o

LU L

8

COVERNMENT
O QUILELEC

[ALPARTEMNTONT OF LLDUCATTTON

DIRLCTORATE OF
ELEMENTARY AND
SECONDARY EDUCATION

CURRLCUTUM ZMRYICE

CURRICULUM FOR SECONDARY SCHOOLS

g st

2noBTLL



Secondary Schools

Approved by the Protestant Committee of the Superiar Council of Education, June 20, 1968

Moral and
PERSONALITY Religious

DEVELOPMENT Instruction




MORAL AND RELIGIOUS INSTRUCTION

SUMMARY

Foreword 5
Principles of the course 5
Introduction to Cycle | 7
Cycle I: Grades 7 and 8 _8
Introduction to Cycle II 17
Cycle II: Grades 9, 10 and 11 17
Resources 25
Acknowledgements 2;




FOREWORD

“Material force may conguer material fores, but where
there is conflict between the material and the spiritual,
because God-like in his nature, man will never rest until
Spirit Is supreme ... 'We have based our reasoning on
thiz as a material unlverse, when, in fact, so far as human
personality and its possibilities go, the universe is mean-
ingless apart from the life of the splrit, We have thought

of Industry as an institution of purely material significance,
of Nationality simply as an abstraclion; whereas the
unfolding of spiritual capacities which both should further
is the only trus end of life.”

William Lyon Mackenzie King,
Prime Minister of Canada,

SYLLABUS IN MORAL AND RELIGIOUS INSTRUCTION

Underlying Principles

Ideas In .moral and religious educatlan have ghanged
significantly in recent years, and in compiling this syllabus
the main developments have baen taken into aseount. The
following requirements of a good syllabus have bean kept

constantly in mind,

1. The material in the syllabus must satisty the moral and
religlous needs of children and young people at all
stages of their development.

This, and not what adults think children ought to know,
haz detarmined the content of the syllabus, An attempt
has been made to Select material suited to the needs
of - children and young people at various stages of
their development. In this way the moral and religious
teachlng children receive will be based upon sound
educational principles. Very much more materia) than
normally can be used is included in the syllabus, so
that teachers may select what they regard as most
suitgble for their pupils and for the sititation in which
they find themselves. In any c¢ase, the quality and the
depth of what is learnt Is much more important than
the quantity. To teach a littlo, to teach it well, to
ensure that it Iz the right material for the age of the
pupils, to be cartain that it is thoroughly assimilated
8¢ that sound moral and religious inslghts are thereby
established — these should be the main objectives of
moral and religious education today. “Getting through
the syllabus” must no longer be ragarded as the
teacher's main purposse.

The tollowing classification has been adopted:

— Early childhgod
— Middle ¢hildhood
— Late childhood — 9to 10 years

— Fre-adoleseence .  —10 1o 11 years

— Early adolescence -— 11 to 13 years

— Middle adglescence — 13 1o 16 years

— Late adolescence  — 16 to 18 years

These ages are approximate only and refer to stages

of intellectual and spiritual davelopment, not neces-
" sartly to chronplogical ages. If this is rememborad,

T

teacheis wiil not be surprised by the absence of

— 4t 7years
= 710 9 years

references in the syllabus to backward pupils and to
those of less than average ability. Teachers of such
pupilzs will find in the syllabus sufficient material to
meet their negds,

2. The materig! in the syllabus must be related to life
and experienca,

An attempt haz been made to introduce reality and
relevance into all sections of the syllabus, but the
responsibility for making plain to children the rele-
vance of the material to their situation must rest with
the teachers who know the children and their circums
stances, It is hoped that this regpeonsibility will not be
shirked, One of the ways of giving reality to moral
and religious education is by across-subject teaching,
explering a theme in several diffarent ways. This may
he done either by the class-teacher or by the use of
some form of team teaching. Correlation can be
setablished, for example, batween moral and raligious
education and art, music, drama, history, literature and
science. Moral and religious education cught not to be
regarded meraly as a subject to be disposed from
10:00 to 10:45 on Wednesday mornings {(or whenever
it is), never spilllng over from the box it occupies on
the time-table. Expressions of the religlous spirit
should be found at many peints in the life of the
school, in such qualities as kindness, constancy, truth-
fulness, patience, respect for others, fair play, good
manners, loyalty, courtesy, industry, perseveranse,
reverenge for beauty, truth and goodness, and a tagit
confidence in the arace of God. The syllabus has
something to say about many of these matters, but it
rests with the teacher to make them living lssues in
the work of the school and in the experience of the
pupils,

3. The syllabus must 'provide oppotrtunities for the enjoy-
ment of chared experiénces.

Suggestions are made in the syllabus that give children
cpponunities ©of Wworking interesting projecis and of
making discoveries for themselves. Teachers should
not always rob them of the jgy of discovery by telling
them what lies at the end of the road. They should
often be allowad to come round the last bend of the
road alone and see for themselves what is there to be



seen, All sections of the syllabus contain material that
can be treated in this way.

The personal needs of children

Im this syllabus we are soncerned with growing children,
who have certain basic needs which must be met if thay
are to reach full maturity. Briefly, these are a need for
security, a need for significance, a need for standards and
a need for community.

A zanse of security iz given to children when their physical
and emotional needs are satlsfied and when they know

they are cared for and understood. As they learn that they
ara valued in their own right they mature ag individuals

dren, It is vital to remember that foundatlons are being
laid for moral and religious attitudes as these basic needs
are being met.

Through contacts with adults, children hear religious
language with which they try to come to terms. This may
lead to many misunderstandings and distortions, Young
chitdren tend to think of God as having human physical
charactaristics and teachers nesd to understand this kind
of thinking, Children need to be helped fo grow out of
these crude ideas. The teacher who kindles the child's
sense of wonder by her own realization of the mystery and
greatnass of life can best help children at thls stage of
thair davelopment.

with their own spegial gifts, and in this way thelr need
for s:gmf.ance iz met. In the process of gmwmg up.

which chlldren |ive. At school. where they iearn to live
together with others, where thair standards are formed

Middie Ghildhood (7 lo 2 years)

outlook of younger ch:ldren but it is'a tima of rapld

achigve areater

bodny co~ardlnatlon and rnaster maore complex, skills. They
make mora friends and gradually begin to recognize that

and where shared experiences help them to grow as
persons, they develop a sense of community.

The moral and religlous needs of children are in pait
satisfied by the growing discovery that at the heart of the
universe there is a God who cares, a Spirit who seeks to
enter into persanal relationship with us. Ultimately it is

thi askim
this which gives us security and significance. Christianity,

for example, offers standards, not by prescribing rules
but by making people aware of the unigqueness of Jesus
ard his way of life. He gave men an inclusive law of
lgve, which he summed up in his own persen and in hig
relationships with others, He created a community wheare
people could explore and go on exploring what is meant
by this relationship of love,

Early Childhood (4 1o 7 years)

At this stage children begln to develop many physlcal
skills, their circle of friends enlarges and they see right
and wrong in terms of what hurts them and in terms of
what adults around them say and do. In this way social
and maral development takes place. This is the peried
wher most children first go to schogl and make the
tranaition from home into the larger seciety. They depend
upont adults for security as they explore the wider world
araund them. Teachers play a vital role at this time In
helping young childran to live together, encouraging them
to play and work imaginatively, giving them first-nand
erperishces and stimulating their interests. It is a period
of natural and spontaneous gaiety, when children live life
ta the full, gaining confidence through physien! and sgoial
actlvities.

Moral and raligivus aducation must be sean not in isola-

laws must not be broken, even in games. Their thinking
powers increase and they are now able to relate fagts and
to group their experiences. They are miuch more awarz
of other people and emotionally are more stable. [n

SChOGI they lamem 4o live h"\nnﬂﬁnr Wlﬂ'\ ("ﬂ‘hlﬂ;’q Hl'ld thIS

community experienge resolves some of their problems
and helps them to face the challehyge of growing up. They
begin to form thelr own standards and require help In
understanding the rules they are expected to keep. They
tend to be concrete and literal in their thinking, and this
makes it necessary that thelr Imagination should be

kindlod through craative wark of all Kinds,

Moral and religious education should provide a stimulus
in this direction and should not consist enly of back-
ground facts and information. It is important to remember
that children at this stage tend to think that God has
human physical characteristios and that they will interprat
literally much biblical material. One of the purposes of
moral and religious education, therefore, Is to help boys
and alrls to get behind the words themsalves to a desper
understanding of thair meaning. This may be fostered by
activities like exploring the local environment, developing
individual skills, and caring for others, which will provide
a foundation for moral and religious teaching in later
years.

Late Childhood to Early Adolezcence (U to 13 years)

Children in the last two yaars of elementary school and
those in the first years of secondary school are physically
very simllar. In their thinking they are still cencrete and
literal, but they are baginnlng to relate and classify mate-
rial muech more readily. This is the collecting stage, and

tion but as an integral part of the work of the school which
seeks to mest these personal needs, The guality of pear-

children tend to regard learning as a process of accu-
mulating a mass of detail to be stored and related.

sonal relationships which fosters spiritual development
is far more mportam than the kind of instruction which |5

motignally i
early chlldhood passed and the ferment of adolescence




importanee for children in their personal relationships and
in their understanding of right and wrong. But they still
need the pastoral care of teachers and tha security of a
cemmunity where they are valued in thelr own right
regardless of ability. This is especially true as they move
from elementary to secondary schools, Az their standards
change they need help in developlng meral ingights and
in understanding rules which exist for the good of the
whole community. As their search for meaning Intengifies,
thay can be greatly helped by imaginative and craative
activities to find answers to their questions and to make
discoveries for themselves.

Religion must be seen as an integral part of life and not
something separate from it Children tend 1o davelop 3
kind of dualism in looking at the world (the world of
magie, religion, and the past against the world of natura!
law, science, and the present) and they need help to see
the wholeness of life. One way of giving them this help
ig by the correlation of meral and religious education
with other subjects whenever possible.

Adolescence (13 to 18 years)

This is 3 period of consldeiable physical developmeant as
young people kegin to grow Into aduits, It is marked by
self~consciousnass, emaotional instability and eonflict with
older pegple, It is alto a time of greatly Increased intel-
lectual activity in which young people are abla to think
in much mora abstract terms. This feads to a widening
of horizons and to 2 new guestioning spirit. The basic
nead for security remains, but as they face new expes=
rlences they need mora fraedom and help in using them
wigaly. They need the undarstanding of sympathetic adults
whom they can trust and in whom they find stability, Tha
school community can help them to face new exporlencas
and encourage them to accept greater responsibllity by
treating them as young people, capable of giving service
to the school and to society. They have a natural idealism
which needs encouragerment and fulfilment Adults who
are willing to listen to their point of view and to heip
them in their search for purpose are meeting one of their
deeply felt neads,

Thig is & vital stage in moral and religious education, not
only because young pecple are now less literal in their
undarstanding of morals and religion, but also because
they have by now developed a sense of historical con-

tinuity. Doubts and questions ¢an now he frankly consid-
arad and young people can be helped to see Christianity
in the context of the past and as a living force today.
They have a strong desire to move away from childish
[daas to mors adult concepts, although sometimes this is
destroyed by negative aftitudes to religion caused by
uninteresting and unsuitable religlous teaching, Qne of the
aims of moral and religious education at this stage is to
gee that young people have at least understood a little
of what it is all about whether they accept or reject
Christianity. Essentially they need help in their personal
ralationships, and as these deepen they need fo see that
Christian love concerns the whole person.

