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oday’s new political, social, demographic, economic and cultural realities have forced
Québec society to reflect on the mission and organization of education. The Estates

General on Education, a large-scale public consultation launched in the spring of 1995,
provided a diagnostic assessment of the state of education in Québec and marked the
beginning of a series of wide-ranging reforms based on two key documents, the Education
Act and an educational policy statement entitled Québec Schools on Course.

Although teacher training programs have seen major developments in the last decade,
they cannot remain untouched by the changes currently under way in the education
system. In fact, some of the lines of action proposed in the reform have significant
implications for initial teacher training. It is therefore expedient to bring teacher training
programs into line with the changes affecting the system as a whole so that they will be
better adapted to the new realities that will shape education in the coming years.

In the working paper La formation à l'enseignement—Les orientations—Les compétences
professionnelles, which is summarized in these pages, the Ministère de l'Éducation du
Québec establishes orientations for teacher training, core competencies student teachers
are expected to have acquired by the end of their training, and exit profiles for teacher
training programs. The setting of these guidelines is only a first step to be followed by the
development of programs by the universities, the accreditation of these programs and
adjustments to teacher certification.

The working paper deals with teacher training programs for preschool and elementary
education, general secondary education, special education, arts education, physical
education and health, and second language education.

The orientations, core professional competencies and exit profiles presented in this paper
are based on the guiding principles of the reform and on recent studies, research and
pilot projects in the field of teacher training. The analyses and recommendations
contained in the many opinions and briefs submitted by Québec associations, institutions
and organizations, and the comments made by individuals in both the university
community and the school system also proved to be a major source of inspiration and
reflection. The Ministère de l’Éducation recognizes that responsibility for determining the
content and structure of teacher training programs lies with the universities. Its only goal
in submitting this document is to ensure that prospective teachers have the foundation
they need to practise their profession. The Ministère thus remains faithful to its primary
mission, which is to ensure, together with the partners concerned, quality education for
all children in Québec.
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���7KH�6RFLDO�DQG�(GXFDWLRQDO�&RQWH[W

 major reform of education was launched in Québec on the eve of the new millennium.
This reform was the outcome of the Estates General on Education, a public

consultation held in 1995-1996.

At the end of its proceedings, the Commission for the Estates General on Education
attempted to clarify the aims of the education system and recommended that the mission
of the education system be redefined in terms of three main goals: to instruct, to socialize
and to provide qualifications. The Commission also identified a number of areas in which
priority actions were required.

Following the publication of the Commission’s final report, Renewing Our Education
System: Ten Priority Actions, the Ministère de l'Éducation announced the broad lines of
the reform it was about to launch. All of Québec society, not just the education
community, was urged to join in efforts to raise graduation rates at all levels of education.
The time had come to make the shift from access to education for the greatest possible
number to success for the greatest possible number. Published in 1997, A New Direction
for Success, the plan of action for the reform of the education system, charted seven lines
of action: providing services for young children; teaching the essential subjects; giving
more autonomy to schools; supporting Montréal schools; intensifying the reform of
vocational and technical education; consolidating and rationalizing postsecondary
education; and providing better access to continuing education.

The policy statement Québec Schools on Course, which was also published in 1997,
described the changes the Ministère de l’Éducation was planning to make in Québec’s
elementary and secondary schools.

This working paper on teacher training is an outgrowth of the reform process. Tomorrow’s
teachers will work in a new educational environment, one that requires a different set of
professional competencies because certain aspects of the traditional role of teachers will
have changed. Teacher training programs must prepare future teachers to work in this
new environment.

The proposed adjustments to teacher training programs are not the reflection of a
systematic evaluation of reform efforts over the last decade but rather of a desire to
ensure that teacher training remains responsive to the changes taking place in Québec
schools. Such responsiveness should allow teacher training programs to produce new
generations of teachers who will meet the needs of schools.

Before examining the new orientations and professional competencies that are the focus
of this paper, let us first take a brief look at the changes affecting Québec society and
Québec schools.

����6RFLDO�&KDQJHV

Today’s society is characterized by constant, rapid change of all kinds—political,
demographic, economic, cultural, social and organizational—and by the advancement of
knowledge and research.

A
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Without giving an exhaustive account of the changes Québec society has experienced in
recent years, the working paper highlights those that are of particular relevance to
teachers and to teacher training institutions.

��� &KDQJHV�LQ�WKH�(GXFDWLRQDO�&RQWH[W

The education reform has significant implications for teachers in that they are being
asked to depart from the role they have traditionally played both inside and outside the
classroom and to assume a new role that calls for new competencies. By the same token,
the reform has an impact on the nature and delivery of teacher training.

The increased autonomy granted to schools and the powers and duties entrusted to the
governing boards result in greater reliance on the professional competencies of teachers.
The move toward decentralization is, in part, a reflection of the will to recognize teachers’
professional autonomy. Teachers are therefore expected to cooperate actively with other
members of the school staff and of the education community. The law gives teachers
exclusive responsibility in some areas. More specifically, teachers take part in defining the
school’s educational project, the school’s student supervision policy, the approach used to
implement the basic school regulation, and guidelines for enriching or adapting programs
of study. Teachers are also given a say in decisions about rules of conduct and safety
measures, the time allocation for each subject, the programming of educational activities,
and the student services to be offered. Teachers make proposals about local programs of
study, new instructional approaches, textbooks and instructional materials, standards
and procedures for the evaluation of learning, and rules governing the placement of
students and their promotion from one cycle of elementary school to the next. The reform
has clearly extended teachers’ scope of action considerably beyond classroom walls.

The new programs of study are based on a concept of learning that is part of the socio-
constructivist school of thought and that places students at the very heart of the learning
process. Each student becomes the principal agent of his or her learning. Evaluation
must be an integral part of learning situations and provide information on student
progress in the development of the targeted competencies. These concepts of learning and
evaluation involve fundamental changes in the role of teachers. Traditionally regarded as
transmitters of knowledge, teachers are now seen as mediators of knowledge who guide,
support and motivate students.

The competency-based approach used in the new programs of study and the attendant
redefinition of school organization in terms of multiyear cycles rather than grade levels
also change the role played by teachers and entail new professional competencies. In a
system based on multiyear cycles, students develop the competencies targeted for a given
cycle over more than a single school year. Teachers must therefore adapt their teaching to
accommodate different learning styles and rates. To do so, they must master a variety of
teaching approaches without losing sight of the fact that these approaches are but means
to an end. In this light, their capacity to distance themselves from their own practice in
order to look at it with a critical eye takes on its full meaning. Furthermore, the cycle-
based model implies that teachers monitor student progress in cooperation with other
members of the teaching team and of the school staff. The cycle-based model thus
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strongly encourages teachers to pool their expertise, to work in teams, and to consult
each other in making decisions related to the evaluation of student learning.

