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FOREWORD

This program is intended for all educators, and in particular teachers, who are invalved in
English as a second language. It is designed for students in the second cycle of public and
private secondary schools in Québec.

The program stipulates the minimum content to be covered by all students in the second

cycle of secondary school. Enriched programs for students who are capable of handling
more than the basic content are the responsibility of the school boards,

In accordance with the provisions of the Regulation respecting the Basis of Secondary
School Organization (16-0062-11A, sections 31 to 35), each of the three grades in the
second cycle of secondary school earns four credits, each credit representing

25 classroom hours,

The program replaces the following documents:

1. Programme d’études des écoles secondaires, anglais, langue seconde. Ministére de
I'Education, 1971, (Code 16-3222)

2. Programme grammatical d'anglais, langue seconde, des secondaires / 3 /V. Ministére de
I’Education, 1976. (Code 16-3202)

3. Programme grammatical d’anglais, langue seconde, de secondaire V. Ministére de
I'Education, December 1877. (Code 16-3203)

4. Pragramme provisoire, anglais, langue seconde, 412-512, Ministére de "Education,
March 1966. (Code 16-3223)

5. Anglais, langue seconde, programme d’anglais, 578-572. Ministére de |’Education,
September 1975, (Code 16-3242)

The entire program should be read in order for it to be fully understood. Since the
objectives are meaningful only in relation to the program’s orientations, a partial reading
might be misleading.



1. INTRODUCTION



1.1 Background

In 7The Schools of Québec: Palicy Statement and Plan of Action, published in 1979, the
ministére de |’Education announced its intention to revise all elementary and secondary
school programs. For a better understanding of changes made to the English as a $econd
Language program for the second cycle of secondary school, it is necessary to understand
the situation of English as a second language at the time.

Two studies', published in 1977 and 1978 respectively, enabled an assessment of the
existing situation and a description of the desired one. When these studies were carried
out, English as a second language, like most other subjects of study, was being taught in
daccordance with a program outline that had been in effect since 1971. In 1976, the
Ministére issued a document specifying the distribution of the grammar components of the
program. Several school boards used these documents as the basis for developing their
own programs, while other boards based their programs only on the instructional material.
The two studies drew attention to the problems caused by this lack of unifermity and
recommended that well-structured programs with clear, precise and operational objectives
be developed.

Apart from bringing problems of this nature to the fore, the studies raised other questions
concerning instruction and the effectiveness of English as a second language courses.
Although most students demonstrated a fairly positive attitude toward learning English,
their capacity to improve seemed inhibited, and many were having difficulty applying the
skills and knowledge acquired at school in situations outside the classroom. This led to
the question of whether the orientations of the existing programs actually corresponded to
the needs and interests of Québec students. In an attempt to answer this question, the
studies recommended that students and other individuals concerned with English as a
second language (e.g. teachers, parents, employers) be consulted.

The results of these consuitations were published in two documents?, one dealing with
Secondary 1, Il and Ill students, and the other with Secondary IV and V students. The
analysis of these documents ied to the following conclusions:

'P. Georgeault and M. Danan, "Description de la situation de I'enseignement des langues
secondes, anglais, langue seconde, et frangais, langue seconde, telle que pergue par les
commissions scolaires, Ftudes et documents (Québec: ministére de I'Education, 1977).

D. Lussier, Modifications des conditions d’enseignement anglais, langue seconde.
COPELS, Dossier 3, SREP, 1978.

‘R. Banko and B. Smith, Enguéte en vue de déterminer I'influence de environnement
linguistique des éléves des Tre, 2iéme et 3idme secondaires sur l'apprentissage de
I'anglais, langue seconde, Code 16-3233-02 (Québec: ministére de I'Education, 1979).

T. O'Farrell-Gagnon et al, Analyse des besoins langagiers en anglais, langue seconde,
chez les éléves des quatriéme et cinquiéme secondaires des écoles publiques du Québec,
Code 16-3224-09 (Québec: ministére de I'Education, 1980).
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» Students in all regions of the province have a strong desire to learn English.
= Students wish to improve their ability to use English outside the classroom.
* Students wish to be able to use English for practical purposes.

+ Students need English now and also anticipate needing it in the future.

« The information obtained from these studies, and compiled in a draft program’, helped
to determine the contexts in which such needs are likely to be felt.

s Written comprehension is considered a priority, although oral comprehension and oral
and written production should not be neglected.

« School boards must have some freedom to enrich the minimum content, if need be.
s Continuity between elementary and secondary school programs is essential.

These factors, together with the contributions from the [anguage sciences, dealt with in
Section 1.3, led to a decision to carry out an extensive revision of existing program
content and the accompanying methodologies.

1.2 Needs Analysis

After publication of the Green Paper and the consultation that followed, the ministére de
I‘Education began revising the programs. The first step in revising the programs for the
second cycle of secondary school was to determine the needs of the target population.
The intention was to analyze systematically and objectively the needs of the community
with regard to second language teaching. The analysis, the first of its kind, was designed
to compare the expectations of the community with what was actually going on in the
classroom. Need, therefore, can be defined in this context as the difference between the
current situation and the desired situation. The main steps in the analysis were the
following:

* To identify the level of competency in English as a second language currently
demonstrated by Secondary V graduates.

* To identify the level of competency in English as a second language that those
concerned would like Secondary V graduates to demonstrate.

* To measure the difference between the current situation and the desired situation.

* Ta list the needs in order of priority.

'Enquéte en vue de déterminer l'influence de I'environnement linguistique des éléves des
1re, 2idéme et 3iéme secondaires sur I'apprentissage de I'anglais, langue seconde.
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The analysis set out to answer one fundamental question. Did the knowledge and skills
acquired by students by the end of secondary school correspond to the community’s
expectations? Rather than checking whether the students were attaining the objectives
stipulated in the existing programs, those responsible for the study sought to find data on
which to base a new program.

A committee was formed with the mandate to draw up a list of skills that would give
those surveyed an idea of the actual situation and the desired situation. The skills were
then examined and 40 were chosen and presented, in the form of a questionnaire, to
secondary school and CEGEP students and teachers, parents, educational consultants,
employees and employers in every administrative region in Québec. The list of skills
inctuded the following:

» To understand a presentation in English on a specific topic.
+ To apply the basic rules of English grammar.

+ To write a job application letter in English.

» To ask for information in English.

These skills covered written comprehension, oral comprehension, written production and
oral production. In addition, an open-ended question allowed the participants to express
themselves freely on the subject. The questionnaire was appeoved and a representative
sample of participants was chosen. Each skill was evaluated in terms of the following
questions:

* In your opinion, to what dagree do students in the second cycle of secondary school
now master each of the skills listed in this questionnaire?

» |n your opinion, to what degree should students in the second cycle of secondary school
master each of these skills?

The results of the questionnaire indicated that the participants considerad that it was
important to acquire all the skills described in the questionnaire, but that at the end of
secondary school, the students had not quite mastered them. There was therefore a gap
between the current situation and the desired situation.

In conclusion, the authors of the analysis presented a set of recommendations for the
teaching of English as a second language in the second cycle of secondary school. These
recommendations included the following:

+ The new program should place greater emphasis on oral and written comprehension and
written production, than on oral production.

o Written comprehension skills should be considered a priority in all administrative regions
in Québec.



* Efforts should be made to increase the level of performance in written production in
Québec.

On the whole, the program takes into account the conclusions of this analysis. The overall
conclusions are reflected not only in the objectives, but also in the amount of time devoted
to each skill in the classroom.

Moreover, other factors had to be considered in developing a program, for example, the
following:

* data provided by the implementation of the programs for elementary school and the first
cycle of secondary school

* the present situation in Québec schools

* the sociolinguistic context of Québec

* second-language needs of students intending to pursue higher education
» the availability of authentic material, given Québec’s cultural environment

These considerations, combined with the results of the needs analysis, led the Ministére to
believe that it would be important in the second cycle of secondary schooi:

* to place greater emphasis on comprehension than on production
* to place greater emphasis on written texts than on oral texts

This consideration will be reflectad, for the most part, in the amount of time spent on a
given type of text. For example, 55% to 60% of class time may be devoted to
comprehension as opposed to production and the same proportion to written texts as op-
posed to oral texts.

1.2 Foundations of the Program

In order to develop a program, several theoretical and practical factors have to be taken
into consideration. On the basis of these factors, a coherent plan can be drawn up,
allowing for a judicious selection of program content. The teaching of English as a second
language draws on various disciplines including education, applied linguistics and language
instruction. The information offered by these disciplines should be studied in light of the
particular instructional and social contexts in which the program will be implemented.
Such a process aims at ensuring a healthy balance between theory and practice.

For a number of years now, general educational theories have been moving in a new
direction. Until recently, education was considered to be primarily an academic activity,
Now, however, there is growing awareness that education should try to meet the practical
needs of society and of the students. One resuit of this change in attitude is the new
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view of students as the primary agents in their own learning. This view proposes that
students be provided with a stimulating environment that responds to their needs and
interests, and allows them to pursue their learning in their own way without feeling threat-
ened. Such an environment should increase their desire to continue learning both inside
and outside the school.

In the context of secondary schaol instruction, the emphasis placed on the students’
personal responsibility for their learning and on creating a positive classroom atmosphere is
particularly significant, since these students are adolescents who have a growing need
both for autonomy and encouragement.

Concurrent with this change of direction in education, a change has also taken place in the
reasons that motivate people to learn another language. The growing importance of the
media and people’s increased mobility have multiplied the opportunities for contact with
speakers of other languages. As a result, a more pragmatic view of language has
emerged; language is seen as a means of establishing contact with others. The emphasis
must therefore be placed on learning functional, rather than literary language.

With this change in people’s reasons for wanting to learn ancther language, important
questions have been raised regarding the language-learning process. Behaviourist [earning
models and the structuralist view of language do not adequately explain the inherent
complexity of language acquisition, both in and out of school. Certain observations akout
the language-learning process raise doubts as to the applicability of these theories.

Behaviourist theory maintains that learning a language is sitnply a matter of habit forma-
tion. If this model reflects reality, how does it explain language learners’ ability to produce
ungrarmmatical sentences that they have probably never heard? The learners’ creativeness
proves that they are capable of formulating hypotheses about the way language works:
that they are capable of examining all the linguistic data that they receive and coming up
with their own theories. This suggests that all learners need a relatively long period of
time in which to absorb or assimilate language before being called upon to produce it.
Their innate linguistic skills can then be nurtured.

