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| Introduction

1. -Nécessité d'un dossier cumulatif de 1'éléve..

La réorganisation de 1l'enseignement proposée dans le
réglement N°1 rend indispensable la création d'un dossier cumulatif

sur chacun des é12ves.

L'école, société normale de 1l'enfant d'dge scolaire,

est responsable du dévelopuement total de 1l'enfant., Elle s'orga=-

nise . en fonetion des besoins ae chacun et tient compte des

caractéristiques de chaque -enfant.

Comment envisager d'établir & 1'éldmentaire des groupes
de travail basé sur des critéree d'age, de facilité d'apprentissage,
. *de. maturité sociale, de déveloprement affectif et de rendement
_-8colaire dans un contexte de travail dféquipe_sans en méme temps
conclure a la nécessité que toutes ces.donndies soient confinées
dans un document permanent qui puisse servir de base & toutes ces
‘décisions. : Le dossier est aussi indispensable au secondaire alors
- - que 1'éléve devra exercer des choix d'options basés sur une diversi-

té de facteurs qui le conduiront graduellement vers un choix de

métier ou de profession ou.wers des études post-secondaires.




2. But du dossier scolaire cumulatif:

Devant cet impératif posé par les conditions mémes de
l'enseignement et dans le.double objectif d'aider les organisations
“'scolaires et d'aseurer tne certaine uniformité rendue essentielle
par la mobilité de la population, le ministire de 1'Fducation a
cru rendre service en préparant un dossier scolaire cumulatif
uniforme qu'il met & la disposition de toutes les administrations

scolaires,

Le but de ce dossier scolaire cumulatif uniforme est de
recueillir et de conserver ‘d'une facon synthétique et dans un
espace 1limité tous les renseignements pertinents et communicables

de la vie scolaire d'un enfant.

Le dossier est appelé scolaire non pas qu'il s'intéressce
exclusivement & la scolarité de 1'enfant mais parce que sa fin est

ls progrés de l'enfant au cours de sa fréquentatioh scolaire.

 I1 est appelé cumulatif parce qu'il veut ramasser les
: 3 e 2 s %
renseignements d'une année 3 1l'uutre et les conserver de maniere

4 ce que l'image de 1l'enfant, représentée par son déssier, puisse

graduellement se compléter & mesure des expériences qu'il est




- appelé & vivre et qui sont confinées dans ce dossier.

Celui-ci est basé sur 1l'hypothése que l'enfant se .
développe greduellement & mesure des expériences et qu'il se
révéle a lui-méme et aux autres par ses réactions positives.ou
négatives & l'endroit des expériences qu'il rencontre, Or &
moins que ces situations ne soient rnotées avec leur résultat,
elles. sont perdues et ne pourront étre utilisées dans les déci-

sions qui viendront plus tard.

Ceci n'empéche pas que le dossier puisse €tre bdti en
deux étapes tout au moins: élémentaire et secondaire. Il ne
faudrait pas, non plus, interpréter ce qui est dit ei-haut dans
le sens qu'un acte posé est & jamais irrémédiable, Les personnes
qui seront appelées & travailler sur les dossiers d'él&ves devront
pour cette raison faire preuve de discrétion lors de l'inscription
de renseignements, et de discernement lors de-la lec're des ren-
seignements ihscrits par d'autres, Il est un principe général @%f
4 établir et & respecter dans l'utilisation d'un dossiery:ectest
que les inscriptions doivent:y étre transcrites dans un sens

positif, - L'objet du dossier est de venir en aide 3 l'enfant dans

la réalisation de ses virtualités, non de lui nuire par l'inscrip-

tion de ees défaillances.




Enfin, le doscier est uniforme surtout pour des raisns
administratives d'économie, Dans un contexte de mobilité de la
population, l'uniformité du dossier facilitera son transfert d'une

institution & une autre et sa conservation dans les classeurs.

3. Utilité du dossier scolaire:

I1 vient d'étre dit que le but du dossier est d'aider
1'enfant par la conservation de renseignements qui seront utiles
& le guider dans son progrés scolaire vers un choix ultime de

mode de vie.

En effet, depuis sa plus tendre enfance, l'enfant évolue
constammént vers sa réalisation d'adulte. Au cours de cette
évolution, il est soumis & des influences favorables, parfois
recontraires, qui viennent affecter ses attitudes vis-a-vis les choses
‘et les personnes et son réndement dans son travail quotidien. Il
" est donc important que soient consignés dans le dossier, non
" seulement. la mesure de son rendement, mais aussi les circonstances
physiques, sociales et familiales qui permettent une interprétation
de ce rendement., Ceci est d'autant plus important que 1'école
s'intéresse au développement intégral de 1l'enfant et non seulement

& 'son progrés strictement académique. Dans cette notion de déve-

leppement intégrzl, il conviecnt de donner & toutes les dimensions




de la perscnnalité et & toutes les sphéres de connaissances
1l'importance qui leur revient dans la formation d‘'un étre

équilibré.

I1 faut done concevoir que le dossier sera utile
& plus d'un point de vue et qu'il servira a toute 1'équipe des
éducateurs qui collabofeﬁt au bien de l'enfant: administrateurs
scolaires, corps professoral, personnel spécialisé. Il conviendrait

méme d'ajouter les parents et 1l'enfant lui-méme.

Se posent évidemment & 1'esprit toute une &£rie de
questions se rapportant d& la discrétion qu'il s'agira d'exercer

quant 3 son contenu, 3 sa conservation, & son accessibilité., Les

précautions & prendre en ces domaines seront traitées plus loin,




" Description sommaire

Le dassier scolaire cumulatif se présente en deux

pax biocwi

le dossier de 1l!'élémentaire -

le dossier du secondaire

I1 sera sans doute nécessaire de préparer plus tard

un dossier du post-secondaire, pré-universitaire et professionnel,

Dogsier de 1'é1émentaire

Le dossier de l'éiémentaire comﬁrend.une chemi se
~cartonnée de dimension 85" x 14“ avec saillie, La saillie
porte le ndm de 1'é1léve et son matricule d'idenﬁifidétidn (code).
La face extérieure de la chemice est utilisée comme feuille de
route qui sert & inscrire les interventions successives faites

aupre s de 1'éléve,

A 1'intérieur de la chemise se placent trois fiches

auxquelles peuvent venir s'ajouter certains documents additionnels,

Les fiches portent les titres suivants:




-~ Fiche de renseizncments généraux
~ Fiche de santé et de développement physique

-~ Fiche psycho=-pédagogique,

Parmi les documents qui pourront venir s'ajouter & ces
fiches, on peut mentionner, le cas échéant:
- un ou des rapports psychologiques (s'il y a lieu)
- un ou des rapnorts sociaux (s'il y a lieu)

-~ un questionnaire aux parents (devant servir de base
'~ ‘pour remplir la fiche des renseignements généraux)

- un questionnaire au maftre,

Dossier du secondaire

Au moment du passagé de 1'é1eve de-l'élémentaire au
secondaire,_lgimoséiﬂr-scolaire cumulatif doit suivré 1'é1eve.
Le dossier du secondaire compr end ia chemise 8%"Ix 14" qui porte
en marge i'identification:du sujets Le dossicr de 1'é1lémentaire
est placé & i‘inﬁériéuf de la chemise du.secondaire qui contient
€n plus:

= uné nouvelle fishe de santé et de développement
physique

.= une fiche d'activités para—académiqués et para-scolaires

.= unc fiche de développement pédagogique

- unc fiche de développement psychologiqué et
d'orientation.




e e g

Lc dossicr scolaire existe pour aider 1'41%ve a
progresser sclon son rythmc dans une pcrspective

de développement intégral.

Dce jugements 1lézaux ont déja établi que les parcnts
“ont droit d'acels au dossier de leur enfant, ILe
dossier par conséquent ne devraz contenir que des

renscignements communicables,

Les renescignoments qui sont confiés éu dos?ier doi-
vent étre inserits de fagon positivc, constructrice,
de manic.c a ce que ces rcnéeignaments puiéscnt étre
utilisés positivémcnﬁ plus tafd. On évitera les
termcs péjoratifs ou impliquant des jugements de

valcur,

Lc dossier scolaire e¢st un document confidentiel dans
1c scns qu'il doit servir uniquément au bien de

1l'enfant, Lc premicr responsable du dossier scolairce

dans 1'écolc cst le principal ou l¢ dircetcur do 1'école.




Clest & lui qu'il incombe de voir & cc que les dossiers
soient maintenus & jour ct gardés dans un endroit
accessible mais discret & la fois., Il va de soi que

le principal devra assigner la garde du dossier 3 un
service ou & une personne en particulier (normalement
le conseiller d'orientation) mais c'est & lul qu'il
appartient d'établir la listec et les modalités d'lacces-

sibilité au dossier.