The new Basic School Regulation for Preschool, Elementary and Secondary Education
provides for the grouping of disciplines into subject areas. This emphasis on integrated
learning has a major impact on teacher training and especially on the definition of exit
profiles for teacher training programs.

In this new educational environment, special attention is paid to each student and
particularly to students with handicaps or difficulties. The ministerial policy on special
education focuses on prevention, the adaptation of educational services, and the
integration of students with special needs into regular classes. While the latter course of
action may not be desirable in certain cases, it is appropriate for most students with
difficulties, at least at the elementary level. All teachers will therefore need to develop a
competency enabling them to adapt their teaching to the characteristics and needs of
these students.

As a final comment on the new educational context, it seems relevant to note that, under
the Education Act, it is part of teachers’ obligations to collaborate in the training of future
teachers and in the mentoring of newly qualified teachers.

���*HQHUDO�2ULHQWDWLRQV

he working paper presents a dual approach involving the professionalization of
teacher training and greater emphasis on culture. These two broad orientations are

consistent with the spirit of the education reform.

����3URIHVVLRQDOL]DWLRQ

The first orientation reaffirms the need for professional teacher training. The educational
and social context in Québec at the dawn of the 21st century accentuates the need to
“professionalize” the act of teaching. For one thing, the education reform relies heavily on
teachers exercising their professional autonomy. Many components of the reform change
the role played by teachers as well as the nature and import of the competencies needed
in order to teach. For another, the diversification of student enrollments, the emergence of
plurality in all of its forms, changes in the composition of families, increasing social
problems, globalization, and information and communications technologies are but some
of the factors contributing to the demands involved in teaching.

������7KH�&RQFHSW�RI�3URIHVVLRQDOL]DWLRQ

Given the many different ways in which professionalization has been defined, clarification
of the concept as it is to be understood in this document is in order. The term
“professionalization” refers to the process of developing a professional model, i.e. defining
the competencies needed for professional practice. Several of the aspects involved in
developing a professional model are concerned with identification of the competencies
required for a profession to be considered as such: the application of professional

T
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knowledge, ongoing professional development, the efficiency of practitioners, the
effectiveness of their professional practice, the sharing of expertise and the formalization
of the knowledge required for professional practice. Professionalization thus also refers to
efforts to gain social and legal recognition of professional status.

������$�%ULHI�+LVWRU\

A brief history provides an overview of how the role of teachers has evolved over time and
how this evolution has led to the professionalization of teaching as the legitimate next
step. Prior to the 17th century, individuals improvised as teachers: their knowledge of a
subject area was their sole qualification and tutoring was the prevalent model. Then, for
close to three centuries, teaching was considered a craft. With more pupils attending
schools, one-on-one tutoring became impracticable. This development created an
awareness that knowledge of a subject area was no longer sufficient and that teachers
needed to master other types of knowledge and skills. In the early 20th century, the
criticism levelled at teacher-centred pedagogy, the increasing importance of science in
debates about education, and the need to shift to a learner-centred model gave birth to
the concept of the teacher as scientist. The underlying intention was clear, viz. to make
teaching a science.

In Québec, the turning point came in the late sixties, when faculties of education were
established to provide more formal and scientific teacher training which would place
greater emphasis on advanced knowledge of teaching subjects. Another motivation for
setting up faculties of education was a desire to get away from the ready-made recipes of
the normal schools. Some 20 years later, it was found that, because of an overemphasis
on teaching subjects, the theory taught in pedagogy and methodology courses was not
easily transferable to classroom practice. The assumption that teaching candidates would
automatically apply their knowledge of child development in the classroom proved
erroneous. The utopic notion of the teacher as scientist was thus dispelled and the
proposed professional model, abandoned.

Today, at the beginning of the third millennium, the concept of the teacher as
professional best describes the new face of teaching.

������$�1HZ�0RGHO��7KH�7HDFKLQJ�3URIHVVLRQDO

The proposed professional model is intended to provide guidelines for teacher training
with respect to six aspects: the competencies needed to teach in the new educational
environment; the complexity of teaching; the importance of field-based, integrated teacher
training; the need for versatility; the necessary links between educational research and
teacher training; and partnership and concerted action. It should be noted that the
professionalization of teacher training raises many issues and that it is a relatively new
concept, which explains the relative lack of data on its concrete application.
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����*UHDWHU�(PSKDVLV�RQ�&XOWXUH

The second orientation promotes greater emphasis on culture in teacher training, i.e. the
training of cultured teachers.

�������7KH�&RQFHSW�RI�&XOWXUH

The concept of culture is defined from two angles: that of culture as an object and that of
culture as a relationship.

Culture, when defined as an object, can be understood in a descriptive sense to mean an
object of thought, i.e. a construct, or in a normative sense to mean an object of desire.
The concepts of primary and secondary culture as defined by Québec sociologist Fernand
Dumont delimit two types of constructs. Primary culture refers to culture in its
anthropological sense and includes lifestyles, behaviours, attitudes, beliefs and so on.
Secondary culture refers to the accomplishments and productions of humanity as a
whole: it enables us to step back and to take a second look at reality. As an object of
desire, i.e. in a normative sense, culture refers to the ideal cultured individual as a goal to
be attained in a given time and space.

Greater emphasis on culture in teaching involves moving beyond the viewpoint of culture
as an object. The hypothesis framed by Charlot, for whom knowledge or, as defined here,
culture, is first and foremost a relationship, provides helpful insight. For Charlot (1997),
knowledge or culture has meaning or value only in that it allows a person to relate to the
world, to self, and to others. This hypothesis has major implications for teachers. While
all teachers relate to the world, to themselves and to others, how they do so may be far
different from how their students do so, as each student entrusted to them will have his
or her own vision of the world, of him or herself and of the teacher. The full version of the
working paper discusses each aspect of this triple relationship in greater depth.

������7KH�5ROH�RI�&XOWXUHG�7HDFKHUV

With the diversification of student enrollments and the changes taking place within
society, teachers can no longer base themselves on a relatively uniform primary culture,
on a single, permanent secondary culture or on a normative culture that is valued by all.
How, then, can teachers play their role as agents of culture? According to Zakhartchouk
(1999), the role of teachers with respect to culture is that of cultural brokers who guide
students into new territory and help them expand their horizons. Thus, teachers become
the heirs, critics and interpreters of culture.