The context in which this process takes place must also be considered: these learners, or
"innate linguists,” formulate their hypotheses on the basis of their contact with an
authentic language, and in situations in which they feel a real need to understand and
convey messages. Initially, they make the most of a minimum finguistic content and use
many paralinguistic devices, such as gestures, intonation, facial expressions or
illustrations. In the process of meaning negotiation, learners quickly realize that a single
word or sentence can have several meanings, and that a single idea can take many dif-
ferent linguistic forms. They also learn that certain errors hinder communication, while
others do not; errors of form are less important than errors in meaning, at least in the
early stages of language learning. As learners become more skilful at decoding messages,
they also become more proficient at handiing the linguistic forms that enable them to
convey their own messages.

Communication functions are at the heart of the learners’ search for meaning. These
functions are the underlying reason for all oral or written communication and reveal the
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participants’ communicative intention in any given situation. Language is always used for
a purpose: to ask for information, to get someone to do something, to express feelings,
These functions of communication can be expressed in a variety of simple or complex lin-
guistic forms,

An instructional approach based solely on the structural aspects of language needs re-
evaluating. The crucial importance of meaning may be neglected if the formal elements of
a language are isolated. While the search for meaning enables the acquisition of linguistic
forms, the opposite is not necessarily true; an exercise requiring students to manipulate
language forms will not help themn to understand or convey messages more effectively.
Moreover, excessive attention to grammar makes learners overly conscious of aspects of
the language that they do not dwell on in their first language. What students learn in class
should therefore correspond to their existing knowledge of how language works.

Instead of being organized around grammatical structures, the English as a Second
Language program is organized arcund the communicative intentions on which the search
for meaning is based. The students must therefore be placed in situations in which they
use language to express these intentions. Such situations should serve as a springboard
for communication; they should not be mere pretexts for illustrating grammar rules.

From this perspective, errors are part of the learning process and help the learners validate
their hypotheses about the workings of language. Errors that do not hinder cornmunica-
tion should be corrected gradually in more or less the same way as in real-life situations.

Besides the fact that authentic communication gives meaning to messages, it must also be
borne in mind that scciological facters can make even a well-formulated message
inappropriate in certain contexts. Thus, the communicative intention is not reason enough
to convey or understand a given message; the relationship between the message and other
factors such as the participants involved and the situation itself must be taken into
consideration. Although the aim of this program is to help students acquire competence in
communication, it assumes that they are aware of these other factors in their native
language and that they will be able to apply this knowledge to the second language, as
long as they are provided with pertinent elements of that language.

In addition to these theaoretical considerations, the program must also take into account
factors inherent in Québec’s sociocultural context. The linguistic environment in Québec is
such that students have more opportunities 1o hear and read English via the media than
they have to speak it. This is one of the reasons why the program places greater
emphasis on comprehension than on preduction. Studies conducted in Québec in 1978
and 1979 have already highlighted the importance of this factor.

Other factors inherent in the classroom context also make certain decisions necessary.
The classroom is not usually considered a natural environment; language learning in school
is subject to time restrictions that limit the students’ participation and contact with the
language. These restrictions were taken into account in the decision to limit the linguistic
content presented to students in order to attain the program objectives.
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In addition to the learning objectives, a methodology that would respect the
characteristics of authentic communication and encourage maximum use of the language
was needed.

These considerations led to the selection of the following principles as the basis of this
program.

* The educational system should respond to the needs expressed by society and by the
school population.

* The students should play an active role in their own learning process.
* Language should be considered as an instrument of communication.

* The sociocultural environment and school context have a direct bearing on the learning
of English as a second language in Québec.

13



1.4 Guiding Principles and Their Educational Implications

These principles and their educational implications were derived from the foundatians of the
program, discussed in Section 1.3.

Guiding Principles

Educational Implications

It is essential:

1.

To respect students’ needs and interests.

2. To encourage a positive attitude toward

learning.

3. To view language as a means of

communication.

4. To place greater emphasis on

comprehension than on production, while
integrating the two skills.

In class, teachers should try:

To choose [earning situations that take
into account the students’ experience.

To create an atmosphere in which
students will feel encouraged.

To encourage the development of
positive attitudes toward the second
language.

To motivate the students and 10 sustain
that maotivation.

To organize activities that meet an
authentic or realistic communication
need.

To avoid mechanical exercises presented
out of contaxt.

To stress that the message is more
important than the form, and therefore
tolerate errors in production that do not
interfere with the comprehension of
messages,

To present practical activities in
meaningful, linguistically rich contexts.

To organize activities in which students
are called upon to deal with the
unpredictable aspect of the language.

To provide various situations within the
parameters of communication, respecting
the inherent characteristics of the spoken
and written language.
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1.5 Relationship between This Program and the Values and Goals of Education

According to The Schools of Québec: Policy Statermnent and Plan of Action, the Québec
educational system aims at encouraging students’ all-round development. In order to
achieve this objective, certain values, including open-mindedness, self-respect, respect for
others, and tolerance, necessary in a pluralistic society, are advocated.

These values are reflected in the goals of the English as a Second Language program for
secondary school:

* To encourage the development of positive attitudes toward speakers of another
language.

* To encourage the development of the basic skills needed to communicate with speakers
of another language.

* Ta encourage students to explore the cultural activities of another linguistic group via a
second language.

* To provide students with the necessary tools for continuing their general education at
the post-secondary level.

The terminal and intermediate objectives alone will not necessarily lead the students to
achieve these goals, particularly those concerning the development of positive attitudes
toward speakers of another language and the exploration of the cultural activities of other
linguistic groups. it is through the encouragement provided by their immediate environ-
ment (i.e. the school administration, their teachers, parents and friends) to pursue second-
language learning and to respect the members of other ethnic groups that students will
develop the desired attitudes. Furthermore, sustained interest in the second-language
learning situations and activities and motivation to discover new and different realities
through oral and written texts adapted to their age and needs will also promote desirable
attitudes.

Only in a favourable context--and the school is only a part of it--can students develop a
positive attitude toward speakers of another language and expand their exploration of
other cultures.

1.6 Relationship between This Program and Other Programs
1.6.1 The English as a Second Language Program Qutline

In order to truly understand the relationship between the new English as a Second
Language program for the second cycle of secondary school and the preceding program
outline, it is important to recognize how they differ. Whereas the program outline left
school boards leeway to develop their own specific programs, this program reflects the
ministére de I’'Education’s new approach advocating a single program for all secondary
school students, in which the general and terminal objectives are specified. The attitudes
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toward these two programs are therefore quite different, and this must be taken into
account when comparing them.

In the program outling, while communication was considered the ultimate goal of second-
language learning, it was assumed that mastery of form and grammar were enough to
ensure achievement of this goal. Communication was regarded as an almost exclusively
oral phenomenon, and writing served as an extension of the oral content. The language
learning theory in vogue at the time advocated hahit formation as the way to master the
formal aspects of language. According to this approach, students were to avoid making
errors so that correct habits would become second nature to them.

in the new pragram, communication continues to be regarded as the ultimate goal of
second-language learning; however, priority is given to the content of the message without
neglecting the form. Furthermore, an equal amount of time is spent on written
communication as on oral communication. Current thinking and the particular situation in
Quéhec today are such that greater importance is being given to the process of receiving
than to conveying messages. The approach advocated in this program also takes into
account the students’ ability to formulate their own hypotheses about the workings of
language. The conclusion is that errors that do not hinder communication should be
tolerated as a normal occurrence in the learning process.

1.6.2 The English as a Second Language Frograms for Elementary Schoal and the First
Cycle of Secondary Schoal

The English as a.Second Language program for the second cycle of secondary school en-
sures continuity with the first cycle program. Resulting from similar concerns and based
on the same foundations, both programs were developed with the needs and interests of
the target population in mind. Both programs favour a communicative approach in which
priority is given to the message and the study of language is regarded as a vehicle for
developing competence in communication.

The program for the first cycle of secondary school stresses the importance of the main
language functions or communicative intentions in the terminal ohjectives, which also
constitute the unit around which the elementary school program is organized. The
program specifies various types of texts, including menus, news bulletins and letters, that
are likely to help students to perform these functions. Concepts appropriate to the texts,
such as place, participants and consequences, as well as characteristics of the texts, are
specified.

While the types of texts are an integral part of the first cycle secondary program’s terminal
objectives, they are presented in the second cycle program for informational purposes
only. The terminal objectives of the second cycle are based on a communicative intention,
although a broader context is defined in this program than in the elementary and first cycle
secondary programs. For example:
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Communicative Intentions

Elernentary " 'First Cycle Secondary Second Cycle Secondary

The students will be able The students wili be able to | The students will be able -
to identify a third person. exchange information about | to take part in discussions

a person, - based on personal - '

. ‘ L experience or on a given
text in order to determine
what action to take.

It follows that such linguistic macro-functions, or communicative intentions, taken in the
global sense, should give rise to higher levels of language in both oral and written
comprehension and production.

In addition, the second cycle program favours certain operations in both comprehension
{e.g. locating specific information) and in production (e.g. discussing). These operations
constitute the main link between the intermediate objectives themselves and between the
intermediate and terminal objectives.

Contrary to the elementary schoal program, the ESL programs for the first and second
eycles of secondary school do not specify compulsory linguistic content, vocabulary or
exprassions.

The same elements recur, implicitly or explicitly, in the programs for elementary school and
the first and second cycle of secondary school, but their function differs from program to
program. For example, types of texts constitute the core of the program for the first cycle
of secondary school, but in the second cycle program they are listed for informational
purposes only. In the elementary school program, on the other hand, types of texts are
not listed at all but they are clearly an integral part of the learning process.

Furthermore, although message always takes precedence over form, students should be
expected to become progressively more proficient in structuring their sentences. For this
reason, grammatical concepts, well contextualized and integrated into the learning
process, should not be rejected.

Appendix | provides a summary of the content of the English as a Second Language
pragram for the first cycle of secondary school. This summary gives an idea of the
knowledge students should have at the end of the first cycle.

1.6.3 The French (Language of Instruction} Program for Secondary School

Both the French (Language of Instruction) and English as a Second Language programs are

intended for the same students, and both are based on communication. Their aim is to
help students use the knowledge that will enable them to understand and produce oral and
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written messages. The study of grammar is not seen as an end in itself, but as secondary
to the development of language skills. In both programs, an effort is made to increase
motivation by taking into account students’ intarests and experience. It is hoped that this
approach will ensure that the messages to be understood and produced are as meaningful
as possible,

The organizational structure of the two programs are also similar. They both revolve
around the comprahension and production of a variety of authentic messages.
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2. ORGANIZATION
AND ORIENTATION
OF THE PROGRAM



2.1 Global Objective and General Objectives of the English as a Second Language Program
for the Second Cycle of Secondary School

Global Objective

At the end of secondary school, students will be able to communicate in English in
everyday situations.