Children and the Bible

As for the Bible, which children are usually emploved in,
to exercise and improve their talent in reading, | think the
promiscuous reading of it through by chapters as they
lie in order, iz so far from belng of any advantage to
chitdren, either for the perfecting their reading or prin-
cipling thelt religion, that perhaps & worse could net be
found. For what pleasure or ehcouragement can it be to
& child, to exercize himself in roading those parls of 8
book where he understands nothing? And how little are
the law of Moses, the Song of Solomon, the prophecles
in the Old, and the Epistles and Apocalypse in the New
Testament, sulted to a child's capacity? And though the
history of tha Evangelists and the Acts have something
easier; yet, taken all together, it is very disproportionate
to the understanding of childhoed. | grant that the prin-
ciples of raligion are o be drawn from thence, and In
the words of the Scripture; yet none should be proposed
to & child but such as are sulted o & child's capacity and
notions, But it iz far from this to read through the whole
Bible, and that for reading’s sake. And what an odd
jumble of thoughts must a child have in his head, if he
have any at all, su¢h as he should have concemlng reli-
gion, who in hig tender age reads all the parts of the
Blble indifferently, as the word of Ged, without any other
distinction! | am apt to think that this, in soma men, has
been the very reason why they never had clear and
digtinct thoughts of it all thair lifatime.

From & letter of John Locke dated &th Febriary 1886, and
later included in Some Thoughts Concerning Education
(1693),

INTRODUCTION TO CYCLE |

The course iz dividad into two cycles, one for funlor high
school level, grades 7 and 8, and one for senlar high
school, grades 8, 10 and 11. In each cycle three slements
are present: biblical, blographical and historical, and
metral instruction. Readings for pupils are suggested, and

references for teachers are provided, Te give the teacher

a maximum of choice, much more material is offerad than
could possibly be taught

In Cycle [ the purpose is to study the individual as he
becomes aware of himgelf as distinct from his family;
and in the family setting, where his need to belong and
to share affection is satisfied.

The way chosen s through biography, in the Bib/e and in
history, The discussion of moral guesttons concentrates
on problems of the individua! in grade 7 and of famiiy
relations in grade 8. Although suggestions are given in




some detail to provide guidance, these are in ng way
restrictive and each teacher should feel fres to use the
material and methoda suited to the needs of his class.
The ¢purse shoyid combing three elements: moral, biblical
and kistarlcal. The teacher may judge the proportions of
each eloement to be used for his class and the division of
tapice. Topics in Cycle | may be given in grades 7 or 8 as
the teacher thinks suitable.

It iz not intended that every student should have a copy of
avery book recommended. The books have heen formally

approved as texts in order to free each school to pur-
chase any as desirad, It may be best to have half a dozen
copies on hand in the classroom, ot to have a set which
gan clreulate in the school.

The Department of Education is always ready to provide
assistance and information, and the Director of Moral and
Religious Inatrugtion will vislt any school on requast
Members of the committees which prepared this course
are also available to help teachers.

CYCLE 1: GRADES 7 AND 8

Suggestions for grade seven

The individual is studied under such topics as: amotions,
valuas, friendships, lovaliness, The lifa of Jesus iz read
as the supreme example of fuifiimeént and service, and the
lives of notable Christians throughout the ages as iilus-
trating how great individuals have faced moral questions.

Unit I:

2. Understanding the New Testament in the Cambridge
Bible Commentary, Macmillan of Ganads, Is wriften for
school use,

3, New Testamemt {llustrations — in the Gambridge series
- gives excellent pictures and explanations,

Linit 1I:

Biography and History

The Life of Jesus
The life of Jesus iz studied in Mark's Gospel because this

A study of church history is recommended begause this
aspact may be neglected in history courses, We lsar

i the simplest and most direct of the four gospels. Mark
iz considered to bhe the basis of three gospels — Mark,

for study of the tife of Jesus.

But I would like to plogd for the practice of reading
quite swiftly through 2 gospel or gospals n arder that

aur mmds and $pmts through the whole of the gospel

record.
Mini-Commentary, |
by Slack, Canterbury House, Ottawa

Some resources for the study of the life of Josus

For pipiis:

1. Mark's Gospel is printed separately under the title

The Right Time in Today's Engiish Verfsion, with iine
drawings, 15¢ from Canadian Bible Socisty,

2. Jesus of Israel by Chute, Clarke Irwin, Is accurate,
simple and well-told, Note parlicularly page 11 -—the
impact of Jasus: pp. 15 and 16 == his Jewish back-
ground.

3. The Life of Christ by Bull, Bellhaven, confaing 36 brief
dramatic episodes, most of them in the language of
the King James version. Each episode hag helpivl
notes.

4, The Life of Jesus by Bull, Bellhaven, is an extremsly
simpie version,
For teachers:

1. The Story of Jesus by Stehelin, Ryerson, is an Ontario
taachar's manual based on Mark's Gospel.

about wars and treaties as if they were the whole of man's
history. It is possible to learn about church history through
biography = a method that has many advantages: biogra-
phy 18 of immeadiate interest in appealing to our curiosity
ahout other peopla’sfives; it is—comprehensible; it has
application to the student's life. Thrcrugh blography the

he gains reassurance and confldence when he Iearns that
others have shared his fears, his failures, and yet gone
on to high achievement. Through seeing how others con-
fronted moral dilemmas he gains Insight to face his own
meral problems, He discovers sympathy for people very
different from himself in seeing that the acpirations and
difficulties of men are eassantially the same.

Four coliections of brief biographies are suggested. Theze
show individuals of outstanding personality in testing situea-
tions, The selection stresses variety, One full length
hiography iz llsted, that of Chief Luthuli, to show Chris-
tianity in the twentieth century. The teacher might ke
guided in hls selection by his own interests, chronological
and geographical variety, and by the composition of his
class.

Biography
1. The Early Saints by Bull, Bellhaven, covers the peried
from Ignatius, 107 A.D. 1o Viadimir of Russia, 1015,

2. New Life in the CGhurch by Bull, Belthaven, inciudes
such people as Erasmus, Calvin, Michaelangelo and
Vingent de Paul.

3. Workers for God by Bull, Bellhaven, covers the period
from Handel, 1885, to Pastor Niemoeller.



4. The Church in All the World by Bull, Bellhaven, tells
of 19th century and 20th century misslonaries and
heroes. The first nagro kishop, Azarlah of India and
Berggrav of Norway are some of the leaders discussed.

5. Let My People Go by Albert Luthuli, Collins. is the
story of a Zuly chief, winner of the Nobel Peace Prize
in 1961.

Unit li;

Moral questions

The psychologist Jung said that he suddenly became
aware of himself as an individual, distinct from other
pecple, at the age of eleven. It was, he said, like emerging
from a mist.

At thiz age physical changes, the rapidity of growth and
changing emotional patterns force a cartain amount of
self-awareness. It should therefore be Interesting and
helpful to study the individual’s emotianal davelopment
and his relations with others, At this age, too, values are
being accepted which may become permanent; the child
is full of ideals, and often seeks a cause to which he

2. What car you do to cheer somecne whe is glum?
What can you do to cheer yoursel when you are

fesling low?

3. How can you safely expresz the snger you feal at
times?

4. Arigtotle thought that going to the theatre purged one
of unpleasant emotions such as fear and anger by
seging them represented on stage. Do you think that
the theatra and music and art can help people to
control themsglves?

5. What should you do if you are angry with someone
vou often meet?

6. Should you always forgive wrongs?

7. What ean you do to get along with someons whao iz
quick-tampered?

Forgivenass

Reading:
“Forglveness' (Mere Christianity), pp. 101 to 105.

&an attach himself,
Many topics are discussed which should help seM-under-

1. s forgiveness an easy way out?

2. Am I always in the right mysalf?

stamding. The teacher can suggest others; he may use
topical material from the current news.

3. Why should | forglve someocne whe seems to be com-
pletely unforgiveable?

Some possible readings before discussion are:
1. Canadian Contorence of the Famlily, 1964,

4, Gan | forgive and forget?

Vanier Instttute of the Family, Ottawa. One section of
this, comments by young people, pages 105 to 117,

2. Doss torgiveness rule out the need for punishment?
6. Is forgiveness easy? Do you know when someone has

: the
teacher valuable discussion material.

Man gnd His Family by Wilder Penfield, MeClelland &

Stawart,

ha

stimuli,

3. Sex, Love and Mzrriage by B
In 110 pages of text, Bainton gives a historical sum-
mary of Christlan attitudes. This is 2 most informative
book, which teachers should read before attampting
to dlscuss the subject. The three attitudes towards

marriage oh pp. 16 to 19 ought to be noted.
4, Mere Christlanity by C. 8. Lawis, Collins, pp. 24 to 100,

Some suggested questions which should follow from thess
readings deal with emotions and self-control; forgivensss,
valugs, friendship, truth, mags media, loneliness, delln-
quency, and sex differences and dating.

Emotions and Sel-Control

Reading:

Adclescence (pamphlet of Department of National Health
and Welfare).

1. Do you like moody people? Are you moody yourself?
(Do you sulk?)

fargiven you? What de you think is necessary for
genuine forgiveness?

7. Write a short story about forgiveness,
Vaiues
Reading:

Penfield: Man and Hig Family, pp. 48 1o 58,
The Canadian Conference on the Family, pp. 112-113.

1. What i3 the meost Important thing in life?

2. Where do you get your ideas of what is right and
wrong?

3. Do you care what other people think of you?

4, When should vou :.Eare what other people think of you?

§. How important is ‘money in your life?

6. Do you worry much?

7. What ¢an you do to keep from worrying aboul avery-
thing?

8. Discuss different moods.

Do you think sports help to relieve feelings such as
anger? Are athletes more even-tempered than other
peopla? Why or why not?



10

Friendshlp
. What is 5 friend?
What do we do when friends let us down?
. What does loyalty to my friends involve?

1

2

2

4. What is wrong with gossip?

5. What qualitles make a good friend?
)

Discuss what you lask for in a friend and what you
don’t like. '

7. Discuss in what ways you yourself are a good friend
and where you are inadsquate,

Discuss some of the basie reasens friendships break
dowh

o

8. Discuss whather friendship is possibie between dif-
terent age groups.

10, Write a short story about friendship.