������7KH�7UDLQLQJ�RI�&XOWXUHG�7HDFKHUV

Discussion of the need for greater emphasis on culture in teaching leads to consideration
of the direction to be given to teacher training in order to achieve the goal of training
cultured teachers. While training cultured teachers consists in ensuring that they acquire
various forms of knowledge or culture related to a subject area, to pedagogy or to teaching
methodology, the acquisition of such knowledge or culture is not sufficient in itself.
Future teachers must come to see their teaching subject as would a professional
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preparing to teach it. The development of a professional culture must therefore also be an
integral part of teacher training. Although knowledge of the subject to be taught is an
essential part of any teacher’s training, future teachers must become professionals at
teaching the subject to groups of students rather than specialists in the subject. This
conception of the role to be played by teachers calls for a revision of their relationships
with disciplinary knowledge, i.e. with both the epistemology of the disciplines and the
disciplinary content of teacher training programs. Moreover, forming relationships with
others is an instrinsic part of teaching. Regardless of the teaching context or the field of
teaching, teachers must be able to help and guide students as they construct their own
learning. The development of a teaching culture, i.e. of a culture directly related to the
work of teaching, must also be considered an essential ingredient in the training of future
teachers.

���3URIHVVLRQDO�&RPSHWHQFLHV

he aim of teacher training is defined in terms of competencies and, more specifically,
of professional competencies, for the sake of consistency with the first orientation,

which calls for the professionalization of teacher training.

����7KH�&RQFHSW�RI�3URIHVVLRQDO�&RPSHWHQFLHV

Much has been written on the topic of professional competencies in the last few years.
Recent research has served as a basis for establishing guidelines not only for professional
training in general but for professional training in the field of teaching. As there are a
wide range of views on the topic, it was deemed necessary to highlight certain key points.
It should be noted that the concept of professional competencies as defined here is based
on work in various fields. Research and partnerships will be required to further specify
how it applies to teacher training. Thus, a professional competency is applied in a real-life
professional setting; follows a progression from simple to complex; is based on a set of
resources (in the case of teaching, on knowledge of a disciplinary, pedagogical and
methodological nature); is based on the ability to marshall resources in situations
requiring professional action; is demonstrated as a successful, effective, efficient,
recurrent performance; is part of intentional practice; and is a project, an ongoing
pursuit.

����&RUH�3URIHVVLRQDO�&RPSHWHQFLHV

The following are specified for each core professional competency: a statement of the
competency; expectations related to the competency; the key features of the competency;
and an indication of the level of mastery student teachers are expected to have attained
by the end of their initial teacher training.

The competency statements are worded so as to apply to all bachelor of education
programs. The context may be adapted to the group of student teachers concerned, to
each field of teaching or to the targeted contexts or goals.

The expectations and key features outlined for each competency amplify the competency
statement. In other words, they describe the professional performance that is specific to

T
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the work of teachers, not the various types of knowledge (e.g. knowledge of the teaching
subject, of pedagogy, of teaching methodology) underlying the competency, no matter how
essential this knowledge is. The expectations and key features should not be seen as a
rigid framework but rather as guidelines intended to help the universities make decisions
when designing their teacher training programs. In the same vein, the features of the
competency should be applied in an interactive rather than a linear manner. The features
are not steps to be carried out in the order in which they appear, but rather interdependent
actions that require adjustments as the factors they involve are taken into account.

While the features of a competency apply to new and experienced teachers alike, the level
of mastery specified is an attempt to determine what can reasonably be expected from
someone who is just starting out.

The working paper does not specify the resources to be drawn on, i.e. the type of
knowledge or the means to be used in developing a competency. The Ministère de
l'Éducation leaves this matter up to the universities as such decisions are a necessary
part of the process involved in designing teacher training programs.

The working paper does not assign a relative weighting to each of the professional
competencies or to each of the different types of bachelor of education programs. Such
parameters could possibly be set by the committee in charge of accrediting teacher
training programs, the Comité d'agrément des programmes de formation à
l'enseignement, if it sees fit.

The core professional competenices have their limitations as regards the level of mastery
required for entry into the teaching profession. Current literature on research conducted
mainly in professional development settings or in the field most often deals with the work
of teachers who have considerable or extensive experience. Moreover, the competency
standards set by different working groups or commissions have not yet been validated
through in-field observation or substantiated assessments of beginning teachers. In short,
further research is needed to define what can realistically be expected of teachers fresh
out of university.

The core professional competencies are presented in Appendix 1.

���([LW�3URILOHV

n the new curriculum being phased into Québec schools, disciplines are grouped
together into subject areas in order to promote integrated learning. This key aspect of

the new curriculum and the prevalent situation in the school system with respect to the
organization of teachers’ workloads has led the Ministère de l’Éducation to define exit
profiles for future teachers along new lines.

It was decided that the subject areas would serve as the basis for the exit profiles. These
profiles specify the professional competencies student teachers must have acquired by the
end of their initial teacher training, the context in which they must be qualified to teach,
and the disciplines they must master (the term “discipline” is used here with reference to

I
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the subjects prescribed in the Basic School Regulation for Preschool, Elementary and
Secondary Education).

An exit profile is defined for each of the bachelor of education programs currently offered
in Québec universities:

☛ the bachelor of education program in preschool and elementary education
☛ the bachelor of education program in general secondary education
☛ the bachelor of education program in arts education
☛ the bachelor of education program in physical education and health
☛ the bachelor of education programs in second language instruction, French as a

second language and English as a second language
☛ the bachelor of education program in special education

����([LW�3URILOHV�%DVHG�RQ�WKH�6XEMHFW�$UHDV

The new curriculum for Québec schools is divided into five subject areas:

� languages:
English or French language arts; French or English as a second language; a third
language

� mathematics, science and technology:
mathematics; science and technology

� arts education:
visual arts, music, drama and dance

� social sciences;
history, geography and citizenship education; history and citizenship education;
geography; understanding of the contemporary world

� personal development:
physical education and health; ethics and religious culture; moral education; Catholic
moral and religious instruction; Protestant moral and religious education

The exit profiles for teacher training programs are based on these five subject areas. Each
subject area includes a number of disciplines, and in many cases, these disciplines are
integrated (e.g. “science and technology,” “history and citizenship education”). The content
to be covered is in itself sufficient to justify the duration of the teacher training programs.
Having teacher training programs concentrate on a single subject area should promote
the consolidation and integration of the different disciplines as their content is closely
related. Exit profiles based on the subject areas should help the universities to structure
their teacher training programs, offer courses designed specifically for future teachers,
and organize student teaching placements.

The exit profiles for all bachelor of education programs are presented in Appendix 2.
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���,PSOLFDWLRQV�IRU�WKH�'HYHORSPHQW�RI�7HDFKHU�7UDLQLQJ�3URJUDPV

n order to better support the people in charge of developing and implementing the
teacher training programs, certain guidelines are provided in connection with

professionalization, the need for greater emphasis on culture, the competency-based
approach and the structure of teacher training programs.