Le dossicr scolaire ne devra jamais servir i fournir
des renseignements & des personncs ou & des organismes
non autorisés extéricurs & 1'école & moins que ces
renseignements nc soient requis pour le bien de
1t'41¢ve, Ainsi, il sera interdit de fournir des rcn-
seignements aux compagnies dc préts ou de finances,
d'assur .ces, c¢tc. mais il sera permis de renseigner
une institution d'cnseignement supérieur, un scrvice
de placement ou un employcur éventucl., MEme dans ces
cas, cependant, les renscignements donnés devront Ctre

factuels, de nature communicable et fournis dans un

sene constructif.







e

Un document de la naturc du dossicr scolaire a la
valeur qu'on lui donne. Il peut n'étre d'aucune

utilité et s'avérer mémec un embarras si on néglige
d'y inscrire les renseignements qui sont pertincnts
ou si, lcs ayant inscritsy, on nec sc¢ fait pas le
souci de les utiliser. Par ailleurs, il peut ftre
d'unc grande richessec &l on vcille & lui conficr des
informations révélatrices que l'on utilise cnsuitc
aux fins proposécs plus haut. L'usage rationncl

du dossicr cumulatif exigera une formation a cette
fin du personncl enscignant. ILc principal saura
avoir recours aux scrvices des conscillers d'oricn-
tation, paychologuce ¢t autrecs spécialistecs pour
1'aider & former son personncl dans l'utilisation
maximale du dossier scolaire, particulilrement dans
l'usage et la compréhcnsion de ccrtaines formules
statistiqucs de méme que daneg 1l'interprétation des

corrélations qui pcuvent exister entre diverses données

contenuc s dans l¢ dossier.
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Fiche des roenseigncments généraux

1. Identification

La fiche porte en saillie, lc nom, l¢s prénoms, lc
sexe et le numéro de code de 1'é1ve, Cecs renscignecments snt
inscrits sur la fiche de préférence au dactylographec. Ils
peuvent aussi €trc inscrits sur un papicr gommé qui sera encuitc

collé sur la fiche.

2. Renscigncmernts familigux

Ccs renscignemente seront obtenus dee parcnts ou du
tuteur ou gardien par le moyen d'un questionnaire qui lcur scra
expddié au mon. at d’>uvrir le dossicr, Il va dc soi qu'on
devra procéder avee délicatcssc pour demander ccs renseigncments,
Certains parcnts pourraicnt aveir des objecticns & révéler ccrtai-

nes informations: 1'dge de la mirc, par excmple.

3, Certains renscignements contenus sur cette fiche © nt
Susceptiblcs de changer périodiquement. Un questionnaire annuel

adrcssé aux parents permettra de lcs maintenir 3 Jjour.
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L. Caractéristiques du milicu

I1 est difficile de prévoir tout ce qui pourra étre
inscrit sous cette rubrique. ILa fiche ne cherche & établir
qu'unc appréciation du miliecu socio-économique. On voudra sans
doute avoir aussi des renscioncments sur les caractéristiquces
psychologiques, morales ¢t religicuses du milicu, sur son attitude
par rapport 3 1'éducation cn général c¢t aux études en particulier,
I1 faudra uscr de précautions quant & la facon d'inscrire de tels
renseignements, se rappelant sans cessc que la fiche doit contenir
sculcment des renscignements communicables et que d'aillcurs,

elle ¢st toujours sujcttc & 1'inspcetion des parcnts,

Pour répondre & cecs difficultés, il scra parfois plus
utile de conserver ailleurs ccs renscigncmente trop confidentiels,
Dans certains cas, un pourra aussi avoir recours a un code connu
d'un nombre restreint de personncs. Il est bien évident, également
que lcs dossiers du scrvice soclal pourront dans cecrtains cas
contenir des informations qui scraicnt de nature & éclaircr la
compréhension du comportement dec l'enfant, En cas dc be soin,

on pourra toujours référcr au s.rvice social pour obtenir des

éclaircisscments,




|
|
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Fiche de santé

1. Responsabilité

Clest la responsabilité du service de santé, médecin
ou infirmiére, de remplir cectte fichc & partir des documents
conservés dans les filidres de ce service. Bien que la fiche
lai sse suproscr un c¢xsmen médical complet annuellement, on
l'utilise sclon lcs circonstances de lieu ¢t de temps qui prévau-

dront dans chaque milicu.

2. Identification

Voir fiche des renseignemente généraux.

3. Code d'évaluation

La fiche de santé du dossicr n'c st pas un rapvort
d'cxamen médical. Ellc ne doit que rondre compte de 1'état de
l'enfant sous certaine aspcete physiques, Evidemment, lcs
mensurations de poids ¢t de taillc eont indigquées tclles que
lues au moment de l'cxamen, Quant aux autrcs caractiristiques,

énumérées de 3 & 13, il suffira d'indiquer sous 1'dgc approprié
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1'appréciagtion du spécialistec par l'un dee chiffres 5, 4, 3, 2, 1.

suggérés dans le code,

L'cspace réservé aux observations, indications, rcmar-
ques, sera utilisé par le médccin pour indiquer aux maftres ¢t
aux autres spdcialistes lcs précautions 3 prendrc par rapport a
telle activité (excmple: 1la culture physique, la placc que
devrait occuper un é1%ve dans la classc) ou cncorc un comportcment
particulicr vis-3-vis de 1'cnfant c¢n raison de telle condition
physique (cxemple: nervosité excessive qui pcut nuire 2 la

concentration ou & la discipline) ete.

On peut évidemment utiliser le verso de la fiche pour

y inscrirc des indications supplémentaires, i nécessaire.

Lo Tableau de déve?sppement physique

Aprts avo'r indiqué sous (1) e¢t (2) le poids ¢t la
taille de 1l'enfant, 1'infirmilrc cst priée de rcporter ces
mesures au tablecau du développemcnt physique & droite sur la
fiche, Le but de cc tablecau c¢st d'indiquer par un tracé visuel
si le dévcloppement de l'cnfant s'effeetuc normzlement sclon
unc courbe¢ régulilre ou s'il c¢st sujet & des porturbations

périodique s,

18




L'inscription se fait en placent un point (¢) & la
ligne de rencontre entre la taille qui est indiquée verticalement
(en pouces) et le poids qui est inscrit horizontalement (en

livres).

19
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Fiche psycho=pédagogigue

1. Description

La fiche psycho=pédazogique comprend deux parties:

au recto: une description quantitative du rendement
de l'enfant dans chacune des matidres de
son programme.

au verso: une description opérationnelle de son
comportement & 1'école et dans la classe
basé sur les observations de 1'instituteur

ou de 1l'institutrice.

Description guzntitative

2, Identification

En saillie comme pour les autre fiches.

22




3. Capacité intellectuelle

-~ Un espace est réservé a chaque année d'dge pour
1'inscription d'un chiffre représentant la capacité

intellectuelle globale de l'enfant.

-~ La capacité sera représentée par un chiffre qui décrit
la place que tient le sujet dans son groupe d'dge.
Dans la courbe normale des probabilités imprimée sur
la couverture du dossier, on pourrs choisir 1'échelle
de sa préférence: percentiles, stanines ou stanines
contractés. Dans la plupart des cas, les stanines
contractés devraient s'avérer 1'4chelle la plus facile
a utiliser, En effet, il s'agit tout simplement de
classer un groupe d'éléves en cing (5) catégories, de
1 a 5 selon le. proportions suivantes:

Catégorie % Exemple sur De scription

un groupe de
60 é1l&ves

5 10 6 Eldves de capacité tris
supérieure.

VA 20 12 Eléves de capacité supérieure
2 la moyenne.

3 40 24 Eléves de capacité moyenne.

2 20 12 Eléves de capacité inférieure
& la moyenne.

i 10 6 Eléves de capacité trés
inférieure.

100% 60

23




Comment apprécier la capacité: aucune régle fixe n'est

suggérée, Au début, il pourra s'agir d'une appréciation

grossiére faite par l'instituteur ou l'institutrice

basée sur l'observation courante de l'enfant. Graduel-

lement, & mesure de 1l'introduction de tests d'intelligence

dans le systéme, on pourra raffiner cette apvréciation

pour la rendre de plus en pluu précise.

Matiéres scolaires

Deux sortes de mesures sont prévues pour les matiéres
scolaires:
une mesure de pronostic

des mesures de rendement

Quant au proncstic, on procédera comme pour la capacité
intellectuelle, c'est-d-dire qu'au début, le pronostic
gera grossier mais il se précisera & mesure de
1'introduction d'instruments de diagnostic pédagogique
dane chaque matiére. Comme pour la capacité intellec-
tuelle, on utilisera pour le pronostic 1l'échelle de s
préférence, 1l'échelle en cing catégories étant sugzérée

comme la plug simple d'zpplication,
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Mesures de rendement: La fiche prévoit quatre inseriptions
possibles dans chaque matidre et & chaque fge: trois
inscriptione trimestrielles et une inscription finale de

1tannée,

Dans la perspective du ministére, une inscription selon
1'échelle proposée pour la capacité intellectuelle et

le pronostic serait suffisant au dossier., C'est donc

dire qu'il n'est pas nécessaire d'y inscrire le pourcentage
des notes obtenues par 1'é1eve, ce pourcentage ne signifiant
rien 3 moins de connaftre la moyenne de 1l'ensemble des
é18ves et 1'écart-type du groupe, Toutefois, jusqu'd ce
que les parents se soient familiarisés avec la méthode
d'appréciaticn basée sur la courbe ncrmale, on jugera
peut-étre nécessaire de continuer de donner aux parents
des bulletins -1 sont inscrits des résultats d'examens en

pourcentaze,

Description gqualitative

Au verso de lu fiche psycho-pédagogique sont prévus des espaces
libres ou 1l'instituteur inscrira une appréciation qualitative
du comportement de l'enfant basée sur les observations faites

en classe et dans 1'école,




2, Ces deseriptions portent sur les aspectes du développement
intégral de 1l'enfant: développement physique, intellectuel,
affectif, social et moral décrits de fagon opérationnelle

comme suit:

Développement physique:

Caractéristiques du comportement de 1l'enfant quant

a 1l'utilisation de ses sens dans l'apprentissage:
vue, oufe, toucher, odorat, godt et & sa coordination
visuo-motrice: habileté aveec ses doigts, ses mains,

ses bras, ses jambes, etc.