General Qbjectives of the Second Cycle

At the end of the second cycle of At the end of the second cycle of
secondary school, students will be able secondary school, students will be able
to understand oral and written messages | to express themselves orally and in
with the help of certain preferred writing in situations that require various
operations. oparations.

2.2 The Learning Process

in the course of their everyday lives, people learn in a natural, spontaneous way, without
analyzing what they are learning. In the classroom, however, an artificial context in which
the students do not necessarily understand why they are learning what they are learning,
teachers should be vigilant, and ensure that the learning process is respected. Otherwise,
the activity will be meaningiess and inhibited.

The following example illustrates this point. Robert and Joanne are given a game with
which they are unfamiliar {the learning situation). Their own and other people’s past
experience or the enclosed rules enable them to play the game (awareness of the task).
The activity may nevertheless be meaningless and inhibited if, for example, the game is
intended for children aged 3 to 6, if no rules were enclosed, or if nobody knew how to
play the game. In this case, Robert and Joanne could write their own rules and continue
with the learning process.

Once they have gotten past those obstacles and have started to play (practical
experience), everything may go very smoathly, or another obstacle may crop up. For
example, the enclosed or invented rules are vague and everyone could win, or they may
find the game horing. In both cases, they put away the game and the learning process
comes to an end.
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On the other hand, they may decide to play the game and come to understand, individually
or collectively, the source of their problems, the correct interpretation of the rules, good
and bad strategies and necessary modifications (follow-up). This step can occur at any
time during the learning process: the players have progressed in their learning and have
acquired a certain mastery of the game, which could be increased by reinvesting their
knowledge, i.e. by playing again. They have thus taken advantage of the experience of
those around thermn.

Whatever the object of learning, be it a game or a second language, the process is similar:
becoming aware of and accepting the task to be accomplished, gaining practical
experience and following up. It is important to be aware that problems or obstacles may
arise that slow down the learning process.

In the past, considerable effort seems to have been given to practical experience at the
expense of awareness and follow-up activities. However, if practical experience is to be
meaningful, if it i3 to lead to the acquisition of new skills and knowledge and be integrated
with previously acquired skills and knowledge, it must be motivated. After gaining
practical experience, it is essential that the students be aware of what has worked and
what has not; if a student did not succeed in accomplishing a given task, why not? If
students feel that they are not making any pragress, they may lose all motivation to
continue learning a second language.

The teaching of English as a second language, like all other disciplines, must take this
lsarning process into account. Teachers should be supportive, kindling the students’
interest and sustaining their motivation, they should help them gain practical experience
and use the problems that arise as a basis for new experiences.

2.3 A Communicative Approach

An instructional approach is a set of postulates designed to establish a coherence between
teaching, the foundations of a program and the proposed learning process. The process is
communicative in the sense that it seeks to encourage the students to send or receive
authentic messages, hut not for purely acadermic reasons. Communication should not be
confused with oral production. Cormmunication implies both comprehension and produe-
tion of oral or written messages. For example, there is communication between the author
and the reader of a text, even if they are not in one another’'s presence.

The objectives are not necessarily communicative in themselves. It is possible, perhaps, to
imagine grammatical objectives that might be dealt with in a communicative manner; it is
also possible to imagine objectives based on language functions, that would be dealt with
in a structural manner. The objectives derive their meaning from the approach taken. The
approach favoured in this program should, first and foremost:

s take into account the students’ interests and needs

= facus on the message
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* convey a meaningful message

place the message in a meaningful context

use authentic language

take into account the sociglinguistic aspect

take into account the sociocultural aspect

Students’ Interests and Needs

Motivation to learn a second language, particutarly in the second cycle of secondary
school, is not a given. Motivation must be found outside of the language itself. The mere
fact of learning a second language is not sufficient motivation for the students; they must
be interested in what the second language can help them discover. They may want to
know more about a subject that interests them, and in order to know more, they must be
maore familiar with the language. Thus, the only way to attract and sustain the students’
interest is through stimulating activities that encourage them to understand the language
as a means of more effectively discovering the unknown and to use the language for trans-
mitting information, or for gathering additional information.

It is therefore essential that the activities and the oral and written texts used in class
reflect the students’ needs and interests in terms of both form and content. It must not
be forgotten that today’s students belong to an "audio-visual generation”; a text on
Alexander Graham Bell is not enough to stimulate their interest. They must be able to
make a connection between the learning situation and their everyday lives: their own use
of the telephong, for example. Then perhaps they will be motivated to learn what
Alexander Graham Bell did for them.

* Message

Like the programs for elementary school and the first cycle of secondary school, the
program for the second cycle of secondary school stresses the message conveyed rather
than the correctness of its form. Communication involves both comprehension and
production. In comprehension, the students are expected to understand a message
without having to analyze its structure or form. Questions, reformulation, illustrations and
even grammatical references are helpful to comprehension. Grammatical references,
however, should not be used too frequently so that the instructional approach bacomes
analytical. Grammar, if well integrated into language teaching, constitutes a pertinent aid
1o communication.

Production should be thought of as a personal organization of utterances based on
information acquired by the speaker, who then reinvests it gradually as needed, either
orally or in writing. The aim of the program is to teach students to transmit personal
messages rather than to be satisfied with repeating fixed and stereotyped patterns
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acquired in a purely mechanical way. Language is the reflection of personal thoughts, and
the students should not be expected to requrgitate ready-made sentences. They should be
encouraged to take risks instead of getting caught up with structuring their sentences
perfectly. Consequently, certain mistakes must be tolerated, as long as the message
comes through., Much greater emphasis should, hewever, be placed on correct grammar if
students are at a more advanced stage of second-language learning, taking into
consideration what they have already learned and individual differences.

* Meaningful Message

It was established in the section on motivation that there must be sufficient reason for
students to want to learn a language. It is therefore important that the information
exchanged convey something new to the students, or at least be meaningful and relevant
for them, so that they will be encouraged to continue communicating.

Questions such as What time is it? or What colour is your dress? or even Where's your
dictionary? are hardly meaningful when the answer is obvious because there is a clock
nearby, or the girl wearing the dress in guestion is right in front of you or the dictionary is
on the next desk. The same questions may, however, be meaningful if, for example, the
speaker has no watch and needs to know the time, if the girl has just described a dress
that she bought, but forgot to mention the colour, or if someaone forgot to return the
dictionary to its proper place. Questions of this type can he totally artificial, with no
purpose but to practise structure, and fail to motivate the students or stimulate their desire
to learn or to continue the activity.

The texts and activities presented to the students should therefore convey meaningful
mMessages.

* Meaningful Context

it is not enough that the students receive or convey meaningful messages related to their
needs and interests, and that these messages use authentic language. The messages
must also be placed in a meaningful context. If students are to attain an objective by
mastering language functions and using certain language structures, these structures must
be contextualized. Language cannot be considered as a mere series of utterances; words
and expressions that the students hear or read must derive their meaning from a particular
context. The same goes for production: what the students express will be understood be-
cause it belongs to a coherent whole,

Teaching certain words or expressions related to the use of the telephone may seem
perfectly reasonable since it could be argued that the topic corresponds to the students’
needs and interests, that the students are receiving a meaningful message, and that
authentic language is being used. However, if the students do not feel that they will have
use for these elements in the near future, they are not likely to be strongly motivated to
learn them. The topic should therefore be presented in a context that will be interesting to
the students and that will help them understand by situating them in relation to other
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contexts. The context should be meaningful, i.e. it should correspond to reality as we
know it, or to an imaginary world (e.g. the world of science fiction}). For example, the
students could be encouraged to imagine the telephone of the future and to act out a
situation involving the use of this telephone.

For this reason, activities such as hidden words or crossword puzzles or any other
activities involving the use of isolated elements have little place in a communicative
approach, since they ignore the communication context.

* Authentic Language

The language used in the classroom should be the language used in North America.
Spoken language differs considerably from written language, and each should be given its
due. There is no reason not to write down a dialogue, for example, but it must be
understood that this type of text belongs to the realm of spoken language and should
reflect this fact.

In spoken language some elements in the sentence are often suppressed, as in You going
there? intonation may replace the interrogative form, as in Youw're sure you don't want to
come? the order of words may differ, as in You're feaving when? or some elements may
be contracted. as in gonra. gotta, wanna and so on. This is English as it is spoken by
young Anglophones in North America, and students should learn to understand it, if they
are to learn authentic language rather than the artificial language presented only in
textbooks. A news report, for example, does not truly reflect the spoken language, it is
merely a written text read aloud; therefore the language used is a transposition of spoken
language. The same applies to conferences. A distinction should therefore be made
between spoken language, written language and spoken language based on a written text.
For these reasons, and in order to credibly reflect reality, it is prefarable to use authentic
material and to present the language as naturally as possible according to the context in
which it is used.

At this point an important distinction should be made between comprehension and
praduction in real-life situations. In comprehension, the listener or reader does not choose
the message or the way in which it is formulated. The level of language used or the
speaker’'s delivery and accent, for example, are elements over which the listener has no
control. Students should therefore become familiar with various types of oral and written
texts and various speakers or authors who use language in different ways, Students
should be encouraged to understand various expressions that describe the same reality,
and to build a linguistic repertoire on which they can draw when expressing themsealves.
Thus, when they want 10 convey a message, they will have several expressions to choose
from, and therefore not have to construct a number of utterances in order to express the
same reality. They can even afford to make mistakes if these do not hinder the flow of
communication. [t follows therefore that students should be exposed to much more
diversified and complex texts and expressions in comprehension than any that would be
expected of tham in production.
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Furthermore, some sentences may he authentic in one context but less so in another. To
the questions, What's your name? How old are you? and How many brothers do you
have? Michel, Fifteen and Two seem natural, and constitute complete answers. If
teachers insist that the students answer My narme is Michel, 'm fifteen vears old and /
have two brothers, the aim becomes strictly structural, and the language used is not
authentic. The students would be justified in using a structure such as My name is Michel.
I'm fifteen and | have two brothers in another context entirely: if asked to identify and
describe themselves, for exarnple.

Finally, if the authenticity of the language is to be reflected, texts and activities comprising
a variety of expressions must be presented and less attention paid to developing specific
structures.

= Sociolinguistic Aspect

Communication is influenced by various parameters: expressions and the level of language
used can vary according to the age, number, status or mood of the participants, as well as
according to the place and time of the activity. Thus a conversation between friends in
the metro will not have the same tenor as a presentation before an audience, even though
the topic may be identical.