I
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&203(7(1&<��

7R GHYHORS WHDFKLQJ�OHDUQLQJ VLWXDWLRQV WKDW DUH DSSURSULDWH WR WKH VWXGHQWV FRQFHUQHG
DQG WKH VXEMHFW FRQWHQW ZLWK D YLHZ WR GHYHORSLQJ WKH FRPSHWHQFLHV WDUJHWHG LQ WKH

SURJUDPV RI VWXG\

)($785(6 /(9(/ 2) 0$67(5<

☛ 6HOHFWV DQG LQWHUSUHWV GLVFLSOLQDU\ NQRZOHGJH LQ

WHUPV RI WKH DLPV� FRPSHWHQFLHV DQG VXEMHFW

FRQWHQW VSHFLILHG LQ WKH SURJUDPV RI VWXG\

☛ 3ODQV WHDFKLQJ VHTXHQFHV WDNLQJ LQWR DFFRXQW WKH

ORJLF RI WKH FRQWHQW WR EH WDXJKW DQG WKH

GHYHORSPHQW RI OHDUQLQJ

☛ 7DNHV LQWR DFFRXQW SUHUHTXLVLWHV� FRQFHSWLRQV�

LQWHUHVWV DQG VRFLDO GLIIHUHQFHV �L�H� JHQGHU�

HWKQLF� VRFLRHFRQRPLF DQG FXOWXUDO GLIIHUHQFHV�

ZKHQ GHYHORSLQJ WHDFKLQJ�OHDUQLQJ VLWXDWLRQV

☛ 6HOHFWV GLYHUVH LQVWUXFWLRQDO DSSURDFKHV WKDW DUH

VXLWHG WR WKH GHYHORSPHQW RI WKH FRPSHWHQFLHV

WDUJHWHG LQ WKH SURJUDPV RI VWXG\

☛ $QWLFLSDWHV REVWDFOHV WR OHDUQLQJ SRVHG E\ WKH

FRQWHQW WR EH WDXJKW

☛ 3ODQV OHDUQLQJ VLWXDWLRQV WKDW SURYLGH RSSRUWXQLWLHV

WR DSSO\ FRPSHWHQFLHV LQ GLIIHUHQW VLWXDWLRQV

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ PDVWHU WKH SURJUDPV RI VWXG\ DQG GHYHORS

DSSURSULDWH DQG YDULHG WHDFKLQJ�OHDUQLQJ

VLWXDWLRQV WKDW HQDEOH VWXGHQWV WR

SURJUHVV LQ WKHLU OHDUQLQJ DQG WKDW HQJDJH

WKHP DV DFWLYH SDUWLFLSDQWV LQ WKH

GHYHORSPHQW RI FRPSHWHQFLHV LQYROYLQJ D

UHDVRQDEOH OHYHO RI FRPSOH[LW\
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&203(7(1&<��

7R SUHVHQW WHDFKLQJ�OHDUQLQJ VLWXDWLRQV WKDW DUH DSSURSULDWH WR WKH VWXGHQWV FRQFHUQHG
DQG WR WKH VXEMHFW FRQWHQW ZLWK D YLHZ WR GHYHORSLQJ WKH FRPSHWHQFLHV WDUJHWHG LQ WKH