Développement intellectuel:

Fonctionnement intellectuel de l'enfant, compréhensd on,
jugement, r-.sonnement, initiative, imagination créatrice,
mémoire, vocabulaire, capacité et qualité de la

production, goit de la lecture, etc,

Développement affectif:

Décrire les manifestations de sensibilité, d'impuleivité,
d'agressivité, de maturité, de force de caractére, les

attitudes vis-8-vis ses camarades, les ‘tudes, au jeu, etc,
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Dévelopoement social:

Adaptation & la classe, au jeu, 4 ses camarades,
gaieté, renfermé ou ouvert, solitaire ou grégaire,

don de soi, égoY¥sme, meneur ou suiveur, etec,

Développement moral:

Acceptation de la discipline, assiduité, honnéteté,

franchiee, propreté dans son travail, sur lui-méme, etec.

Un espace est pourvu sous chacun de ces aspects du développe-
ment et & chaque dge. De plus dans chaque losange, il est
prévu un petit carré ou l'instituteur inserira toujours

selon 1'échelle en cing catégories suggérée plus haut,

une appréciation numérique du niveau de développement de

l'enfant par raprort aux camarades de son groupe.

I1 faut se rapreler que l'inscription requise doit étre
descriptive du comportement habituel de 1'enfant, qu'elle
doit €tre basée sur des observations faites par 1'institu-
teur et enfin que la description doit &tre faite dans des

termes aussi positifs que possible,
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Fiche de renseignementg généraux

- On utilisera la fiche de 1'élémentaire

-~ Si 1'cspace vient & manquer sur la fiche de 1'é1émentaire
pour y inscrire d'autres renseignements, on n'aura qu'ad
créer une nouvelle fiche que 1'on marquera du chiffre (2)

& droite & cdté du titre de la fiche, ainsi:

FICHE DE RENSEIGNEMENTS GENERAUX

Fiche de santé:
- La fiche de santé du secondaire contient les mémes
renseignements que la fiche de santé de 1'41émentairc,
sauf qu'on y a changé les ages qui au lieu de se lire de

6 & 12 ans sc lisent de 11 & 18 ans.

- De plus le tableau de déveloprement physique montre

des poids et des tailles plus élevés qu'd 1'élémentaire.

- La procédure & suivre pour remplir la fiche est la méme
mais la fiche pourra contenir des observations médieales  §8
plus préeises et plus pertinentes concernant les

indications susceptibles d'influencer le choix profession=-

nel de 1'é1dve.
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Fiche d'activités para—académicues et para-scolaires

Dis le niveau du secondaire ¢t parfois avant, 1'éléve
commence & s'engager dans des activitée qui sont en dehors du cadre
strictement académique. Ces activités peuvent avoir une grande
signification peychologique pour 1'4leéve et de plus elles peuvent
avoir une influence prépondérante dane lee choix ultérieurs se
rapportant sinon toujours & la profession, du moins au style de
vie qu'adoptera 1'4tudiant au cours de sa carridre future. C'est
pourquoi il c¢st important que ces activités soient notées svec
précautions et de manicére telle qu'il soit possible d'entirer

des conclusions qui auront des consdquences dans la vie de 1'étudiant,
aq q

Catégories

-~ Les activités para-académiques et para-scolaires ont été
groupées en quatre catégories: les activités physiques,

les activités de caractére intcllectuel, les activités

plutét sociales, les activités morales et religiecuses,

- I1 eut été impossible de dresser une liste compldte de

toutes les activités dans lesquelles peuvent s'engager

les adolescents, d'ailleurs, 1'espace aurait manqué pour




en faire une liste exhaustive., La liste en énumére
quelques-unes qui ont été considérées les plus fréquentes;
on n'aura qu'a ajouter celles qui s'appliquent dans

chaque cas particulier,

Participation

= A chaque degré scolaire, un espace est réservé pour insecrire
trois caractéristiques de 1: varticipation de 1'étudiant

dans chacune de ses activités. Ce sont:

1'intérét manifesté par 1'étudiant dans l'activité
comnune ;

l'efficacité qu'il a démontrée dans l'activité;

le degré de responsabilité qu'il a assumé ou qui
lui a été confié.

- Sous chacun de ces titres, la participation de 1'éléve sera
appréciée par un crochet (#') sous l'un des trois chiffres

(1), (2) ou (3) inscrits en téte de chaque colonne,

- Ie chiffre (1) signifie que la participation a été inférieure
4 la moyenne;

Le chiffre (2) signifie que la participation a été moyenne; ﬁ?%

Le chiffre (3) signifie que la participation a été supérieure
3 la moyeonne,

21




On pourra évidemment consulter 1'418ve lui-méme avant

d'inscrire ces chiffres,

Une certaine difficulté pourrait surzir dsns 1l'interprétation
& donner au terme "responsabilité". Nous 1'avons employd
pour signifier un rdle de meneur, de "leader" dans 1l'activité,
Celui, par exemple, qui aurait manifesté beaucoup d'intérét
dans une équipe de gouret et lui-méme se serait montré

tris effic.ce peut cependunt n'avoir montré aucune initiative
autre que d'€tre membre de 1l'équipe alors qu'un autre
étudiant aura été nommé capitaine de 1'équipe; ailleurs on

aura des membres, des conseillers et des directeurs, ete.
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he de rendement académique I et IT

Structure

La fiche de rendement académique au secondaire présente
en verticale: 1les disciplines regroupées selon les regroupements
reconnug dans le document qui présente la maquetto
des programmes institutionnels.
en horizontale: 1les anndcs du cours depuies la préparatoire

jusqu'd la secondaire V.

Regrouncment des disciplines

- A cause du nombre de diseiplines, il a fallu utiliser
deux fiches, Nous avons cru préférable d'utiliser deux
fiches plutét qu'une seule recto-verso, afin de faciliter
la lecture du progr:mme scadémique individuel de 1'éléve, [
- La fiche I présente les disciplinc e rigroupées sous les titres:
Langues et Lettres
Sciences et Mathématiques
Disciplines de Synthise

Arts
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-~ La fiche II présente le groupe de disciplines:

Techniques

- Etant donné que dans certains cas un é1&ve pourra choisir
de suivre deux cours dans la méme discipline des Langues et
Lettres au cours de la méme année, deux lignes ont été

réservées pour chaque matidre,

- Il en ¢st de méme pour les sciences, alors que pour les
mathématiques quatre lisnes ont été prévues & cause des
concentrations possibles et aussi 4 cause de la distinetion
faite entre les mathématiques modernes et les mathématiques

traditionnelles,

=~ Dans le cas des techniques (fiche II), il était impossible
de dresser une liste compléte de tous les cours offerts.
Comme la concentration dans une technique ne doit pas se
faire au détriment de 1'équilibre danes le dévelopnement
total de 1'é1&ve, trois lignees nous sont apparues suffisantes

sous chacune des sphéres de spécialisation technique. Cecl

permettre d'inscrire lcs résultats d'un &13ve qui au cours

36




de ls méme année ou du méme semestre se ser=it inserit &

trois techniques différentes,

Inscriptions pogsibles

- Dans chaque discipline et pour chaque année du cours, un
espace est réservé pour inscrire lecs résultats de deux

semestres et les résultats de 1l'annde.

- Les résultats s'inscrivent de la facon suivante:
1lére colonne: numéro de code du cours suivi dans la
discipline.

2e colonne: résultat en pourcentage ou sur un "
maximum queleonque obtenu par 1'éleéve,

3e colonne: rang de 1'éldve selon on résultat.

- Rang: Comme dans le cas de la capacité intellectuelle, du
proncstic et du rendement scolaire & 1'é1émentaire i
nous suggérons l'utilisation d'une échelle basde sur
la courbe normale des probabilités. Un classcment

en cing (5) catégories, appliquant les pourcentages

suggérés,nous apparaft suffisant,

& [




Catégorie

NOW P W,

[

% des cas

10
20
40
20

10

Résultats trés supédrieurs
Résultats supéricurs & la moyenne
Résultats moyens

Résultats inférieurs & la moyenne

Résultats trés inférieurs.
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In the field of examinations and testing, the concept of
fitting the school program to the needs and capabllitics of the
individual child through conﬁinuous progress and subject pro-
motion programs presents new and stimulating challenges. Tra-
ditional values and procedures must be re-evaluated in the
light of the objectives of a child centered program, modified
where appropriate, and abandoned where necessarys. |

Continuous progress suggests the need for rather contin-
uous evaluation -- a moving picture of the child's school
fostered development, rather than a series of formal portraits
- taken at fixed intervals. This will place greater emphasis
ﬁpon the technical competence and human understanding of the
teacher, as the new focus becomes the ¢hild and his needs, not
the program and its requirementse.