Truth

1. Should you always tell the truth? If not, when would
lying be excusable?

2. If someone led to vou, would vou wish to keep him
as a friend?

3. 1z it possible to be a politician arfd tell the truth?
Discuss situations where it might ke difficult.

4. Can you be honest and prosper in busine&s? What
business situations might 1y your honesty?

5, If your boss orders you to do something dishonest,
and you know vau may be fired if you refuse, what
should you do?

B. Sometimes a secretary has to type éxpense accounts
that she knows are false, What should she do?

7. I someone asks your opinion of something she likas,
and you think It's dreadful, should you say so?

Mass Media

Reading:
Man and His Family, pp, 24 to 235,
Canadian Conference on the Family, pp. 95, 100 and 149,

1, It is very difficult to go against the majority. What can
yait do when you think the majority is wrong?

2. How can you think for yourself when you are bombard-
ed with advertising?

3. Should the Government contrel TV, newspapers and
movies? If sp, in what way?

4. Should children be allowed to look at or read anything

th%y lvnﬂsh? !f HGI url'\at r-nnfrnlr.-. \ll"'\llll" vol impose at

different ages?

Do you think we &g i danger

by commercial interests?

to Ty

13 1

o

=03

goad of bad

7. An Englishman visiting New York looked around at the
glittering neon signs and said: “What a paradise for
someone unable to readl” What comments does this
suggest 1o you?

8. Should the C.B.C. take over all T.V. and radio broad-
casting?

Loneliness — Search for Happlness

Reading:
Canadian Conference on the Family, pp. 94 to 97,
Man and His Family, pp. 71 and 72; 81 to 84,

1. “Each maturing youngster, as he leaves the parental

LH]
IIUHIG, luua: gxpeﬂt to b% 1hne.|u fnr 2 tima, f'n

“The loneliness has to be shared somehow.” (2)
“Most men llve lives of quiet desperation.” (3)

Dag Hammarskjéld, Secrotary General of tha United
Nations, in 1952, wrote:
What make loneliness and anguish
Is not that | have no one to share rny hurden
But this:
| have only my own burden to bear (4)

5. “if we ¢an find meaning and significance in famlly life,
thiz might encourags average families to Sense some
of the excitement and accomplishment of helping
members ralata to changes.” (5)

6. Will Durant, the historian, wrole:

“Many years ago ] lost. happiness. | sought it in
knowledge. | found disillusionment...And then one
day, at a little station ... | saw a woman waiting in a
tiny car, with a child asleep in her arms. A man
alighted from the train, walked to her quickly, em-
braced her, and kissed the child gently, carefui lest
he should waken it. They drove off...and it seemed
to me that happiness was with them.” ()

Sex Differencoz and Dating |

Reading:

Bainton: Sex, Love and Marriage.

Laycock: Family Living and Sex Education.
Lawis: Mere Ghristlanity, pp. 84 to 100.

Record No. 1 of the 3-record set by Dr. F. R. Wake,
Department of Psychology, Carleton University, Ottawa
{(McGraw-Hill of Canada) should be llstened to.

Racord | deals with 11 to 13 year-olds,
Reacord Il deals with 14 10 15 year-olds
Record 111 deals with 16 year-olds

1. If you are a hoy, discuss what you think are some of
ithe doubiz and ﬁUEE[iGﬁE Il‘lﬂl g:na have about boys,
and if you are a girl, discusa the gimilar problems

abhaut havs,

A w et DL Y

2. Write a short story about misundarstanding ketwean

tha saxes



3. Indicate what effect advertising on T.V. and in maga-
zines, has on the ideas that the sexes have of each
other and of their ideal of family life,

4. Give examples of how boys and girls respond dif-
ferently to the same situations,

When are you old enpugh to go on a date?
WwWhat form should early dates taka?

What do you think about “going steady” before you
are ready to consider marriage?

At what age should marrlage be allowed?
9. Ara You a failure If you don't get marrled early?

10. Why do some peopfe not marry? Should everyone
marry? ‘

11, Should parents have some say in selecting your
friends?

12. What contral should there be over your hours (time
You come home, number of dates, homework, tima
you get up)?

Readings for Students: Grade 7

1. Mark’s Gospel. The Right Time (Today’s English Ver-
sien), Canadian Bible Saociaty,

2. Other translations, especially Revised Standard Version,
E. V. Rieu’s Four Gospels, Longmans, Jerugaletn Bible,
Doubleday,

Jesus of lsragl by Chute: Clarke, Irwin.

The Lite of Jesus by Bull; Bellhaven.

The Life of Christ by Butll; Bellhaven.

The Egrly Saints by Bull; Bellhavan,

New Life in the Church'by Bulf; Bellkaven.
Workers for God by Bull: Balthaven.

The Church in All the World by Bull; Beilhavan.
10. Let My People Go by Luthuli; Collins,

oW N oo ko

Teacher's References:

1. Understanding the New Testament by Lacs; Macmillan.
2. New Testament llustrations, Macmillan.

3, The Story of Jesus by Stekelin; Ryerson.
4

Canadign Conference on the Family, 1964, Vanier Insti-
tute of the Family, 55 Parkdala, Ottawa 3. ($2.50).

Man and HMis Family by Penfield: McClelland and
Stewart,

Mere Chrigtfanity by Lewis: Collins.

o

N

Sex, Love and Marrigge by Bainton: Collins.

oo

Family Living and Sex Education by Laycock: Gana-
dian Health Education Specialists Scciety, P.O. Box
2205, Statlan [, Oftawa

Zarad, S A VYL
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Records:

Sex Education by Dr. Wake, Carleton University, McGraw
Hill. {$15.00 for three records).

Suggestions for Grade 8

A study of the Old Testament, concentrating on Itz greatest
hetoes and events, Is proposed. A second suggestlon,
which may appeal particularly to students who have ae-
quired a good Old Testament background, is a study of
church hiatory. Too often there is a gap betwoen 51, Paul
and the Reformation which remains empty even in adult-
hood. it could be interesting and profitable to learn about
the period 2300 — 1500 AD.

For moral instruction The Family offars a vital topic. Other
topie suggested are money, mental health, work, problems
of the aged, the law and addiction. Toples are inter-
changeabla with those in grade 7. The theme of the
individual continues hare with a look at the individual and
society.

Grade 8

Unit I:

Moses

Passaver
Exodus
Covenant
Jaricho

Judges

Samuyel

Samuel and Sauwl
9. David

10. Solomon

11, End of United Kingdam

N A

Unit II:

Beginning
Parsecution

Early Church
Constantine
Hermits and monks
Augustine
Constantinople

e

Benedictines

Y. Europe won

10. King ve. Church

1. Crusades

12, The Faith — madlgaval
13. Seven deadly ging

i4. Luther
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The emphasie should be placed on the period of 300 —
1500 A.D., the golden age of Christianlty, which may be
neglactad in history coursas,

Bainton: The Church of Our Fathers iz a readable, im-
partial histary from the beginning to Luther, 1 ¢an be read
by pupils and covers the topics mentioned.

Hesources for Old Testament

For students:

1, The People of God by Bull, Bellhaven, presents in
dramatic episodes in the language of the King tames
version, highligtts from the story of Abraham to the
Division of the Kingdom. Unfamiliar terms are ox-
plained in the notes.

5 Prophets of God by Bull, Bellhaven, is a simple re-
telling of stories about the praphets from the time of
Elijah to the Roman conquest §3 B.C.

3. The Call of the Hebrews by Bull, Bellhaven, covers in
vary simple language the same period as The People
of God.

A. The Family as the Basic Unit of Society

Reading:

Canadian Conference on the Family, pp. 4-10.
Man and Ris Family, pp. 24-26; 74-80.

1. The structure of a civilization may change. From time
to time the emphasis may be plaged on diffarent
values, but one thing always remains Immutable: the
family, (7)

2. The United Nations declares, “The family is the natural
and fundamental group unit of society and is entitled
to protection by society and the State.” (8)

8. The best and surest way of developing generous and
idealistic hearts, of giving the community men and
women who are well-balanced and consclous of their
responsibilities to their country is to protect the famlly,
for the family -—— ls capable of glving o the universe
the human baings who are prepared to put justice and
truth befora thelr own personal intarests. (9)

4, Commissioner Geprge B, McClellan of the Royal Cana-
dian Mounted Poiice seid of juvenile delinquency in
Canada® "'l think the trouble begins in the home, and

Far teachers:

1, Daily Life in Bible Times by Bailey, Saunders, provides
background information, with pictures, from prehistory
1o the catacombs of Rome.

ultimataly it will have to be corrected in the home.” (10)

on

Hugh Ghristie, a sociclogist who Is also the warden of

Canada's largest prison, has said that this prison is
filied with “speiled children.,” (11}

2, Patriarchs and Prophets by Frost, McGill, gives a lively
aceount of fourteen leading figures.

&, How can the soclety and the State protect the famlly?

Unit Itl:

-

(m]
L=

ek i 2
o A H

f so, what can be done for children In bad homes?

The Family

The Family can e studled historically from material in the
Canadign GCanference on the Family, 7964, as follows:

4 The family as the only organized element in sociaty
24 The biblical family
25 The European feudal family

T in. e ¥ H
Tho modermn American family

. 27 Tha lsraeli Kibbuiz
, 100 The family in moderm China
. 116 Tha family in modern Afriga

e -3
A

PETVTED

A. The family, the mest basic unit in society

B. Wrong emphasis in modarn society

a) Demgcoracy applied te the family

b} The influences of madern communications
¢} The alienation of childrén from thelr parents
d) The iwo-generation instead of the three-generation
famiiy

e) Wrong values

G, The desire for a family

D. The nature of love

a) Family love

b) Love for the child

¢) Friendship

o
=

I

ow do you spoil a child?

8. Wrong Emphasis in Medern Sociely
Reading:

Canadian Gonlerence on the Family.

Man and His Farily.

a) Democracy applied to the family

1. “This whole idea of tha family as & democracy has
besrn somewhat overdene. Those familles which are
rated democratic aecording to our scale produca more
iliness, mora disturbed children, than families leaning
more towards authority, Families are Sstable whare
someone, usually the father, is in a position of
autharity.” (12)

2. “Thg child dogs not have as much power or as much
judgment as the adult. It would be wrong 1o take his
voica as that of an equal in the family councll. This
ic a “con” game we play on children.” (13)

3. “In practice Amerigan family life glves priority to the
individual rather than 1o the group.' (14}

4. Who do you think should make the decislons in the
family?

Al ad
Vhat makes & good-home? ———— —
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Are there axceptions to thils rule?

Who should come first, the individual or the group?
Does this always apply?