SURJUDPV RI VWXG\

)($785(6 /(9(/ 2) 0$67(5<

☛ (QJDJHV VWXGHQWV LQ PHDQLQJIXO SUREOHP VLWXDWLRQV�

WDVNV RU SURMHFWV

☛ 3URYLGHV VWXGHQWV ZLWK WKH UHVRXUFHV WKH\ QHHG WR

WDNH SDUW LQ WKH OHDUQLQJ VLWXDWLRQV

☛ *XLGHV VWXGHQWV LQ VHOHFWLQJ� LQWHUSUHWLQJ DQG

XQGHUVWDQGLQJ WKH LQIRUPDWLRQ SURYLGHG LQ WKH

YDULRXV UHVRXUFHV DQG LQ XQGHUVWDQGLQJ WKH

HOHPHQWV RI D SUREOHP VLWXDWLRQ RU WKH

UHTXLUHPHQWV RI D WDVN RU SURMHFW

☛ 6XSSRUWV VWXGHQW OHDUQLQJ E\ DVNLQJ TXHVWLRQV DQG

SURYLGLQJ IUHTXHQW IHHGEDFN WR SURPRWH WKH

LQWHJUDWLRQ DQG WUDQVIHU RI OHDUQLQJ

☛ (QFRXUDJHV WHDPZRUN

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

ZLWK UHVSHFW WR WKH SURJUDP RI VWXG\

FRQFHUQHG� WKH VWXGHQW WHDFKHU VKRXOG EH

DEOH WR�

✔ JXLGH VWXGHQWV� LQ D VDWLVIDFWRU\�

DXWRQRPRXV PDQQHU� LQ FDUU\LQJ RXW

OHDUQLQJ WDVNV

✔ GHWHFW WHDFKLQJ�OHDUQLQJ SUREOHPV WKDW

DULVH DQG XVH WKH DSSURSULDWH UHVRXUFHV WR

UHPHG\ WKHP
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&203(7(1&<��

7R HYDOXDWH VWXGHQW SURJUHVV LQ OHDUQLQJ WKH VXEMHFW FRQWHQW DQG PDVWHULQJ WKH UHODWHG
FRPSHWHQFLHV

)($785(6 /(9(/ 2) 0$67(5<

☛ *DWKHUV LQIRUPDWLRQ DV VWXGHQWV DUH HQJDJHG LQ D

OHDUQLQJ VLWXDWLRQ LQ RUGHU WR LGHQWLI\ SUREOHPV

DQG DGDSW KLV RU KHU WHDFKLQJ DFFRUGLQJO\ WR KHOS

WKHP SURJUHVV

☛ 7DNHV VWRFN RI WKH OHDUQLQJ DFTXLUHG E\ VWXGHQWV

LQ RUGHU WR DVVHVV WKHLU PDVWHU\ RI WKH UHODWHG

FRPSHWHQFLHV

☛ 'HVLJQV WRROV WR HYDOXDWH VWXGHQW SURJUHVV DQG

PDVWHU\ RI FRPSHWHQFLHV

☛ &RPPXQLFDWHV H[SHFWHG RXWFRPHV WR VWXGHQWV DQG

SDUHQWV DQG SURYLGHV IHHGEDFN RQ VWXGHQW

SURJUHVV DQG PDVWHU\ RI FRPSHWHQFLHV XVLQJ FOHDU�

VLPSOH ODQJXDJH

☛ :RUNV ZLWK WKH WHDFKLQJ WHDP WR GHWHUPLQH WKH

GHVLUHG VWDJHV DQG UDWH RI SURJUHVVLRQ ZLWKLQ WKH

F\FOH FRQFHUQHG

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

ZLWK UHVSHFW WR WKH SURJUDP RI VWXG\

FRQFHUQHG� WKH VWXGHQW WHDFKHU VKRXOG EH

DEOH WR�

✔ GHWHFW OHDUQLQJ GLIILFXOWLHV

✔ LGHQWLI\ VRPH RI WKH DGMXVWPHQWV

UHTXLUHG LQ KLV RU KHU WHDFKLQJ RQ KLV RU

KHU RZQ

✔ LQ FRRSHUDWLRQ ZLWK FROOHDJXHV� GHVLJQ

HYDOXDWLRQ PDWHULDOV� LQWHUSUHW WKH ZRUN

RI VWXGHQWV LQ WHUPV RI WKHLU PDVWHU\ RI

WKH FRPSHWHQFLHV� DQG GHYHORS WRROV IRU

FRPPXQLFDWLQJ ZLWK SDUHQWV
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7R DGDSW KLV RU KHU WHDFKLQJ WR WKH QHHGV DQG FKDUDFWHULVWLFV RI VWXGHQWV ZLWK
KDQGLFDSV RU OHDUQLQJ RU DGMXVWPHQW GLIILFXOWLHV

)($785(6 /(9(/ 2) 0$67(5<

☛ )DFLOLWDWHV WKH HGXFDWLRQDO DQG VRFLDO LQWHJUDWLRQ

RI VWXGHQWV ZLWK KDQGLFDSV RU OHDUQLQJ RU

DGMXVWPHQW GLIILFXOWLHV

☛ &RQVXOWV UHVRXUFH SHUVRQV DQG SDUHQWV WR REWDLQ

EDFNJURXQG LQIRUPDWLRQ RQ VWXGHQWV ZLWK

GLIILFXOWLHV �QHHGV� SURJUHVV DQG VR IRUWK�

☛ 3URSRVHV OHDUQLQJ WDVNV� FKDOOHQJHV DQG UROHV

ZLWKLQ WKH FODVV WKDW KHOS VWXGHQWV WR SURJUHVV

☛ 3DUWLFLSDWHV LQ GHYHORSLQJ DQG LPSOHPHQWLQJ

LQGLYLGXDOL]HG HGXFDWLRQ SODQV

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

ZLWK UHVSHFW WR WKH SURJUDP RI VWXG\

FRQFHUQHG� WKH VWXGHQW WHDFKHU VKRXOG EH

DEOH WR�

✔ GHYHORS DQG LPSOHPHQW� LQ FRRSHUDWLRQ

ZLWK UHVRXUFH SHUVRQV DQG SDUHQWV�

LQGLYLGXDOL]HG HGXFDWLRQ SODQV GHVLJQHG

IRU VWXGHQWV XQGHU KLV RU KHU VXSHUYLVLRQ
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7R PDQDJH D FODVV LQ VXFK D ZD\ DV WR SURPRWH VWXGHQWV· OHDUQLQJ DQG VRFLDO GHYHORSPHQW

)($785(6 /(9(/ 2) 0$67(5<

☛ 'HYHORSV DQG LPSOHPHQWV DQ HIILFLHQW V\VWHP IRU

UXQQLQJ UHJXODU FODVVURRP DFWLYLWLHV

☛ &RPPXQLFDWHV FOHDU UHTXLUHPHQWV UHJDUGLQJ

DSSURSULDWH VFKRRO DQG VRFLDO EHKDYLRXU DQG PDNHV

VXUH WKDW VWXGHQWV EHKDYH DFFRUGLQJO\

☛ ,QYROYHV VWXGHQWV RQ DQ LQGLYLGXDO RU D JURXS EDVLV

LQ VHWWLQJ VWDQGDUGV IRU WKH VPRRWK UXQQLQJ RI WKH

FODVV

☛ 'HYHORSV VWUDWHJLHV IRU GHDOLQJ HIIHFWLYHO\ ZLWK

SUREOHP EHKDYLRXU

☛ 0DLQWDLQV D FODVVURRP FOLPDWH WKDW LV FRQGXFLYH WR

OHDUQLQJ

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ LQWURGXFH DQG PDLQWDLQ URXWLQHV WKDW

HQVXUH WKH VPRRWK UXQQLQJ RI UHJXODU

FODVVURRP DFWLYLWLHV

✔ LGHQWLI\ DQG FRUUHFW PRVW RUJDQL]DWLRQDO

SUREOHPV WKDW KLQGHU WKH VPRRWK UXQQLQJ

RI WKH FODVV� DQG NQRZ ZKHQ WR FDOO RQ

RWKHU UHVRXUFH SHUVRQV

✔ DQWLFLSDWH VRPH RI WKH RUJDQL]DWLRQDO

SUREOHPV WKDW KLQGHU WKH VPRRWK UXQQLQJ

RI WKH FODVV

✔ QHJRWLDWH FRQWUDFWV ZLWK VWXGHQWV

H[KLELWLQJ SUREOHP EHKDYLRXU DQG HQVXUH

WKHLU IXOILOOPHQW
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7R FRPPXQLFDWH FOHDUO\� ERWK RUDOO\ DQG LQ ZULWLQJ� XVLQJ FRUUHFW JUDPPDU� LQ YDULRXV FRQWH[WV

UHODWHG WR WHDFKLQJ

)($785(6 /(9(/ 2) 0$67(5<

☛ 8VHV DSSURSULDWH ODQJXDJH ZKHQ VSHDNLQJ WR

VWXGHQWV� SDUHQWV DQG SHHUV

☛ 2EVHUYHV UXOHV RI JUDPPDU DQG VW\OLVWLFV ZKHQ

ZULWLQJ WH[WV LQWHQGHG IRU VWXGHQWV� SDUHQWV RU

SHHUV

☛ &RPPXQLFDWHV LGHDV FRQFLVHO\ XVLQJ SUHFLVH

YRFDEXODU\ DQG FRUUHFW V\QWD[

☛ &RUUHFWV WKH PLVWDNHV VWXGHQWV PDNH ZKHQ

VSHDNLQJ DQG ZULWLQJ

☛ &RQVWDQWO\ VWULYHV WR LPSURYH KLV RU KHU RZQ RUDO

DQG ZULWWHQ ODQJXDJH VNLOOV

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ PDVWHU WKH UXOHV RI RUDO DQG ZULWWHQ