Tests and examinations should serve the child, and assist
his development. This will ﬁot happen if they become a form of
punishment, or cause a lowering of the child's conception of
his own worth. They can aid the child when used wisely, when

used unwisely they can disernrage and retardo

New programs will cause the disappearance of some tradition-

al guideposts in pupil evaluation, for which there has long been

faithful, though perhaps rather uncritical, acceptance. These i
must be replaced with others more valid and more appropriate to .

the neads of the students. Initially, the unfamiliarity of the
new mey give rise to some distrust among those who have not 8
participated in the development of the new criteria of evaluation. ?iﬁ

This suggests that in addition to determining the criteria L




i
nseded for evaluating pupil progress in the terms most helpful
to tne optimum development of the child, it will be necessary to
inforw others concerned with the development of the child of what
is being attempted, and how this will benefit the child. It is
particularly important that parents be fully informed, as the
fullest development of the child requires the harmonious co-
operation of school and parentso

o Litive Por tie dewe opment of evalustive criteria
and for explaining these so as to enlist the support of all
thosé affected clearly must rest with the school staff concern-
edo t should be recognized that no maetter how good the pupil
assessment program may be, it can not achieve its fullest effect
if it is regarded with distrust by parants and educators at other

levels.




CHAPTER T

+ PURPOSE OF TESTING

A. GENERAL PURPOSKE
Whether carried out in a traditional graded school program,
gr in & continuous HSrogress »Hrogram, whether with a grade nromotion
form of organization, or a subject oromotion form, the fundamental
BliFaede 0l testing and examinations 13 to gain informati-n about
cnilaren, What information will be sought, and what use will be
made tof the information gained, will desend very much upon the ai
and instructional vhilosonhy of the school,
++os.Whore orogress is through mastery of unibs,
Iff the school sunnorts or reguires a form of orzanizabinon

Which divides the tasks to be accomplished into a number of units,
thien the aim of the testing is to discover whether or not the units
have been sufficiently mastered to allow progress or nromotion to fT 
Ghe nexe unit. Units may be conceived as year-grades, or as smaller
units, several of which mi the "year-grade': in
Sihniel case, failure to reach a satisfactory level of achievement

: Will require a repetition of the unit, Various arrangements may

' be made wnich will permit a greater or lesser degree of flexibiility:

; L= wiay ve made smallep, or shorter in duratien:; materials may be
gfcoentec at various levels of difficulty:; nrosress in one subiect
may not be governed by progress in other subjects. Whatever arranse-

ments may ve made, testing will be done to discover fitness, for the

next step in the sequence, and in that s
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barrier to be overcome or a hurdle to be leaped,

o e+ sWhore progress is continuous,

The school may hold a very cdifferent concept of the learning

[}

process. If the development of the child is held to be a continuous

process, varying perhaps in rate from time to time and from sul ject

)J

to subject, then the aims of the testing program must also be

-
8

ferent. The gquestion asked is not any longer the question of wheths

~

or not the child is ready for the next sten in the nrosram, bhut how

aa)

far he has developed on a continuume Two other related questions

2 I

then arise = 18 this developvment adequate in terms of the cnild's

i

capabilities, and what are the next steps to be taken to continue

I LA

\

the development of the child,

This latter approach is obviously of the most wvaiue when the

basic concern of the school is for the development of the fundamrment

skills of learning, in which progress is to be thought of as largel

continuous., Plainly, the ability to read develops tc a certain
point in a certain time, and it 1s as futile to repeat the »rocess
that resulted in development to that noint as 1t is to attemnt to
develop new skills which presuppnose skills not yet attained.

Where more complex skills which utilize greater amounts of
knowledcze are concerned, the case is by no means as clear. With

.

present _techniques of testing and.instruction, it is difficult

=2

A

(when a complex interaction of skills and information is involved)
to deal with inadequate achievement through means other than the

repetition of the course or unit, or selection of another course.

Refinements of technology and testing and the introduction of more

\’T
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A
varied orograms may produce solutions capable of wide | i "

Rezardless of the form o opsatireation of  the soehool, 21riNg
blons sl ie=ting should be carried on with the sin~le M af assiet:
the maximum - lvle development of the child, whether this 1is i e
achieved tiircourh the steady develooment of fundemental skills, or
through the decision to enfer uvon & next stape jevelopment, or U
continue lonzer at a >resent stage in which achievement is judzed
tarovice an 1nacequate basis Tor the anext stage.,

Re ThE BELEMENTARY SCHOCL

The oreganization of the elementary school so a nermi b
ehildren to enjoy continuous progress will demand a considerabl]
revigion in the role traditional 'y aszigned to testing and exami i

Though the form of organizatlion ysed to support c taum
REOZre &8 ey vary from the fairly structured to the rather L

gedcertain aime &nd gcertain concerns characterize &
;. OwWweye 3 = e ‘_%,_‘ . -?f'""“f—"__": 3 ),.1 ¥ "‘_f_‘"'.f" 1‘_‘?,-,..]_,\]-!?.,-‘_ nrogreasa tverem l ires o 13 = 2
gle program to the childs, It sesks to respect his individual nes :
gacitnese may vary according to his aptitudes, capacity 1d rhyihn
of development. The child adwvancing under centinuous nrogress should
nobsseexectied Uo make progress on a continuous front, but cn 2
broken front -— mnmore rapidly in some subjects than in others.

Under such a program the old, comfortable assurmptions of gradse
nrogress are no longer tenable, All puplls in a given year-grade can
no lonzer be assumed to be canavle of a bloc of work assicgned Lo that
giade, It can no longer suffice to measure all with the same vard-
sticks furthermore, if each child progresses at the rate best sulited




failure necomes irrelevant., The chiild who

accomplishes all that he 1is capable of accomplishing can not be

,‘ gheracnerized 29 a.failure simply becauge his capacity is less than
thathof anobher. child more generously endowed by nature or by cire-
cumstance.

The testing program that seeks to serve the child must concern
itcelfNwitl making as accurabe 83 possible an assessment of the
g Pudlaieapabllities, for without some sueh assessment the necesgary
deciialons concerning the ratss of »rogrsss to be expected can not
beamade, Such decisions must not forever categorize the echild, and
previgion must therefore be made for review, in order that the cnil¢
wanose rhythm of develonment and interests have changed will not
goneinle Iin a4 group whosse rate of progress no lonzer suits his needs,

in saddition fo allowing for changes in the child's needs, and
pRoviaine anjiorganization of.the school flexible enough to meet these,
means must be found to assess the state of the child'!'s develonment
with adequate freguency. Such testing should be aimed both at an
gatimale ol tne current progress of the child, and at a diagnosis of
gigtiieulhies ne may be encountering. Correctible difficulties which
impede the continucus progress of the child should be discovered and

' ) eliminated as soon as possible in order to keen their effects unon
" 1183 academic, development at a minimum,

the learning process make such assessments

Theafirst of . thase ls widely recognized.. It is wasteful to

1

regquire a child who has achieved & l=zarning objective to mark




some rmanner while obne

as the assisnment

take on the nature

gsnculd offer the sabisfacbtions
to know wnaen the skill has bee

further, progress or
One aspect of the second
that it is fuhile to require a

eapablilitisses The discouraszin
what dis, -perhaps, an even. more

Psychologists desecrib

More simnly exnressed, the

will not only interfere with future learning, but will al
with or contaminate previous learning. The result may be
confusec¢ cnild whese learning nrosress has been sar gy
Matepials inappropriate to the presant state of t
develoopment are distinctly harmful, as are mitarials and
partially or improperly learned, To avoid these, accurat

cont cn

accurate and as continuvous as

techniquas permit.,
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thie ababe gt g development.
; Cont inusus prozress to he ichieve 14T sdemand that bthe
\;O.a;...._-! _}_43 2 U , e 9 L v b W o N 9 4" B HIE S P Wi @ L » i led - -

beacher know each ehild indivicduvally with a denth and com»nletan=sas

not always necessary under the assum»dtions of the "srade-year”
organization,
C. THE SECONDARY SCHOOL