North American is sometimes called a matriarchy, Are
there signs that Canadian society Is a matriarchy? Do
you think this is a bad thing?

b} The influence of modern communications

""Mass media give the public what It likes best, which
often is that which degrades it.” (15)

“We talk about love, and they kill themselves and each
other on television, We talk about faith, and there is
2 great deal of ‘unfaith’ on screens right in our living-
room," (16)

‘Thera ig ho television in China. Advartising is carriad
on by the Government, It is in favour of hard work,

good principles, In our madia, we advertize WIong S€X

relationships, the desirability and romance of strong
drink, We spend very litle time advertising the virtues
that we ail feel ara important. The result in Coms
munist Chita is curiously emough a relgn of what |
can only call puritanism. The avenings may seam dyll
to sorne, | have mo doubt, and many of the Chinese
who were once opulent no doubt resent the change
bitterly. But ameng the youna people there is a fesling
of exhilaration. M shows what heppens to the family
when it is free from the impingement of wrong social
sltuations.” (17)

"The question is whether present living and working
conditions and above all the mental outlogk of parents
are favourable or harmful o their first essential duty
as parents.” (18)

"Wives with growing chitdren should be paid to stay
at home, If necessary,” {(19)

There are, it is said, more scientists allve, and at
work, today than the world has known since the be-
ginning of time.

"Televigion, radio, publications, and films (some good,
some psisonous) sweep torthward across the border
like a vast cloud. It is difficult for Canadlans to know
when they are breathing Canadian air.” (20)

“Canada has llttle privacy, unless perhaps it = that
¢f the family clicle and the walls of the home.” (21)

"So many women worship style, ignoring modesty as
though it were an old-fashloned virtue, an old kat to
be ashamed of and forgotten.” (22)

.How can we see that people are exposed 1o whole-
gsome influences without destroying their freadom of
chaice?

- Do you think wives with young ehildren should wark?

. Do you think the power of scienge today is harmiul or
dangerous? Does advertising create an artificlal de-
mand tor change?

[~
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¢} The alienation of children from their parents

“We seem to be facing a momant when children are
excluding the parents. it iz very poigrnant, because
this is a new kind of privatism — not of parents kesp-
ing away from children but the other way around,” (23)

“Children live putside the home. This is the danger:
this is what makes them suscaptible to alien influences.
The family taaches tendernsss and embodies it In our
psychiatri¢ office | have examined many cases from
the F.L.Q. and similar groups. It's always tha same
thing, always the game complaint— we have never
had a homa," (24)

Do you think echildren spend too much of the day
in achool?

Why are children sometimes alienatad from their
parents today?

The two-generation instead of the Ihree-generation
family

“The closeress of three ganarations living together,
as it was in the pre-industrial family, is healthier for
the child than the present complete fragmentation of
the family which vety ofter includes factars of
hostility,” (25)

“1think It is a wonderful experiance, in many instances,
when chlldren are exposed 1o the grandparentzal gener-
ation. It offers them other models, other facets of
experienge difficult t¢ obtain these days in urban
society.” (26)

What advantages sand disadvantages are there in
having grandparants living with the family?

Wrong values

“A civilization can s8¢ insist upon certain aspects of
the human being — upen its libarty for example — that
aven motherhood may appear not as a glory but as a
fetter to woman. It ¢am put so much emphasis upon
the harmenious and mysterious aspects of love that the
need for faithfulness and constancy is forgotten. It can
alzo s¢ smphasize economic values and the necessity
for humzan success in extermal things that man's
capacity for emotion and so for afl true friendship is
weakenad," (27) '

Do vou think our society sometimes presents mother-
hood as a burden?

Does our socisty give a romantic angd unreal picture
of love?

Poes it put money first?

Gan you suggest a measure to counter these influences?

. The Desire for a Family

“The need Yo found a family, tha need of a man to love
his wife and to be a father, the need of a woman to

= Lo

L
love her husband and to be a IIIULIIET-“IITE.‘SE needs
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D.
) Family love

1.

ara stronger for most people than any urge o create
works of art ar 1o build a city." (28)

“Eamiliss exigst to permit perfect love to be
expressed.” (29}

“and the family allows a child to hope and know that
there will be a home to which it can return wheraver
it is, that a mother or somebody like het, and perhaps
a father, will be there,” (30}

“Today, as yesterday, wa can still find it in lsrael, in
spite of certain efforts to diminish the importance of
the family in the Israeli Kibbutz; and not only there,
but in all countries and all cultures. The same can be
said of maternal fove; from the time of Homer to the
present day we have known it as a universal nerm
that all mothers love their ¢hildren.” (31)

Do you think that the desire for a family is universal?

Hew can someona wha is not part of a family fulfill
himaeif?

The Nature of Love

tion on page 105, and the comments of young people on
these subjects:

1. Communication with parents pp. 108-111
5. Disgipling and authority 111

3. Values 112

4, Salf-fulfilment and setvice 113

5. Sex 113-114
8. Choice of career 114

7. Family ralationships in Africa 118

8. Future careers 116-117
Marriage

Reading:

Bainton; Sex, Love and Marrlage.
Lewis: Mare Christlanity, pp. 92-100.

1,

Why do people get married?

. Why do some couples get married in church?

“Families are fun. We learn from our families to be

. abpy g adbn B lma e
onstaerate—or —Gtne R0 2 4 =Figi

unselfishness, and we have the pleasure and joy and
fun of doing go." (82)

2
3.
4

What iz the Judaeo-Christian ideal of marriage?

. What qualities would you lpok for in your marriage

5. What is your view of the purpose of marriage?

b) Love for the child

Do you think divorée should be permitted” For what
causes? If one parther Is unwilling? -

1.

"To the child, with his shoft perspective, [ifa is alil

7. What place does forgiveness have In marriage?
foreground . , . made up of those who feed, carry, cod- . . .
ipe 1 8. What does it take to remain happily married?

% Has not psychoanalysls emphasized more than ever 9. Are shotgun marriages a geod ldea?

before that the little child neads above all to be loved?

. Mone

3. Margaret Mead, “Children", she says, “without iden- y

tity, whose guardians represent neither father nor Reading:

7.

T pwami i@

CRICIC

mother, waste away and often dia, avan though thay
may be cared for under the most hygienic coft-
ditions."” (34}

What ¢an be done for the ehild whe is not leved in
his home?

Why do peopla have children?
Should every marfied couple have children if they can?
Who woutd make goed adoptive parents?

¢) Friendship

1,

“Friendship is thus the freest of all personal relation-
ships; it is wholly voluntary, in conirast to the relatian
of brothers and slsters, of parents and children, or
even of hugbands and wives.” (35)

Unit 1v:

The Opinions of Young People

Reading:

Canadian Conference on the Famify, 1964, the introduc-

Social Problems, pp. 210-211; 284-290,

1.

P

ts it hard 1o be poor? s It worse being poor In a rich

soclaty or in one in which everyone is poor?
Daes wealth bring happiness?

How couwld your life be different if you lived in a poor
country?

The rich get richier and the poor get poorer every day.
Do you think this should be stopped? Who should stop
it? Governmeant, or comecne alsa? How?

% of tho world i& noar starvation. Is It our business?
What should we do about it? Would you be willing to
pay higher taxes (that is, do without things yourself)
to feed people in Asia?

Can | do what | like with my money?
Should you help semeone who {9 lazy? Someone who
can’t keep a jok?

Do you give money to beggars? Should begging be
allowed?
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11.

i,

13,

14,

18,

s cu;mblmn wrang? Are all kinds of gambli

Can you ba very rich and be a Christlan?

the same—lqttenes, horse  racing,
insurance a gambla?

[ =

What protagtion does the Canada Pensgion Flan
(Quebec Pension Plan) offer for rotirement and
sickness?

Write a description of different kinds of credit. Which
would you regommend and which would vou warhn
against?

What is bankruptey? What protectlon does the in-
dividual have when he gets into serlous financial
difficufties? Find out what is meant by the Lacomba
Law. Find out the differences between the Queabec
Civil Gode and English common law as in affect In
other provinces.

What aro the differances between genaratlons in their
attitudes to money? What are the reasons for these
differenges?

Write a short story about the effect of money problams

Mental lliness — Problems and Projects

o

10.

How far is ambition a good thing?

[T AT A T oo Frv snn PR

LOmparg juu opporiunities for men and women in our
society. Indicate why difforencas exist. Should they
exist?

Survey newspapers to discover what jobs are available,

Distuss the role of trade unlens in job security and
salarigs, (Invite a trade union speaker).

Dascribe your idea of the ideal job.

Describe the Ideal education for the work vou would
like to do.

Do you think well paying jobs could be baring or
frustrating ?

What do yvou think is meant by vacation? Hag this any
relevance to your job selection?

It has been proposed that averyone be given a salary
regardless of whether he works or not. This guarantead
annual wage would do away with the need for unem-
ployment Insurance, relief payments, needy mother's
allowances and the like. Thase who wished to work

haps $300 00 a month anyway Some thmk that 5%
of the population is unemplovable, and will drift from

Reading:

“What Iz Mental liness?"

(Free pamphlet of Canadian

job to job to unemployment insurance. Comment on
thiz idea.

Mental Health Assaciation), 11. i you inherited a lot of money, would you wark?
1. How do you live with emotional problems? Should you work if you dor't need the money?
3, What is the Ghurch’a reaponsibitity? 12. Your work makes your employer wealthier. Why shauld
, you help to makea him rich?
— 3 Howaro sovinl services financed? . -
13, How would you go about finding a job after vou leave
4, Should more of the taxpaver's money be spent in sehoeal?
theae areas? )
5 Wh . ) . 14, What would you expect your first Job to ba?
' n ﬂt areyt_ha dlffEl‘Gnt kln_dﬂ of professmnai parsons 15 What cshaitld val avmost feam vnnr final praraar?
Cleﬂ“ng Wlth menta[ “Inasa? afe FRIICAL 20 idinyd :VH Elrf\'-“i"-'i IS RFINE ,Uul AH PG wadloisl §
6. What is a "peace of mind peddiar’? 16, What should be Shekn.;mst important factor in degiding
Vjows

7. What i= 2 modern meantal hospital like? Visit the

Douglas Hospital, Verdun, as a class. Note especially
the work with disturbed teenagers,

8. Is thare any hope of recovery for a person who is
mentally H1? How should you treat someons who is
disturbed?

9. What arg the causes of mental breakdown?

10. What are the symptoms of mental liness?

11, What is a normal parson?

Woark

Reading:

Churches where the Action Is, pp. 77.
Social Problems, pp. 206-210.
Man and His Family, pp. 39-47.

1.

Which is more important, good pay or a satisfying job?

Problems of Gld People in the Community

Reading:
Canadian Confaroncs on the Family, pp. 77-78.