The classroom is not a faithful reproduction of reality because there are very few
communicational variations: the number of participants, their age, their status, as we!l as
the setting of the activity are always the same. If students are exposed only to the
language used by the teacher, they will become familiar with only one level of language,
and be confused when faced with a different level. In order to avoid this, they should be
placed in different comprehension situations first of all, in which the parameters of the
language vary, so that they can become familiar with different expressions and the levels
of language appropriate in these situations. Therefore, it is important to expose the stu-
dents to various people from different backgrounds. Later on, they can be encouraged to
take this sociolinguistic dimension into account in production situations, through role play
or simulation activities.

Furthermore, the language used should reflect the North American reality.

¢ Socioculturai Aspect

Teaching a language implies dealing with certain cultural aspects of another people.
However, the cultural aspect should not be taught as an end in itself, since this can lead to
the use of stereotypes. The cultural dimension should rather be integrated into the
teaching of the language itself, the written and oral texts and the learning situations, in
which the similarities and differences between various ethnic groups can be a topic of
discusasion.
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Although geography dictates that the language and cultural aspects taught be North
American, teachers should not be ethnocentric and ignore other parts of the English-
speaking waoarld.

Finally, given that the students are immersed on a daily basis in a French-speaking context,
which provides them with few or no opportunities to be in contact with the English-
speaking world, teachers should take advantage of every oppaortunity to use any relevant
material (e.g. magazines and newspapers) so that the studenits can relate what they are
learning in achool to a tangible reality.

2.4 Grammar and the Communicative Approach

This program views language as a means of communication. This implies that priority is
given to sending and receiving messages. It aims to provide students with a supportive
environment that allows room for error, since real communication implies a personal
organization of utterances rather than memorization or repetition of elements learned and
retransmitted mechanically. If the goal is to develop a certain autonomy of expression in
the students, and it is certainly not too ambitious to try to reach such a goal in the second
cycle of secondary school, the students must be allowed to express themselves
spontaneously, without having a single, fixed, stereotyped model imposed on them.

This does not mean that there is no longer place for grammar in this type of approach, that
students should be able to express themselves in "pidgin" English, their own version of the
language which is removed from reality, or that they should transpose the organization of
their native language to the target language and leave it at that, While the content of the
message does take precedence over its form, this does not mean that form is to be
disregarded entirely. Form is still an important aspect in production; there is no way of
dealing with it in camprehension. But what must be determined now is how important it
is, and in what respect.

The approach advocated in the former program outline was based on the acquisition of
grammatical forms. A list of such forms was specified for each grade of secondary school
according to the level of difficulty. For example, Secondary | was to learn the present
simple tense and present progressive forms, the concept of countable and non-countable
nouns, using some and any, the position and invariable nature of the regular descriptive
adjective, and so on, while in Secondary V, the students were expected to master the past
progressive tenss, the present perfect tense, the future tense with going to, and the order
of words in a sentence with the relative pronoun whose. The instructional material
suggested many exercises intended to help the students master these grammatical ele-
ments that were the starting point of the teaching process.

As stated before, the approach advocated by the new program is based on conveying and
receiving messages. The students are placed in a communicative situation that includes
numerous activities designed to motivate them to understand and be understood.

Grammar is no longer the starting point of the teaching process but is rather integrated
into the learning situation as the teacher sees fit. It is no longer a gquestion of anticipating
grammatical problems and classifying them by level of difficulty and grade; it is a matter of
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setting up a communicative learning situation that will stimulate communicative activities,
and of focusing on the grammatical forms that present difficulties within the learning
situation. At such a point, more formal exercises could be introduced, as long as they
retain communicative characteristics, such as a plausible context, respect for the
parameters of communication and the unpredictable nature of language as opposed to the
mechanical aspect and the use of authentic language.

For example, in a grammatical approach, the concept of the future tense using wi/ and
going to, would be the starting point of the teaching process. There would be many
exercises intended to help students acquire this precise grammatical form, and the
students would be exposed to oral and written texts that are artificially constructed so as
to highlight it.

in the new English as a Second Language program, however, no mention is made, in either
cycle, of the acquisition of any specific grammatical element. This does not mean that
grammatical forms should never be introduced, but that they should in no way constitute
the starting point of a learning situation. They should be dealt with in a different manner.
Take for example the learning situation Preparing a Party. Various activities involved in the
actual organizing of a party would be initiated, for example, preparing the invitatiens and
choosing the music, decorations and food. If, during discussions about the party, the -
teacher realizes that many of the students are having problems using the future tense,
substituting forms such as "l geing to bring” or "I bring,” he or she might then plan an
activity that focuses more closely on various forms that are used to situate an action in
the future. However, this activity should be neither the starting point nor the basis of the
learning situation.

A grammatical form should be dealt with when it arises, and placed in context rather than
being isolated and treated mechanically. Of course, many grammatical problems may
occur during the course of a learning situation. If the learning situation were to be
interrupted to deal with each problem, communication would not be continuous and the
students would begin to feel insecure, making it difficult to complete the learning situation.
Teachers should therefore be discerning. While the instructional material may, according
to theme, situation, activity and phrases proposed, suggest types of activities dealing with
certain anticipated grammatical problerns, it cannot take into account all the particulars of
the classroom, such as the students’ abilities, or the precise moment at which grammatical
errors will occur. It is up to the teacher to determina which errors deserve special
treatment, to choose the appropriate time for dealing with them and to develop an activity
within a communicative context, based on the suggested examples.

Moreover, all grammatical errors do not deserve equal attention; some will never ba
corrected in the classroom, because of the students” age, their previous experience, the
influence of their environment or the time allotted to teaching. Teachers should first
determine which errors inhibit the comprehension of the message and deal mainly with
these. In the preceding example, using / bring two records instead of I'm going to bring
twa records does not at all inhibit cornmunication, and the teacher might simply point out
the error or try to correct it by asking a question such as How many records are you going
to bring? or by reformulating the student’s statement: Oh, / see. You're going to bring two
records. What else?
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Not all the grammar rules that might come up in the classroom really deserve such
attention. The grade being addressed should also be taken into account. A higher
performance level may be expected of Secondary V students than of Secondary | or
Secondary Il students, and therefore greater grammatical skill may be demanded frem
these students. Many other factors, however, are involved, particularly the students’
previous competence depending on their immediate linguistic environment either at home
or in school. In addition, the authenticity of the language used in transmitting an oral
message must also be considered, bearing in mind that spoken language is not always
governed by the grammar rules of written language.

Finally, the majority of students cannot be expected to master the language from a
grammatical point of view, i.e. to be able to speak the language without some errors, by
the end of secondary school. School alone cannot accomplish this task. This does not
mean that all errors should be ignored, but that the emphasis should rather be placed on
helping students develop strategies that allow them to communicate according to the
situation in which they find themselves. It bears repeating that the global objective for
English as a second language in secondary school is to communicate in English in everyday
situations.

2.5 Tvpes of Texts

It is important t0 understand that the term tfext? in this program refers to both oral and
written texts. This explains why both the oral comprehension and production objectives
and the written comprehension and production objectives include this concept. Televised
weather reports, sports bulletins, assembly instructions, postcards, classified ads,
dialogues, recipes and literary texts are all examples of types of texts, in keeping with the
language used in the ESL program for the first cycle of secondary school, where the
terminal objectives are based on types of texts.

In the second cycle of secondary school, the types of texts are listed for informational pur-
poses only. However, it is important that the texts selected by teachers or authors of
instructional material be consistent with the objective to be attained. Obviously, students
should not be asked to practise finding continuous or specific items of information in
directions, recipes, or assembly instructions. Also, it would be pointless to ask the
students to distinguish between arguments for and arguments against used by an author in
a biographical sketch. There must therefore be a close link between the objective pursued
and the type of text used.

It is also essential that these types of texts reflect the interests of the students, in terms
of bath the subject and the way in which it is dealt with. [t is important to remember that
these texts can serve as the starting point or catalyst for various activities and learning
situations, and that it is essential that the texts stimulate the students’ desire to continue
learning. A lecture on Christopher Columbus may be extremely boring, but the students
might be much mare interested if it were situated within the context of the 1992
celebrations of the 500th anniversary of the discovery of the New World.
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Appendix 4 contains suggestions concerning the types of texts that might be used in the
second cycle of secondary school. Some of these types of texts were presented in the
first cycle program, while others are new. Teachers can reuse some of the types of texts
that were introduced in the first cycle, but should add concepts and increase the
complexity of the texts’ characteristics.

The types of texts suggested for the second cycle have been divided into three categories:
A, B and C, depending on their lavel of difficulty, which is based on the following
characteristics:

» predictability of linguistic forms
* length of text
* use of more or less limited vocabulary

Therefore, a menu would probably belong to Category A, the least difficult level, since the
linguistic forms used are usually fixed, the text is brief, and the vocabulary is limited. On
the other hand, a story would more likely belong to Category C. since the characteristics
of this type of text tend to he more complex.

The types of texts suggested in the table of intermediate objectives are for the most part
drawn from Categories B and C. Category A texts have already been presented either in
alementary achool, or in the first cycle of secondary school. Mow, in the second cycle,
more complicated texts may be used; however, simpler texts can still be used from time to
time during the school year.

Appendix 4 also indicates whether the texts are more suited to oral or written
comprehansion and production. For example, a Lost and Found ad may be used as
appropriately in oral as in written comprehension or production, while newspapers should
be used in written comprehension activities only, because the students should not be
expacted to understand newspaper articles that are read aloud, or to write in newspaper
article styla.

Finally, it should ba borne in mind that the types of texts, the categories and their
distribution among oral and written comprehension and production are mearely suggestions.

2.6 Operations

Qperations are well-thought-out actions or combinations of actions that make it possible to
obtain a given result. Operations are the link between the intermediate objectives
themselves and between the intermediate and the terminal objectives. For example,
Intermeadiate Qbjective 1, to identify in a text words or groups of words that are refated in
meaning can be dealt with in a purely academic manner by having the students find
synonyms or antonyms for a given word in the text, The objectives will derive meaning
from the operations which provide the reason for the actions. In the above example, the
action consists in inferring the meaning of linguistic elements on the basis of clues in the
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context. Objective 1 therefore seeks to provide students with a means of discovering the
meaning of elements with which they are not familiar in oral or written texts. However,
the intermediate objectives and the operations should be closely related to the terminal
objective. If students are asked to infer the meaning of a linguistic element so as to im-
prove their comprehension of the text, it must be in order to attain a broader goal: for
example, to selve a problemn, or to inform themselves about actions to be taken.