Phe orohlems of adjusting the »nrosram to the needs ol the
child are somewhat different in the secondary school, taocurn it
should be noted that both the secondary and elementary achool
part of the same dsvelopmensal continuum. Skill development does rot

gpease at the end of elementary school, nor co the problems which a:
from thetapplication and use of skills begin only with the secondary
acnool, "t besnite this, it iz probably & useful generalization to
characterize the »srimary conecarn of the elementary school as being
With' tnhe development of skills, and the »rimary concern o the
gecondary ischool as being the aoplication of these skills in the
gpecialized discipliness It is expected that skills will be rzfinec
andvintensified, provaovly tarocuchout the remainder of the period
RN el i on, wand, hepefully, beyonds . i oo
Aiorogramiof skill develooment, parbtlcularly when fundamental

gk tlavarsetinvolved, 'involves & homogeneity of aims,. lLargely, con-

v

a [

tinuous progress in the elementary school is predicated upon the

et thatochildren will: develop, toward certain basic objectives ub

individual rates,

The secondary school must face the fact that in the further




e« a J e e
dewvs 16 menb o S hhedeliiid ' nomogensity .of objectives can neo lonzer
, be assumed, and a n3w . dimensipn must he added Lo the nroblem., No
‘J
{ denzeprwillNa il Enpi1ls followWw the sdame path, and even amons those
| Wwhol ol egNehesigeame path, different cavacities and different neasds
will pestdbiiin different objectivess.

it L ctiire Lo meet thease needa is one walch offers aonbions
sufficient to meet the broad needs of the child, ontions which are
alsosgraduated into a number of levels intended to mzeb his soscif
fHepdas It 1s clear that the needs of a child who will ultimasely
gpecialize 1n the academic study of a discinline such as Hishtory :are

! somewhat different from those of a child whose n=eds as citizen
Wil imbe thiose of orientation and Internpetation,

Such a struchture Wwill tend towird a certain homozeneity of
clags, Dofth in interest and ability. Nevertheless, differences in
pase 0l progress will s8£ill exist, Suegh differences should be less
longitudinal than in the elementary school, having instead a greatsrp
ar22 dimension,

The secondary school osrozram is conc=arned with the acauisit’on
of knowledge and the ability to use and ansplvy the knowledse gzained.

! fE 8ot solely concerned with tne cqoenitive, but it is apnaraent
; that' this 18 generally concaived as its major role,
,
Tn the Taxonomy of Educational Objectives (Bloom, e5 al) the
\
Cognitive domain is orzanized in six major classes: Knowledze,
Comprehension, Anplication, Analysis, Synthesis, and Evaluation.

A congijderation of these sugrests that all are not appronriate fopr




| 811 levels of secondary education, and that, in fart  wririous vy G-
s | courses, and n-orram levels may be expected to aim at some of them,
r' and to show different proportions of those aimed at.

Within the general class Kncwledge, vboth the lonzitudina
development and the area development can be discoverad, Some facfe
are a necessary nart of a sequence, others are not. For examnle,
should the objective of a sezment of learning be a knowledse of the
early explorers of Canada, not knocWinz fLhe names or achieverents of
some suggests a diminution in the arsa of knowledge, witnout Se g
an impediment to the shtudy of latep ovsriods of Hlistory, n the

' other hand, a failure in knowledze of methodolozy or igie princinles
in science may constitute a serious. irpediment to future progress, and
: y
mi=znt thus be considered to he nart of the longitudinsl axis »f

s, o e d) ‘| - - » 1. 1 " = . o 2
Fhils.should indicate the ends to be served Xele) e o o]
testinz and examinations. There shoulc be a testing program tnat

nostie in purpose.: Its aim would be particularly the

o

discovery of omissions in »asic skills or knowledge likely Lo imnad

| - o 1 IR 1 L .
he further »rogress of the student, so that appropriate correct!ve

cr

: action could be taken, and the progress of the shudent facilit d,

g ilhe Wwelief that all students in a subjech or rse should

\ acquire the same information and the same skills is easily seen to
be an dlluision. The gqueation to be dealt with in this context is
whether eor not the knowledge acquired and tne skills cained constitube

adequate prenaratiocn to undertake sucecessfully the work of the nexfh
_ ) i 2 N

o -
S L;af-"-'.'e.
Tt
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CHAPTHER T1
THSTTNG TN THE BLEMENTARY SCHOOL

The two main questions which elementary school testine seeks

to answer may be stated with very decentive simnlicity.

1. How far has the child progressed?

2« I8 th ogress adeguute in terms of the child's
a es? "

= :

ESTTMATING CAPARILITTES

The second of these questions 1is one of considerahls imnortance
and also of considerable difficulty. There is the dancsr inherant
in continuous progress that the rate of prorress being made by the
child will simsly be accented as. being an adeguate exonressicn of
capabiljties. Bas tl’lOl-r’r_‘;h 198.?"1’]"??79: ratea and attitiidees he uvse
great improvement under schemes which adiust the nrosram 0 tha b 1615

g rate, the assumption car nct be made that what the child doex
is necessarily all that he can do. M:king such assumptions could

easily l=ad to some cnildren being inadequatelyv challenred, or

difficulties and problems which mizht be remedied veine overlooked on
: 2 \l i o WA G

\

ignored, simoly because it dothat tedching the ¢hild at

o
e
w
@
Se
e
19/}

3ting level was all that was required, withcut reference to

whether or not this level adequately reflected his capabilities

id VLW

The canacity of the human being to rise to new heishts when

sufficiently challenged has been demonstrated many times in human

experience. The historian Toynbee notes that "the most stimulating

challenge is one of mean degree between an excess of severitv and

besd®

[

a cefic

ency of 1t, since a deficient challenge may Tail to stimulate




Ghe ehiglliengec party at all, while an excessive challenge may brealk
e chitld has a risht and a naed to be challensed
Wb e e Es of hig cavabilibies.
gL aen e an an assessnent be made of the enild's notential?
The intellirence (TIXQ) test, which was develonad for Lhis
npupnes8e, and which gives a rather authoritative and scientific
gppearing number score

, 18 usually the first means of assesament

foroe consgidered, At one time. arares shtbained throuzh intellirenne

ves L3 Were regarded with great confldence as being valié and rather
comvlete indicators of capacitye. In recent years this eonficence
has ebbed somewhat, and these tsst results are now regardec as useful,
cut et conecluaive, nieces of evidence, They are a fachtor wortt
considering, but not the only factor to be considsred

Over the decade or more during which children are in school,
initell igence test scores are likely to vary ten points or more in
one direction or the other, and may vary as much as forty points.
The 1Q score can not be taken as the absoluse value it appears to te.

Teachers who need to make assessments of a cnild's notential

Bave no single instrumenb wiaicn will nerform the Lask for them ihey

; must instead miurshal and internret all the information they can

goect, the school staff should study the wvarious factors
. hich may influence a cnild's school achievement and decicde unon she
actors applicable in their school milieu, and She relative imnorsance

of s2ach appropriate to their situation,.

A consideration of some of the w=2aknesses of the intelligenre




—
e |
o
—
cr
i
=
fim
45
4
L]
@®
5
<
@D

i
PJ.

Y oo LGl IS s T B
Despite the

i |

intelligenc: (TQ) tests have an admitted cult:

i1ons are probably also more valid

ir attempts to measure innate ability

prlopslesarning, 1t 1s doubtful that any test has

suceesslul 1in doing this., Certainly

child to r=2ad in crder to answer guestions measure

readinge skill, ra

recognized that the expneriences which have been aval

have a1 influence

thar than innate abilitv, and it

ds a useful »noint cf departura.

for an

hean

on the test scores. i3 a demnonst

for specific tines of test question has been shown t
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an indication of canacity, they do not forever def]
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ned unchanged.

be supnnosed that intelligence

rely that they should not be misus
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of intellectual capacity into which the child falls.

be tempered by ex:

other kinds. While they help to know the child

whole job, nor sh

I sha eult

cultural and socio-economic background may be anticinated to h

e

erience
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oculd they be asked to,
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Boad ‘predictiors o

sy DY ebssrvatlon anag by

!" et 0 |
’ L2

The

&)

4=
L

NP O A8

resu

r‘f

4

28 S el

rethep
f‘\(‘1j"‘-1l ]
requl
me eorpea
1so be
i

not do

9
O

s are

f what under existing conditions a child will

:
Fa

e T =y
i . v




‘ in schoal, thoush they are not as good at showing what he can do.
e ava e mt el i 'When used 'early 1n & child's sehool 1ife than
“ L
g when used later,
:
£ p 4 T 3 s = - 1 ™ 7 T & 3 H o o 15 ~
s Scme rather startline resvults have been acnieved in New VYork!s

—

"Higher Horizons" program, which seeks to educate culburalily de

chilldpen s ne" oy whose original test scores suggested an 19 of

only 7l — which mi~ht have categorized aim as "educable-retirdad" —

laccpentbered university, winning a wvaluable scho sghi Dy

FarSsveh” atstudent 1b would have been as unrealistic to expect,
when his' IQ was 74, the standarc of performance which later won a
scholarship, as it would have pean wrorg to nave permanently

e . o ] R ; . e M s R LU g . ] -
acnlievereaent PegqirELres arive and mohivabion and 7 808 CO

asgess feelinz and mobive.

numser of measuremants need to be used, In this context Ehe wond

i ¥
| & SR = = b= " ] 3 ; O i : . . T
gagurenents” should be given & broad interpretation. Standardized

- -~ - $o o + o H X z i ! Gegl L S
cests, class tests, analysis of work, teschsr observation, pirent-

' = 1 o b o : L . L e - 1 1.}
Geacrier conferences, all shovld contribute to the assessment of the

s child.,

' MNeap mMa2anirea | 1 o N+ lop - merioant tae N N S} ¢ SEeELL L

Lire ae IS8R e s 9 Oulo Nou P& Ch o= Imc ket 5 4 ) oy Snansnol h] s 1 e

DU ERO Al d he doylied over a pericd of time. This not only increas
3ot z 3 5 1 s = 3-3 bt . = ) ¥ . ¥ N a i Bo5
the accuracy of the mezsturement (a series of measures decreases the

crignice of ercor athrioutbable to a single ﬂea;hﬂe), but helns to




avoid overlooking atbrengths and wedknesses which may become anparent
only Over: 8 10nHg period,.