Sl S

&

What institutions for old age exist in your community?
Do childran need contact with grandparents?
Do children in the suburbs see old people?

How and why does industrial society create lonelingss?
What doss your community do to try 1o help overcome
these problems of loneliness?

What kind of help could society offer to old people?

What useful role could old people play in your com-
munity?

Visit institutions for the old and invite speakers to tell
about thelr praklems.
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B. Write a short story abeout the conditions under which
you would like to live in your old age.

9. What commonly happens to widows in your
community?

Home vs. World

Reading:

Man and His Family, pp. 24-32.

1. What protlems of divided loyalty may earise between
home and outside organizations?

2. How do you decide betwean the claims of your family

3. What responsubmtues do parents have towards children

4, What responsibilities have children towards their

11, Discugs some of the reasons for hostility in babieg and
small infants. Give examples,

12 Name some reasons why parents may be tense or
upset. How ¢an children help in sftuations where
parents are tense?

13. What difficulties might immigrant familles have that
native Canadlans would egeape?

Law

Some persons to consult might be:

— Your Member of Parliament
— ber of the Legislative Assembly

wan Your Mayor

— A local lawyer

parents?

How do responsibilities change as children grow oflder?

— Ghief of Police.
1. Discuss the way in which faw is administered on the

Are there any responsibilities for parents or children
after the children have grown up?

7. If there is only one parent in a home, what ¢an be
done 1o compensate for the missing parent?

8. What differences does it make to a c¢hild if he has
only one parent?

9, 1z it better to have a disturbed home than to be in an
orghanage?

Family

Reading:

Churches Where the Astion Is, p, 74, p. 84 and p. 108,

1, Do you think that family problems have ¢hanged since
your grandparents’ time?

2. What are the best things about family life, and what
are the proklems?

3. What is your idea of an ideal famity?
4, Write a short story about problems in a family,

How many people vou know have moved their families
in the last ten years 7

6. Why did they move? What have been the advantages
and dizadvantagas of the mave? When you are married
do you expect to rmove several times?

7. Ask people of your grandparents’ dgeneration to ‘tell
you hew community life has changed in the last flfty
years. Can you influence the direction of change?
How does the moving affect religious lifa?

3. Write a short story about the healing of particular

10. What kind of family do vou hope to be able to create

be ]
whetr o atre growndp-

Faderal, Provincial and Munigipal level,

2. Discuss the way in which laws are formed and
changed, and indicate the influence of religion on the
law of our country. For examp'le with reference to

e I T LIS T et -

marriage, diverce and inheritance. indicale how prés=
sure groups can influence the changing of law.

3. Dlzcuss the effectiveness of iaw enforgement and
it epuld be improved.

PR
now

4, Discuss religious attitudes to punishment and to penal
reform. If possible, a group might visit & prisen and:

= eh dnnla Fln A
report their findings. The main source materia! for this

diseussion might come from the reports to the councils
of social service of the varlous churches.
Addiction

Factual information is available from the Guebec Depart-
ment of Health and Woelfare, or through the Department
of Education,

1. Why do people become addicted to drugs?

2. What is the difference belween an alcoholic and 2
drunkard?

3. How do you think an alcoholi¢ or a drug addict should
ke troated?

4. What do you think of the present methods of control-
ling the sate of dangerous drugs?

5. What controls ought we to have over the sale and
gonsumption of alecholie drinks?

6. Do you think smoking should ke considered an

7. What different religious attitudes are there toward

— tamily diffieulties—————— drinking? Toward smaking?

8. If you were a parent, how would you deal with your
F. | n

inthis mattor?
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Coming of Age

See Department of Mation
“Pocket Money™.

1. At present, a perspn does not have full legal rights

until 21, Do you agree with this law? If mot, when do
you think somecne shouwld be able to:

4) vote,
b) marry without parental consent,
c) awn property?
2. Should parents give allowances to children living at
home, or should they earn their own monay?

3. If allowances are to be glven, should they be as pay
for tasks done?

4, Should unmarried ¢hildren who have left school con-
tinue to live at home? Should they negessarily move
Qut? Qr should it ba an individua! decision?

5. Da you think travel is valuable for young people? What
value dees it have?

8. In what way should a mature tesnager be subjact to
parental contrel?

7. What obligations has a teenager tawards parents?

8. if you got into serious trauble, to whom would yau
go for help? Why?

Readings for Students

See grade 7 list. Also;

1. The Pgople of God by Bull, Bellhaven.

2. Prophets of God by Bull, Bellhaven.

3. The Call of the Hebrews by Byll, Bellhaven.

4, The Church of Our Fathers by Bainton, Saunders.

For Teachers:

See grade 7. Also:

1. Churches where the Action Is by Grysdale, Ryerson,
Soclal Problems by Lagkin, MeGraw Hill,

Fatriarche and Prophets by Frost, MoeGill.

Daily Lite I Bilile Times by Bailey, Saunders.
Macmilfan Bible Atlas, Macmillan.

U

INTRODUCTION TO CYCLE I

-~ Grades 9, 10, 11
s U,

“Our country is tha offapring of Waestern civilization which itself is rooted in-the thelstie

humanism of the Greeks and Remans, in the religious faith of Israel, In the fajth of

Isaae and Jacob, In tha God of Abraham,

But we can and must find our true vocation in the best Serse, as a country

apposed to pure materialism.”

The themes of the individual and the family are here saen
in the context of national and finally international probe

s o Tlala
leme, Grades 9 and 10 deal with natlonal problems, This

¢ycle should be co-ordinated with the study of Canadian
History, and with Canadian readings in North American
Literature.

Unit | suggests a survey ¢f the main types of literature to
be found in the library called The Books (The Bible),

Over two years (grades 8 and 10) a sampling sugh as the
following could be made:

a) one book of the Pantefeuch (Exodus).

b) a selection of Psalms.

¢) a lock at the little-known books ¢alled Apacrypha

d) a major prophet (Jeremiah)

e) Matthew or Luke (compare with Mark)

f) one letter of Paul’s

Other books may be preferred. Thage mentioned aro fairly

sitnple, completa in themselves, and have exerted great
Inflysnge. The beoks of the Apocrypha are suggested

Governor-General Vanier

because this will be a saction unknown to most students,
and it should thereby arouse interest. The apocryphal
books have been very influential in literature. There are
references in Shakespeare, in music (Hande!, Britten), and

in anthologies of detective stores.
Resources include:

1. Journey into Freedom (Exodus in the Revised Standard
Verglon), Single books in attractive format will look
much less formidable than the whole Bib/e. Thace
paperbacks won't last, but at B¢ one can afford to
give each pupil a new book.

2. Psalms (Reviged Standard Version) — legible, conve-
nient &lze,

3. The Apocrypha (Revised Standard Version),

4. Four Prophets (Amos, Hosea, First Isajah, Micah) —-
Fhillips (Gollins), has a wuseful introduction on the
madem relevance of the prophets.

5. The Seed and the Harvest by Beattie, Ryerson. Ontario
teacher's qulde for Luke and the Acts.
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6. The New Has Come {l and |l Corinthians in the Revised
Standard Versign).

7. Maemillan Bible Attas, Collier-Maemillan, ig a ¢plendid

gtias prepared by lsraeli scholars with complete his-
torical background and 262 color maps.

8. Patriarchs and Prophets by Frost, McGill.

8. The Apocrypha — Bridge of the Testamenmts by Dentan,
Welch, presents an entertaining introduectlon to the
Apoacrypha.

10, New Testament IHustrations — gee grada 7.

11, 8t. Paul and His Letters by Beare. These were atiginal-
ly C.B.C. talks by & Torente scholar.

12, Understanding the New Testament — see grade 7,

13. Mini-Gommaeantary by Slack, Ganterbury House, Ottawa,

containg 50 pages of comment oh Matthew, Mark,
Luke, and the Acts.

14. Jerusalfem Biple, Doubleday. This is a modern transla-
tion of great literary merit, with helpful intreductions
to major sections and to individual books. It ls avail-

i H b g o L
Ao i paperoacn:

Chapter 10 — The Era of Saint-Valller
Chapter 11 — An Era of Dismay

2. Archibald The Arctic by Floming, Saunderg, ie g frank
autoblography of the first bishop to work ameng the
Eskimos,

4. The James Evans Story — Shipley, Ryerson, is the story
of the missionary who invented Creo syllabics, written
for teen-agers.

5. Brébeuf and His Brethren by E, J. Pratt, Macmillan of
Ganada, is a narrative. of hergism. The letters and
dlaries of the Jesuits have been turned verbatim into
verse, Gompara “Lalemant” — Marjorie Plckthall.
(Book of Canadian Foerns)

6. Rie! by John Coulter, Ryerson. This exciting drama,
produced as & bllingual opera in Montraal during Expa
67, is more sultable for the history course. It does
raiga sema Interesting guestions about identifying
prophets, and of distinguishing true prophecy. The
play offers an opportunity for co-operation between
teachers of history and of religion.

Unit Ii:

Unit 11z
Judaism

Canadian Church History

Archibald The Arclic
“Experience has taught me to believe that the dis-ap-

This unit is recommended because, as someone said,
s ianity you have to learn to

think like a Jew."
It s necessary to begin the study of the Bible and the

palntments and even the crusltles of life make character,
whereas people who do not at times get rough treatment

echurch in the Jewlsh sources, and to raturn constantly
to those courses,

remain undisciplingd and immature, p. 306

rébeuf and His Brethren

Nt in these was the valour or stamina lodged; .
But in tha sound of invisible trumpets blowing

o QU 01 vizipie S e O

Around two slabs of board, right-angled, hammerad
By Roman nails and hung on a Jewish hill. p. 78

The James Evans Story

“My friend, there comes a time in every man's life when
he asks himself what he stands for, .. If my determiration
to see justice done o tha Indlan is wrong in the eyes of
you and any other man, | must neverthalass fight for what
| beliove to be right, regardlass of the cost.” p. 142

1. The Cross in Canada — ed. Moir, Ryarson, This is &
brilliant anthology of very short excorpts from letters,
speeches, diarles, The items are often amusing, and
will be read with pleasure by students.

» The Church in the French Era by Walsh, Ryerson. The
most interesting sections would be:
Chapter § = The Acadian Adventure
Chapter 6 — The Hurenhian Experiment
Chapter 7 — The Sulpician Intrusion
Chapter 9 — The Era of Laval

A seeond reason iz the importance of the Jewish con-
tribution to Canadian llfe. This goes yary far back in

towns like Trois-Rivieres and Cuebec, Mentreal, with

Winnipeg and Toronto, is now among the world centreg
of Jawish lifo,

Ay

Judaism by Rabbi Rosenberg.