2.6,1 Comprehension Operations

Comprehension (oral or written) is a phenomenon that occurs essentially in the mind. The
students’ comprehension can be verified in various ways, but there is no guarantee that
they are performing the operations they are expected to be performing. Thus, while the
students are inferring the meaning of certain linguistic elements, they may also at the
same time find continuous information contained in the text. For this reason, operations in
comprehension are referred to as Preferred Operations and are intended as points of
reference for teachers and evaluators. The students should also be made aware of the
various operations so that they know which one is required depending on what is to be
accomplished. These operations are carried out spontaneously in real-life situations but, in
the classroom, they must be initiated by the teacher within the learning situation.

It follows that the operations must not be viewed as isolated activities. For example,
while comparing information in several texts on the same subject, the students can just as
well be locating specific items of information and inferring the meaning of unfamiliar
linguistic elements.

The above information may be represented as follows;

Intermediate Operation Terminal Objective
Objective 1

The students will ba

able to identify in a Inferring the

fext words or meaning of

groups of words linguistic or in arder to solve a problem.

that are related in conceptual

meaning. elements

The operations, which will be discussed in detail later on, can be summarized as follows;
Comprehension
= inferring the meaning of linguistic or conceptual elements

* Finding continuous information
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s Locating specific items of information
* Locking for details

» Comparing information

Production
* Asserting
* Questioning
* Restating

« Discussing

* Inferring the Meaning of Linguistic or Conceptual Elements

This operation involves deriving, by reasoning, the meaning of certain linguistic or
conceptual elements based on clues such as definitions in the text, the table of contents,
sound effects, and so on.

Often, when students read or listen to a text, certain elements, words or groups of words
escape them either intrinsically, because they are unfamiliar with these elements in a given
context, or extrinsically, due to noise or bad penmanship, for example. Their
comprehension may very well be unaffected by the unfamiliarity of these elements, if they
are not essential elements. But it is also possible that their lack of knowledge imperil the
averall comprehension of a text for two basic reasons. First, misinterpretations of the
meaning of a specific element that is essential in the text. For example, if the students are
reading a text about computers and interpret the word computer as meaning commuter,
thay may understand the rest of the text but their overall comprehension is compromised
by their incorrect interpretation of the word computer. Second, unfamiliarity with too
many elements in the text. In this case inferring would be aimost impossible and the
teacher should select a less difficult text.

The paint of this operation is not to have the students fook up every word with which they
are unfamiliar. Its aim is rather to have the students use all pertinent clues to find the
meaning of elements that are essential to the comprehension of the text. This operation is
not, under any circumstances, to become an exercise in finding synonyms, antonyms or
definitions; the point is to use all the resources of the written or oral text to lead the
students to infer in order to increase their comprehension.
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* Finding Continuous Information

This operation involves identifying the essential information in a text. This operation is
used quite frequently in everyday life: newspaper articles are often skimmed as opposed to
read intently in order to grasp all the details. Even in reading a book, complete sentences
or even paragraphs that seem boring, insignificant, or awkward are sometimes
spontaneously suppressed. Yet the global message of a text ¢an still be understood by
skimming or listening in a distracted way.

Students should learn not to linger over every detail of the text if the task does not require
them to do s0. [n this way, they will become used to reading without stumbling over each
sentence or paragraph of a text, even if they are unfamiliar with several elements.

Of course, not all types of texts lend themselves to this operation. Why would one seek
to understand the global message in the instructions for assembling a piece of furniture,
for example?

This operation is closely related to the inferring operation mentioned previously, That is, in
trying to find the continuous information in a text, the students’ inferring skills are called
into action. This operation is also closely related to the locating operation that follows in
that students can locate a specific item of information that they would like to know more
about while finding continuous information in a text.

* Locating Specific Items of Information

This operation involves precisely identifying one or more items of information that have
been preselected by the reader or the listener, or by another person. This information may
concern a discrete item of information such as price, weight, name, place, age, time, and
§0 on, or it may concern a continuous item of information such as cause, effect, or
description.

Readers or listeners do not necessarily want to know all the information contained in a
text, either because of lack of time or interest, or for other reasons. Thus, in the case of
an advertisement for computers, at first the only point of interest might be the price. If
the price is too high, the reader will not go on. If, however, the price seems satisfactory,
the reader might look for one or more additional items of information. In the same way, in
oral comprehension, the listener may choose to pay attention only to the items of
information that are essential to a specific goal. For example, if the listener is in a noisy
airport where the messages announced over the intercom are unclear, instead of trying to
understand everything, the listener could concentrate on the flight number, the gate
number or the time of departure,

The students must learn to locate specific items of information that they themselves want

to know or that they have been asked to locate, without necessarily having to worry about
the global message conveyed by the text.
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* Looking for Details

This aperation involves identifying certain aspects of a written or oral text, such as
arguments, facts, opinions and prejudices. It is not a matter of getting involved in great
controversies, or of directing the students toward a text analysis that can become an
academic exercise, The operation must always be linked to a terminal objective. If
students are asked to distinguish between arguments for and arguments against used by a
writer or a speaker, the purpose will be to inform themselves about actions to be taken,
for example. Therefore, after reading a travel article, the students will be able to identify
the author’s arguments for and against a given vacation spot and then determine whether
or not they would choose this destination.

* Comparing Information

This operation involves identifying the similarities and differences in the information
conveyed by several texts on the same subject. Information about any given subject may
come from many different sources. Obvious examples are the news or pervasive advertis-
ing in the various media. Information dealing with the same event may convey different
interpretations according to the writer’s or the speaker’s philosophy, objectivity, personal
tnvolvement, level of education, knowledge of the subject, age and so on. Furthermaore, a
given text will not necessarily transmit everything the reader or listener wishes to know
about a particular subject. However, this information might be found by reading or
listening to other texts on the same subject. For example, a television news report may
convey only the basics about a news item, while a newspaper may provide additional
details,

For this reason, it is important that the students learn to look for complementary informa-
tion about a given subject in different oral or written texts, whether it is for personal
development or to initiate or carry out an action. It is also important for them to learn to
establish relationships between texts that convey similar information, in order to examine
this information critically and ultimately form their own opinion.

2.6.2 Production Operations

As mentioned earlier, the four production operations are: restating, questioning, asserting
and discussing.

Contrary to what occurs in comprehension, production operations can be verified
immediately. Whereas in comprehension teachers cannot be sure whether the operation
going on in the students’ minds while they are reading or listening to a text is an inferring
or locating operation, in production, teachers know immediately if the operation involves
questioning or asserting, even if the students have difficulty conveying the message.

Just as different operations are used in comprehension depending on the text being read or

listened to and on the aim of the exercise, different operations are also used in production
depending on the person receiving the message. the circumstances, and the situation,
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This is what happens in real-life situations and what shauld be reproduced in the
classroom. Thus, just as a complete reading of a text is not always necessary in
comprehension, activities in praduction should not be based primarily on questioning
(question-answer sessions, for example). It is essential to place the students in situations
in which their activities will be diversified, and in which they will have recourse to many
different operations.

Like cormprehension operations, production operations are closely linked to one another,
and the four operations may often occur during the same exchange between two or more
people. Thus it is possible, within one exchange, to reformulate arguments used by
another person (restating); to ask others to clarify the ideas that they have expressed
{questioning); to formulate their own arguments {asserting); and to discuss opinions
expressed by others {discussing).

Finally, it must be remembered that production implies an interaction, which means that it
assumes that comprehension has already taken place. This imparts a dual nature to
production, which should be taken into account in classroom conversations.

* Restating

This operation involves repeating, in one’s own words, information provided by another
person, without adding any personal conceptual elements. For example, warning others
that they are not affowed to walk on the lawn would be restating a sign saying Keep off
the grass. The transmitted data may be an argument, fact, event, opinion, idea, or
prejudice conveyed either orally or in writing by another person. The operation may deal
with all the information or just a part of it; thus only certain arguments presented by
another person need to be retained. The operation may involve information transmitted by
one or more speakers or writers,

Obviously, the restating operation is very closely related to the others. |f the opinions,
ideas or arguments of another person are restated, it is usually to adopt them completely
or partially as one’s own (asserting) or to discuss them (discussing). Questions can al-
ways be asked in order to increase comprehension (questioning).

Thus, facts about a baseball game reported in a newspaper article and those conveyed by
a television reporter may be restated. Then agreement or disagreement with one or the
other can be asserted by reporting the facts as they have been perceived personally.

* Questioning

This operation involves asking or answering a question. The gquestion or answer may deal
with one or more discrete items of information, such as price, weight, name, place, age or
time. It may also deal with one or more continuous items of information such as the
future, the consequences of certain actions, or descriptions. The goal of the activity may
be to ask someone teo clarify his or her question, either because it was inaudible due to
noise, for example, or because it was ambiguous, as in Where do you come from? which
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may be asked for the purpose of finding out where someone was born, or where he or she
lives. The goal of questioning might also be to ask someons to be more specific about the
ideas he or she has expressed, either because they were not sufficiently developed, or
because they do not sesm clear enough to the listener or reader.

This operation can generate simple questions such as What’s your name? (discrete item of
information) or complex ones such as You were talking about violence in sports. Could
you telf us more precisely what particular sports you had in mind? {asking others to he
more specific about the ideas that they have expressed). There is obviously a close
relationship between this operation and the others. The first part of the preceding
statement, You were taking about violence in sports, is an example of restating in which
the listener has summarized the essential information transmitted by another person.

* Asserting

This operation involves providing personal information about a given topic. The
infarmation may take the form of hypotheses, opinions, ideas, arguments, facts or events.
The activity will be communicative if it enables the participants to express their opinions or
to formulate arguments; or descriptive, if it enables them to provide the physical
characteristics of a person, for example. The activity may deal with reality, if facts are
being reported, or with fiction, if the students are telling stories that they have made up.

The personal information transmitted may be entirely on the writer's or the speaker’s
initigtive, or it may be solicited or even provoked by an outside stimulus coming from one
or mare sources. Thus, in the example of the newspaper article and television report on
the same subject, the act of expressing agreement or disagreement with one or the other,
or of reparting the facts as they are perceived personally, constitutes asserting.

* Discussing

This operation involves comparing information with others and accepting or rejecting it
based on certain arguments. The information may take the form of hypotheses, facts,
events, ideas or opinians,

Unlike the other production operations, discussion must be initiated by a stimulus. [ndeed,
restating someone’s remarks, asking a question or asserting a statement can be the point
of departure for an interaction, but this is not the case with discussing. In order for
discussion to take place, questioning, restating or asserting must already have occurred.
Discussing therefore implies a high level of difficulty, because in addition to presenting
their own arguments, the participants must understand and appreciate those of the other
participants. The operation may generate a complex interaction during which restating,
guestioning and asserting occur constantly.
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3. LEARNING
CONTENT



3.1 Introduction

Terminal objectives are expressed as communicative intentions, that is, they represent the
reason for reading or listening to a text in comprehension, or for speaking or writing in
production {e.g. to solve a problem, to form an opinion, or to inform others about facts or
actions to be taken). The terminal objectives are the catalyst for all the objectives and
operations; they are the pivot around which the activities or the learning situation
integrating these are organized. By their very nature, the terminal objectives constitute a
sufficient reason for students to perform operations within the framework of one or more
intermediate objectives.