(If tnese policies are followed, a c¢umulati.ve record system

wecomss & hﬁCiSJ;ﬁF.}
In pnlanning a8 continuous ~rogress nro-“ram the sehool staff

shouldieongider carefully the factors apnlicable to t = gl et
which might bear upon a child's capacity 5o achieve. A variety
of such factors can be listed, sore af

situation and not in another.

o = = 1 ’ ~ S . g I L o T e i |
Some of these factors are well known: vision, heur g Zeneral

< P 1 " - . ™ L o £ o L] R o e e, TR gy (M

ﬁealtn, Motor co-ordination are of easgily recognizzd effect., enerall

o e W 1 e e Y anag wmarn - 1 ™M Tl i t“1= a0 mean 9 L IS sl ana anec |y |

o L ANQWT = e s A Pe menhE yei ilel ] Ny ana 1§ < 1 8 W T -~ SO N Ln S ’ SELP! = LB R d | -

ermoticnal factors such as co-operation, indenendence, the ability to

share, to listen, and bto adjust.
The quality and quantity of a child's early and continuving

experiences needs to be known. Those who are accustomed to the use

of language, wno nave had wider exnariences, wio are exnos=d to

a variety of stimulating material present a different »rodblem “rom

those wno have not had similar opportunities. The child who comes
irom a home in wnich "ehildren are sesen but not heard"., who has

been discovrazed from verbal experiences and expspiments, will 1ikelw
be less ready initially for the verhal requiremenss nf sehocol, though
exsanding ex»erience mavr gub ject this con?ition to constant :-:n-e.

.
it




' Gehiieve firschiovnls The literatiire of nsycnolosy abounds wibh

‘mstances In whiteh narenhal orassure 1§ branslabed inbo an inabllit

' poltdotwe Vi & desired subjeck, or ln which nraise of one memhsr

" ofla faritly fepr achiieverent in & subject results in low achisvemsnt
in tliefdame subiect 'by anobther family membver. Though such cases
describe extremes, there is no rsason to suppose that the influences
descrioed do not cavse lesser effects in many other situations.

@hedetl fural values of the . group to which a e¢hild belongs
vpe expected to have an influence on whab consbiscubtes adaguate acrniecve-
men gvin T tormgrof a4 echildts capavilibiess. If orecision 1in languva e
usé:-e is not accepted — or is even frownad upon - in the cul
EroUDp to'which tashehild's family belongs, the same level of achieve-
ment Should not be expected as is to be exnected of a child from a
S Curel backpround in whieh precislon of languase is hishly valued,
The' "Hisher Horizons' program mentioned earliarp § an 295°roac

Ridlehiconfaing UssTU]l suggeations, In this prozram a hattery of
gpecialh cegts 18 zilven =~=verbal and noen=-verbal IQ's, achievement tests
in"vocabulary and veading comprehension, mathematical comnustation ..
2hid reAsoning, etec. Ineluded among bthe crisesria were crades and
peHcaor recommendations, A score wnigh was average or above on six

| S thied ten leriteria gave acceptance to the prosran, Howewer, chi ldren

] Who ‘scored high on only a few teats were also accepted, at lesast untlil

the reasons for the differernces could be deb- rmined.

N

ffers che valusble isugpestion. that any achievement hicher

—
=
7))
Q
i

than might be expected should be considered to be an i:dication of

(]
4
d

rv

e

JleSmsuspected eenacity, worthy of further investlicutions The




solilee
teacher Wwould be unwise to confine the application of this only 't
gcademic classproom achievemernt. Significant achievement in or

gt ofsschool sholuld also be trevted az an indlication of ca Loy

o cenae Ltleg may noti be as soparsnt immediaboly as tho
Gl el gl The, elemenfary school is, of necessity, 7reatly conc
Wicaianeve te, and girls tend to excel in reading, s»elling, »Hoet
conpogition, and foreign languezses. The ar=sas In which bovs exce
desiless central to the prosram; though mathematics is yond in
imsortance; ience in the elemenbary schno must be ranked as
@i "thae less dominant econcerns. Girls tand, too, Lo view school
positively, ana to fit more readily into its prooram, V8, are
to be more negative, viewing school as an es Lially feminine
institution which it i8 in their nature to reisct. ecavse of
gt lerences, the canacities of boys can nobt bHe bin with
same scale as is nsed for girls: the sex-r: ted differences must
Fecosnizede .

OCther circumstances are also wonrthy cf c 3. > OF ra
AoVing may cause serious oroblems,. both in ad ‘us nt and in 41t
program content, and possibly di| b sequences and en S o
feom school due to 1llness or other causes, a difficult e i ¢
and resulting tensions which affect sachool ne»formance may et
estimate of grnilals pap8bilities at a given LHime.,

all available means of estimating canucity should be used,
most important, no decision on a child's canacity snould ever be
teceated as being wholly final. The possibility of change should
be accephed, and estimates qualified, at least menhtall:- 18 deing
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valia at thne moment on_J.y.
ABSESSTNG PROGR LSS
1‘ The okther main qﬂestlon with which slementary
;
concerned, that of how far the child has prorressaed,
simple, »nresents fewer difficulties,
The testing nro~ram may, for convenience, 3 d
nainSgecbions, each of which. has two parts.,
Definition OEMQQLSQELVQE
Iy AgZreerient unen the maicr obhiscbives of t
of studisse Theses gshould be stated in Lerrs of ;
of caildren (benavior in the sense of resnonse)
e "bhe Joentification of a wide wvaristy of «f
ciilldren may saow the behavior which the scho00l couyr
Lo »rocuce,
Callection of Data
le Determin.tion of the means to be emnlioyed
of the attainment of the objectives snecified, )G ¢
most approoriate for this task.
2e Actual uvee of the methods and instruments
: tne collection of the data needed.,
\ Interoretation
' Sl bty | GI
1% Assessment of the »rorress made “'wv the chi
_ the objechtlves sst,
2e Decisions based unon the decpee o [Quccesq
nexs stenps ©o be Salen, particularly tnose in re~rard
neces=ar o fit the »rnrram to the demonss ted o
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Definition of Objesctives

cEograms or currlcula may. ve expected to defins

T R T
Ly T B e L O3

broad bLebms only, IFP the prosram is.to f

oe so minutely defined as to become a restrichting asris

- m

prescripticns. The state authority should define broa

leaving to tho local school the task of inSersretins &
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athenwige ot vary difrfferent,

imsttiead ot ‘happen 1 the dominant gaim of the -
Lo ussahmunerciiild. at the level he had reached, and &
to progrzss from that point without gaps or useless re»

Ihenihes et aporoach” of hthe school will be exemnli
detailiwith which the obj2ctives of the »Hrozram are s»e
calimbeRnanutely snecified, or ziven in mecre pgeneral Lar
sush moecilicabion is necessary, for the school pro.rram
Ene cenilé £© “rosress bLoward minenly susoorted ends.,
prograrn should have the understanding and svporort of th
for e the scihool does not move in a common patiern, b
of possible arrangement will be lost, and children may
locked into an unsuitable nrogram.,

Various "flow charts" give detailed examnles 2f t
of objeetives and the sLens to thair attainment
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(L) As oreviously described, with carrying to the btens and hundreds,

¢ {5) a3 previcusly described, with carprying to the tens, hundreds
’
y and thousands.
Collection of Tata
To some extent, the objective whose attainment is to be cet
mined will define the means to be emploved in the determination. Tn
moat ceages & wvaristy of means will he found to exist, ‘rme of ¢t
are:
Standardized Testse These exist in many forms, suitatle both
for prognosis and for diagnosis, They offer the acvantage ¢
some established norms with which a »upnil's achicvement may
compared. These norms are, unfortunately, not always wholly
valid for the group being tested =—those standardized in the
JSA do not always have norms suitable for the situation in
Canada. They are rather obwviously tssts, and ray cocnstlihute
a kind of pressure on teachers and punils if undue stress 1is
vlaced upon thelir results,
Teacher Made Tests Such tests may fit the local situation much
more closely than the senceralized tests. They will it the
: paprticular conbtént and program much behter. Test 1fems may
L not be valid, and results may not be reliahle, TInkternretat:or
'
may be more difficult, as these results can rot he »elzted he
-]
any group larger than the class, or at best, several local

clesses. Nevertheless, a well constructed ‘and . scored test
will give valuable and useful information concerning the