The best approach would be to do first Part 1, “The
Jewish Year " pages 67 to 101, foliowed by Part fll, “The
Jawish |,..,||w, PageEs 105 to 131. This would be more
interesting than geing into historical material right away.
The Preface, by Cardinal Leger, on pages 7 and & should
be read carefully,

Next the epilogue, “Some Jowish Beliefs,” pages 135 to
151 could be done. The historical section, Part |, with
“The Growth of Judalsm,” pages 1 to 62 could be done
last, or omitted if the teacher desired.

Uit Iv:

Moral Instruction

The moral questions to be diseUsgsed are those concerned
with Canada. The sense of soc¢ial responsibility, concem
for others, the problam of national identity and purpose
are some of the themes proposed. There need be no grada
geparation between grades 9 and 10 considering the



quantity of material.

Even if the sarme topice are taken

up in grades 9 and 10, they will ba freated differently,

Resources for Moral Instruction

1.
2.

Sex, Love and Marriage by Bainton, Gollins.

Canadian Conference on the Family, 1864, Vanier Insti-
tuta of the Family, Ottawa.

Man and His Family by Wilder Penfield, MeClelland
Stewart.

Canadlan Social Problems by Laskin, McGraw-Hill. See
commants under Cycle I,

Set of thres va.\afﬂg hy a1 F. E: ‘I‘Make Caﬂataﬁ
University, Ottawa, MeGraw-Hill, an sex education,
5 Fhysical changes

| = for 11-13 yaar-olds Sex Differances

M—for 14-15 year-olds Dating
Il — for 18 year-olds Going Steady
Morals

Dr. Wake's approach is hlghly recommended.

Churcheg where the Actien I3 by Grysdals, Ryerson,
discusses hippies, the Industrial worker and the
church, summer jobs for students, problems of negroes
and Indians, apartment living, slums,

Tit-Cog by Gratien Gélinas; Glarke, lrwin,

Desperately aware of his illegitimacy, Tit-Cog dis-
coverg in love the remedy for his lonelinass, and en-
visages in marriage the opportunity to give his child
alt the love and regpectability which has been denied
hira. This intensely hurman drama roveals the delicate
mixture of humour and pathos which made it a favourite
of koth French and English audiences across Canada.

Bousifle and the Just by Gratien Gélinas; Clarke, lrwin,

When Bousille, an earnest and self-effacing innocent,
becomes a key witness in the Montreal murder trial
of his cousin, the family are passionately concerned
that his testimony should exonerate the accused and
clear their good name. The situation peints up the
prevalling self-deception of the modern waorld which,
while professing its bellef in God and splritual values,
pursites Mammen with all its energies.

Yesterday the Children Were Dancing by Gratien
Gélinas; Clarke, Irwin.

Gratien Gélinas’ most recent play presents candidly
ahd with remarkable insight the vital issues currently
dividing Quebec. Piarre Gravel, a lawyer, Is offered the
federal justice portfolio but is unexpectedly faced with
the opposing views and violent methods of André, his
50n and leader of a terrorist plot. The bitter sonflict
which follows Brings fathar and son to realize tha
exient of thair idaological commitments, and reveals
ihe compiexity of amotions underiying the unrest.
Yesterday the Children Were Dancing has lost none
of its forcefulness in tranzliation,

CRILINess ranz1gllor
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10. Cverfaid by Robertsen Davies; Clarke, lrwin, This one=

i1,

act play on the MNeith American Literature course
would be very suitable for discussion of sex and
family,

Excellent materizl can be found in A Book of Canadian
Poems — edhted by King, McClelland and Stewart, 1963,

For example:

Poverty — "We Liva In & Riekety House” p. 109
The Old «— “The Forzaken™ p. 45
Friendship — “David" p. 63
The Indian — “Watkweanigs" p. 77

Individual ve. Social Responsibllity

Boadimae-
neaditig.

Social Problems.

1.

Some creative men have paid little heed to thair res-
ponsibilities te gociety, for example, the poet Shallay
50 treated his wifé that she drowned harseif; Wagner,
while composing glorlous music, was an axceptionally
unpleasant man, Does great achisvement excuse g man

from responsibility to soclety?

2. Is the scientist responsible for the use made of his
discoverias?

8, ls it right to say: “| mind my own huginess, | don't
break the law, and what other pesple do is their
business?”

4, Somecne said: “The best governed nation ls the least
governed.” Do you think government is a necessary
evil? Qr, that it has positive value?

§. How should society treat the crimlnal: &) after he is
caught? b) after he Is reisased from prison?

4, Whose responsibllity are old people who cannot ook
aftor thamselves?

Medical Care

Reading:

Soclal Problems, pp. 330-357.

1,

Whnat happens to somecne who needs madical care
but cannot pay for it?

Should the state provide medical care for all, regard-
less of ability to pay?
What faults has our
services?

What (s the Christian attltude to sickness? To incurable
iiness? To suffering?

present system of madical

What we do with the evils which basat us — The maral
lessons we learn from them — spell out, perhaps, the

=i . gl al
very purpose of sin and suffering in the world,

o

(Judaism by 5. Rogsenberg, p. 144)

L g g
PRALGG,
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Identity and Unity

Reading:
Yesterday the Children Ware Dancing by Gélinas.

1.

6.

Do vou think it matters whether Canada remains an
indeapendent nation?

What threats to our independence do you sea?

Discuss the arguments for separalism presantad in
Yesterday the Children Were Dancing.

How can the divisions imposed by geography on
Canatla be gvercoma?

Patriotism is the last refuge of a scoundrel-—Dr.
Samuel Johnson, Discuss.

Can natioralism be a force for good? Has it ever been?

Racial and Ethnical Problems

Reading:
Soclal Problems. pp. 220-227.

BB oM~

What good do unions do?
Are strikes ever right?
Would vou kalong to a unign?

How do you think disputes between workers and
employers should be settled?

What, besides pay, ought 2 worker to get out of his
jol?

What attitude ought & Chrlstian to have to his work?

7. What attitude ought a Christian employer take:

a) towards his employees?
b) towards his customers?

Reading:

The James Evans Story by Shipley. Urban Living

1, What should aur national policy towards Eszkimos be? Reading:

% Towards Indians? Churches Where the Action 15, pp. 93-104; 105-112,

3, What Is the moral significance of the B. & B. report? 1. Do you think urban or rural life is betler Tor people?
(See summary of Vol. | obtainable from Canadian Why?

Education Asscciation — 16 pages). . 2. There is a streng trend in Ganada from rural to urban

4, What ara the dangers of treating members of a racial lifa, and from separate dwellings to apartments Do
group differently or apart? youtt : ,

&, Should all sthnical differences be erased? The United 4, “The city dweller ia more likely to kill himsalf than
tates 15 somenmes called 2 "melting-pot™ ecauss it Wiz country cousm.” (Social Problems by Ltagkin,
seems to have largaly succeeded in eliminating ethnl- 403). Can you suggest reasons?

Wﬂ dis~ 4. "There I desparate Toneliness among many apartment
dwellers. It iz not unusual for people to have heen six
. . montha in an apartment without a single person

Immigration speaking beyond a brief ‘helle'." {Churches Where the

Reading: Actlon is by Crysdale, p. 101}, Why [s this so? Who i

Social Probiems, pp. 229-278. responsible? What can be done about it?

1, Shouid anvone who wants to come be allowed into 5. Are you friendly with your neighbours? Bo you think
Canada? it is your duty to be?

2, What have immigrants contributed to our country &, What are the human advantages and disadvantages of
which we would otherwise have lacked? Itving in:

3, How can we personally assist immigrants to fit in to a) a small town?
our society? b} a city suburb?

4, What difficulties would immigrants have that natives ¢) a city centre?
of a country would not?

5, What should be done with difficuit immigrants, e.g.. Hipplas
Doukheobors, Hutterites? Readings:

&, Should immigrants be obliged ' become citizens Canadian Conference on the Family, pp, 107-117.
within the minimum delay? 1. Are hippias just ‘bums’?

i Wh:at diflliculty can be created betwesn immigr_‘ants_and 2. What valid reasons are there for protest agalnst the
their children after they have heen seme time in a way our society is erganized?
new country? i ' .

8, Sheuld we choose immigrants who need help or those 3. What is the best way to secure desirable changes?

who can help Canada? (At present, most immigrants
with a history of tuberculosis are refused entry),

s révolution justified? 1f so, under what

conditions?

ever



2. Whe do you think is the grestest man alive? Why do
vou think zo0?

6. De you think it Is good to ‘drop out'?

7. What can be szid for and against ambition?

8. Read Canadian Conference on the Family, p. 149,
first paragraph. Digcuss.

Emotions

Reading:
Adolescence (Department of Natienal Health and Walfare,
free).
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no part:cular reason?

M
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Grade 11 should provide an opportunity to deepen under-
standing of the eoncepts introduced in earller grades. In
addition to summarizing what has preceded, it is a good
time to consider world problems in co-ordination with
the study of modern werld history. The reading of Hamier
and Macheth and Lord of the Flies will help thinking about
the moral problems of the individual and society. The
general theme could be called Problems of tha Modern
Warld,

Unit I:
John's Gospel

prnfound version of the life of Ghrust can be compared
with Mark’s schos

striking peculiarities of this Gospe! are |Elum|nated in The
Signs of the Servant by Dr. Kirby of McGill. The Passover

3 How can vou control & bad temper? by Gaster will be helpful, seeing the significance of Pass-
4. What sort of person do you prefer? ?ve,:,:n,,t,h'i Gog,'?f’; A',T unus‘.".a.l p‘r‘ese_ntatlo_n of the text
e—Healty —Free(Today's English Version) illustrated by

5. To what extent is your personality controllable? photographs of African life.

B Is haredltv ar environment more i‘.lﬁnlflr-nlnf in fﬁrmmg John's chpg! presemts a cosmic view of tha mea‘iﬁg of
a personality? Students lsarning bislogy can contribute Jesus’ life, thareby relating to the study of world problems.
useful information. John's themes of light and darkness, life and desth,

illuminate the moral problems to be discussed.

Expo '67 e

Reading: v h:

Bayond by Wilding (about Expo '67).

1. What things not zeen are eternal?

2. Beyond, p. 8 How can the goal set hofare mankind
by the bibllcal prophets be reached?

3 What problems do modern communications creata?
What advantages do thay give?

4. I5 1t desirable to explore and colonhize other planets?
(Nota that C. S. Lewis, on Christian grounds, and
Bertrand Russell, on humanist grounds, oppose doing
so as Immoral).

5. ls it possible for man to know and understand every-
thing?