H[SUHVVLRQ VR DV WR EH XQGHUVWRRG E\

PRVW RI WKH OLQJXLVWLF FRPPXQLW\

FRQFHUQHG

✔ H[SUHVV KLPVHOI RU KHUVHOI ZLWK WKH

FODULW\ DQG SUHFLVLRQ DSSURSULDWH WR D

WHDFKLQJ SURIHVVLRQDO
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7R LQWHJUDWH LQIRUPDWLRQ DQG FRPPXQLFDWLRQV WHFKQRORJLHV �,&7� LQ WKH SUHSDUDWLRQ DQG GHOLYHU\ RI

WHDFKLQJ�OHDUQLQJ DFWLYLWLHV DQG IRU LQVWUXFWLRQDO PDQDJHPHQW DQG SURIHVVLRQDO GHYHORSPHQW

SXUSRVHV

)($785(6 /(9(/ 2) 0$67(5<

☛ ([HUFLVHV FULWLFDO MXGJPHQW UHJDUGLQJ WKH UHDO

EHQHILWV DQG OLPLWDWLRQV RI ,&7 DV WHDFKLQJ DQG

OHDUQLQJ UHVRXUFHV� DQG UHJDUGLQJ WKH VRFLDO LVVXHV

WKH\ UDLVH

☛ $VVHVVHV WKH LQVWUXFWLRQDO SRWHQWLDO RI FRPSXWHU

DSSOLFDWLRQV DQG QHWZRUNLQJ WHFKQRORJ\ LQ

UHODWLRQVKLS WR WKH GHYHORSPHQW RI WKH

FRPSHWHQFLHV WDUJHWHG LQ WKH SURJUDPV RI VWXG\

☛ &RPPXQLFDWHV XVLQJ YDULRXV PXOWLPHGLD UHVRXUFHV

☛ 8VHV ,&7 HIIHFWLYHO\ WR VHDUFK IRU� LQWHUSUHW DQG

FRPPXQLFDWH LQIRUPDWLRQ DQG WR VROYH SUREOHPV

☛ 8VHV ,&7 HIIHFWLYHO\ WR ILQG DQG MRLQ QHWZRUNV

WKDW IDFLOLWDWH LQIRUPDWLRQ�VKDULQJ DQG

SURIHVVLRQDO GHYHORSPHQW ZLWK UHVSHFW WR KLV RU

KHU RZQ ILHOG RI WHDFKLQJ RU WHDFKLQJ SUDFWLFH

☛ +HOSV VWXGHQWV WR IDPLOLDUL]H WKHPVHOYHV ZLWK

,&7� WR XVH ,&7 WR FDUU\ RXW OHDUQLQJ DFWLYLWLHV� WR

DVVHVV WKHLU RZQ XVH RI ,&7� DQG WR H[HUFLVH

FULWLFDO MXGJPHQW UHJDUGLQJ WKH LQIRUPDWLRQ WKH\

ILQG RQ WKH ,QWHUQHW

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ GHPRQVWUDWH FULWLFDO MXGJPHQW UHJDUGLQJ

WKH UHDO EHQHILWV DQG OLPLWDWLRQV RI ,&7 DV

WHDFKLQJ DQG OHDUQLQJ UHVRXUFHV�

SDUWLFXODUO\ LQ OLJKW RI UHVHDUFK UHODWLQJ

WR FRJQLWLYH VFLHQFH DQG VWUDWHJLF

WHDFKLQJ

✔ GHPRQVWUDWH D JHQHUDO XQGHUVWDQGLQJ RI

WKH SRVVLELOLWLHV RIIHUHG E\ ,&7 �DQG WKH

,QWHUQHW LQ SDUWLFXODU� IRU WHDFKLQJ DQG

OHDUQLQJ� DQG NQRZ KRZ WR LQWHJUDWH ,&7 LQ

D IXQFWLRQDO PDQQHU LQWR WHDFKLQJ�OHDUQLQJ

DFWLYLWLHV� ZKHQ DSSURSULDWH

✔ XVH ,&7 HIIHFWLYHO\ LQ GLIIHUHQW DVSHFWV

RI KLV RU KHU LQWHOOHFWXDO DQG SURIHVVLRQDO

OLIH� FRPPXQLFDWLRQ� UHVHDUFK�

LQIRUPDWLRQ SURFHVVLQJ� HYDOXDWLRQ�

LQWHUDFWLRQ ZLWK FROOHDJXHV RU H[SHUWV

✔ XVH WKH SRVVLELOLWLHV RIIHUHG E\ RQ�OLQH

QHWZRUNV HIIHFWLYHO\ IRU LQIRUPDWLRQ�

VKDULQJ DQG FROODERUDWLYH SURMHFWV

✔ HIIHFWLYHO\ WUDQVPLW KLV RU KHU DELOLW\ WR

XVH ,&7 WR VWXGHQWV LQ RUGHU WR VXSSRUW

WKH FROOHFWLYH FRQVWUXFWLRQ RI OHDUQLQJ LQ

D ZHOO�VWUXFWXUHG� FULWLFDO PDQQHU

✔ SDUWLFLSDWH LQ DFWLYLWLHV SXW RQ E\

RUJDQL]DWLRQV WR PRQLWRU WKH LQWHJUDWLRQ
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RI ,&7 LQWR WKH 4XpEHF VFKRRO V\VWHP DQG

WR IXUWKHU KLV RU KHU SURIHVVLRQDO

GHYHORSPHQW LQ WKLV UHVSHFW
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7R FRRSHUDWH ZLWK VFKRRO VWDII� SDUHQWV� SDUWQHUV LQ WKH FRPPXQLW\ DQG VWXGHQWV LQ
SXUVXLQJ WKH HGXFDWLRQDO REMHFWLYHV RI WKH VFKRRO

)($785(6 /(9(/ 2) 0$67(5<

☛ &ROODERUDWHV ZLWK RWKHU PHPEHUV RI WKH VFKRRO

VWDII LQ GHILQLQJ RULHQWDWLRQV� DQG GHYHORSLQJ DQG

LPSOHPHQWLQJ SURMHFWV UHODWHG WR HGXFDWLRQDO

VHUYLFHV LQ DUHDV IDOOLQJ XQGHU WKH UHVSRQVLELOLW\

RI WKH VFKRRO

☛ ,QIRUPV SDUHQWV DQG HQFRXUDJHV WKHP WR JHW

DFWLYHO\ LQYROYHG

☛ &RRUGLQDWHV KLV RU KHU DFWLRQV ZLWK WKRVH RI WKH

VFKRRO·V YDULRXV SDUWQHUV

☛ 6XSSRUWV VWXGHQWV LQYROYHG LQ WKH DGPLQLVWUDWLYH

VWUXFWXUHV RI WKH VFKRRO RU LQ VFKRRO DFWLYLWLHV RU

SURMHFWV

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ VLWXDWH KLV RU KHU UROH LQ UHODWLRQ WR WKDW

