AND� WITH� THE� RIGHTS� AND� RESPONSIBILITIES� OF� INDIVIDUALS�
#ONSIDERABLE�EFFORTS�HAVE�ALSO�BEEN�MADE�TO�DEVELOP�TEACHING�MATERIALS�THAT�TAKE
INTO�ACCOUNT�THE�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�OF�OUR�SOCIETY��!
PROCEDURE�HAS�BEEN�DEVELOPED�FOR�EXAMINING�THESE�MATERIALS�TO�ENSURE�THAT�THEY
CONTAIN� NO� STEREOTYPES� AND� THAT� THEY� PRESENT� DIVERSITY� IN� A� POSITIVE� LIGHT�� )N
ADDITION��CERTAIN�PROGRAMS��SUCH�AS�THE�(ISTORY�OF�1U©BEC�AND�#ANADA�PROGRAM�
DEAL�WITH�THE�ISSUE�OF�ETHNOCULTURAL�AND�RELIGIOUS�DIVERSITY�TO�A�CERTAIN�EXTENT��WHILE
THE�(ERITAGE�,ANGUAGES�0ROGRAM��(,0	��WHICH�WAS�SET�UP�ABOUT�TWENTY�YEARS�AGO�
GIVES�THESE�LANGUAGES�A�CERTAIN�SYMBOLIC�LEGITIMACY�WITHIN�THE�EDUCATION�SYSTEM�

(OWEVER�� THERE� IS� NO� COURSE� SPECIFICALLY� DEVOTED� TO� EDUCATION� FOR� DEMOCRATIC
CITIZENSHIP��WHICH�WOULD�ENCOURAGE�STUDENTS�TO�PARTICIPATE�ACTIVELY�IN�CIVIC�LIFE�AND
DEVELOP�THEIR�PUBLIC�SPIRIT��4HE�PROGRAMS�THAT�TREAT�THIS�QUESTION�AT�ALL�DO�SO�ONLY
PARTIALLY��4HE�FOCUS�ON�DIVERSITY�IS�LIMITED��AND�NOT�ALL�PROGRAMS�OF�THIS�SORT�DEAL
WITH� IT� AT� ALL�� 4HE� RESULT� IS� THAT� STUDENTS� FROM� OTHER� CULTURES� HAVE� DIFFICULTY
RECOGNIZING�THEMSELVES�IN�CERTAIN�LEARNING�CONTENT��WHICH�MAY�HAVE�A�NEGATIVE
EFFECT�ON�THEIR�SENSE�OF�IDENTITY�

/N�THE�OTHER�HAND��THESE�STUDENTS�ARE�NOT�GIVEN�ADEQUATE�ACCESS�TO�INFORMATION�ON
1U©BEC S�HERITAGE�� �HISTORY��VALUES� AND�CUSTOMS��4HEY�HAVE� LITTLE� SENSE�OF� THE
DIRECTION�IN�WHICH�1U©BEC�SOCIETY�IS�EVOLVING�OR�OF�THE�ROLE�THEY�MIGHT�PLAY�IN�THE
CONSTRUCTION� AND� ENRICHMENT� OF� THIS� HERITAGE��&INALLY�� CERTAIN� GROUPS� PRESENTLY
ENROLLED�IN�THE�(ERITAGE�,ANGUAGES�0ROGRAM�INCLUDE�QUITE�A�HIGH�PROPORTION�OF
SECOND
�AND�THIRD
GENERATION�1UEBECERS��4HE� LANGUAGE�OF�ORIGIN �IN�WHICH�CERTAIN
OF�THESE�STUDENTS�TAKE�COURSES�WITHIN�THIS�PROGRAM�IS�NO�LONGER�EITHER�THEIR�MOTHER
TONGUE� OR� THEIR� HOME� LANGUAGE�� AND� THIS� SITUATION� DOES� NOT� CORRESPOND� TO� THE
ORIGINAL�OBJECTIVE�OF�THE�(,0��

)N�SCHOOL�LIFE

)N�MANY�PARTS�OF�THE�INDUSTRIALIZED�WORLD��THE�STUDENT�POPULATION�OF�SCHOOLS�IN�LARGE
URBAN�CENTRES�HAS�BECOME�INCREASINGLY�MULTI
ETHNIC�OVER�THE�LAST�TWENTY
ODD�YEARS�
/FTEN��THE��HOST�POPULATION�NO�LONGER�CONSTITUTES�A�MAJORITY��AND�THE�SOCIAL�FABRIC
HAS� BEEN� TRANSFORMED� AS� A� RESULT��4HE� REPERCUSSIONS� OF� THESE� CHANGES�MAY� BE
EXAMINED�FROM�THE�PERSPECTIVE�OF�RELATIONS�AMONG�STUDENTS��THE�MANAGEMENT�OF
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ETHNOCULTURAL� DIVERSITY� AND� THE� IMPACT� OF� ETHNIC� CONCENTRATION� ON� THE� CULTURAL
IDENTITY�OF�THE�HOST�SOCIETY�AND�ITS�VALUES�

!S� REGARDS� RELATIONS� AMONG� STUDENTS�� THERE� IS� A� CERTAIN� AMOUNT� OF� CLOSED

MINDEDNESS�AND�WITHDRAWAL�INTO�ETHNIC�IDENTITIES��SOME�EXCLUSIONISM�AND�SOME
RACIAL�OR�ETHNIC�TENSION��%XTRACURRICULAR�ACTIVITIES�ARE�USED�FAR�MORE�THAN�CLASSROOM
TEACHING�FOR�PROMOTING�COMMUNITY�SPIRIT�AND�A�SENSE�OF�SOLIDARITY�AMONG�ALL�THE
STUDENTS�� 4HESE� ACTIVITIES� INVOLVE� INTERCULTURAL� EDUCATION�� RIGHTS� AND
RESPONSIBILITIES��INTERNATIONAL�UNDERSTANDING��PEACE�AND�THE�ENVIRONMENT��!CTIVITIES
DESIGNED� TO� GIVE� STUDENTS� EXPERIENCE� IN� THE� EXERCISE� OF� DEMOCRACY� HAVE� BEEN
ORGANIZED�IN�MOST�REGIONS�IN�ORDER�TO�ATTUNE�YOUNG�PEOPLE�TO�THE�ISSUE�OF�RIGHTS�AND
RESPONSIBILITIES��NOTABLY�IN�THE�CONTEXT�OF�STUDENT�COUNCILS��3TUDENT
TEACHER�RELATIONS
DO�NOT� ALWAYS� REFLECT� THE� CLIMATE�OF�MUTUAL�UNDERSTANDING� THAT� SHOULD�PREVAIL�
ALTHOUGH� � STAFF�MEMBERS� IN�MANY� SCHOOLS� HAVE�MADE�MANY� EFFORTS� TO� PROMOTE
OPENNESS�TO�DIVERSITY�AND�TO�IMPROVE�RELATIONS�WITHIN�THE�EDUCATIONAL�COMMUNITY�
4HEIR� CONTRIBUTION� TO� THE� QUALITY� OF� SCHOOL� LIFE� DOES� NOT� ALWAYS� RECEIVE� THE
RECOGNITION�AND�ENCOURAGEMENT�IT�SHOULD�

4HE�EDUCATIONAL�MILIEU�NOW�HAS�A�NUMBER�OF�REFERENCE�DOCUMENTS��DECISIONS�OF
GOVERNMENT�AGENCIES	�ON�THE�MANAGEMENT�OF�ETHNOCULTURAL��RELIGIOUS�AND�LINGUISTIC
DIVERSITY��TO�HELP�IT�DEAL�WITH�THE�EXCEPTIONAL�REQUESTS�THAT�IT�RECEIVES��(OWEVER�
SOME�SCHOOL�PERSONNEL�CONTINUE�TO�STRESS�THE�NEED�TO�DEVELOP�GREATER�SKILL�IN�THIS
TYPE� OF� MANAGEMENT�� WHICH� IS� OFTEN� COMPLICATED�� !LONG� SIMILAR� LINES�� THE
INTRODUCTION�OF�A code of conduct that would take into account the diversity of the
school population and respect the non-negotiable values of Québec society is a major
concern in certain schools. Some observers maintain that the distinction between
negotiable and non-negotiable elements remains ambiguous.

4HE�MISSION�OF� THE� SCHOOL� IS� TO�PROMOTE� THE� INTEGRATION�OF� STUDENTS�OF�DIVERSE
ORIGINS�BY�FOSTERING�DEMOCRATIC�VALUES��HELPING�THE�STUDENTS�MASTER�THE�LANGUAGE�OF
INSTRUCTION�AND�OF�PUBLIC� LIFE��AND�MAKING� THEM�AWARE�OF�OUR�UNIQUE�HISTORICAL
HERITAGE��3CHOOLS�MUST�DEVISE�EDUCATIONAL�MEASURES�AND�SOCIAL�INTEGRATION�STRATEGIES
THAT�SUIT�THEIR�PARTICULAR�ETHNOCULTURAL�PROFILE��4HE�TASK�MAY�BE�MORE�DIFFICULT�IN�A
SCHOOL�WITH�STRONG�ETHNIC�CONCENTRATION��ESPECIALLY�IF�THE�PARENTS�THEMSELVES�ARE
STILL� IN� THE�PROCESS�OF� INTEGRATING��2ECENT� RESEARCH�ON� THE� SOCIAL� INTEGRATION�OF
STUDENTS�SHOWS�THAT�ETHNIC�CONCENTRATION�HAS�LITTLE�IMPACT�ON�THE�IMAGE�IMMIGRANT
STUDENTS�HAVE�OF�THE�HOST�SOCIETY��!T�MOST�� IT�MAY�BE�SAID�THAT�THEIR�ATTITUDE�IS
SLIGHTLY� MORE� POSITIVE� IN� SCHOOLS� WITH� LOW� ETHNIC� CONCENTRATION�� )T� REMAINS
ESSENTIAL�� HOWEVER�� TO� ENSURE� THAT� THE� SCHOOL S� RELATIONS�WITH� THE� STUDENTS�� THE
FAMILIES�AND�THE�COMMUNITY�ALL�CONTRIBUTE�TO�THE�STUDENTS �SOCIAL��LINGUISTIC�AND
CULTURAL�INTEGRATION�
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!MONG�THE�SCHOOL�STAFF

4HE� CREDIBILITY� OF� THE� DISCOURSE� ON� OPENNESS� AND� ETHNOCULTURAL� AND� RELIGIOUS
DIVERSITY�RELIES�HEAVILY�ON�THE�VISIBILITY�OF�THIS�DIVERSITY�WITHIN�THE�SCHOOL�STAFF��BUT
IN� MOST� SCHOOLS�� THE� STAFF� REMAINS� ETHNOCULTURALLY� HOMOGENOUS�� )N� ADDITION�
RELATIVELY� FEW� STUDENTS� WHO� ARE� RECENT� IMMIGRANTS� CHOOSE� TEACHING� CAREERS�
ESPECIALLY�IN�ELEMENTARY�SCHOOL�TEACHING��3EVERAL�FACTORS�DISCOURAGE�THEM�FROM
CHOOSING�EDUCATION�AS�A�CAREER��INCLUDING�THEIR�IMAGE�OF�THE�SECTOR��THE�INHERENT
DIFFICULTY� INVOLVED� IN� MASTERING� THE� LANGUAGE� OF� INSTRUCTION� AND� THE� OBSTACLE
REPRESENTED�BY�THE�WRITTEN�&RENCH�TEST�STUDENTS�MUST�TAKE�TO�ENTER�UNIVERSITY��

0ROGRAMS�FAVOURING�EMPLOYMENT�EQUITY�FOR�MEMBERS�OF�THE�CULTURAL�COMMUNITIES
IN�MULTI
ETHNIC�SCHOOL�BOARDS�HAVE�NOT�BEEN�VERY�EFFECTIVE��THE�QUOTAS�ESTABLISHED
HAVE�NOT�BEEN�ATTAINED�IN�MOST�CASES��3OME�SCHOOL�BOARDS�HAVE�HAD�TO�ELIMINATE
POSITIONS�INSTEAD�OF�HIRING�

)N�THE�SCHOOL S�RELATIONS�WITH�THE�FAMILY�AND�THE�COMMUNITY

3OME�MULTI
ETHNIC�SCHOOLS�HAVE�TAKEN�MEASURES�TO�ENCOURAGE�COLLABORATION�BETWEEN
SCHOOL� AND� FAMILY�� ALLOCATING� EXTRA� HUMAN� RESOURCES�� ADAPTING� PROCEDURES� FOR
TRANSMITTING� INFORMATION� AND� MAINTAINING� CONTACT� WITH� THE� PARENTS�� HOLDING
CONSULTATIONS�WITH�PARENTS�OR�RESOURCE�PERSONS�FROM�MULTI
ETHNIC�ORGANIZATIONS��AND
INVITING�PARENTS�TO�PARTICIPATE�IN�DECISIONS�CONCERNING�THE�ORIENTATIONS�OF�THE�SCHOOL
OR�THE�EDUCATION�SYSTEM��"UT�THESE�EFFORTS�HAVE�NOT�BEEN�MADE�IN�ALL�SCHOOLS��)N
SOME� CASES�� THE� EDUCATIONAL� MILIEU� AND� THE� FAMILIES� ARE� NOT� TRUE� PARTNERS� IN
EDUCATION�� 4HIS� SITUATION�� WHICH� IS� OFTEN� IMPUTABLE� TO� LINGUISTIC� BARRIERS� AND
DIFFERENCES� IN�SOCIAL�AND�EDUCATIONAL�VALUES�AND�PRACTICES��CAN�HAVE�A�NEGATIVE
EFFECT�ON�THE�SOCIO
EDUCATIONAL�INTEGRATION�PROCESS�OF�IMMIGRANT�STUDENTS��

)N�ADDITION��THERE�IS�OFTEN�A�DICHOTOMY�BETWEEN�THE�SCHOOL S�EXPECTATIONS�AND�THE
REALITY�OF�FAMILY�LIFE�TODAY��4HE�SCHOOL�STAFF�EXPECTS�PARENTS�TO�PARTICIPATE�ACTIVELY
�HELP�WITH�HOMEWORK��ATTEND�MEETINGS��ETC�	�AND�SOMETIMES�INTERPRETS�AS�EVIDENCE
OF�IRRESPONSIBILITY�BEHAVIOUR�THAT�SHOULD�IN�FACT�BE�ATTRIBUTED�TO�SOCIO
ECONOMIC
FACTORS��DIFFERENT�FAMILY�DYNAMICS�OR�OTHER�FACTORS��)F�THE�GAP�BETWEEN�THE�SCHOOL S
EXPECTATIONS�AND�THE�PARENTS �ACTUAL�CAPACITY�TO�BE�INVOLVED�IS�TOO�GREAT��THE�PARENTS
MAY�REACT�BY�CEASING�TO�PLAY�ANY�ROLE�WHATSOEVER�IN�THEIR�CHILDREN S�EDUCATION��4HIS
DEPRIVES�THE�SCHOOLS�OF�ANY�COOPERATION�THE�PARENTS�MIGHT�HAVE�OFFERED��AND�MAY
LEAD�THE�CHILDREN�TO�HAVE�A�NEGATIVE�IMAGE�OF�THEIR�FAMILY�

2EGARDING�THE�SCHOOLS �OPENNESS�TO�THE�COMMUNITY�IN�GENERAL��MUCH�REMAINS�TO�BE
ACCOMPLISHED��#ERTAINLY�THE�ESTABLISHMENT�OF�A�NUMBER�OF�PROGRAMS�AND�ACTIVITIES
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HAS�IMPROVED�THE�EDUCATION�STUDENTS�RECEIVE�IN�CIVIC�LIFE�AND�CITIZENSHIP��"UT�ON�THE
WHOLE�� AND�DESPITE� THEIR� COMPLEMENTARY�EXPERTISE� AND�GEOGRAPHICAL�PROXIMITY�
COLLABORATION�BETWEEN�THE�SCHOOL�AND�THE�COMMUNITY�TENDS�STILL�TO�BE�SPORADIC�AND
LIMITED��4HE�RESOURCES�OF�THE�MILIEU�ARE�UNDERUTILIZED��4HE�SCHOOLS�ARE�SOMETIMES
PERCEIVED�BY�THE�COMMUNITY�AS�SELF
ABSORBED��AND�THIS�PERCEPTION�SOMETIMES�LEADS
TO�A�POWER�STRUGGLE��EACH�SIDE�SEEKING�TO�FULFILL�ONLY�ITS�FORMAL�RESPONSIBILITIES��AT
THE�EXPENSE�OF�COOPERATION��SHARING�OF�SKILLS�AND�THE�INTERESTS�OF�THE�STUDENTS�AND
COMMUNITIES�

42!).).'�/&�3#(//,�34!&&

)N�THE�LAST�FEW�YEARS��THE�UNIVERSITIES�HAVE�MADE�EFFORTS�TO�HELP�TEACHERS�AND�OTHER
SCHOOL� STAFF� DEVELOP� THE� SKILLS� NEEDED� TO� FACILITATE� THE� INTEGRATION� OF� STUDENTS
RECENTLY�ARRIVED�FROM�OUTSIDE�#ANADA�AND�TO�PROVIDE�INTERCULTURAL�EDUCATION�WITHIN
THE� SCHOOLS�� 3INCE� THE� ����
��� REFORM� OF� TEACHER� TRAINING�� CERTAIN� UNIVERSITY
COURSES� ARE� NOW� COMPULSORY� FOR� FUTURE� TEACHERS� AND� OTHERS� ARE� OFFERED� ON� AN
ELECTIVE�BASIS� IN� SOME�PROGRAMS��0RACTICUMS� IN�MULTI
ETHNIC� SETTINGS�HAVE�ALSO
BECOME�COMMON���(OWEVER��THE�ACTUAL�IMPACT�OF�THIS�REFORM��AND�ANY�REVISION�THAT
MAY�BE�NECESSARY��REMAIN�UNKNOWN��4HERE�ARE�NO�DATA�ON�THE�NUMBER�OF�STUDENTS
WHO�TAKE�THE�ELECTIVE�COURSES�

)N� CONTINUING� EDUCATION�� THE� UNIVERSITIES� HAVE� SET� UP� INTERCULTURAL� EDUCATION
PROGRAMS�OFFERING�BOTH�UNDERGRADUATE�CERTIFICATES�AND�MASTER S�DEGREES�FOR�SCHOOL
STAFF��!FTER� EXPERIENCING� A� CERTAIN� POPULARITY� IN� THE� LATE� ����S�� SOME�OF� THESE
PROGRAMS�HAVE�HAD�FALLING�ENROLLMENTS�SINCE�����
���

)N� ADDITION�� SOME� SCHOOL� BOARDS�� THE� MINIST¨RE� DE� L �DUCATION� AND� MANY
ORGANIZATIONS�HAVE�HELD�SESSIONS�DESIGNED�TO�HELP�SCHOOL�STAFF�TAKE�DIVERSITY�INTO
ACCOUNT�IN�THE�TEACHING�PROCESS�AND�INJECT�A�PLURALISTIC�PERSPECTIVE�INTO�VARIOUS
EDUCATIONAL�ACTIVITIES��4HESE�EFFORTS�ARE�NECESSARY��YET� THERE�ARE�OFTEN�NO� LINKS
BETWEEN intercultural education for teachers and the teaching itself: the theory is
difficult to translate into practice. Certain school boards and organizations handle the
problem by relying more and more on peer teaching and by organizing training
activities that correspond more closely to the priorities defined by the schools and
school staff.

'IVEN�THE�SITUATION�DESCRIBED�IN�THIS�OVERVIEW��THE�NEED�FOR�APPROPRIATE�TRAINING�IN
THIS�FIELD�FOR�ALL�TEACHERS�AND�OTHER�SCHOOL�STAFF��SCHOOL�PRINCIPALS��NON
TEACHING
PROFESSIONALS��SUPPORT�STAFF	 is in no doubt. 
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HIS�CHAPTER�PRESENTS�ORIENTATIONS�BASED�ON�THE�PRINCIPLES�FOR�ACTION�REGARDING4EQUAL� OPPORTUNITY�� PROFICIENCY� IN� &RENCH� AND� EDUCATION� FOR� DEMOCRATIC
CITIZENSHIP� IN� A� PLURALISTIC� SOCIETY�� 4HE� ORIENTATIONS� DO� NOT� PROPOSE� SPECIFIC
MEASURES��BUT�ALLOW�SCHOOLS�INTRODUCING�EDUCATIONAL�INTEGRATION�AND�INTERCULTURAL
EDUCATION�PRACTICES�OR�CONSOLIDATING�OR�ADAPTING�PRACTICES�THAT�ARE�ALREADY�IN�PLACE
TO� CHOOSE� THOSE�MOST� APPROPRIATE� FOR� THEIR� NEEDS�� 4HE� ORIENTATIONS� HAVE� BEEN
FORMULATED�WITH�A�VIEW�TO�RECONCILING�THE�SHARED�VALUES�AND�SOCIAL�COHESION�OF
1U©BEC�SOCIETY�WITH�RESPECT�FOR�DIVERSITY�

/N�THE�BASIS�OF�THE�OBSERVATIONS�SET�OUT�IN�#HAPTER����IT�MAY�BE�STATED�THAT�IN�GENERAL
THE�SCHOOLS�HAVE�ALREADY�BEGUN�TAKING�STEPS�TO�INTEGRATE�IMMIGRANT�STUDENTS�AND�TO
PROVIDE�INTERCULTURAL�EDUCATION��(OWEVER��MUCH�GROUND�REMAINS�TO�BE�COVERED�
NOTABLY�AS�REGARDS�THE�EDUCATION�OF�STUDENTS�BELONGING�TO�GROUPS�AT�RISK��THE�ACCEPTANCE
OF� COLLECTIVE� RESPONSIBILITY� FOR� THE� TASK�OF� INTEGRATING�NEWLY�ARRIVED� IMMIGRANT
STUDENTS��A�TASK�PREVIOUSLY�HANDLED�BY�A�FEW�MEMBERS�OF�THE�SCHOOL�STAFF��CLOSE
COLLABORATION�BETWEEN�SCHOOL��FAMILY�AND�COMMUNITY��MASTERY�AND�USE�OF�&RENCH�
REFERENCES�TO�THE�COMMON�CIVIC�SPACE�AND�ETHNOCULTURAL�PLURALISM�IN�THE�CURRICULUM
AND�IN�SCHOOL�LIFE��THE�DEVELOPMENT�OF�SKILLS�AND�ATTITUDES�THAT�ARE�ESSENTIAL�IN�ORDER
TO� ACHIEVE� OPENNESS� TO� DIVERSITY� AMONG� THE� SCHOOL� STAFF�� AND� REPRESENTATION
OF�1U©BEC S�ETHNOCULTURAL�AND�RELIGIOUS�DIVERSITY�IN�THE�COMPOSITION�OF�THE�SCHOOL
STAFF�
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4HIS� ORIENTATION�� WHICH� CONCERNS� THE� INTEGRATION� INTO� REGULAR� CLASSES� OF� NON