8. How can Man the Producer use his knowledgs without
becoming covetous?

7. What is tha meaning of:
“unless you turn and become like children, vou will
never enter the kKingdom of heaven.”?

8. Discuss the implications of the quetations on p. 64 of
Beyond.

Grade XI

A Study of Modern Times
Three major themes are suggested for conzideration-

1. Christlanity and Modern Times,

vioue

2. Christianity and the Arts,
3. Judaism Today.

It might be suitable to concentrate on one of these, or ta
divide a class into three groups, each learning about one
theme, and reporting to the whole class what it has
learned,

1. Christianity and Modern Times

To continue the stydy of chureh history from the BUIVEY
in grade 8 of the early and mediaval paeriods. Bainton'a
Horizon History of Christiarity provides an impartial, read-
able account. The last two chapiers cover the impact of
new ideas wpoh the church, Some of this material would
complement the history courses with the history of ideas
that helped shape the modern world,

Two useful expositions of primary Christian beliefs would
help stuslents to interpret the historical facts. One classic
St. Athanastus on the Insarnation, writtet in 318 AD., has
been very popular with senior students at an independent

"Within the politician’s ribs,
within my own, the time-bombs tick
iftto be mankin
ar let the grizzly take.”

school in the Provinee of Quebec. Read introduction PP,
3-10; the Life of Athanasius pp. 17-24; The lncarnation of

A modarn best—seller is Mere Ghnsnanlry by C. 5. Lewis,
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and than broadcast. This sets forth beliefs held in common
by alt Christiang, and deals with objections to them.

Good historical sources are found in; Basic Sources of the

Judaeo-Christizn Tradition by Berthold &t al,,

Prentice-Hall,

Contents include a summary of the Bible, The Dead Sea
Scrolls, The Talmud (interpretations by the rapbis of the
Law), early Christian writings, the Reformation documents,
modern Jewish and Ghristian theology. The historical notes

are
pro

yseful, and there is a commentary on modern

blems; e.g:

Piuralism creates a strange paradox for Judalsm or
Christianity, On the one hand, most Jews and Christians
today not only embrace the principle of taleration but

plea by a Toronto rabbi. (Sinee this book gives a picture
of Reform Judaism, some reference should be made to
Orthodox ard Conservative traditions). The Encyclopasadia
of the Jewlsh Religion by Werblowsky et al, is a beauti-
fully produced and readable one-volume reference.

Unit 1L

Moral Instruction
The moral problems suggestad for discusgion are those

which affect the world: famine, war, disaster,

inequality,

injustice. The affluent society in which we live should be
seon against the background of a suffering world, The

thame of the individual,

his moral awareness and the

feel that it is implied in the notion of the universal God
who loves all his children, Yet, on the other hand, the

Jew or Christian cannot admit that it does ngr matter and finally of his links with all mankin

what an mdwidual belleves. Such an admlssmn not an

other VlEWpomtS Is he not bound to regard them as at

guous fa!th N&, the .Jew or the Christian beliaves that

least partially wreng? Apparently it is difficult for human
beings to combine tolerance and commitment. The danger

is

indifferenica.

into
p.o333

that one will slip elther into fanaticlsm or

A series of informative and clear pamphlets by Canadian

authorities from different denominations

is New Look

Paperbacks, Ryerson. In 20 pages or so, thasse discuss:

)

b}
@)
d)

World Mission (what attitude should Christians have
towards other religlons?)

Waorship
Protestants and Catholics
Beliof

Certain literature texts are also relevant:

a)

b)

The Power and the Glory by Graham Greene, talls of
a drunken priest during persecution of the Church In
Mexico in the 1820s.

Murder in the Cathedral by T. 8. Eliot,

€) A Man for All Seasons by Bolt is about Thomas More,

martyred by Henry VIIL

2. Christianity and the Arls
This theme allows for co-ordination with the courses in

art,

literature and mugic, Christianity and the Aris by

Whittle, Canterbury House, Qttawa, was written for senior
high sehaol students. |t covers architecture, painting, the

navel,

poetry, plays, cinema, music. 1t contains good

photagraphs.

development of his personality has been examined in his
understanding of himself, his family relations, his country

an

Canada’s special rele In world aﬁalrs

Resources for Moral Instruction

10.

1.

Qr Toronto A 47—paga, clear and Interestmg dlzcussion
of Canadian policy.

Naught for Your Comfort by Huddleston, Collins, talls
a moving story of apartheld in South. Africa.

Dying We Live, Collins, is a collection of ingpired
letters from German prisoners who knew they were
going to die for resisting Hitler.

Communist Faith and Ghristian Faith by Evans, Unitad
Church of Canada, provides good discussion, with
questions on each chapter, The book assumes knowi-
adge of what Communism s

Social Problems by Laskin, McGraw-HIH;
ments upnder Cycle L

Ti-Coqg by Gratien Gélinas, Clarke, lrwin,

sEeEe CoMm=

Bousilio and the Just by Gratien (élinas, Clarke Trwin.

Yesterday the Children Were Dancing by Gratien
Gélinas, Clarke Irwin.

Megamurder by General Bums, GClarke trwin, This
excallent, Impartial discussion of atemic weapons by
a Ganadian general is not proposed as a text because
it ascumes a good knowledge of modern history. It is
vary well writien, and should be avallable in the school
library,

Brighter Than a Thousand Suns by Junak, Longmans,
tells the story of tha scientists whe invented the
atomic bomb.

The Offender, New Look Paperback, Ryerson.

“This book gives an inslde view of the conviet's life

3. Judalam Today

A study of Judaism, its bellefs and practlces was sug-
gested for grade @ of kg
can now look at modern Judaism, especlally in Canada.

. With some

Fhe ane tor—the Chosen—Peo aple h\.r Playt ig a8 mnmna

Al

not often seen by the ordinary persen. It brisfly ouf
linas what happens to a convictad person from arrest

is the way it tells the $hortcom|ngs of our penal
system, and the injustices which a criminal raust




suffer, Time after time, In this brief publication, the
outmaded eustoms of our society which aim at punish.
ing, rather than reforming the criminal, are exposed.
The ook suggests measures which could be used to
halp sorract the problems, and at timas, the work of
tha chursh is mentioned. Crimihals are shown to be
humans in a Christian sociaty.”

(Student's ¢omment)

12. The New Morality by Lunn and Lean, Copp, Clark, A
discussion by two laymen, applied Yo the English
sgene,

18. Peace, Power, Protest, ed. Evans, Ryersan. Essays by

_ twelve Canadians include:
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8. How ¢an wars be prevented?
9." Will there always ha wars?

Famine

Reading:

Signa of the Servant by Kirby.

Communist Faith and Christian Faith.

1. “Bread for myself is an economic problem: bread faor

my neighbour is & spiritual problem.” (The Russian
layman Michglas Bardyaev).

2, “If it is right for @ hungry man to steal food, what shall
wa say of fartile lands from which hungry peopla are

“"What Can We Do About the Bomb?”

now axcluded?" {Signs of the Servant, p. 42).
3. Communist Faith and Christian Faith, p, 116, Question

_ “We are Rich Men in a3 World Slum"
lum®,

“The UN: Failure or Only Hope?"

end-of-chapter summary,

b) 1; Note pp. 40-45,

) S . 4. Would you be willing to pay highar taxes to feed the
starving in other countries?

9. Ifthere is not engugh food 1o feed the world's growing

— M- New Look Paperbacks: Ry
B i, TV ST UIT

a) Vocation Is about choosing work.
b} Morals looks at soma of the new views,

15. A Book of Canagian Poems, McClelland angd Stewart,
19683, “Upon the Heaveniy Scarp” by A, M, Kiein,
p, 122,

War

Reading:

Megamurder by General Burns, especially first and last
chapters,
Peace, Power, Protest, pp. 271-274.

"But have not seme of the greatest crimes of history been
perpetrated with the highest motives?"
Magamurder, p, 223

“The moral problem is essentially the same as that in-
volved in the use of farce to compel compliance with law,
or for self-protection in the absence of a law-enforcemant
ggency.” M

egamurder, p. 3

1. 18 there such a thing as & just war?

2. Does war aver accomptish anything useful?
3. |s war the worst evil?
4

Can g distinction be made between little and big
wars?
5. Can you justify:
a} making atomic weapons?
k) testing them?
c) uslng thew in war?

population, what should be done? Try to gather facts
above possibie food production, (Faculty of Agriculture
— Macdonaid Coliege, federal and provincial depart-
ments of agriculture),

Apartheld

Reading:

Naught for Your Comfort by Huddleston,
Let My People Go by Luthuli,

1. The overwhelming majority of South Afrlcans of the
“white group have no congeption whataver of human

relations except that based on ragial domination.”
(Naught for Your Comfort, p. 17},

2. "There is ng place for the native in European society
about the level of cortain forms of [abour.” (Dr.
Verwoerd, p. 75).

3. “...the churches become the trustees and agents of
the State...” (Commission on Native Edugation, p.
119).

4. “The scheo! must equip him (the native) to meet the
demands which the acornomic life of South Africa will
impose upon him..." (Dr. Verwoerd, p. 129).

5. "...if the native in South Africa to-day, in any kind of
school in existence, Is belng taught to expact that he
will live his adult life under a policy of equal rights,
ha iz making a big mistake.” (Dr. Verwoerd, pp. 119
and 120),

Teenagers
“Yet, like their ¢ounterparts on so many television pro=

& What are the causes of war? Which is the most
important?

7. Who is responsible for wars — statesmen, military, all

grams, they were trested as if divine wisdom had dess
cended on them at puberty, Time and again the adults

= ) umerted, haiting-
ly expressed assertions because, heaven help us, we

ot

ouldn neg O have the Kid
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“In roply to the gquestion, ‘What iz your greatest need?’
one answered, ‘We lead a very perplaxing life ... we, who
pass through so many stages, are constantly meeting Mr.
Insecurity. Therefore, | choose security as our greatest
need.’

Another put it more tersely, ‘Degiding right from wrong:
we need help’." ' ‘

Mrs, Grace Lang,

United Church Qbserver,
May 15, 1968

Paverty
1. Why is there terrible poverty amid an affluant society?
2, Can you do anything to halp the peor personally?

3. What peticies should the government have to help the
poar?

How halpful is unemployment insurance?

What effect in later life does poverty have on a child?

[ R RN

“This Weorld and the Next”, p. 54-66.

Signs of the Servant by Kirby.

Pying We Live — any two or three letters.
The Apocrypha by Dentan, pp. 85-87, 107-108.
Judaism by Rosenberg, pp. 121-125,

A Book of World Rellgions, pp. 122-124 re-incarnation,
“Hope”, pp. 116-119 Mare Christlanity by Lowis, '

Hamiet — "To Be or Not to Be.”

1. “Fram battle, murder and sudden death, Good Laord,

{Cranmer's Litany, 1547) defiver us.”

Why was sudden death considered a bad thing?

Do you consider it bad, or good hecause of the
avoidance of pain?

2. What is the distinction betwean belief in immortality
and the Christian doctrine of the resurre;tion?

Canadian Attitudes

g = waalth-an uvmbxed blessing ?
T e d-—thassing

4
5. Why do tha poor bacoma paorer and the rich richer?
5]
7

Are there worse things than being poor?