SOD\HG E\ RWKHU LQWHUQDO RU H[WHUQDO

UHVRXUFH SHUVRQV

✔ DGMXVW KLV RU KHU DFWLRQV WR WKH

HGXFDWLRQDO REMHFWLYHV RI WKH VFKRRO DQG

FRQWULEXWH WR WKH DWWDLQPHQW RI WKHVH

REMHFWLYHV E\ PDNLQJ VXJJHVWLRQV IRU

LPSURYHPHQW LQ VRPH LQVWDQFHV

✔ VWDUW EXLOGLQJ D WUXVWLQJ UHODWLRQVKLS ZLWK

SDUHQWV
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7R FRRSHUDWH ZLWK PHPEHUV RI WKH WHDFKLQJ WHDP LQ FDUU\LQJ RXW WDVNV LQYROYLQJ WKH GHYHORSPHQW

DQG HYDOXDWLRQ RI WKH FRPSHWHQFLHV WDUJHWHG LQ WKH SURJUDPV RI VWXG\� WDNLQJ LQWR DFFRXQW WKH

VWXGHQWV FRQFHUQHG

)($785(6 /(9(/ 2) 0$67(5<

☛ 5HFRJQL]HV LQVWDQFHV ZKHUH FRRSHUDWLRQ ZLWK

RWKHU PHPEHUV RI WKH WHDFKLQJ WHDP LV UHTXLUHG LQ

RUGHU WR GHVLJQ RU DGDSW WHDFKLQJ�OHDUQLQJ

VLWXDWLRQV� WR HYDOXDWH VWXGHQW OHDUQLQJ RU WR

SURPRWH WKH PDVWHU\ RI FRPSHWHQFLHV E\ WKH HQG

RI WKH F\FOH

☛ 'HYHORSV DQG RUJDQL]HV D SURMHFW DSSURSULDWH WR

WKH REMHFWLYHV WR EH DWWDLQHG E\ WKH WHDFKLQJ

WHDP IRU WKH F\FOH FRQFHUQHG

☛ &RRSHUDWHV LQ DQ DFWLYH� RQJRLQJ PDQQHU ZLWK RWKHU

WHDFKHUV ZRUNLQJ ZLWK WKH VDPH VWXGHQWV

☛ +HOSV EXLOG FRQVHQVXV� ZKHQ UHTXLUHG� DPRQJ

PHPEHUV RI WKH WHDFKLQJ WHDP IRU WKH F\FOH

FRQFHUQHG

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�
WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ FRQWULEXWH WR WKH ZRUN RI WKH WHDFKLQJ

WHDP LQ DQ HIIHFWLYH PDQQHU

✔ SURYLGH FRQVWUXFWLYH FULWLFLVP DQG PDNH

LQQRYDWLYH VXJJHVWLRQV ZLWK UHVSHFW WR WKH

WHDP·V ZRUN
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7R HQJDJH LQ SURIHVVLRQDO GHYHORSPHQW LQGLYLGXDOO\ DQG ZLWK RWKHUV

)($785(6 /(9(/ 2) 0$67(5<

☛ 7DNHV VWRFN RI KLV RU KHU FRPSHWHQFLHV DQG WDNHV

VWHSV WR GHYHORS WKHP XVLQJ DYDLODEOH UHVRXUFHV

☛ 'LVFXVVHV WKH UHOHYDQFH RI KLV RU KHU SHGDJRJLFDO

FKRLFHV ZLWK KLV RU KHU FROOHDJXHV

☛ 5HIOHFWV RQ KLV RU KHU SUDFWLFH �UHIOHFWLYH

DQDO\VLV� DQG PDNHV WKH DSSURSULDWH DGMXVWPHQWV

☛ 6SHDUKHDGV SURMHFWV WR VROYH WHDFKLQJ SUREOHPV

☛ ,QYROYHV SHHUV LQ UHVHDUFK UHODWHG WR WKH PDVWHU\

RI WKH FRPSHWHQFLHV WDUJHWHG LQ WKH SURJUDPV RI

VWXG\ DQG WR WKH HGXFDWLRQDO REMHFWLYHV RI WKH

VFKRRO

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ LGHQWLI\� XQGHUVWDQG DQG XVH DYDLODEOH

UHVRXUFHV �UHVHDUFK UHSRUWV DQG

SURIHVVLRQDO OLWHUDWXUH� UHODWHG WR

WHDFKLQJ

✔ XQGHUWDNH UHVHDUFK SURMHFWV UHODWHG WR

VSHFLILF DVSHFWV RI KLV RU KHU RZQ

WHDFKLQJ
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7R GHPRQVWUDWH UHVSRQVLEOH SURIHVVLRQDO EHKDYLRXU LQ WKH SHUIRUPDQFH RI KLV RU KHU
GXWLHV

)($785(6 /(9(/ 2) 0$67(5<

☛ -XVWLILHV KLV RU KHU GHFLVLRQV FRQFHUQLQJ WKH

OHDUQLQJ DQG HGXFDWLRQ RI VWXGHQWV WR WKH SDUWLHV

FRQFHUQHG

☛ 0DQDJHV KLV RU KHU FODVV LQ D GHPRFUDWLF PDQQHU

☛ 8QGHUVWDQGV WKH YDOXHV XQGHUO\LQJ KLV RU KHU

SHGDJRJLFDO GHFLVLRQV

☛ 'HPRQVWUDWHV VRXQG MXGJPHQW LQ XVLQJ WKH OHJDO

DQG UHJXODWRU\ IUDPHZRUN JRYHUQLQJ WKH WHDFKLQJ

SURIHVVLRQ

☛ 5HVSHFWV WKH FRQILGHQWLDO QDWXUH RI FHUWDLQ

DVSHFWV RI KLV RU KHU ZRUN

☛ $YRLGV DQ\ IRUP RI GLVFULPLQDWLRQ WRZDUG

VWXGHQWV� SDUHQWV RU FROOHDJXHV

☛ 6LWXDWHV WKH PRUDO FRQIOLFWV DULVLQJ LQ FODVV ZLWK

UHIHUHQFH WR WKH PDMRU VFKRROV RI WKRXJKW

☛ 3URYLGHV VWXGHQWV ZLWK DSSURSULDWH VXSSRUW

%\ WKH HQG RI KLV RU KHU LQLWLDO WUDLQLQJ�

WKH VWXGHQW WHDFKHU VKRXOG EH DEOH WR�

✔ GHPRQVWUDWH VXIILFLHQW UHVSRQVLELOLW\ LQ

GHDOLQJV ZLWK VWXGHQWV WKDW RQH FDQ

UHFRPPHQG ZLWK QR UHVHUYDWLRQV WKDW D

FODVV EH HQWUXVWHG WR KLV RU KHU FDUH

✔ DQVZHU WR RWKHUV IRU KLV RU KHU DFWLRQV E\

SURYLGLQJ ZHOO�IRXQGHG UHDVRQV



$33(1',;��

([LW�3URILOHV
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���� %DFKHORU�RI�(GXFDWLRQ�LQ�3UHVFKRRO�DQG�(OHPHQWDU\�(GXFDWLRQ

For the bachelor of education degree in preschool and elementary
education, the universities are called upon to offer a program enabling
future teachers to acquire the professional competencies described herein
as core competencies, to offer preschool educational services, and to
teach all the elementary school subjects listed in the basic school
regulation, with the exception of the specialties.