Intermediate objectives are given as tasks to be accomplished in order to attain the
terminal objective and are classified by operation. All the intermediate objectives apply
equally to written and oral work. An intermediate objective should be read in relation to an
operation and a terminal objective, and not as an end in itself.

Each intermediate objective can be linked to any one of the terminal objectives.

N.B.: This relationship between terminal and intermediate objectives does not at all mean
that each intermediate objective should be covered in relation to each terminal objective,
but rather that the variety offers many choices. In ather words, a terminal objective may
be attained through any one of the intermediate objectives. What is important is that all
the terminal and intermediate objectives be covered by the end of the vear, taking the
weighting into account (see Section 4.5).

Operations are the means by which students deal with the text, depending on their own
goal or on the circumstances in which they have been placed.

The preceding information may be represented as follows:

e — e —_ ¢ —e—
e — — e

Intermediate ) Qperation Terminal Objectives
Objective 1
The students will confirm or reject their
be able to identify Inferring the hypotheses. . .
in a text words or meaning of inform themselves
groups of words linguistic or in order 1o about actions to be
that are related in conceptual elements taken.
meaning. ) solve a problem. . .

form an opinion. . .
inform themselves
about the interests. . .
of others.

inform themselves

about facts or events.
——— T ——
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3.5 Integration of Objectives

The objectives should not be considered isolated entities to be mastered separately within
a given grade or cycle. On the contrary, they are part of a cohesive learning system
whose goal is to help the students to better understand and produce written and oral
messages. Thus there is no chronolagy involved and they should not be approached in a
lingar fashion. Instead, activities that are likely to combine a number of objectives by
integrating them into & learning situation should be developed.

it has been noted previously that the operations are closely linked to one ancther in both
comprehension and production. Thus, the purpose of inferring usually goes beyond finding
the meaning of one word. Rather, the meaning of that one word may be pivotal to finding
global information. Similarly, in production, restating is rarely an end in itself; it usually
leads to asserting or discussing. It follows that if several operations are integrated in this
way, the intermediate objectives for each operation will necessarily be integrated as well.

Moreover, comprehension objectives and the oral and written production objectives cannot
be compartmentalized. Production involves an exchange that implies a ¢ertain degree of
comprehension which, in real-life situations, can remain undisclosed. An individual can
understand a news report without ever having to discuss it with anyone else. However, in
the classroom, comprehension must be taken a step further. Students must be placed in
situations that help them demonstrate their comprehension and that give rise to the
production of messages, because both of these activities are being learned.

Finally, it is important that this ¢oherent combination of operations and intermediate
objectives in oral and written comprehension and production be linked to a terminal
objective, i.e. the basic reason for reading, listening, speaking or writing. Thus, for
example, the task of identifying the supporting ideas of a text {intermediate objective), is
to find continuous information (operation) in order to solve a problem (terminal objective in
comprehension) and to inform others about the preblem (terminal objective in production).
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4.1 Principle of Distribution

Neither the terminal nor the intermediate objectives are classified by grade. In fact,
because a cormmunicative approach is being advocated, and the students have reached an
advanced stage in their second-language learning, all the objectives should be dealt with in
each of Secondary Ill, IV and V, but with different requirements for each grade.

Another principle of distribution is based on the premise that the level of difficulty of any
terminal objective in the program may vary according to certain criteria. These criteria and
their descriptions have deliberately been kept to a minimum in order to make it possible to
readily understand and apply the system of distribution. The selected criteria are as
follows:

Comprehension
* the topic of the text being listened to or read

+ the linguistic or other characteristics of the text

* the task to be performed by the students

Production
* the topic of the text to be produced
* the performance expected of the students

* the task to be performed by the students

4.2 Principle of Permutation

Imagine, for example, that a lecture on nuclear physics is being given. Few people are
familiar with this topic; for most common mortals, it is an extremely difficult one. In order
to render it more accessible, the characteristics of the text must be simplified. For
instance, the lecturer should use popular and non-technical language and illustrations or
slides to complement the presentation. Then, the uninitiated may be expected to perform
a simple task; following the lecture, they should not be asked to present a personal report
on the topic, but rather to have retained the overall message conveyed by the lecturer.
Howaver, if the same topic were presented to specialists such as nuclear physicists, a text
with much more complex characteristics and technical vocabulary could be used, and the
specialists could be asked to perform much more difficult tasks.

Thus, for a given objective, the teacher or writer of instructional material may vary the
level of difficulty of each criterion, that is, choose a more or less difficult topic, a more or
lass difficult text, and a more or less difficult task to be performed, depending on the
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grade and the time of year. This variation in the level of difficulty of each criterion
constitutes the principle of permutation.

Four levels of difficulty have been established arbitrarily for each criterion, the easiest
being level 1 and the most, difficult, level 4, except for the task, which is traditionally
divided into three levels.

The following tables illustrate the above-mentioned principles:

COMPREHENSTON

LEVEL OF DIFFICULTY
1 2 3 4

Topic

e [ )

Characteris-
tics of
Texts

nrm =4 —

I Tack
A

PRODUCTION

LEVEL OF DIFFICULTY
1 2 3 4

C Topic
R

Students’
Performance

am— —

Task

B -
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FPoints of reference will be presented to help program users better measure the various
levels of difficulty of each criterion.

4.3 Level of Difficulty of the Criteria

This section provides descriptions of the aspects that a eriterion must have in order to
qualify as the easiest {Level of Difficulty 1). This is by no means an exhaustive list; it is
merely intended as a guide for program users.

As stated before, the criteria in comprehension are the topic, the characteristics of the text

and the task. In production, the criteria are the topic, the students’ performance and the
task.

4.3.1 Topic

In comprehension, the topic is what the text is about, and in production, what the
students are talking about. The following elements characterize topics in Level of
Ditficulty 1:

a} Familiar: a topic that relates to the students’ own personal experience--something the
students know, practise or use now or have known, practised or used in the past, for
one of the following reasons:

* The topic is part of the students’ daily lives at home, at school or socially.

* The topic is taken from courses other than English as a second language, such as
geography, history or science.

* The topic has already been touched upon in the English as a second language class,
through activities, texts, discussions, and so on.

b) Concrete: a topic that has one or more of the following characteristics:

* [t is palpable, or can be spontaneously visualized with or without an external stimulus.
Such topics would include rock star and Disneyworld.

* |t elicits a response that is more sensual than intellectual. For example, topics
appealing to the sense of hearing, such as motorcyeles; to the sense of smell, such as
flowers; to the sense of touch, such as animals: to the sense of sight, such as
movies; to the sense of taste, such as food. These topics are more concrete than
those relating to concepts such as love, freedom, charity or boredom.

* |t deals more particularly with facts or events than with ideas or feelings. For

example, tha latest local hockey game is more concrete than the concent of violence
in sports.
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c) Pragmatic: a topic that, although.not particularly familiar to the students because it is
not part of their past experience, will be helpful in accomplishing a task or goal now or
in the near future. For example, discussing career choices can be a pragmatic topic for
the students.

4.3.2 Characteristics of Texts

This criterion refers to the texts that the students are reading or listening to in
comprehension, or that they are talking about in production.

The elements of this criterion refer mainly to the linguistic characteristics that qualify a
text being read or listened to as Level of Difficulty 1. These linguistic characteristics are:

a) Limited Length of Text: The length of the text is directly related to the density of
information conveyed. Thus, Level of Difficulty 1 oral texts should not exceed
100 words and written texts should not exceed 200 words.

b) Simple Vocabulary: The following words are considered elements of a simple
vocabulary:

* frequently used words, that is, words to which the students have been exposed on
several occasions during their second-language studies

* words that are similar in English and French, such as cigarette, table, garage and
patience

* non-technical words or words that do not belong to a specialized field

* words used less frequently but which are easily explained in the immediate context
through synonyms, antonyms, examples, or explanations (that /s, such as, in other
words).

¢} Outside Assistance: This element may contribute greatly toward the students’

comprehension of a text. It is not necessarily linguistic in nature. One or more of the

following may be considered:

In Qral Comprehension

» reading a text at a stower pace

* adding pauses to those that would normally be used

= repaating the text one or more times

seeing the person who is reading the text

* using visual aids, such as illustrations, diagrams, maps, slides, films and videos
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——

* using sound effects

* pther

In Written Comprehension

= using titles or subtitles

* using visual aids

* composition of the text: pitch, highlighted or underlined words or phrases
* using a dictionary

= using a glossary

& other

Limited Length of Sentences: The longer the sentence, the greater the effort involved in
retaining information and relating it to what precedes or follows. The rule of thumb is
that the majority of sentences in a Level-1 text should not exceed 15 words.

) Limited Embedding: Embedding is when a group of words in a sentence separates two

f)

words that would otherwise be directly related. For example: Mr. Johnson, who was
detained as the main suspect in the Carpenter affair, has been released. The eleven
highlighted words in the sentence constitute embedding. Embedding is a form of
digression and may overload the students’ short-term memory, making it maore difficult
for them to understand.

For the Level of Difficulty 1, embedding should be kept to a minimum and should not
exceed five words in oral comprehension, or 10 words in written comprehension.

Redundancy of Information or ideas: Redundancy is the reoccurrence of information or
ideas already given in the same text in another form. Being a form of repetition,
redundancy facilitates the comprehension of a text. It should occur in Level-1 texts in
one of the following forms: paraphrase, example, explanation or summary. Redundancy

is often accompanied by phrases such as as already mentioned, remember that, in
other words or to summarize.

4.3.23 Students’ Performance

N.B.: This criterion applies to production oniy.

The elements of this criterion specify the expected performance of students at Level of
Difficulty 1 in oral and written production. It is important to note that, even at Level of
Difficulty 4, students cannot be expected to convey their messages without errors in form,
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pronunciation or spealiing. This does not imply, however, that the teacher should neglect
all aspects of grammar.