“The Canadian is neither as hemmed in by lack of spabe
as are his Britlsh and French ancestors, nor is ‘he as

9. What would you do if vou were down and out?

Lifo

utterly wedded, just yet, to the ,soul-consuming North

to improve the general elimate in the world, they must lay
EI.SidEI, at laast 1o some extent, the CDHCEDT of pl’Ofit and

1. What [s the difference between animal and human Tife?

2, Why iz ¢ruelty to animats wrong?

acquisition. 1t would be easier for Canada to embark on
such an adventure in global co-operation than for tha

3. A man injured in an accident has been lying uncon-
scious for ten years in an Ontaric hospital, There is no
reason to expect him fo regain consciousness, but
since he is young, he will. not dig for a long tima.
What do you think should be done?

4, How would you defing life and death In view of modern
madical techniques?

5. Do you think everyone should be kept alive as long as
possible?

6. Who should decide? On what basis should the deci-
sion be made?

7. Has the embryo a right to live? Has the foetus?
(embryo = to third month after conception; foetus =
fram third month to kirth).

8. What would vou say about selectlve breeding of
humans, as I= done for animals?

8. *...that but thiz blow
Might be the be-all and the end-all here,
But hera, upon this bank and shoal of time,
We'd jump the life to come.” (Macheth)
if death is the absolute end, does that make a
dHiference to morallty?

United States, where social attitudes ars far mare rigid,
and where the entire strugture of society is based on the

privass geh Peace — Power — FProtest
aedited by Donald Evans

1. Do we use our immense spaces weall? How cauld they
be better used? '

2. Do you agree that Canadians are less wedded to the
soul-consuming Moerth American way of life than
Americans?

How far can we lay aside the profit-acquisition motive?

What kind of co-operation would be easier for us than
for the U.5.7?

“Particularly in the United States, Ganada, West Germany,
Britain, Australia, Switzerland and some other affluent
Western nations, the education process will have to be
alterad at a very young level to teach children that the
acqulsition of non-essential luxury items i3 not their first
alm in life. Today, the various information media - sup-
ported in the main by the manufacturers of consumer
goods, ranging from foods to private Jet  alrcraft— are
doing their best to persuade Westarn man that a rich,
soft, easy material life 5 not only his prime, but most
prabably his only purpose in life. It is the road that has
led to the downfall of past civilization and now the same
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gread, the same inner divisions, the same kind of chal-
fenges that began to haunt the Roman empire from about
the fifth century B.C. for a thousand years until its end
have appeared among Western men, in tha global sense.
The white race knows today that it is in the wrong, vet
is unwilling to act swiftly to correct this course.”

Peace — Power — Protest
edited by Donald Evans

1. How can we altar our education to dissuade children
from the acquisitive aim?

2, What can be done about advertising?

3. Do you see evidence that we are an the road to down-
fall? What signs are there?

4. How is the white race today in the wrong?

Credit Buying
T. What do you think of the attitude; '‘| always pay cash
for everything"'?

2, How much does eradit cost?
From a bank?
& credit union?

1. “l think that the church’s contribution in the field of
industry has to do with economic security, the use of
leisure time and meaning and purpose in life as a
whole.” (Churches Where the Action Is, p. 63).

2. What rules should the Church have for its own
investments?

Should the Church intervene in strikes?

4. What guidance should the Church give about the use
of leisure timea?

o

#Po you think automation is a threat to our society?

Can the Church do anything to Improve the standards
of Ganadian factory products?

7. Gan the Church do anything to imprave working
conditions?

8. Who negds protection most in our society, worker,
consumer, amployer, investor?
Since the same person will be workar / consumer /
investor, how do we work out his conflicting intarests?

9. What can be said about the purpose of life as relevant
o maodern |nd|mtr\1')‘

& finance company?
a department store?

10. *“The Church along may uniquely reprasant the com-

3. For what purposaes is borrowing sensibla?

4. What is the bast source of credit?
5. Explain how a credit union {calsse populaire) works, Marriage
Since, aftar Raffeisen in Gormany, Desjardins of Lévis Reading:

was the world pioneer in credit unions, the histary of
credit unlons rmght be mantioned Both Raffeisen and

al concern, and i
real herr.‘r[sm beuause of thear wretched health, Tha
P.A.P.T. Cradit Union can supply information,

8. Why is credit often a serious burden for the poor?

imm in Rlaakla A cios armo ‘.....‘.l
The first Gradit Union in Morth America was formed

in 1900 at Léwvis, Cuebec, by Alphonse Desjardins
{1854-1820), a Logislative Reporter, who studied Euro-

pean Credit Unions as an answer to the usury that
plagued his people,

Industry and the Church
Reading:
Churches Where the Action Is, pp. 63 and 69,

Tir- Coq by Gélinas

Yesrercfay the Children Were Dancing by Gélinas

“Marrlage 'll bring him back to earth,"”

“Thare's nothing like it to settle a youngster down."
(Yesterday the Children Were Dancing, p. 28)

"This woman you loved less for herself than for what she
would bring you.” (Tit-Coq, p. 81)

“There are things that bind a boy and a girl more firmly
than a four-dollar ring, sure enough.”

(Bousille and the Just, p. 41)

RESOURCES

Instant Theatre, Place Ville Marie, has played in Montreal
and CQuebec high schools. The repertoire includes a
number of plays which raise moral questions relevant to
thiz course. The company, which is professional, is raady
to perform plays on request and resgsonable notice at
Equity rates. The dirastor is also ready to give seminars
to teachers on play production, and on raligion and
theatre.

Much topical material for discussion can be gatharad from
CBC Times, which will glve the teacher a week to ton days'
notice of programmes, and allow him to prepare a lessgn,
It should be noted that many CBC programmes remain
tha properly of the writer, and that they should not pe
taped for replay without permission, lest this constitute
an infringement of copyright.
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Hansard, the House of Commons debates, will also, provide
apt discuszion material, The Department of National
Health and Welfare publishes many pamphlets relevant
to subiects in this course. They are usually free.

A British Broadeasting Corporation television filmn called
Face to Face, which consistz of an interview with the
psyehiatrist Carl Jung, is relevant to this course. [t can
be obtained from the B.B.G.s Toronte outlet, Jung’s
accent is sometimes rather thick, but previewing by the
teacher may enable him to clarify the difficulties.

Appendix
For discussion of guestions about prisons, the offénder,
ard delinguency.

Two letters to the United Churech Observer {quoted with
parmission).

Our tailing prison system

| read with considerable interast “Why Our Prison System
15 & Failyre"” (May 15). One glaring omission was the
wnter S faiiure to recognize the part played by the proba—

generally accepted that offendars wnth potentlal fnr re-
form are given every opportunity by the courts to [earn

Prisan sentences fail to rehabilitate men! Magistrates and
judges are regularly quoted in the press as saying pathe-
tically and piously, I trust that you (the sentencad parson)
will get help while in jail.”” fs one half day of ong mere

‘peychiatrict's time ensugh to make a real difforence in

the lives of 700 inmates? Is three weeks in an aleohol
clinic at the end of a sentence enough to change a
drinking. pattarn established over decades?

Our prison system fails to justify its enormous expanse!
Keeping & persen locked up costs from $8 to $20 a day
out of our 1ax money. Multiply that by thousands of in-
mates. Bob No. 1752 says that it is his experience that
you learn some things in Jall, One is how to exist in an
institution where you ara not allowed to uze your mind,
to do a useful day's werk, or to have regponsibility, Twe
is making new friends that you will meet again on the
outside. Three is the intensive training In lawbreaking
through the crossfire of recidivist conversation. There are
otherz, ingluding hoemesexual practices.

Our Indifference fliss in the face of our Lord's charge to
visit the impriconad”. Are we guilty of being good men
who do nothing about our falhng jail systam because we

Toronto, Ontario. {(Rev.) Gordon Wingh

and practise the kind of “give and take” necessary in
order to function adequately in their community. Proba-

NOTES:
1. Penfield, Man and His Family

tion officers are familiar with tha opportunities and facili-
ties available and will ¢do their best to ensure fairness in

are encountered l:-ut thase cannot be compared to the
difficuities encountered following a penitentiary term -

2, Naegele, The Canadian Conference on the Family

Naegelg,
Penfield, Man and His Family

e Lanadian anerence on

it may be asked whether ar not any penitentiary program
would be sufficient to offset the greater difflculties’ which
are caused simply by an offender’s being thers.

Bob #1752 has defuded himself into thinking that when
you don't have a job, you are forced io lead a c¢riminal
existence; when you drink too much, you can be excused
for criminal actions; if your parents have beeh unable fo
provide you with all vour heart desires, you can use
poverty as an excuse for your eriminal aections. Each of
theze problems (or excuses) is extremely difficult to con=-
tend with unless an offander wishes to understand at
least something about responsibility, '
Newcastle, N.E, Robert |. Ross

Probation Officer.

| was surprised by Bob No, 1752's calm, deliberate state-
ment of personal observation. For four years | have spent
part of my time in daily contact with exampies of how
desperately our prison system Is faillng. | am not half
g0 galm!

Our present system fails to protect society! Most in-
carcerated men do returh 1o llve among us. At this peint
they are angry, reésentful, and alienated. Most of them do
attack us again by breaking our laws. How have we been
protectad?

4
§. Fidler, The Canadian Confarence on the Family
&, Penfield, Man and His Farnily

7

Vanier, The Canadian Conference on the Family
8. Penfieid, Man and His Famify
9. Vanier, The Ganadlan Canterence on the Famify
10. Penfisld, Man and His Family
11. Penfield, Man and hic Family
12. Epstein, The Canadian Gonference on the Family
13. Epstein, The Canadlan Conference on the Family
14, Garigue, The Canadian Gonference on the Famity
15, Dion, The Canadian Conference on the Family
16, Stensland, The Canadian Conference on the Family
17. Anonymous, The Canadian Conference on the Family
18. Vanier, The Canadign Conferance on the Famify
19, Penfield, Mam and His Family
20. Penfield, Man and His Family
21. Penfield, Man and His Family
22 Penfield, Man and Hig Family
23. Stensland, The Canadian Conference on the Family
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24, Anonymous, The Canadian Conference on the Famity

30. Naegele,

The Canadfan Conference on the Family

25, Stern, The Canadian Conference on the Family 3, Garigue, The Canadian Canference on the Family
26, Epetain, The Canadian Conference on the Family 32. Penfield, Man and His Family
27. Vanier, The Canadian Conference on the Family 33. Penfield, Man and His Family
28. Vanler, The Canadfan Confarence on the Family 34. Penfield, Mar and His Family
29. Dion, The Canedian Conferance on the Family 35. Naegeale, The Canadian Confarence on the Family
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