��� %DFKHORU�RI�(GXFDWLRQ�LQ�*HQHUDO�6HFRQGDU\�(GXFDWLRQ

Four exit profiles have been defined for bachelor of education programs in
general secondary education.

✔ Language of instruction profile and mathematics profile

For the bachelor of education degree in general secondary education,
language of instruction profile, and the bachelor of education degree in
general secondary education, mathematics profile, the universities are
called upon to offer a program enabling future teachers to acquire the
professional competencies described herein as core competencies, and to
teach either the language of instruction or mathematics as provided for in
the basic school regulation, in both cycles of secondary school.

Moreover, the program should prepare future teachers to meet requirements
related to the adaptation of teaching to differentiated classrooms or to
communities or groups with special needs.

✔ Science and technology profile

For the bachelor of education degree in general secondary education,
science and technology profile, the universities are called upon to offer a
program enabling future teachers to acquire the professional competencies
described herein as core competencies, and to teach science and
technology as provided for in the basic school regulation, in both cycles of
secondary school.

It is up to the universities to design the program so as to include elective
or compulsory courses preparing future teachers to teach the related
optional subjects.
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✔ Social sciences profile

For the bachelor of education degree in general secondary education,
social sciences profile, the universities are called upon to offer a program
enabling future teachers to acquire the professional competencies
described herein as core competencies, and to teach history and
citizenship education as provided for in the basic school regulation, in
both cycles of secondary school. The program should also prepare future
teachers to teach either:

•  geography and understanding of the contemporary world OR
•  ethics and religious culture and moral education

Optional courses preparing future teachers to teach Catholic moral and
religious instruction or Protestant moral and religious education may also be
offered as a part of this profile.

It is up to the universities to design the program so as to include elective
or compulsory courses preparing future teachers to teach the related
optional subjects.

���� %DFKHORU�RI�(GXFDWLRQ�LQ�$UWV�(GXFDWLRQ

For the bachelor of education degree in arts education, the universities
are called upon to offer a program enabling future teachers to acquire the
professional competencies described herein as core competencies, and to
teach one of the arts disciplines provided for in the basic school
regulation, in preschool, elementary school and secondary school.

It is the responsibility of the universities to verify the credentials of
candidates as part of the admission process.

��� %DFKHORU�RI�(GXFDWLRQ�LQ�3K\VLFDO�(GXFDWLRQ�DQG�+HDOWK

For the bachelor of education degree in physical education and health, the
universities are called upon to offer a program enabling future teachers to
acquire the professional competencies described herein as core
competencies, and to teach physical education and health as provided for
in the basic school regulation, in preschool, elementary school and
secondary school.

It is the responsibility of the universities to verify the aptitudes and
credentials of candidates as part of the admission process.
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��� %DFKHORU�RI�(GXFDWLRQ�LQ�)UHQFK�DV�D�6HFRQG�/DQJXDJH�DQG�(QJOLVK�DV�D

6HFRQG�/DQJXDJH

For all programs preparing future teachers to provide second-language
instruction, it is the responsibility of the universities to verify the
credentials of candidates as part of the admission process.

✔ English as a second language, profile for the elementary and secondary
levels, youth sector

For the bachelor of education degree in English as a second language,
profile for the elementary and secondary levels, youth sector, the
universities are called upon to offer a program enabling future teachers to
acquire the professional competencies described herein as core
competencies, and to teach English as a second language as provided for in
the basic school regulation, at the elementary and secondary levels.

The program should also prepare future teachers to either:
•  work in intensive English as a second language programs in elementary

school OR
•  teach advanced courses in secondary school

✔ English as a second language, profile for the secondary level, youth and
adult sectors

For the bachelor of education degree in English as a second language,
profile for the secondary level, youth and adult sectors, the universities are
called upon to offer a program enabling future teachers to acquire the
professional competencies described herein as core competencies, and to
teach English as a second language as provided for in the basic school
regulation, at the secondary level in both the youth and adult sectors.

The program should also prepare future teachers to either:
•  teach English as a second language as part of the various services offered

to allophones in the youth and adult sectors OR
•  teach a third language in the youth sector
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✔ French as a second language, profile for the elementary and secondary
levels, youth sector

For the bachelor of education degree in French as a second language, profile
for the elementary and secondary levels, youth sector, the universities are
called upon to offer a program enabling future teachers to acquire the
professional competencies described herein as core competencies, and to
teach French as a second language as provided for in the basic school
regulation, at the elementary and secondary levels.

The program should also prepare future teachers to:
•  teach in an immersion class at the elementary level OR
•  teach a secondary school subject in French to students for whom French

is a second language OR
•  teach French as a second language as part of the various services offered

to allophones in the youth and adult sectors

✔ French as a second language, profile for the secondary level, youth and
adult sectors

For the bachelor of education degree in French as a second language, profile
for the secondary level, youth and adult sectors, the universities are called
upon to offer a program enabling future teachers to acquire the professional
competencies described herein as core competencies, and to teach French as
a second language as provided for in the basic school regulation, at the
secondary level in both the youth and adult sectors.

The program should also prepare future teachers to either:
•  teach French as a second language as part of the various services offered

to allophones in the youth and adult sectors OR
•  teach a third language in the youth sector

��� %DFKHORU�RI�(GXFDWLRQ�LQ�6SHFLDO�(GXFDWLRQ

For the bachelor of education degree in special education, the universities
are called upon to offer a program enabling future teachers to acquire the
professional competencies described herein as core competencies, and to
take responsibility for a class of students with handicaps or difficulties in the
last cycle of elementary school and the first cycle of secondary school, and
teach them mainly the language of instruction and mathematics. The
program should also prepare future teachers to take responsibility for a
group of adults in basic education.
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