The following elements refar to the performance expected of students at Level of
Difficulty 1:

a) Need for Qutside Assistance: The students are unable to convey their messages on their
own and need outside assistance such as that provided by the person with whom they
are speaking (e.g. their teacher), their notes, the text in front of them, a dictionary, or
their native language.

b} Limited Linguistic Autonomy: The students reproduce the concepts of tha original text
without introducing any linguistic elements of thair own.

c) Limited Spontaneity: The students either do not show any initiative in conversation,
hesitate while speaking, or take a long time to produce.

d) Limited Development of Text: The students can produce only a few sentences, clauses
or phrases without really being able to davelop their idea or topic.

e) Logical Sequence of Limited Text: The sequence of the text presented by the students
is difficult to follow, either because connecting words are rare or absent, the ideas
exprassed are unclear, or the communicative intention is not obvious.

4.3.4 Task

The task is a means of performing an operation in order to attain a terminal objective.
Tasks, which are indistinguishable from intermediate objectives, have been divided
empirically inte three lavels of difficulty, The following tables refer to the intermediate
objectives in comprehension and production by number (see Section 3.3.2 and
Appendix 3).

Before studying the tables, however, it is essential 10 note that Levels of Difficulty 2, 2
and 4 for the topic, characteristics of texts and students’ performance are defined by the
absence of a certain number of elements described for Level 1. The tasks always refer to
the intermadiate objectives and are divided into anly three leveals of difficulty. The
following tablas summarize the descriptions of the lavels of difficulty of each criterion.
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TABLE OF LEVELS OF DIFFICULTY OF THE CRITERIA

COMPREHENSION

Level of Difficulty

1 2 3 4
Topic Familiar Two Level-1 One Level-1 No restrictions
Concrete elements element
Fragmatic
Characteristics | Limited length Four Level-1 Two Level-1 No restrictions
of Texts of text elements elements
¢ Sirmple
R vocabulary
|
T Qutside
E assistance
R
] Limited length
A of sentences
Limited
embedding
Redundancy of
infarmation or
ideas
Task Intermediate Intermediate Intermediate
Objectives Objectives Objectives
1131417111' 2'516f819l 10' 14116|‘
19, 21 12,13, 15, 18, 20, 23
17, 22
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TAELE OF LEVELS OF DIFFICULTY OF THE CRITERIA

PRODUCTION

Level of Difficulty
1 2 3 4

Topic {=see characteristics in COMPREHENSION)'
Students’ Nead for Three Level-1 Two Leveal-1 No outside
Performance outside elements elements assistance

assistance
C Linguistic
R Lirnited autonomy
] linguistic
T autonomy Spontaneity
E
R Limited Development
| spontaneity of text
A

Limited Logical

development of sequence

text

Logical

sequence of

limited text
Task Intermediate Intermediate Intermediate

Objectives Objectives Objectives

27,31, 33, 25, 28, 29, 24, 26, 30,

35, 39 32, 34, 38, 40, 43, 44,

37, 38, 41,42 | 45, 46

'If the objective deals with an oral or written document, the characteristics of the text
should be considered. If no text is involved, then the topic should be taken into
consideration.
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Now that the various levels of difficulty have been described, the next step is to determine
which one should be the focus for each grade of the second cycle of secondary school.

4.4 Rating

A rating is the sum of the levels of difficulty for all the criteria. The lowest level of
difficulty would have a rating of 3, while the highest level would have a rating of 11, as
the following table indicates.

Characteristics
of Texts :
Topic {Comprehen- Task Rating
sionj or
Students’
Performance
{Production)

Lowest
Level of 1 1 1 3
Difficulty

Highest Level
of Difficulty 4 4 3 11

However, it is not just a matter of assigning a rating of 3 to Secondary Ill and 11 to
Secondary V. In fact, this would only create too great a gap out of keeping with reality.
Therefore, a difficulty rating has been established empirically for each grade. This rating is
a point of reference for teachers, writers of instructional material and evaluators, and may
be adjusted according to each situation or further research. Qbviously, depending on the
stage classes have reached at a given time during the year, this rating may be lower or, in
the case of enrichment, higher. 1t will nonetheless constitute the standard for evaluation
at the end of a grade.

The difficulty ratings have been established as follows; 5 for Secondary Ill, 7 for
Secondary IV and 9 for Secondary V, with the understanding that all the intermediate
objectives will be dealt with in each of thase grades.

The tables on the following pages show several ways in which the difficulty rating may be
calculated for each grade:
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Secondary Il

Topic

Characteristics
of Texts
{(Comprehen-
sion) or
Students’
Performance
{Production)

Task

Rating

Level of
Difficulty

1

1

—

2

1

M F R

3

—

g ||, |;m | ¢

Etc.

Secondary IV

Topic

Characteristics
of Texts
(Comprehen-
sion) or
Students’
Performance
{Production)

Task

Rating

Level of
Difficulty

3

2
a4
3

1

W WM W

NI N N

Etc.

74




Secondary V
Characteristics
of Texts
Topic {Comprehen- Task Rating
sion) or
Students’
Performance
{Production)
3 3 3 9
4 4 1 9
Level of 3 4 2 9
Difficulty
2 4 3 9
4 2 3 9
Etc.

Although the rating established for Secondary 1] (5) precludes the use, at the end of the
year, of Level-4 topics, characteristics of texts and students’ performance, such
enrichment is still possible with certain groups.

All fevels of difficulty for each criterion can be covered in Secondary 1V. Thus topics,

characteristics of texts and students’ performance may be from Level of Difficulty of 1, 2,
3 or 4.

The rating established for Secondary V (8} precludes the use, at the end of the year, of
lL.evel-1 topics, characteristics of texts, and students’ performance. However, they may be
dealt with earlier in the school year.

4.5 Weighting of the Intermediate Objectives

As explained earlier, all the intermediate objectives should be covered in each grade, Each
objective constitutes a task to be performed by the students in comprehension and .
production. The intermediate objectives have bean empirically divided into three levels of
difficulty, from the easiest, Level 1, to the most difficult, Level 3.

However, not all the objectives deserve the same attention in every grade. It would be
reasonable to devote more time to Level-1 or Level-2 objectives than to Level-3 objectives
in Secondary lll. On the other hand, in Secondary V, more time should be devoted to
Level-2 and Level-3 objectives than to Level-1 objectives. The percentage of time allotted
may be adjusted according to experience or further research.
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Teachers, writers of instructional material and evaluators should consider the tables below
as guides for the amount of time to be devoted to Level-1, Level-2 and Level-3
intermediate objectives, depending on the grade being taught.

Secondary Il
INTERMEDIATE OBJECTIVES (or Tasks)
Level of Difficulty 1 Level of Difficulty 2 Level of Difficulty 3
30% 60% 10%

Secondary IV
INTERMEDIATE QBJECTIVES (or Tasks)

Level of Difficulty 1 Level of Difficulty 2 Level of Difficulty 3
20% 60% 20%
Secondary V
INTERMEDIATE OBJECTIVES (or Tasks)

Level of Difficulty 1 Level of Difficulty 2 Level of Difficuity 3
10% 60% 30%

According to these tables, the time devoted to Level-2 objectives (average difficulty) is the
same for each grade, but the time devoted to Level-1 objectives (easy) decreases, while
the time devoted to Level-3 objectives (difficuit) increases progressively from Secondary |1l
to Secondary V.

4.6 Enrichment

This program has been developed for all students in the second cycle of secondary school.
The objectives it contains should be attained according to the distribution among
Secondary lll, IV and V, that is, respecting the difficulty rating determined for each grade.
As stated earlier, a rating of 5 has been established for Secondary Ill, 7 for Secondary IV,
and 9 for Secondary V, taking into account the level of difficulty of the topic, the
characteristics of the text (comprehension) or the students’ performance (production), and
the task. The weighting of the intermediate objectives for each grade must also be
respectad.
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However, considering the significant regional disparities confirmed by the needs analysis, it
would be preferable to enrich the program as necessary. In order to do this, the level of
difficulty assigned to each grade will need to be increased. Thus, for example, in order to
respect the rating 5 for Secondary lll, a Level-3 task (the most difficult), should be
accompanied by a Level-1 topic and characteristics of text. Enrichment for this grade
would involve a Level-2, 3 or 4 topic or Level-2, 3 or 4 characteristics of text, to attain a
rating of & or more.

Enrichment will therefore consist mainly of one of the following options:

= choosing topics with a higher level of difficulty

* choosing texts whose characteristics are more complex, mainly at the linguistic level

* dermanding a higher level of student performance in production

With regard to the tasks (i.e. intermediate objectives), more time could be spent on
objectives with a higher level of difficulty. Thus, while the program indicates that in
Secondary Ill, 10% of total classroom time should be devoted to Level-3 objectives, the
parcentage could be increased to 20%.

Whatever form of enrichment is selected, the orientations of the program must be borne in
mind at all times: the development of communication and the reception and transmission
of messages in a realistic language. Enrichment should not involve, for example, the

literary analysis of a text. Enrichment must always correspond to the real needs of the
target population.
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5. IMPLEMENTATION
OF THE
PROGRAM



5.1 Roles of Educators

Several people—-administrators, other professionals, and teachers—are involved in setting up
and implementing a program.

5.1.1 Administrators and Other Professionals

Directors of instructional services, educational consultants, principals and vice-principals all
have specific roles to play in making the teacher’s job easier and in ensuring the success
of the program. Each person should act as a facilitator both in setting up the program and
providing the teacher with the necessary support; which implies understanding the aims
and objectives of the program and being familiar with its learning content. Each person
should demonstrate a positive as well as critical attitude by actively promoting the
communicative aspect of the program.

5.1.2 Teachers

For the pragram to succeed, teachers are called upon to play an important role. Teachers
of English as a second language, like all teachers, should help students to develop and
maintain a positive attitude toward their learning experience. By encouraging students to
take risks and not to be afraid of making mistakes, teachers can help to increase students’
confidence in their skills for conveying and receiving oral and written messages
successiully,

Since the students are at an advanced stage of their learning, it is important to make use
of their past experience in order to allow them to explore their full potential and to help
them become autonomous learners. They should be able to master the form in which they
convey their messages and not constantly make the same mistakes at the cost of clarity.

In an effort to sustain students’ motivation, this program places considerable importance
on the students’ interests. Since these interests change, only the teachers are in a
position to know how to attract and hold the attention of their students. The learning
situations set up and the instructional material used must take this situation into account.

It goes without saying that the teachers themselves should have excellent knowledge of
the language they are teaching and be trained in second-language teaching.

5.2 Curriculum Guide

A curriculum guide {16-3252-01A) has been designed to accompany the program. Its
purpose is to facilitate teachers’ understanding of the program and of how it is to be

implemeanted in the classroom.