Boosulit Btate of the pupil's progress. These tests do require
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Anecdosal Records The systematic noting of items of behavicur

of each child will result in a sveadily erow
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eh mignt ‘otherwise be cverlooked. Such reccr
should be given a nlace in the implementation of a nro~ram
eimed ab educating the echlild as an individual, ITnformation
Wil When be avallable eoncerning a ¢nild's interssts, work
hapits, atbtitvdes, particilar strengths and weaknascses
social or emot:on

manifestations of difficulties, physical,

and recurring patterns of behavior,

well econducted narenk=teachser interviews., 4When these are carried
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are zained both by the teacher and by the parents. Such interviews are
8 concrete peceognition that the develonpment of & child'!'as nobenkhial
R s iR resaongiblEiLy of »arenk, Teacher, and ¢ L, ot the

Fesoonsibilibty of the school alone,

Seliooals have, Wwith profit, also used bLteacher-child intervieds
g 8s a means both of gaining insight and understandins on hthe n»nart
¥ fil oL, a0d as & means of ereating a school abmosphere In which
g ghewoni 1y chan bhetter develop hig inherent ahlilities

INTHRPISTATTON

The data collected are to serve one main end - promotion of
the welfare of the pupil, through the ad justment of the school
protram Bo his needs and abilitiess The information gathered must
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marks snould therefore be abandoned, as snould "rank in 1 3
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des ignations by first quarter, unner half, etc. which have no meaning
when children ape following rather individual n»nrograms

If ithe school's concern 1s with the children as incivicuals

developing at different and sometime varying rates, having cdifferent
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neecs and.anhitudes & Ehe peporting Lo sarents sam | ¢ o fleoet
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SNOULG provide & narent with the information he neecds

wants Lo know,
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Three items of information a paren; will wanbt are:

(a) What procress has mv child made?

(b). Is this progress an adequate expression of nis canabilibi=zs?
(¢) What difficulties is he expariencing? What can T do to

heln? s What ' ig the school dolng to help?

(V)
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The renorting should be done throuzh
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can understand. Professional languaze and " jargon" should
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be avoided,
Rooert Anderson, writing in The Natiional dlementary Princinal,
nas »nolnted out that "even were ke deal'ng with chiliren alons
and uvnder no onligaticn to any acdult, »narent or otherwise, the
t=2acter for his ou4n benefit should -rorabls go Larough a st
fHlnesy Dercenit of the motions that accomnany the issuance of
'esort carad! or Lne conduct of & conflerence-inteprview with nare: "
The cuesiions the parent wishes to have answered are tio0se w.ic
vhne teacaer musf answer, The rather consinuous ccllection and inter-~
pretation af dasa relating to sach caild, is, as has besen ment!oned
: earliepr, 8 necessary part of the teacher's conkribution to the
cont inuous prosress of the cnild. The teacher who follows such a
oro;ram of data collection and in¥erpretation will find hims
surteeing from an embarrassment of riches when »renarins Lo ranont
‘ to renhbs. The osroolem will not be what to Gell,. bBut ow much to
sRll . 8nc in what rms Will be most meanincsful,
¥ithin the conbtext of a teacher's trainine and exn~riance. what
has been lsarned about the child has a certain value and si~nt 3 i,
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1t s-ould not be renorted unlzss 1t makes a werthwhile contrlbubion to
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THe Beaaheniln Fasikk in rencrting ie nhok that of collectins Adata,
Wiiich must becone anyway, but of summarizing and interpreting the

8o thaot it conveve 8n 1ntelligible nieture of the chiléte
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The teacher should have quite an accurate idea
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progress in each subject, and should have formed an estimate of the
ehildl's eadpabilities., The problem is how to show this to narents
No parent snould be unaware that a child, whose cdevelonment in teprn

91 his cavacihiies has been exeellent, will still require seven vears

Lo complebe Lhe elementary school, rather than =i

L L ]
4 re>ort should:
1. show how far the child has vrogressed,
X Tﬂt?b‘?%ﬁ Sliis progress In terms of the child's canabilibies,
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some ayvabem of dvual renoptinz.
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In what berrm= mavy a chlld's nrocpess he re-or-ed?

1T ororress 1n such subiects as Bhe mokthepr toncue ané mathematie
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IS s8een £o ba A continuim, Gthen reporting might very wall Se alon
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conoilnulim, come faes]l that this 3 best shown by a bar r~raph.
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The form used should relate the nrogress made tc some cleurly
exonlained measursment base — average years to r=ach the level sncun,
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Byerage age at whiech this lewvel is reached, etec, It is ¢ the
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imaorteanee that the terms in which progreas is shown should be

BCeqguately exnlained, The units used should be consistent with the
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nal f=veaprs only, it should not be shown in tenths of years.

To some extent sucn a means of renortineg ‘¢ self-interpretine

i Ne ot bhat! (the ehild wheose vesrs in school or age are less t

ROt e rogeress is doing better than average, and the child
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100e 6 itiformation, to &aoply principles, ete.)
e corponapation of the cuprriculum, and the asaprtlicular arrangerment
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chole, must esienlish the actual dasis o de used 1n renorsing
Ay
achievement,
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I wmemant gl tvpe should lead to the lapger question " What

Corleon Tholheln this chilég?" This is & more important auestion
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n the case of the child who does less well then might be anticinated

e

Ehen for tie child who is doing extremely well, nevertheless it should

be asked of everv child, for only a rare few will beé found who can not,

at some moment or obher, benefit from some special provision for an

rehoerting is accepbted to e actiodn
SHat wWill further the develooment of the child, and the creatlon ana
maintenance of home == school =— child co-oneration, the means emnlover

o communicatbe the information must he considered,
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Serious consideration should be given to the use 0O tegacer=-g:
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conferences as »art of the reporting nrocecduraes usec I the hancs of

the gensitive and skilled teacher such a conference can lezac to

ehlld s makineg a useful but not destructive self-evaluation, The
e o ting procedure 18 nobt 4 means of punishing a child for »ast
performance or cudgelling him into improved futire nerformance. It

should be a time for assessment, for some self-evaluation, but not

v . v

for the zeneration of fear. The purpnose of re»orting is nct to direct
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wraths of the varent agalinst the child, and the echild must feel
Senhcal ane nome are coming bogether because of their interesgt

and taeir desire to help hime. Does not such an aim suszest that

Sl and Leacher should discluss the child's "rogress 21lowine hir

L Ca T . YA
s parernts Will now: joifnl in the

on the =same basis

resort be sent home, the answer can be riore certainly "ve

TH=

Should renort cards be used? The answer may very well be g

v et " ) | . 1 R L sk el et S Sl et el e T
iMaied 1o o  Rephrasing the gquestion, should some form of PG
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I'wo general- forms of written reportingzg msa 8 Used :

le Some type of prepared, shtancard form,

PREPARED FORM

Bhol 1hs ouPrpoda,. Sehools mugt decide 1f thelr aims are adequately
i
geliveod oy e hoRls 1385ueC alb speecifled times throughout the year, Tt
flas been argued bthat continuous nrogress demands renorts not at snec
ghienidar intervala but ay intervals determined by the child's progress
gepLaln realadvantages acerue from such a nrocecdures Revporkbe

actil

been

my e o~y f ] b v Vi Ay ey o | . S p R e Gl e i g
Phe tvne of nrenapred resxorht form which miagnt be vsed will denen

- ~

gl e ien o o1 e Bpoopan,. <In eflfect, the ehlld's »rogress has

oCeR certain point Wwaich makes 1% ansoronriate toc decice future
o and inform the narents that this point. on the continuum has

reacned.,
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Ea yasub jecs . on b6 accompnl i shment or comnletion of soeme recogn
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The atmosshere generated by sendingz nome resorts to all at a

peptadn Lime would be Avolded. The temntabtion to make inannrosnpiatae
3 comparisons bebween children would be eircumvented, as not every
student would be renorted upon at the same time. Such a »nrorram
envisares revorts being sent out rather continuously by the teacher,
tinich 'nat ) ‘'of course, for the same pupll continuously,
Suchrevorts would, in practice be reports on on 1 et only.