FRANCOPHONE�STUDENTS�RECENTLY�ARRIVED�IN�1U©BEC��IS�ADDRESSED�ESPECIALLY�TO�SCHOOLS
WITH�A�LARGE�NUMBER�OF�SUCH�STUDENTS��)N�SCHOOLS�WHERE�THEY�ARE�A�SMALL�MINORITY�
THEY�ARE�INTEGRATED�INTO�REGULAR�CLASSES�AS�SOON�AS�THEY�ENTER�THE�1U©BEC�SCHOOL
SYSTEM�

4HE�PURPOSE�OF�ESTABLISHING�WELCOMING�CLASSES�IN������WAS�ESSENTIALLY�TO�FACILITATE
THE�ENTRY�OF�THESE�STUDENTS�INTO�REGULAR�CLASSES��AND�THE�STAY�OF�IMMIGRANT�STUDENTS
IN�WELCOMING�CLASSES�WAS�NOT�INTENDED�TO�EXCEED����MONTHS��2ECENT�RESEARCH�SHOWS
THAT��OVER�TIME��THE�LENGTH�OF�TIME�SPENT�IN�THESE�CLASSES�HAS�GROWN�CONSIDERABLY
IN�MANY�SCHOOLS��WHICH�DOES�NOT�NECESSARILY�ENSURE�GREATER�SUCCESS�IN�LEARNING
&RENCH�
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)T�HAS�ALSO�BEEN�OBSERVED�THAT�THE�LINGUISTIC�AND�CULTURAL�ORIGINS�OF�NEW�ARRIVALS�HAVE
BECOME�MORE�DIVERSE�AND�LESS�FAMILIAR��3INCE�THE�EXPECTATIONS�OF�TEACHERS�OF�REGULAR
CLASSES�REGARDING�THE�PROFICIENCY�IN�&RENCH�OF�NEWLY�ARRIVED�IMMIGRANT�STUDENTS�HAVE
REMAINED�UNDIMINISHED��THIS�CHANGE�IN�THE�STUDENTS �ORIGINS�BURDENS�THE�TEACHERS
OF�WELCOMING�CLASSES�WITH�A�GREATER�RESPONSIBILITY�FOR�THEIR�STUDENTS �INTEGRATION�

,EARNING�A�LANGUAGE�IS�A�LONG
TERM�PROCESS��THE�BEST�WAY�TO�LEARN�IS�TO�BE�IN�REAL
SITUATIONS� INVOLVING� COMMUNICATION�� /NCE� THEY� HAVE� ACQUIRED� THE� BASIS� OF
COMMUNICATION��THESE�STUDENTS�SHOULD�ENTER�REGULAR�CLASSES��WITH�STUDENTS�OF�THEIR
OWN�AGE��IN�THEIR�LOCAL�SCHOOL��WHERE�THEY�WILL�BE�ABLE�NOT�ONLY�TO�MASTER�THE�LANGUAGE
OF� INSTRUCTION� BUT� ALSO� HAVE� GREATER� OPPORTUNITIES� FOR� SOCIAL� INTEGRATION� IN� THE
NEIGHBOURHOOD��/BVIOUSLY�THERE�IS�NO�QUESTION�OF�EXPECTING�STUDENTS�WHO�ARE�JUST
BEGINNING�TO�SPEAK�&RENCH�TO�INTEGRATE�INTO�REGULAR�CLASSES�WITHOUT�SUPPORT��)T�IS�UP
TO�INDIVIDUAL�SCHOOLS�TO�DECIDE�WHAT�MEASURES�ARE�APPROPRIATE��BUT�IT�IS�CLEAR�THAT
SOME�MEASURES�OF�SUPPORT�MUST�BE�IMPLEMENTED�IN�ALL�CASES�

4HE�AIM�OF�INTEGRATING�THESE�STUDENTS�INTO�REGULAR�CLASSES�AS�RAPIDLY�AS�POSSIBLE�IS
TO�FACILITATE�THEIR�MASTERY�OF�&RENCH�AND�THEIR�INTEGRATION��THROUGH�CONTACT�WITH�YOUNG
PEOPLE�OF�THEIR�OWN�AGE��AND�TO�ENCOURAGE�THE�SCHOOL�ADMINISTRATION��TEACHERS�AND
NON
TEACHING�STAFF�AND�THE�SCHOOL S�PARTNERS�TO�SHARE�RESPONSIBILITY�FOR�THE�INTEGRATION
OF�NEWLY�ARRIVED�STUDENTS�

)N�THIS�SITUATION��SCHOOLS�SHOULD�ENCOURAGE�THEIR�VARIOUS�PARTNERS�TO�MULTIPLY�EFFORTS
TO�ACCELERATE�THE�INTEGRATION�OF�RECENTLY�ARRIVED�NON
FRANCOPHONE�STUDENTS�INTO�REGULAR
CLASSES�AND�ENCOURAGE�THE�GRADUAL�DEVELOPMENT�OF�THEIR�SENSE�OF�MEMBERSHIP�IN�THE
HOST�SOCIETY��4HE�SCHOOL�BOARDS�SHOULD�ADOPT�POLICIES�FAVOURING�THE�ENROLLMENT�OF
RECENTLY�ARRIVED�STUDENTS�IN�THEIR�LOCAL�SCHOOLS�AND�SHOULD�ALSO�RESPECT��THE�PARENTS
WISHES� CONCERNING� THE�SCHOOL� THEIR�CHILDREN�ATTEND��AS� THEY�DO�REGARDING�OTHER
STUDENTS�

4HE�MINIST¨RE�DE�L �DUCATION�HAS�ALREADY�RELAXED�ITS�BUDGETARY�RULES�IN�ORDER�TO�FAVOUR
MORE�RAPID�INTEGRATION�OF�RECENTLY�ARRIVED�STUDENTS�INTO�REGULAR�CLASSES��DEPENDING
ON� THEIR� LEVEL� OF� EDUCATION��WHILE� ALLOWING� THE� SCHOOLS� THEIR� CHOICE� OF� SCHOOL
ORGANIZATION�AND�EDUCATIONAL�SUPPORT�SERVICES��4HE�SCHOOL�BOARDS�MUST�ENSURE�THAT
MONEY�ALLOCATED�FOR�THE�PURPOSE�OF�SUPPORTING�THE�ACQUISITION�OF�PROFICIENCY�IN�&RENCH
IS�USED�FOR�THAT�PURPOSE�
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4HE�PROPORTION�OF�IMMIGRANT�STUDENTS�WHO�EXPERIENCE�DIFFICULTIES�INTEGRATING�INTO
THE�1U©BEC�SCHOOL�SYSTEM�HAS�BEEN�FAIRLY�STABLE�FOR�MANY�YEARS��7ITHOUT�APPROPRIATE
HELP��THESE�YOUNG�PEOPLE�MAY�NEVER�GRADUATE�FROM�SECONDARY�SCHOOL��SO�IT�IS�VITAL
THAT�THE�SYSTEM�FIND�EFFECTIVE�REMEDIAL�MEASURES�6ARIOUS�APPROACHES�HAVE�BEEN�TRIED�
IN�VARIOUS�TYPES�OF�SCHOOL�ORGANIZATION��SOME�ARE�MORE�SUCCESSFUL�THAN�OTHERS��7HAT
IS�KNOWN�SO�FAR�IS�THAT�TO�BE�EFFECTIVE��MEASURES�HAVE�TO�BE�TAKEN�IMMEDIATELY��AS
SOON�AS�THESE�STUDENTS�ARRIVE�IN�1U©BEC��AND�THEY�MUST�BE�SUITED�TO�THE�REALITIES�OF
THE�MILIEU�AND�THE�NEEDS�OF�THE�STUDENTS�IN�QUESTION�

4AKING�ACTION�AS�RAPIDLY�AS�POSSIBLE�REQUIRES�PROMPT�IDENTIFICATION�OF�STUDENTS�WITH
PROBLEMS�AND�AN�APPROACH�BASED�ON�THE�STUDENTS �LEARNING�IN�GENERAL��NOT�JUST�THEIR
ABILITY�TO�ASSIMILATE�ENOUGH�&RENCH�TO�COMMUNICATE�AND�FOLLOW�THEIR�COURSES��THE
INTERVENTION�MUST�ALSO�ADDRESS�THEIR�PROBLEMS�IN�OTHER�SUBJECTS��4HIS�SHOULD�MAKE
IT�POSSIBLE�TO�AVOID�PLACING�THE�STUDENTS�IN�A�SITUATION�LEADING�TO�FAILURE��WHICH�WOULD
DEMORALIZE�THEM��4O�DESIGN�AND�APPLY�THE�APPROPRIATE�MEASURES�IT�IS�NECESSARY�TO
TAKE�INTO�ACCOUNT�A�STUDENT S�AGE��PRIOR�LEARNING��THE�NATURE�OF�THE�DIFFICULTIES�AND
HIS�OR�HER�PLANS�FOR�THE�FUTURE��

4HE�SCHOOLS�MUST�DEVELOP�INNOVATIVE�MODELS�FOR�INTERVENTION�SUITED�TO�THE�NEEDS�OF
THE�STUDENTS�CONCERNED��IN�COLLABORATION�WITH�THE�ADULT�AND�VOCATIONAL�EDUCATION
SECTORS��4HEY�MUST�ALSO�OFFER�THE�STUDENTS �PARENTS�THE�SUPPORT�THEY�NEED�TO�PLAY�AN
ACTIVE�ROLE�IN�THEIR�CHILDREN S�EDUCATIONAL�SUCCESS�

4HE�MINIST¨RE�DE�L �DUCATION�HAS�ALREADY�MODIFIED�ITS�BUDGETARY�RULES�TO�ALLOT�MORE
RESOURCES�FOR�STUDENTS�AT� THE�SECONDARY� LEVEL�AND� TO�ELIMINATE� THE�OBLIGATION� TO
CONFORM�TO�A�PREESTABLISHED�EDUCATIONAL�ORGANIZATION��SO�SCHOOLS�AND�SCHOOL�BOARDS
CAN�SET�UP�STRATEGIES�ADAPTED�TO�THE�PARTICULAR�NEEDS�OF�STUDENTS�WITH�DIFFICULTIES
INTEGRATING�INTO�SCHOOL�

)N�ADDITION��THE�-INIST¨RE�WILL�FAVOUR�ACCESS�TO�THE�EXPERIMENTAL�PROGRAM�FOR�THE
DIVERSIFICATION�OF�CAREER�OPTIONS�IN�VOCATIONAL�EDUCATION�AND�CHANGE�THE�ORIENTATION
OF�THE�(ERITAGE�,ANGUAGE�0ROGRAM�FROM�THE�MAINTENANCE�AND�DEVELOPMENT�OF�THE
STUDENTS �LANGUAGE�OF�ORIGIN�TO�ANOTHER�SUPPORT�MEASURE�FOR�STUDENTS�WITH�DIFFICULTY
INTEGRATING� INTO�SCHOOL��"ECAUSE� THE�STUDENTS� IN� THE�(,0�PROGRAM�MASTER� THEIR
LANGUAGE�OF�ORIGIN�BETTER�THAN�&RENCH��IT�CAN�SERVE�AS�THE�BASIS�FOR�LEARNING�IN�SUBJECTS
IN�WHICH�THE�STUDENTS�HAVE�NOT�BEEN�PROGRESSING��AND�THUS�HELP�THESE�STUDENTS�CATCH
UP�
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4HE�SCHOOLS�CANNOT�SHOULDER� THE�ENTIRE�RESPONSIBILITY�FOR� INTEGRATING� IMMIGRANT
STUDENTS�AND�ENSURING�THEIR�FULL�PARTICIPATION�IN�THE�LIFE�OF�THE�COMMUNITY��&AMILIES
AND�THE�COMMUNITY�SHOULD�SHARE�IN�THAT�RESPONSIBILITY��3OME�SCHOOLS�HAVE�DEVELOPED
WAYS�OF�ELICITING�THE�COOPERATION�OF�THESE�MILIEUS�THAT�OTHER�SCHOOLS�MAY�FIND�HELPFUL
AS�WELL��)N�MOST�CASES��HOWEVER��AS�INDICATED�IN�THE�PREVIOUS�CHAPTER��RELATIONS
BETWEEN�SCHOOLS�TAKE�THE�FORM�OF�PERIODIC�EXCHANGES�OF�RESOURCES�AND�THE�OCCASIONAL
SHARING�OF�EXPERTISE�

4HIS�BEING�THE�CASE��AND�GIVEN�THE�SCHOOLS �NEW�FREEDOM�TO�ADAPT�THEIR�SERVICES�TO
THE�NEEDS�AND�CHARACTERISTICS�OF�THEIR�STUDENTS�AND�THEIR�COMMUNITIES��IT�IS�IMPORTANT
THAT�SCHOOLS��FAMILIES�AND�THE�COMMUNITY�SHARE�RESPONSIBILITY�FOR�THE�EDUCATIONAL
MISSION�

!SSOCIATING�PARENTS�AND�COMMUNITY�ORGANIZATIONS�IN�THE�SCHOOLS �MISSION�INVOLVES
ENCOURAGING�PARENTAL�PARTICIPATION�IN�ANY�FORM��ENGAGING�IN�DIALOGUE�ON�VALUES�
SUPPORTING�COMMUNITY�INITIATIVES�AND�RESPONDING�TO�NEEDS�IT�EXPRESSES��ACCESS�TO
OFFICES��RESOURCES��ETC�	��

4HE�SCHOOLS�MUST�INVOLVE�THE�PARENTS�MORE�IN�VARIOUS�ASPECTS�OF�SCHOOL�LIFE��CONSULT
THEM��AND�INFORM�THEM�ABOUT�1U©BEC S�EDUCATION�SYSTEM��ABOUT�THE�SCHOOL�CULTURE
AND�ABOUT�THE�CHANGES�INTRODUCED�BY�THE�REFORM�OF�THE�EDUCATION�SYSTEM��4HE�SCHOOLS
SHOULD� OPEN� UP� TO� THE� NEEDS� OF� THE� COMMUNITY� AND� COLLABORATE� IN� COMMUNITY
INITIATIVES��)T�IS�TO�BE�HOPED�THAT�THE�SCHOOLS�WILL�IN�RETURN�BENEFIT�FROM�THE�SUPPORT
OF�THE�COMMUNITY��HELP�WITH�HOMEWORK��EXTRACURRICULAR�ACTIVITIES��GOVERNING�BOARD	�

3CHOOLS� SHOULD�COORDINATE� THEIR� SERVICES�WITH� THOSE�OF�OTHER� INSTITUTIONS� IN� THE
COMMUNITY��#,3#S��MUNICIPALITIES��POLICE��ETC�	�IN�ORDER�TO�ORGANIZE�CULTURAL�AND
SPORTS� ACTIVITIES� FOR�YOUNG�PEOPLE�� FOR� EXAMPLE��3CHOOLS� AND�OTHER� COMMUNITY
INSTITUTIONS�MUST�SHARE�USE�OF�CERTAIN�UNDERUTILIZED�INFRASTRUCTURES��SUCH�AS�SCHOOL
GYMNASIUMS�AND�OTHER�PREMISES��CULTURAL�CENTRES��LIBRARIES�AND�SPORTS�CENTRES��4HE
SCHOOL�BOARDS�SHOULD�ENCOURAGE�COOPERATION�BETWEEN�THE�SCHOOLS�AND�COMMUNITY
ORGANIZATIONS�AND�ENCOURAGE�THE�SCHOOLS�TO�PARTICIPATE�IN�ACTIVITIES�THAT�SUPPORT�THEIR
LOCAL�ORGANIZATIONS��FOR�EXAMPLE�BY�TAKING�PART�IN�THEIR�COMMUNITY S�CONSULTATION
AND�COORDINATION�COMMITTEES��

4HE�MINIST¨RE�DE�L �DUCATION��IN�ADDITION�TO�EVALUATING�THE�ACTIONS�UNDERTAKEN��WILL
COLLABORATE�MORE�ACTIVELY�WITH�OTHER�MINISTRIES� �MINIST¨RE�DE� LA�#ULTURE� ET�DES
#OMMUNICATIONS��MINIST¨RE�DES�2ELATIONS�AVEC�LES�CITOYENS�ET�DE�L )MMIGRATION�
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MINIST¨RE�DE�LA�3ANT©�ET�DES�3ERVICES�SOCIAUX��MINIST¨RE�DE�LA�-©TROPOLE��ETC�	��TO
IMPROVE�AND�COORDINATE�SERVICES�
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4HERE�ARE�SEVERAL�PROGRAMS�OF�&RENCH�INSTRUCTION�IN�1U©BEC��LANGUAGE�OF�INSTRUCTION�
SECOND�LANGUAGE��WELCOMING�CLASS�AND�FRANCIZATION��THE�&RENCH�TAUGHT�IN�IMMIGRANT
ORIENTATION�CENTRES��ADULT�EDUCATION�FRANCIZATION�SERVICES�IN�SCHOOL�BOARDS��ETC��4HESE
PROGRAMS�OPERATE�ALONG�PARALLEL�LINES�AT�PRESENT��AND�IN�MOST�CASES�THERE�IS�LITTLE
CONTINUITY�BETWEEN�THE�VARIOUS�COURSES�

-ASTERING�A�LANGUAGE�IS�A�LONG
TERM��PERHAPS�NEVER
ENDING��PROCESS��WHICH�EXPLAINS
WHY�NON
FRANCOPHONE�STUDENTS�IN�THE�YOUTH�AND�ADULT�SECTORS�OFTEN�HAVE�TO�MOVE
FROM�PROGRAM�TO�PROGRAM�IN�ORDER�TO�ATTAIN�THEIR�OBJECTIVES��PASSING�FROM�A�&RENCH
AS�A�SECOND�LANGUAGE�COURSE�TO�A�&RENCH��LANGUAGE�OF�INSTRUCTION��COURSE��FOR�EXAMPLE�
3UCCESSIVE�ADAPTATION�TO�PROGRAMS�THAT�ARE�NOT�ALWAYS�SUITABLE�FOR�THEM��ESPECIALLY
AS�REGARDS�SPOKEN�&RENCH��SOMETIMES�CREATES�AN�OBSTACLE�TO�THEIR�SUCCESS�IN�SCHOOL�
SOCIAL�INTEGRATION�AND�INTEGRATION�INTO�EMPLOYMENT��4HESE�OBSERVATIONS�SUGGEST�THAT
LEARNING�&RENCH�SHOULD�BE�CONSIDERED�AN�ONGOING�PROCESS�

4HIS�PERSPECTIVE�IMPLIES�ALLOWING�ALL�NON
FRANCOPHONE�STUDENTS��IN�THE�YOUTH�OR�ADULT
SECTOR�AND�IN�THE�%NGLISH
�OR�&RENCH
LANGUAGE�SECTOR��TO�ACQUIRE�A�PROFICIENCY�IN
&RENCH�THAT�CORRESPONDS�TO�THEIR�PARTICULAR�NEEDS��SUCH�AS�ATTENDING�SCHOOL��OBTAINING
CERTIFICATION�IN�A�TRADE�OR�UPGRADING�OR�FUNCTIONING�EFFECTIVELY�IN�THEIR�OCCUPATION�
4HE�COROLLARY�OF�THIS�PERSPECTIVE�IS�THAT�ALL�SCHOOL�STAFF��THE�WORK�CONTEXT�AND�SOCIETY
IN�GENERAL�BECOME�RESPONSIBLE�FOR�THE�ONGOING�&RENCH
LANGUAGE�ACQUISITION�OF�THE
NON
FRANCOPHONES�IN�THEIR�MIDST��

4HE�MINIST¨RE�DE�L �DUCATION�AND�THE�MINIST¨RE�DES�2ELATIONS�AVEC�LES�CITOYENS�ET
DE�L )MMIGRATION�ARE�COMMITTED�TO�HARMONIZING�ALL�&RENCH
LANGUAGE�INSTRUCTION
PROGRAMS��FOR�EXAMPLE��ADULT�SECTOR�FRANCIZATION�COURSES�WILL�BE�COORDINATED�WITH
THE� PROGRAMS� OFFERED� IN� IMMIGRANT� ORIENTATION� AND� EDUCATION� CENTRES� �CENTRES
D ORIENTATION�ET�DE�FORMATION�DES�IMMIGRANTS��#/&)S	��

)T� IS� ALSO� URGENT�� EVEN� IF� THE� SCHOOLS� HAVE�NO�MANDATE� TO� TEACH� THE� PARENTS� OF
IMMIGRANT�STUDENTS�&RENCH��TO�OVERCOME�THE�DIFFICULTIES�CREATED�BY�SOME�PARENTS
IGNORANCE�OF�THE�LANGUAGE��WHICH��PREVENT�THEM�FROM�OFFERING�THEIR�CHILDREN�THE
SUPPORT�THEY�NEED�FOR�SUCCESS�IN�SCHOOL��)N�ORDER�TO�RESPOND�TO�THE�COMMUNICATION
NEEDS�OF�THE�PARENTS��THE�SCHOOLS��IN�COLLABORATION�WITH�COMMUNITY�ORGANIZATIONS�
SHOULD�SET�UP�PROJECTS��WORKSHOPS�OR�OTHER�FRANCIZATION�ACTIVITIES��WITH�THE�DUAL
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OBJECTIVE�OF�HELPING�THE�PARENTS�LEARN�&RENCH�AND�INVOLVING�THEM�IN�THE�EDUCATIONAL
MISSION�OF�THE�SCHOOLS�
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#ONVEYING�A�POSITIVE�IMAGE�OF�&RENCH�TO�ALL�STUDENTS�IS�A�PRIORITY��4HEIR�ACTIVE
PARTICIPATION�IN�CULTURAL��ECONOMIC�AND�POLITICAL�DEVELOPMENT��IN�1U©BEC�AND�ELSEWHERE
IN�THE�WORLD��WILL�BE�SHAPED�BY�THEIR�IMAGE�OF�THE�LANGUAGE��!CCESS�TO�THE�CULTURE�
WHICH�IS�INHERENT�IN�A�KNOWLEDGE�OF�THE�LANGUAGE��IS�OFTEN�LEFT�OUT�OF�TEACHING�PRACTICES
THAT�TEND�TO�SEE�THE�LANGUAGE�PURELY�AS�A�SUBJECT�TO�BE�TAUGHT��)N�ADDITION�TO�ITS
FUNCTIONAL�ASPECTS��LANGUAGE�IS�A�VEHICLE�OF�CULTURE�AND�THOUGHT��AND�A�SPHERE�OF
CREATIVITY���

-AKING�&RENCH�ATTRACTIVE�IS�THE�BEST�WAY�TO�ACHIEVE�THE�LINGUISTIC�INTEGRATION�OF�NON

FRANCOPHONE�IMMIGRANT�STUDENTS�OR�STUDENTS�WHOSE�PARENTS�ARE�IMMIGRANTS��AND�TO
FAVOUR�THE�FULL�PARTICIPATION�OF�ALL�STUDENTS�IN�SOCIAL�AND�CULTURAL�LIFE�

4HE�IDEA�OF�NON
FRANCOPHONES�MASTERING�&RENCH�IN�ORDER�TO�PARTICIPATE�FULLY�IMPLIES
THAT��IN�ADDITION�TO�LEARNING�THE�LANGUAGE��THEY�WILL�ENJOY�USING�IT�IN�EVERYDAY�LIFE
AND�THAT�THIS�WILL�ENABLE�THEM�TO�UNDERSTAND�THE�&RENCH�CHARACTER�OF�1U©BEC�SOCIETY�
4HE�MINIST¨RE�DE�L �DUCATION�IS�COLLABORATING�WITH�THE�MINIST¨RE�DE�LA�#ULTURE�ET�DES
#OMMUNICATIONS��THE�MINIST¨RE�DES�2ELATIONS�AVEC�LES�CITOYENS�ET�DE�L )MMIGRATION
AND�THE�/FFICE�DE�LA�LANGUE�FRAN§AISE�IN�THE�DEVELOPMENT�AND�IMPLEMENTATION�OF
STRATEGIES�FAVOURING�THE�LINGUISTIC�INTEGRATION�OF�NON
FRANCOPHONE�STUDENTS��BASED
ON�THE�USE�OF�&RENCH�AND�ACCESS�TO�NUMEROUS�AND�VARIED�CULTURAL�RESOURCES��

7ORKING�TOGETHER��SCHOOLS�AND�COMMUNITY�ORGANIZATIONS�SHOULD�ORGANIZE�ACTIVITIES
ALLOWING�PARENTS�AND�STUDENTS�TO�EXPERIENCE�THE�PLEASURE�OF�USING�THE�&RENCH�LANGUAGE�
3UITABLE� ACTIVITIES� WOULD� BE�MEETINGS�WITH� AUTHORS� OF� VARIOUS� ORIGINS�� SHOWS�
EXHIBITIONS��ETC��3CHOOL�ADMINISTRATIONS�SHOULD�ENCOURAGE�ALL�APPROACHES�BASED�ON
THE�INTEGRATION�OF�SKILLS�IN�&RENCH��AND�ESPECIALLY�TWINNING�ACTIVITIES��3CHOOLS�SHOULD
PRESENT�&RENCH� IN� A� POSITIVE� LIGHT� BY�USING� ATTRACTIVE� ACTIVITIES� SUCH� AS� ARTISTIC
PRODUCTIONS��INTRODUCTION�TO�VARIOUS�MEDIA��THE�USE�OF�NEW�INFORMATION�TECHNOLOGIES�
IN�A�SPIRIT�OF�OPENNESS�TO�THE�&RENCH
SPEAKING�COMMUNITY�AND�CULTURE�THROUGHOUT
THE�WORLD��4HE�EDUCATIONAL�COMMUNITY�SHOULD�USE�POSTERS�TO�PROMOTE�&RENCH�AND
CREATE�A�STIMULATING�ENVIRONMENT�THAT�IS�HOSPITABLE�TO�THE�USE�OF�&RENCH��



25

#HAPTER���
�/RIENTATIONS

�� 4(%�#522)#5,5-�!.$�3#(//,�,)&%�-534�"/4(�2%&,%#4�4(%�(%2)4!'%�!.$

3(!2%$�6!,5%3�/&�15�"%#�!.$�"%�/0%.�4/�%4(./#5,452!,��,).'5)34)#

!.$�2%,)')/53�$)6%23)49��

4HE�BEST�WAY�TO�BOLSTER�STUDENTS �SENSE�OF�COMMON�IDENTITY�AND�SOLIDARITY�IS�BY
FOSTERING�THEIR�ACTIVE�PARTICIPATION�IN�THE�DEVELOPMENT�AND�ENRICHMENT�OF�1U©BEC S
COLLECTIVE�HERITAGE��WHICH�MAY�BE�SEEN�AS�AN�EVOLVING�HERITAGE�IN�WHICH�ALL�CAN�SEE
THEMSELVES�AND�AS�AN�ONGOING�PROCESS�TO�WHICH�ALL�CAN�CONTRIBUTE��)T�IS�IMPORTANT
THAT�THE�SCHOOLS�SHARE�1U©BEC S�HERITAGE��HISTORY��VALUES�AND�CUSTOMS��AND�ITS�PRIDE
IN�ITS�PROGRESS�IN�ALL�DOMAINS�WITH�ALL�THE�STUDENTS��BUT�ESPECIALLY�WITH�THE�RECENT
IMMIGRANTS��2ECOGNITION�OF�THE�SPECIFICITY�OF�THE�HOST�SOCIETY�SHOULD�BE�A�MAJOR�FOCUS
OF�THE�INTEGRATION�APPROACH�USED��)T�IS�ALSO�NECESSARY��IN�AN�INCLUSIVE�APPROACH��TO
RECOGNIZE�FULLY�THE�CONTRIBUTIONS��CULTURAL��RELIGIOUS��LINGUISTIC��ECONOMIC�AND�OTHER	
OF�ALL�MEMBERS�OF�1U©BEC�SOCIETY��WHATEVER�THEIR�ORIGIN�

4HE�SCHOOLS�HAVE�ALREADY�MADE�EFFORTS�TO�ACCOMMODATE�1U©BEC S�ETHNOCULTURAL�
LINGUISTIC�AND�RELIGIOUS�DIVERSITY��4HESE�SHOULD�CONTINUE��AND�EFFORTS�SHOULD�ALSO�BE
MADE�TO�INCLUDE�MORE�PLURALISTIC�PERSPECTIVES�IN�THE�VARIOUS�SPHERES�OF�SCHOOL�LIFE�
ESPECIALLY�IN�THE�LEARNING�CONTENT��IN�ORDER�TO�MEET�THE�PRESENT�CHALLENGES�OF�PLURALISTIC
DEMOCRACY��

3PECIAL�CARE�MUST�BE�TAKEN�TO�INSTILL�IN�ALL�STUDENTS��AND�ESPECIALLY��IMMIGRANTS�AND
THE�CHILDREN�OF�IMMIGRANTS���THE�SHARED�VALUES�NECESSARY�FOR�PARTICIPATION�IN�SOCIETY
AND�SOCIAL�COHESION��WITHOUT�WHICH�PLURALISM�CANNOT�BE�ACHIEVED��4HE�CURRICULUM
AND�SCHOOL�LIFE�SHOULD�FAMILIARIZE�STUDENTS�WITH�1U©BEC S�HERITAGE�AND�THE�SHARED
VALUES� THAT�UNDERLIE� IT��WHILE�REFLECTING�OPENNESS� TO�ETHNOCULTURAL�AND�RELIGIOUS
DIVERSITY�

)T�IS�OF�THE�UTMOST�IMPORTANCE�THAT�ALL�STUDENTS�ACQUIRE�A�SOLID�GROUNDING�IN�1U©BEC S
SHARED�VALUES��THAT�PROGRAM�CONTENT�FAVOUR�OPENNESS�TO�ETHNOCULTURAL�AND�RELIGIOUS
DIVERSITY� BY� ILLUSTRATING� THE� DIVERSITY� OF� OUR� SOCIETY�� THAT� THESE� OBJECTIVES� BE
INCORPORATED� INTO� THE�CONTEXT�OF� SCHOOL� LIFE�� THAT�HARMONIOUS� RELATIONS�BETWEEN
COMMUNITIES�BE�PROMOTED�AND�THAT�RACISM�BE�COMBATTED��4HIS�OVERALL�APPROACH�WILL
FOSTER�A�SENSE�OF�BELONGING�TO�1U©BEC�SOCIETY�AMONG�IMMIGRANT�STUDENTS�AND�WILL
ENCOURAGE�ALL�STUDENTS�TO�PARTICIPATE�IN�BUILDING�THE�EVOLVING�COLLECTIVE�HERITAGE�

#OURSES�AND�PROGRAMS

4HE�PROGRAMS�IN�GENERAL�EDUCATION�MUST�BE�ADAPTED��AND�THE�COURSES�ENRICHED�IN
ORDER� TO� ACHIEVE� THESE�OBJECTIVES��4HE�CREATION�OF� A� CITIZENSHIP�COURSE�WILL�BE
ESPECIALLY�HELPFUL��AS�WILL�ACCORDING�GREATER�IMPORTANCE�TO�THE�TEACHING�OF�HISTORY
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AND�OTHER�SOCIAL�STUDIES�AND�TAKING�ETHNOCULTURAL�PLURALISM�INTO�ACCOUNT�IN�A�GREATER
NUMBER�OF�COURSES�AND�PROGRAMS�

4HE�MINIST¨RE�DE�L �DUCATION�IS�THEREFORE�COMMITTED�TO�DEVELOPING�A�NUMBER�OF
COURSES�AND�TO�REVIEWING�ALL�PROGRAMS�TO�ENSURE�THAT�THEY�BOTH�FOSTER�THE�SHARED�VALUES
OF�1U©BEC�SOCIETY�AND�RESPECT�ITS�CULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�

%DUCATION� FOR� CITIZENSHIP� 
� 4HERE� ARE� THREE� BASIC� REASONS�WHY� EDUCATION� FOR
CITIZENSHIP�SHOULD�BE�A�COMPONENT�OF�THE�DEMOCRATIC�SCHOOL S�OVERALL�MISSION��TO
OFFER�EVERY�PERSON��IN�THE�SPIRIT�OF�EQUAL�OPPORTUNITY��THE�MEANS�FOR�ACHIEVING�PERSONAL
FULFILLMENT�AND�OPTIMUM�SOCIAL�INTEGRATION��TO�PREVENT�STUDENTS �WITHDRAWAL�INTO
THEMSELVES�AND�SOCIAL�ANOMIE�AND�ENCOURAGE�THEM�TO�PARTICIPATE�IN�THE�DEMOCRATIC
DEBATE�ON�THE�GUIDELINES�FOR�A�JUST�SOCIETY��AND�TO�RECOGNIZE�THAT�EQUALITY�BEFORE�THE
LAW��SOCIAL�JUSTICE�AND�THE�RIGHT�TO�SAFETY�ARE�BASIC�ELEMENTS�OF�ANY�DEMOCRATIC�SOCIETY�

%DUCATION�FOR�CITIZENSHIP�FOCUSSES�ON�KNOWLEDGE�OF�THE�COMMON�RULES�OF�LIFE�IN�OUR
SOCIETY�AND�UNDERSTANDING�OF�RELATIONS�AMONG�PEOPLE�AND�BETWEEN�PEOPLE�AND�THE
ENVIRONMENT��)T�IS�A�TOOL�FOR�UNDERSTANDING�OTHERS��ACCEPTING�DIVERSITY�AND�RECONCILING
LIFE�AND�SCHOOL��%DUCATION�FOR�CITIZENSHIP�ALSO�INVOLVES�LETTING�STUDENTS�EXERCISE
CITIZENSHIP� RIGHTS�WITHIN� THE� CONTEXT� OF� THE� SCHOOL�� TO� PREPARE� THEM� FOR� ACTIVE
PARTICIPATION�IN�THE�DEMOCRATIC�INSTITUTIONS�OF�SOCIETY�IN�GENERAL��

!LL�STUDENTS�SHOULD�RECEIVE�THIS�EDUCATION��WHETHER�THEY�ARE�RECENT�IMMIGRANTS�OR
BORN�HERE��YOUNG�OR�ADULT��IN�ELEMENTARY�OR�SECONDARY�SCHOOL��WHATEVER�THEIR�MOTHER
TONGUE��AND�WHETHER�THEY�ATTEND�A�PUBLIC�OR�A�PRIVATE�SCHOOL�

&OR�THIS�REASON�THE�-INIST¨RE�WILL�MAKE�IT�COMPULSORY�FOR�ALL�STUDENTS�TO�TAKE�A��HISTORY
AND�CITIZENSHIP�COURSE�FROM�THE�SECOND�CYCLE�OF��ELEMENTARY�SCHOOL�THROUGH�3ECONDARY
)6��4HE�-INIST¨RE�WILL�ALSO�IDENTIFY�STUDENT�ATTITUDES�AND�BEHAVIOURS�TO�ENCOURAGE
IN� ORDER� TO� FOSTER�HARMONIOUS� INTERPERSONAL� AND� SOCIAL� RELATIONS�� TO� FAVOUR� FULL
PARTICIPATION�IN�THE�LIFE�OF�THE�COMMUNITY�AND�TO�DEVELOP�CRITICAL�JUDGEMENT�

,EARNING�A�THIRD�LANGUAGE�
�4HE�MINIST¨RE�DE�L �DUCATION�WILL�ENCOURAGE�STUDENTS
TO�LEARN�A�THIRD�LANGUAGE��4HE�CHOICE�OF�THIRD�LANGUAGE�MAY�BE�BASED�ON�THE�FOLLOWING
CONSIDERATIONS�

!�NUMBER�OF�HERITAGE�LANGUAGE�PROGRAMS�ARE�ALREADY�AVAILABLE��4HE�EARLIEST�SUCH
PROGRAMS��WHICH�WERE�DEVELOPED�BY�THE�-INIST¨RE��WERE�IN�)TALIAN��0ORTUGUESE�
3PANISH�AND�'REEK��3UBSEQUENTLY��OTHER�PROGRAMS��DEVELOPED�BY�THE�SCHOOL
BOARDS��WERE�ADDED��#HINESE��,AOTIAN��6IETNAMESE��#AMBODIAN��!RABIC��(EBREW�
#REOLE��!LGONQUIN�AND�4URKISH��,EARNING�A�THIRD�LANGUAGE�SPOKEN�IN�ONE S
NEIGHBOURHOOD�SEEMS�TO�FAVOUR�GOOD�RELATIONS�WITH�OTHER�CULTURES�
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4HE�CHOICE�OF�LANGUAGE�COULD�ALSO�BE�INFLUENCED�BY�A�CONCERN�FOR�INTERNATIONAL
UNDERSTANDING��IN�WHICH�THE�SIX�WORKING�LANGUAGES�OF�THE�5NITED�.ATIONS�ALL�PLAY
A�MAJOR�ROLE��SO�THAT�STUDENTS�WOULD�BE�WELL
ADVISED�TO�MASTER�SEVERAL�OF�THEM�
/BVIOUSLY��%NGLISH�AND�&RENCH�MUST�BE�SUBTRACTED�FROM�THE�SIX��AS�THE�STUDENTS
ALREADY�RECEIVE�INSTRUCTION�IN�THEM��4HERE�REMAIN�3PANISH��!RABIC��#HINESE�AND
2USSIAN�

4HE�FINAL�CONSIDERATION�CONCERNS�1U©BEC S�CULTURAL�AND�ECONOMIC�RELATIONS�WITH
#ENTRAL�!MERICA�AND�3OUTH�!MERICA�AND�THE�PHENOMENON�OF�,ATIN�!MERICAN
IMMIGRATION�TO�1U©BEC��WHICH�WOULD�JUSTIFY�LEARNING�3PANISH�AND�0ORTUGUESE�

4HE�MINIST¨RE�DE�L �DUCATION�WILL�EXAMINE�THE�POSSIBILITY�OF�RECOGNIZING�LEARNING
IN�THEIR�MOTHER�TONGUE�FOR�IMMIGRANT�STUDENTS�OR�THOSE�WHOSE�PARENTS�ARE�IMMIGRANTS�
IN�THE�SECOND�CYCLE�OF�SECONDARY�SCHOOL�

)NTRODUCTION�TO�RELIGIOUS�CULTURES�
�4HE�MINIST¨RE�DE�L �DUCATION�COULD�DEVELOP
AN�INTRODUCTORY�COURSE�ON�RELIGIOUS�CULTURES�FOCUSSING�ON�THE�#HRISTIAN�RELIGIONS�THAT
HAVE�PLAYED�A�MAJOR�ROLE�IN�1U©BEC S�HISTORY�AND�THE�OTHER�MAJOR�RELIGIONS�PRACTISED
IN�1U©BEC��4HIS�APPROACH�WOULD�MAKE�IT�POSSIBLE�TO�GROUND�THE�INSTRUCTION�IN�THE
TRADITIONAL�PRACTICES�OF�THE�STUDENTS��THEIR�PARENTS�OR�THEIR�EXTENDED�FAMILIES��)N
ADDITION�IT�WOULD�STIMULATE�DIALOGUE�AMONG�STUDENTS�OF�DIFFERENT�RELIGIONS�CONCERNING
THEIR�RESPECTIVE�RELIGIONS�AND�THE�PLACE�OF�RELIGION�IN�CONTEMPORARY�SOCIETY�

&RENCH��LANGUAGE�OF�INSTRUCTION��AND�SECOND�LANGUAGE�
�)N�ADDITION�TO�&RENCH

LANGUAGE�LITERATURE�PRODUCED�IN�1U©BEC�BY�1U©B©COIS�AUTHORS��FRANCOPHONE�OR�NOT�
STUDENTS�SHOULD�READ�LITERARY�WORKS�PRODUCED�ELSEWHERE�IN�THE�FRANCOPHONE�WORLD�
4HE�RANGE�MAY�BE�FURTHER�EXTENDED�BY�THE�ADDITION�OF�TRANSLATIONS�OF�WORKS�ORIGINALLY
WRITTEN�IN�OTHER�LANGUAGES��NOTABLY�%NGLISH�

%NGLISH��LANGUAGE�OF�INSTRUCTION��AND�SECOND�LANGUAGE�
�)N�ADDITION�TO�%NGLISH

LANGUAGE�LITERATURE�PRODUCED�IN�1U©BEC�BY�1U©B©COIS�AUTHORS��ANGLOPHONE�OR�NOT�
STUDENTS�SHOULD�READ�LITERARY�WORKS�PRODUCED�IN�%NGLISH�OUTSIDE�OF�1U©BEC��4HE�RANGE
MAY�BE�EXTENDED�BY�THE�ADDITION�OF�TRANSLATIONS�OF�WORKS�ORIGINALLY�WRITTEN�IN�OTHER
LANGUAGES��NOTABLY�&RENCH�

.ATIONAL�HISTORY�
�)T�IS�ESSENTIAL�TO�RAISE�CULTURAL�STANDARDS�BY�ENCOURAGING�A�BETTER
KNOWLEDGE� OF� 1U©BEC S� HISTORY� AND� IN� PARTICULAR� OF� THE�MATERIAL� AND� SPIRITUAL
ACHIEVEMENTS�AND�THE�MOVEMENTS�THAT�HAVE�CHARACTERIZED�1U©BEC S�EVOLUTION�AS�A
&RENCH
SPEAKING�SOCIETY�IN�.ORTH�!MERICA��)T�IS�ALSO�IMPORTANT�TO�INTEGRATE�INTO�THE
STUDY�OF�HISTORY AND�NOT�JUST�TO�TACK�ON�AS�SEPARATE�MATERIAL THE�ROLE�PLAYED�BY
THE�ANGLOPHONES�AND�THE�ABORIGINAL�PEOPLES��AND�BY�GROUPS�OF�OTHER�ETHNIC�ORIGINS�
IN�THE�BUILDING�OF�1U©BEC�SOCIETY�AND�THE�DEVELOPMENT�OF�THE�COLLECTIVE�IDENTITY�AND
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MEMORY� OF� 1UEBECERS�� �%XPRESSIONS� SUCH� AS� THE� CONTRIBUTION� OF� THE� CULTURAL
COMMUNITIES �AND� SUCCESSIVE�WAVES�OF�IMMIGRATION �MAY�MISLEAD�BY�IMPLYING
JUXTAPOSITION�IN�CERTAIN�CONTEXTS�	�4HE�-INIST¨RE�WILL�ALSO�ENRICH�OR�MAKE�COMPULSORY
HISTORY�AND�GEOGRAPHY�INSTRUCTION�IN�)NTRODUCTION�TO�1U©BEC�,IFE�PROGRAMS�IN�THE
CONTEXT�OF�SUPPORT�MEASURES�FOR�STUDENTS�LEARNING�&RENCH�

4HE�CONTEMPORARY�WORLD�
�4HIS�PROGRAM�WILL�ENABLE�STUDENTS�TO�LEARN�ABOUT�VARIOUS
CIVILIZATIONS�AND�SITUATE�THEIR�DEVELOPMENT�USING�COMPARATIVE�HISTORICAL�TABLES��4HE
PROGRAM�WILL�ALSO�EXPLAIN�POPULATION�MOVEMENTS�AND�THEIR�CAUSES�AND�SOCIOLOGICAL�
CULTURAL� AND� DEMOGRAPHIC� IMPLICATIONS� IN�1U©BEC�� )N� ADDITION�� THE� CONCEPT� OF
INTERNATIONAL�UNDERSTANDING�WILL�BE�INTRODUCED�IN�THE�CONTEXT�OF�THE�PROBLEMS�OF�.ORTH

3OUTH�AND�%AST
7EST�RELATIONS�AND�THE�IMPLICATIONS�OF�GLOBALIZATION�FOR�1U©BEC
SOCIETY�

!RTS�
�4HIS�PROGRAM�WILL�INCLUDE�ELEMENTS�OF�THE�HISTORY�OF�ART��FOCUSSING�ON�THE
WORKS�OF�1U©BEC�ARTISTS�OF�DIFFERENT�ORIGINS��AND�WILL�ASSOCIATE�ART�IN�HISTORY�WITH
INTERNATIONAL�AND�INTERCULTURAL�UNDERSTANDING��4HE�MUSIC�PROGRAM�WILL�FAMILIARIZE
STUDENTS�WITH�INSTRUMENTS�AND�TYPES�OF�MUSIC�OF�DIFFERENT�ORIGINS�

3CIENCE�
�4HE�HISTORY�OF�SCIENCE�WILL�BE�A�MAJOR�FOCUS�OF�THE�SCIENCE�PROGRAM��4HIS
WILL�CONTRIBUTE�TO�A�PROPER�APPRECIATION�OF�THE�CONTRIBUTIONS�OF�DIFFERENT�CULTURES�TO
THE�DEVELOPMENT�OF�THE�SCIENCES��

3CHOOL�LIFE

)N�ADDITION�TO�TAKING�DIVERSITY�INTO�CONSIDERATION�IN�COURSE�CONTENT��THE�SCHOOLS�WILL
INTRODUCE�PLURALISTIC�PERSPECTIVES�IN�EXTRACURRICULAR�ACTIVITIES��COMPLEMENTARY�SERVICES
AND�CODES�OF�CONDUCT��3PORTING��CULTURAL�AND�OTHER�ACTIVITIES�WILL�PROVIDE�AN�AUTHENTIC
INITIATION� TO� THE� EXERCISE� OF� DEMOCRACY� AND� HARMONIOUS� RELATIONS�� FREE� FROM
DISCRIMINATION�OR�RACISM��"Y�EMPHASIZING�COOPERATIVE�ACTIVITIES�AND�THE�SHARING�OF
KNOWLEDGE�AND�EXPERIENCES��THEY�WILL�CONTRIBUTE�TO�THE�CONSTRUCTION�OF�A�COLLECTIVE
HERITAGE�FOR�STUDENTS�OF�ALL�ORIGINS�

0ARTICIPATING�IN�SCHOOL�ELECTIONS��THE�STUDENT�COUNCIL�AND��FOR�OLDER�STUDENTS��THE
GOVERNING�BOARD���ARE�ALSO�GOOD�WAYS�TO�LEARN�ABOUT�WORKING�IN�GROUPS��INCLUDING
HOW�TO�RESPECT�THE�RIGHTS�OF�EACH�MEMBER�OF�THE�GROUP�AND�HOW�TO�BUILD�SOLIDARITY
WITHIN�THE�GROUP�AS�A�WHOLE��3PECIAL�ATTENTION�WILL�BE�PAID�FROM�AN�EARLY�AGE�TO�THE
PROCESS�OF�DEVELOPMENT�AND�CONTENT�OF�CODES�OF�CONDUCT��0ARTICIPATING�IN�THIS�ACTIVITY
WILL�DEVELOP� THE�STUDENTS �ABILITY� TO�EXPRESS� THEMSELVES�� LISTEN��UNDERSTAND�AND
ASSIMILATE�RULES�WITH�AN�ATTITUDE�OF�SELF
RESPECT�AND�RESPECT�FOR�OTHERS��4HE�SCHOOLS
MUST�ENSURE�THAT�THE�CODES�OF�CONDUCT�GUARANTEE�THE�STUDENTS �FUNDAMENTAL�RIGHTS�
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2. Discrimination by adverse effect is said to occur when, even in the absence of overt
discrimination, an ostensibly neutral rule or practice, applied in the same manner to all persons,
excludes or disadvantages certain categories of person in a way that may curtail their right to
equality.

#HAPTER���
�/RIENTATIONS

AND�COMBAT�ALL�FORMS�OF�RACISM�AND�EXCLUSION��WHETHER�AMONG�THE�STUDENTS�OR�THE
SCHOOL�STAFF�

4HE�DIVERSITY�OF�VALUES��WHETHER�ORIGINATING�IN�RELIGION��CULTURE�OR�PERSONAL�OPINION�
CAN�PROVOKE�NEGATIVE�REACTIONS�OR�RESULT�IN�THE�FORMULATION�OF�DEMANDS�FOR�EXCEPTIONS
TO�RULES�BY�STUDENTS�OR�PARENTS��CONCERNING�COURSE�CONTENT��DISCIPLINE��EXTRACURRICULAR
ACTIVITIES�OR�SCHOOL�ATTENDANCE�ON�PARTICULAR�RELIGIOUS�HOLIDAYS��6ALUE�CONFLICTS�AND
REQUESTS�FOR�EXCEPTIONS�MUST�ALWAYS�BE�DEALT�WITH�IN�A�WAY�THAT�RECONCILES�THE�BASIC
RIGHTS�OF�THE�STUDENT�AND�THE�LAWS�AND�RULES�PREVAILING�IN�SOCIETY�AND�THE�EDUCATION
SYSTEM��4HE�DIFFICULT�BUT�NECESSARY�SEARCH�FOR� REASONABLE�ACCOMMODATION �WILL
REMAIN�THE�RESPONSIBILITY�OF�THE�SCHOOL�STAFF�

!CCOMMODATION�OF�THIS�SORT�SHOULD�NOT�INVOLVE�MODIFYING�1U©BEC�SCHOOLS �NORMS
OR�CHALLENGING�THE�BASIC�VALUES�THEY�CONVEY��.OR�CAN�THERE�BE�ANY�QUESTION�OF�DEFYING
THE�PROVISIONS�OF�THE�#HARTER�OF�2IGHTS�AND�&REEDOMS��THE�%DUCATION�!CT�OR�OTHER
LAWS��OR�ANY�OF�THE�VARIOUS�REGULATIONS�CONCERNING�EDUCATION�IN�1U©BEC��ALL�OF�WHICH
ARE�LEGALLY�BINDING��.OR�IS�IT�POSSIBLE�TO�NEGOTIATE�CURRICULUM�CHANGES��THE�CURRICULUM
IS� SIMPLY�NOT�NEGOTIABLE��&INALLY��ACCOMMODATION�SHOULD�NOT� IMPOSE�EXCESSIVE
CONSTRAINTS�ON�EITHER�THE�SCHOOLS �CAPACITY�TO�FUNCTION�OR�THEIR�BUDGET�

4HIS�SAID��THERE�IS�A�LEGAL�OBLIGATION�TO�REACH�AN�ACCOMMODATION�WHEN�THE�FAILURE
TO�RESPECT�A�RIGHT�GUARANTEED�BY�ONE�OF�1U©BEC S�LAWS�LEADS�TO�THE�POSSIBILITY�OF
DISCRIMINATION�BY�ADVERSE�EFFECT� �!�VARIETY�OF�ARGUMENTS�CONCERNING�THE�IMPORTANCE�

OF�PARTNERSHIP��THE�HARMONIZATION�OF�FAMILY�VALUES�WITH�THOSE�OF�THE�SCHOOL��AND�MEANS
TO�SUPPORT�THE�INTEGRATION�OF�NEWLY�ARRIVED�STUDENTS�WILL�MAKE�IT�EASIER�TO�SEEK
MUTUALLY�ACCEPTABLE�SOLUTIONS�TO�EXCEPTIONAL�REQUESTS��

&OR�EXAMPLE��THE�-INIST¨RE�DOES�NOT�INTEND�TO�MODIFY�THE�ACADEMIC�CALENDAR�IN�AN
EFFORT�TO�SATISFY�THE�FAITHFUL�OF�EVERY�CONFESSION�IN�1U©BEC��)T�IS�UP�TO�THE�SCHOOLS
TO�CHOOSE��ACCORDING�TO�THE�RELIGIOUS�COMPOSITION�OF�THEIR�STUDENT�POPULATION��AND
IF�IT�IS�FEASIBLE��ONE�OR�TWO�PEDAGOGICAL�DEVELOPMENT�DAYS�CORRESPONDING�TO�RELIGIOUS
HOLIDAYS�OF�THOSE�RELIGIONS�OTHER�THAN�#ATHOLIC�OR�0ROTESTANT�THAT�ARE�THE�MOST�STRONGLY
REPRESENTED�AMONG�THEIR�STUDENTS��3CHOOLS�MAY�ALSO�ESTABLISH�GUIDELINES�IN�ORDER
TO�CONTROL�THE�SITUATION��A�MAXIMUM�OF�TWO�OR�THREE�DAYS�PER�YEAR��INDICATED�IN�WRITING
AT�THE�BEGINNING�OF�THE�YEAR�BY�ADULT�STUDENTS�OR�THE�PARENTS�OF�STUDENTS�WHO�ARE
MINORS	��WHILE�AT� THE�SAME�TIME�RECOGNIZING� THE�RIGHT�OF�MEMBERS�OF�RELIGIOUS
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MINORITIES�TO�BE�ABSENT�FOR�THEIR�RELIGIOUS�HOLIDAYS��ASSUMING�THAT�THE�ABSENCES�ARE
JUSTIFIED�AND�INFREQUENT��AND�THAT�THE�TOTAL�NUMBER�OF�STUDENTS�CONCERNED�IS�VERY�SMALL�

4HIS� EXAMPLE� ILLUSTRATES� THE� POSITION� OF� THE� -INIST¨RE� REGARDING� DEMANDS� FOR
EXCEPTIONS�� 4HE� -INIST¨RE�� WHICH� HAS� ALREADY� PUBLISHED� A� TRAINING� UNIT� ON
ACCOMMODATING�CULTURAL�AND�RELIGIOUS�DIVERSITY�IN�THE�SCHOOL��INCLUDING�AN�ANALYSIS
OF�THE�ROOM�FOR�MANOEUVRE�REGARDING�THE�MOST�FREQUENT�DEMANDS	��IS�COMMITTED�TO
SUPPORTING� THE� SCHOOLS� BY� PREPARING� APPROPRIATE� TOOLS�� WHICH� CAN� BE� ADJUSTED
ACCORDING�TO�THE�EVOLUTION�OF�THE�DEMANDS�

2EGARDING�ALL�SUCH�MATTERS��THE�MINIST¨RE�DE�L �DUCATION�WILL�COLLABORATE�CLOSELY�WITH
THE�OTHER�MINISTRIES�AND�ORGANIZATIONS�CONCERNED��IN�PARTICULAR�WITH�THE�MINIST¨RE
DES�2ELATIONS�AVEC�LES�CITOYENS�ET�DE�L )MMIGRATION��THE�#OMMISSION�DES�DROITS�DE
LA�PERSONNE�DU�1U©BEC�AND�THE�#ONSEIL�DU�STATUT�DE�LA�FEMME�

�� 3#(//,�34!&&�-534�"%�42!).%$�4/�-%%4�4(%�%$5#!4)/.!,�#(!,,%.'%3
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4RAINING

4HE�TEACHERS��AND�SCHOOL�STAFF�IN�GENERAL��PLAY�A�PIVOTAL�ROLE�IN�THE�CARRYING�OUT�OF
ANY� PROJECT� IN� THE� SCHOOLS�� 4HEIR� COOPERATION� IS� ESSENTIAL� FOR� THE� SUCCESSFUL
IMPLEMENTATION�OF�THIS�POLICY�

!LTHOUGH�A�REAL�EFFORT�IS�MADE�DURING�INITIAL�TRAINING�AND�CONTINUING�EDUCATION�TO
GIVE�SCHOOL�STAFF��AND�ESPECIALLY�TEACHERS��A�GOOD�GROUNDING�IN�INTERCULTURAL�EDUCATION
AND��TO�A�LESSER�EXTENT��TEACHING�IN�A�MULTI
ETHNIC�CONTEXT��THE�TASK�IS�BECOMING�MORE
CHALLENGING�AND�THE�NATURE�OF�THE�CONCERNS�HAS�SHIFTED��

)T�IS�CRUCIAL�THAT�THE�SCHOOL�STAFF�BE�TRAINED�TO�MEET�THE�EDUCATIONAL�CHALLENGES�POSED
BY�THE�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�OF�THE�STUDENTS�AND�BY�THE�NEED
TO�ENSURE�THAT�THEY�ASSIMILATE�A�SET�OF�SHARED�VALUES��4HIS�ORIENTATION�CONCERNS�BOTH
TEACHERS�AND�OTHER�CATEGORIES�OF�SCHOOL�STAFF��WHO�WILL�BE�IN�THE�FRONT�LINES�OF�THE
EFFORT�TO�INTEGRATE�RECENTLY�ARRIVED�STUDENTS�AS�RAPIDLY�AS�POSSIBLE�INTO�REGULAR�CLASSES�

!LL�SCHOOL�STAFF�MUST�DEVELOP�OPENNESS�TOWARDS�DIVERSITY��TEACHING�SKILLS�AND�STRATEGIES
PERMITTING�THEM�TO�WORK�IN�A�MULTI
ETHNIC�MILIEU�AND�MANAGE�DIVERSITY��THE�ABILITY
TO�TEACH�A�SECOND�LANGUAGE�AND�A�LANGUAGE�OF�INSTRUCTION��AND�TO�ADAPT�THEIR�TEACHING
IN�THESE�FIELDS�TO�A�STUDENT S�EVOLUTION��SKILLS�ENABLING�THEM�TO�CONVEY�VALUES�AND
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�/RIENTATIONS

KNOWLEDGE��RELATED�TO�1U©BEC S�HERITAGE�AND�TO�COMMUNICATE�WITH�ALLOPHONE�PARENTS
OR�PARENTS�WHO�DO�NOT�SHARE�THEIR�EDUCATIONAL�VALUES�AND�CUSTOMS��4RAINING�IN�THESE
SKILLS�MUST�TAKE�INTO�ACCOUNT�THE�ORIENTATIONS�SET�OUT�IN�THIS�POLICY�PROPOSAL�

)T�IS�THUS�TO�BE�EXPECTED�THAT�SCHOOL�BOARDS�AND�SCHOOLS�WILL�PRIORITIZE�CONTINUING
EDUCATION�IN�CLASS�MANAGEMENT�AND�THE�DEVELOPMENT�OF�TEACHING�STRATEGIES�SUITED
TO� STUDENTS � NEEDS�� 3CHOOL� BOARDS�� SCHOOLS� AND� ADULT� EDUCATION� AND� VOCATIONAL
EDUCATION�CENTRES�SHOULD�ENCOURAGE�PEER�TEACHING�BASED�ON�THE�SHARING�OF�PERSONAL
EXPERIENCES�AND�SOLUTIONS��AND�RELY�ON�ORGANIZATIONS�WHOSE�EXPERTISE�IS�RECOGNIZED�

4HE�UNIVERSITIES�MUST�MODIFY�THEIR�TEACHER�TRAINING�AND�UPGRADING�PROGRAMS�TO�ENSURE
THAT�TEACHERS��ACQUIRE�THE�SKILLS�THEY�NEED�TO�WORK�IN�A�PLURI
ETHNIC�SETTING�AND�TO
PREPARE�THEIR�STUDENTS�TO�LIVE�IN�A�PLURALISTIC�SOCIETY��EVEN�IF�THE�STUDENTS�IN�QUESTION
ATTEND�A�MONO
ETHNIC�SCHOOL�4HIS�CONCERN�MUST�FIND�PRACTICAL�APPLICATION�IN�ALL�COURSES
AND�PRACTICUMS�

2EPRESENTATION

%THNOCULTURAL�AND�RELIGIOUS�DIVERSITY�OF�THE�TEACHING�STAFF�HAS�PSYCHOPEDAGOGICAL
IMPLICATIONS��BY�ENCOURAGING�STUDENT�IDENTIFICATION�WITH�A�DIVERSIFIED�SOCIETY�AND
A�VARIETY�OF�ROLE�MODELS��IT�FAVOURS�SUCCESS�IN�SCHOOL�AND�THE�DEVELOPMENT�OF�A�SENSE
OF�BELONGING��4HESE�CONSEQUENCES�BENEFIT�NOT�ONLY�THE�IMMIGRANT�STUDENTS�BUT�ALL
THE�STUDENTS�AND�THE�SCHOOL�TEAM��WHO�LEARN��THROUGH�CONTACT�WITH�OTHERS��TO�RECOGNIZE
THE�DIVERSITY�OF�THEIR�SOCIETY�

)N�ORDER�FOR�THE�SCHOOL�STAFF�TO�REFLECT�THE�ETHNIC�DIVERSITY�OF�OUR�SOCIETY��EVEN�SCHOOL
BOARDS�LOCATED�IN�SO
CALLED�HOMOGENOUS�AREAS�MUST�INCLUDE�INDIVIDUALS�OF�DIFFERENT
ORIGINS��4HIS�MAY�SEEM�TO�BE�A�DIFFICULT�OBJECTIVE�FOR�SCHOOL�BOARDS�THAT�HAVE�DONE
LITTLE�HIRING�FOR�MANY�YEARS��BECAUSE�OF�THE�WIDESPREAD�FALL�IN�1U©BEC S�BIRTH�RATE�
)N�ADDITION��A�DEARTH�OF�QUALIFIED�CANDIDATES�FROM�VARIED�BACKGROUNDS�FOR�TEACHING
POSITIONS�IS�A�REAL�OBSTACLE�TO�THE�IMPROVEMENT�OF�THIS�SITUATION�

)N�CONSEQUENCE��IT�SEEMS�REALISTIC�TO�ASK�SCHOOL�BOARDS�TO�MAKE�SURE�THAT�THEIR�HIRING
SYSTEM�INCLUDES�NO�RULES�OR�PRACTICES�THAT�COULD�HAVE�A�DISCRIMINATORY�EFFECT��THAT
THE�DIVERSITY�OF�SOCIETY�FIND�SOME�REFLECTION�EVEN�IN�THE�MOST�HOMOGENOUS�SCHOOLS�
AND�THAT�GUIDANCE�COUNSELLORS�URGE�YOUNG�IMMIGRANTS�TO�CONSIDER�CAREERS�AS�TEACHERS�





#ONCLUSION

#/.#,53)/.

HIS�POLICY�PROPOSAL�OFFERS�A�COMPREHENSIVE�FRAMEWORK�FOR�THE�INTEGRATION�OF4IMMIGRANT�STUDENTS�AND�THE�IMPLEMENTATION�OF�INTERCULTURAL�EDUCATION��SETTING
OUT�THE�PRINCIPLES�FOR�ACTION�THAT�SHOULD�GUIDE�SCHOOLS�IN�THEIR�EFFORTS�TO�ACCOMMODATE
THE�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�OF�THEIR�STUDENTS��4HE�FIRST�PRINCIPLE
FOR�ACTION��EQUALITY�OF�OPPORTUNITY��REQUIRES�THAT�ALL�SCHOOLS�OFFER�AN�EQUAL�OPPORTUNITY
FOR�SUCCESS�IN�SCHOOL�TO�ALL�STUDENTS��WHATEVER�THEIR�CHARACTERISTICS��!�COMMAND�OF
&RENCH��THE�LANGUAGE�OF�PUBLIC�LIFE��IS�THE�FOCUS�OF�THE�SECOND�PRINCIPLE�FOR�ACTION�
WHICH�SCHOOLS�MUST�APPLY�IN�A�MANNER�THAT�BENEFITS�ALL�THEIR�STUDENTS��FRANCOPHONES�
ANGLOPHONES�OR�ALLOPHONES��4HE�THIRD�PRINCIPLE�FOR�ACTION�CONCERNS�EDUCATION�FOR
DEMOCRATIC�CITIZENSHIP� IN�A�PLURALISTIC�SOCIETY��AND�AIMS�MAINLY� TO�PROMOTE� THE
ACCEPTANCE�BY�ALL�MEMBERS�OF�SOCIETY�OF�SHARED�VALUES�AND�AN�OPEN�ATTITUDE�TOWARDS
DIVERSITY�

!LTHOUGH� THE�SCHOOLS�HAVE�MADE�SOME�PROGRESS� IN� THE�AREAS�OF� INTEGRATION�AND
INTERCULTURAL�EDUCATION��THERE�REMAIN�WEAK�AREAS��WHICH�MUST�BE�IMPROVED��4HIS
POLICY� PROPOSAL� INDICATES� THE� -INIST¨RE S� ORIENTATIONS� IN� NUMEROUS� AREAS�� THE
INTEGRATION�OF�RECENTLY�ARRIVED�YOUNG�ALLOPHONE�IMMIGRANTS�INTO�REGULAR�CLASSES�
SUCCESS�FOR�STUDENTS�WITH�DIFFICULTY�INTEGRATING�INTO�SCHOOL��COLLABORATION�BETWEEN
THE� SCHOOL��AND� THE� FAMILY�AND�COMMUNITY�� THE� LEARNING�OF�&RENCH�� THE�SHARED
LANGUAGE��AS�AN�ONGOING�PROCESS��AND�THE�PRESENTATION�OF�&RENCH�IN�A�POSITIVE�LIGHT
AS�THE�VEHICLE�OF�CULTURE�AND�THOUGHT��PROMOTION�OF�1U©BEC S�HERITAGE�AND�SHARED
VALUES�AND�OF�OPENNESS�TO�ETHNOCULTURAL��LINGUISTIC�AND�RELIGIOUS�DIVERSITY�IN�ALL
PROGRAMS�AND�IN�SCHOOL�LIFE��ETHNIC�DIVERSIFICATION�OF�SCHOOL�STAFF��AND�INITIAL�TRAINING
AND�UPGRADING�IN�INTERCULTURAL�EDUCATION�FOR�SCHOOL�STAFF�

#LEARLY�THE�DIVERSITY�OF�THESE�ORIENTATIONS�MAKES�THEM�THE�SHARED�RESPONSIBILITY�OF
ALL�PARTNERS�IN�THE�EDUCATION�SYSTEM��INCLUDING�THE�MINIST¨RE�DE�L �DUCATION��THE�SCHOOL
BOARDS� AND� THE� SCHOOLS�� INTEGRATION� AND� INTERCULTURAL� EDUCATION� DEPEND� ON� THE
PARTICIPATION�OF�ALL�MEMBERS�OF�THE�EDUCATIONAL�COMMUNITY��%VERYONE�HAS�TO�CONTRIBUTE
TO�THE�RECOGNITION�AND�ACCOMMODATION�OF�DIVERSITY��EDUCATING�STUDENTS�TO�BECOME
ACTIVE�CITIZENS�AND�PARTICIPANTS�IN�THE�DEMOCRATIC�DEVELOPMENT�OF�A�FRANCOPHONE�
PLURALISTIC��1U©BEC�SOCIETY��4HUS��EVERYONE�WILL�HAVE�A�HAND�IN�THE�COLLECTIVE�RENEWAL
OF�1U©BEC�SCHOOLS�ON�THE�CUSP�OF�THE�TWENTY
FIRST�CENTURY�
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