The guide suggests a variety of teaching methods and techniques that are appropriate to
the implementation of the program, aimed at enabling teachers to better integrate the

81



objectives. it also offers suggestions about the use of authentic material and the
incorporating of such material into a learning situation that respects the instructional
approach described in the program,

5.3 Ewvaluation of Learning

Evaluation is an integral part of the learning process. Since evaluation is intended to
reflect the teaching process taking place in the classroom, it must follow the same quiding
principles as those specified in the program. Among other goals, evaluation should:

* place more emphasis on comprehension than on production (55% to 80% of the allotted
time)

* place more emphasis on written texts than on oral texts (55% te 60% of the allotted
tirme)

The ministére de I'Education has produced a classroom evaluation guide that provides
suggestions concerning strategies and techniques that may be applied in the classroom, or
that may serve as references for developing new evaluation situations.

The Ministére also prepares certification examinations that are directly related to the goals,
objectives and orientations of the English as a Second Language programs for secondary
school. Information concerning these examinations can be found in the Bulletin
d’information des examens d'anglais, langue seconde. These examinations are prepared
according to definitions of the domain developed by the ministére de I'Education. The
definitions of the domain are intended as support material for those preparing the
examinations, and they are available in the various evaluation departments.

5.4 Instructional Material

This program specifies the goals, objectives and orientations for the teaching of English as
a second language in the second cycle of secondary school. These principles are applied
in the classroom through activities and learning situations. Learning situations are
composed of activities that follow the process specified in the orientations of the program
in order to enable students to attain all the compulsory objectives, and are developed in
what has been termed basic instructional material. Basic material usually includes a
teacher’s manual, a textbook for the students and classroom material such as posters,
transparencies, cassettes and flash cards. Complementary material also exists, However,
this is optional and only touches upon some elements of the program, while still respecting
the basic origntations.

To ensure that the basic teaching material conforms to the English as a Second Language
program, the ministére de I'Education has produced a document that includes
specifications and a checklist. For writers of instructional material, the document specifies
the requirements for approval by the Ministére. For the Ministére’s evaluators, it suggests
ways of verifying whether or not the requirements have been met.
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The material should reflect the dynamics of the program, stress the meaning of the
message to be transmitted without neglecting the students’ linguistic creativity, and take
into account their ability to increasingly control language forms in context as they
progroess.

Moreaover, the material should suggest a variety of activities that reflect realistic
communication, and take into account the compulsory aspects described in the program.

5.5 Authentic Material

The term authentic material is used to describe any oral or written document that was not
originally intended for use in a classroom or for second-language study. Examples include
magazines, newspapers, comic books, advertising brochures, instructions, poetry, songs,
advertisements, interviews and radio programs. Authentic does not necessarily mean
natural or spontaneous. Most written texts, including newspaper articles, advertisements,
and letters, and even several types of oral texts, such as interviews, are painstakingly
prepared, but are nonetheless authentic.

Sometimes authentic documents are difficult to obtain or to use because of copyright Jaws
or bad technical quality, for example. The documents should then be modified to make
them available for use. What matters is that the documents modified in this way pressrve
the principal characteristics of their authenticity, including realistic language, taking into
account the basic distinction between written and spoken language. The documents will
then be considerad credible.

In order for language to reflect sociocultural behaviour and to express what happens in real
life, authentic material should be used as much as possible to stimulate the students’
interest. By referring to such materials they are more likely to feel that learning a language
is related to everyday life and that it is not a purely academic exercise. Working with
authentic material also exposes students to a certain number of sociolinguistic variations
rather than presenting them with a single model. 1t would also be interesting to ask the
students to bring in documents or objects that they own or that are a part of their lives, so
that these materials can be used in the classroom to involve the students moare and to
encourage them to communicate.

However, the use of authentic documents does not necessarily mean that the process will
automatically become communicative. In fact, even with authentic material it is possible
to carry out activities based on mechanical or artificial exercises taken out of context.
What makes the approach a communicative one is the way in which the related texts and
activities are dealt with.

5.6 The Learning Situation
A learning situation is made up of various oral and written texts and activities, organized

to form a coherent unit. For example, a learning situation could revolve around the theme
Preparing a Party. Group discussion of the music needed for the party constitutes an oral
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production activity. Reading menus in order to choose the foods for the party constitutes
a written comprehension activity.

The activities should be grouped around one unifying element, whether it be a theme,
situation, type of text or terminal objective, in order to give the students a focus. To a
certain extent, the learning situation constitutes a script that ensures a sense of continuity
and progression by providing the students with a starting point and a destination in order
to sustain their motivation. Each activity should lead smoothly to the next in order to form
an integrated whole.

By presenting a wide range of activities, the learning situations enable teachers and
students to integrate the intermediate objectives, operations and skills in oral and written
comprehension and production in order to attain one or more terminal objectives. Learning
situations should also include evaluation activities. In general, learning situations should:

* gncourage students to attain one or more terminal objectives

* enable students to integrate their oral and written comprehension and production skills

* integrate several intermediate objectives and operations

* present the students with maotivating subjects and activities

* present diverse, but closely related activities that are supported by authentic or credible
documeants

* develop a short scenario which includes a starting point or stimulus and a conclusion
* allow for the students’ personal experience

* provide students and teachers with precise instructions

* be easily implemeanted in the classroom

* encourage different kinds of classroom organization: groups, sub-groups, individuals

5.7 Compulsory Aspects of the Program

A program is not merely a list of objectives; it is intended as a fundamental entity in the
overall teaching/learning process. The English as a Second Language program for the
second cycle of secondary school was not developed by chance, nor was it based on the
whims of the writers; on the contrary, the program is based on the latest data in applied
linguistics and research concerning first-language and second-language acquisition and the
relationship between the two. The program, along with the guiding principles and the
educational implications stated earlier, reflects the ministére de ’Education’s position on
the teaching of English as a second language in the second cycle of secondary school.
Educational institutions must respect this position.

84



The following is a list of the program’s compulsory aspects. Second-language teaching
should:

* respect the terminal and intermediate objectives of the program as well as their related
operations (Chapter 3)

* take into account the communicative approach described in the program (Chapter 2)

* take into account the distribution of the learning content among Secondary IIl, IV and V
(Chapter 4)

In order to reflect the dynamics of the program at the classroom level, it is essential:
* to take into account the learning process (Section 2.2)

* to place more emphasis on written texts than on oral texts, and mare emphasis on
comprehension than on production

* to use methods that allow for the integration of objectives

* T present diverse activities that can be organized in different ways, while still readily
integrated into learning situations

* to use language appropriate to the North American context

* 10 present, in a variety of situations, contexts that take into account the parameters of
communication--the number of participants, their age and status, the setting of the
action—in a variety of ways

* to take advantage of authentic material

* to take into account the interests and needs of the target population
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CONCLUSION



CONCLUSION

The present document is the last in a series of three publications designed for a
communicative approach to teaching in the elementary and secondary schools of Québec.
While these programs were being developed, the theoretical framework for second-
language teaching and Québec’s social and educational context continued to evolve. Each
program therefore reflects the situation that existed at the time it was being written.
However, with the implementation and application of each new program, relevant
information for use in the next program that will be written is gathered. Thus, as a result
of experience, some elements that were only implicit in one program become explicit in the
next.

The principles and contant of a pragram represent only a one-dimensional aspect. With
daily application, this aspect will evolve and become multi-dimensional in the hands of the
users. The impact of the English as a Second Language programs can be ascertained only
through their application in the classroom. These three documents are essential, but are
not sufficient to transform the students’ learning into a rich and beneficial communicative
experience. Only the teacher has the power to infuse the programs with life and energy,
to make them work by allowing them to continue to evolve, even though they are fixed in
time.
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AFPENDIX 5: GLOSSARY

Asserting: Operation that involves providing personal information about a given topic. The
information may take the form of hypotheses, opinions, ideas, arguments, facts or events.

Authentic material: Any oral or written material not originally intended for the classroom.

Behaviourist model: Theory of hehaviour that establishes a direct relationship between a
stimulus and the response that it generates. This model advocates acquiring a language
through the development of autormatic responses.

Characteristics of texts: Criteria that help to define the difficulty of a text, such as length,
presence of outside assistance, or redundancy.

Comparing: Operation that involves identifying the similarities and differences in the
information conveyed by several texts on the same subject.

Continuous item of information: Information relating to an open question, for example, the
future, the consequences of an action, or a description.

Curriculum guide: An officially approved but optional document, whose purpose is to halp
teachers implement the program.

Discrete item of information: Information relating to a closed question, for example, price,
weight, name, place or age.

Discussing: Operation that involves comparing information with others and accepting or
rejecting it based on certain arguments. The information may take the form of
hypotheses, facts, events, ideas or opinions.

Finding continuous information: Operation that involves identifying the essential
information in a text without paying attention to detzils.

inferring: Operation that involves deriving, by reasoning, the meaning of certain linguistic
or conceptual elements based on clugs in the text.

Instructional approach: Set of postulates designed to establish a coherence between
teaching, the foundations of a program, and the proposed learning process.

Instructional material: Material developed especially for a learning situation. It is
considered basic material if it corresponds to the compulsory objectives of a program, and
complementary material if it touches upon only certain elements of a program.

Learning situation: A set of oral or written texts and activities organized in a coherent way
for educational purposes.
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Locating specific items of information: Operation that involves precisely identifying one or
more predeterminad items of information.

Looking for details: Operation that involves identifying certain aspects of a written or oral
text, such as arguments, facts, opinions and prejudices.

Qperation: A well-thought-out action or combination of actions that makes it possible to
obtain a given result. Operations are the link between the intermediate objectives
themselves and between the intermediate and the terminal objectives.

Passage: Part of a text available to students.

Perfaormance: The action expected of students depending on the topics, texts and tasks
that are given to them.

Permutation: Alteration of the level of difficulty of the topic, characteristics of the text,
task and students’ performance in order to attain a given level of performance with a given
target population.

Program: An official, prescriptive instructional document stipulating learning content and
advocating orientations for attaining the objectives.

Questioning; Operation that invalves asking or answering a question.
Rating: The total, expressed in figures, of the levels of difficulty of the topic, the
characteristics of the text or the students’ performance, and the task. A rating has been

determined for each grade in the second cycle of secondary school.

Restating: Operation that involves repeating, in one’s own words, information provided by
another person, without adding any personal conceptual elements.

Specific item of information: A given element, chosen in advance by the reader, listener or
another parson.

Task: Means of performing an operation in order to attain a terminal objective. Tasks are
indistinguishable from intermediate objectives.

Text: Any oral or written document. The text can be limited, such as a weather report or
menu, or much vaster, such as a story or an account.

Topic: What the text is about in comprehension and what the students are talking about in
production.

Weighting: The emphasis placed on the intermediate objectives, in terms of time and
according to grade.

Words related in meaning: Elements including synonyms, antonyms, definitions,
appositions and others, that can be associated in terms of meaning.
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