might »orefer an acknowledzsement that ths form hac been received

etachable or senarate eacknowlecgement form coulé easily acccomnlicsh

ﬁl

thise

The weakness of such a svstem 1s that it does not »rovide an
ovarall, comoreuensive view of the child's »nrogress at anv time, et
gn assessment would 0be welcomed by many parents, and might be providad
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With no great difficulty through a report which summarized or nro :
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Blie ¢hildts »rogress to a certain date. In many schools, i i« noss

to0 meet this »roblem throuch other and »robably more gatisfroetapry

da amaln angee far o orpymenk
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s ahoild be s principal feature,
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n reality 8 rsnort contalninge only comm=n 5

liasbean found to be a useful form of renort, narticularly for

REOCES RO are dn thelr very sarly school yesars,
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¥hether the Torm of renort used conbalins some sLhal rd form
O.r' A -\r\mv-ir-—v *-U-\-\_[va.pnlc.d h corr nan o O 1S a8 ”r_i‘, ]i C O sia e ! lls =i r
§ iz S LETIC 553 oy Y g L l -
gertein princinles should be followed by those sreparing the commeritariss,
i It nas been noted that such letteps and commenkhs too frequently
repeat the same thems indicating that the teacnsar In 7act ssss the
similarities bebwWween nunils to a greater extenht thai he recognizes
Chicdr individtalities., A rereadi g of a number of comments will alert
bhie teachepP o this bendency, 8o that the focus of attention can be
corrected,
Comments made should empnasize the nogsitive rather than the
pecacivesiOne might commence by thinking of the individual achisve: -
@ tae caidc, those things b e hiaa done well, the special abilibi
or nsereats he has showne Mention of them makes a good beginnin:es:
Rowever, ‘sucn prajise should be judiclious and sincere,
ihe ereat area of concern will be for tnose things the child
goesNn oo el enoughs Thesée should always be approached in spirit
of assisting the child to improve, Sarcasm, trivial criticisms
' pe jorétive terms and comparisons with other children should be avoided, ' S
| alid remarks saould be both tactful and objective,
For axamnle:
} #John does careless work" micht instead be "We must hels Jonn
: £o caeck and o»roofread hlis work more carefullye. eam ey | gy 5
PR o wes b thiet you might help DY o o o o o
gare rust be exercised that trnie words used do nct convey widely




gecabinine sy aslcalisbehaviop and the way in which ths child deviath
3 9 yrr it g
o LoF ‘ < e
¢ @uoue al L sssepch fop analytical degcerinticons that lesad to
gel on, anc use the data renorbted to suggest the next steps which
sliould arise . from the development of the chlild as reported.
Tiil PARSNT-THaCH (R CONF-dinCs THT RV
Of all the means wiich may oe ewmployed penorting a.child's
progress, by almost general agreement the 181 tifechiv LS G
Parent-Teachepr Conference. . Thnose schools which hav ce 8 re i
'“,_"m,rﬁtf;mzr;, mbo: LoLcapry. on a regllar schedule of such
genferences \pesoek them to be by far the most iglactory s all
means of informing parents and orometing the cevelo»-ment of the c LG o
Thegnafits" of . guch conferences apre thres siced, Joth parents
Sheeanc cpalmRol i ko vand in eonaequence, Lthe child is ben=fited, T%
pasaxpecteditnat,. the heacher will nroyvide the »Harent wit informabion
guring these iconierences.: Geacner may 1in prachilce regeivs moare .char
- e yent o Papenbe  volunteer informatlon about the child Lo which the
teachner coes.not otherwise have accesde A child's needs snd in!
Bee niob mani psted only in the schoolroom, and ais rrackions Ko bhne
¥ §e000ol program may be more revealing than his tesht scores, Parenh i
- BiNc O ibute Infiopmabion concerning the sffect the teaching »rosp:
fe ey ing on the child ~ 18 he coming home from schonl. frurbrated
B cayondL hls. competence,,. 1s he bored, 1s school an exf»narience
Whlonameets his neads so bthat he will not acmit 1ill ye lsat he

YVined 1t srhgsl

pomcbndnia? . lloes, e, use the knowledge and skilla o
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LR e Do U D ie It sl iand) fEeachers 'may anpnroadcen Lthe conferang
= -
W el ciiors Bahdrecerye s | Papenbaimayt fave nerabive atbitucs:s
" Eovarc, sciigol @ jand, tescasrs, artictlarl> wh vne tople lnvelved |
B e e e Rl g g aVenB Vel T DI milar 1yt teach re may be uncertal
gashomanlves Mand wdounbiul ol their ability to defend htheir eshi
against irate parents,
somp,of these feelings may be eavnided thnrouzrh schediuling the
first meebing before any estimate of a child's progress is involved.
dltis canabe @Aceoenmplished through a mereting or meetings, general an
Ghas i Gl siiahdgaea rdy vl ' the'senool " velr for the purnose of explaining
Sne S0 '01 ‘n-f‘ﬂ:r'*‘.fv. A T« i'_;.‘" O k-‘f‘,h.‘,"\f"_':’-—‘. :“I’,-'"_'."‘. 154 i 'li: 1 a7 &ihe 1§ f
introcduckbion of /a Wrogramighould ‘gonaider meetings of this t
POsDe s anGaLony 'steps 'Questions can be answered, misconcent]
CL'&PE‘.F '.,:'\, c'i?’;’:l a }_Ira.arl’:__";r.i icner f,“:-).f'}'ﬂ}r‘:jl-i aatahliah !..i’ aaed on the
interes v both Whe sehool ard home have 'in the maximum develonnuent of
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i Belriowledpe andyanorsciation of wt can scarcely be over=astimated,
: SN aL MosRae e olsmubuals regpet b and ‘conTidence 18 & basic necess!
for a successful conference., A .._‘,‘:_'1_:1 18T suen 4 10l 'i""w-»_-j_rl' 1t o2 a i
i Lo, aresent baecth v anc oosisively, facts which are fundamentallw
LR e PRI T T AT T ¥ a2 AL et 4 I P Tk 3 . TN o M LA i s Ao S b T R
2 annledasants o Novinberview should be dominated bw a Leacher telling the
: el LU 8 wiong with his ehilds The teacher should not mononolize
EHE eonversation, nor snowuld the emphasis be s21lely upon the short-
b i
comings of the ehild. The emphasis shculd be upon how kthe schonol and

the home can complement each other in helnine to overcome the child?




While samenkts and teachers are bobh likaly to be mosb conearne

Gbout & child's difriculties, the Ledcter should make certain tnas

overleooked, and that his difficulties are v ewed” acainst the total
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backeround of His - s>rogresss L istmportent that »rorress ne
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of progress.

& > : 4
with a deep enough knowledee and soecific enough information tc
malte such conferences very woethwhile for all involve”? or affected.
REPORTTING NON-COGNTITTVE 3EHAAVTOR
Traditionally, schoola have renorbted a nnumhenr Af rdasaptar Af
e nere s Fet e 6n 1Y into EHe non=cownitive Famain . bt # 3k wda g A
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snonld consicer carefully the valuss ancd nroolemn asggsoriated wit
the reporting of such items.
.
H If such items are ohiechives of the school »nrosram, congideratiocn
. should oe given tTo asses their achievement and renorting taem,
If they are not intended outcomesa of the school!'s o) i ol s et
i to ne doubted that a revort on them 18 either consistent witn the
. ohilogoany repnorting, or even to be justified as a acha0]l reanonsin’ |-
e S
4 L]
For those that lie within the aims of the scheel, two quesbion:
rent ire answers:

, , =8 e gl bl ) oAS Sy s
] Can thevy be assessed with sufficient ooicchivity?
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CHAPTER VI

CUMULATIVE RECORDS

4 The ungraded elementary school and the comprehensive high school
with promotion by subject require the development of effective
cumulative records. The purpose of this section of the guide is
to review certain criteria that should be considered in the design

and use of an individual pupil record.

It should be emphasized that no record system, however comprehensive,
can serve as a substitute for the competence and concern of a good
school staff. The best record is only an accumulation of words and
numbers until it is professionally and sympathetically interpreted

by understanding teachers, counsellors and school administrators,
Discussion of the philosophy and purpose of the record system should
have priority in the orientation of new staff members to the school,
It is vital to the effectiveness of the whole record system that each
member of the staff feel a professional responsibility for the data

recorded and the interpretation of records left by their colleagues,

The cumulative record serves to bring together all significant facts
concerning the pupil's progress during his school career., It provides
the school staff with a means of recording the pupil's growth in all
areas affecting his individual cevelopment, It is an indispensable
source of inform:tion for thosefconcerned with assisting the pupil

to adjust to new academic and personal situations and to approach
career decisions, From the point of view of school administration,
the cumulative records are not only important in planning but they

are indispensable in providing the references required b; post-

secondary institutions and empldyers of school leaving youth,




In discussion of a cumulative record system the following are typical
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questions that should be explored:

,_

o iow adequate is our understanding of pupil needs,
individual differences, strengths and weaknesses?

o What information does our school have about its
pupils?

‘e J1s our pupil record system cumulative and convenlent
to use?

o What additional information should be secured and
systematically recorded if we are to understand our
pupils?

e What responsibility does this place on each member
of our school staff?

If the cumulative record is to be effective, relevant information
about each pupil should be carefully and objectively recorded. A
single item of information when considered in isolation may have
little significance, but when related to other available data, it
may prove significant in projecting a comprehensive view of the

pupil as an individual.

Elementary School Records

‘ The characteristics of each pupil are first observed by kinder-
garten and elementary school teachers. Children enter school from
widely differing backgrounds and their response to this new world
of school is a critical period for them. The degree to which each
child is successful in making adjustments from his home environ-

- ment to school is significant for his development at subsequent

stages of education.




As the »upil progresses in the elementary school his attitudes and
habits change. His individual relationship to teachers and his

ers is continually being revealed. The perceptive record of his
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teacher's observations and particularly of the action they have
taken to correct disabilities or to foster individual gifts, will
te of great significance, not only for the child's development in

elenentary school but in the high school.

Hieh School Records

Completion of the elementary school course marks not only the end
of a phase of education but a significant stage in the personal

development of the child. The student eanters high school at the

start of the challenging period of adolescence which presents problems

that try students, parents and trachers alike.

If the high school is to fulfil its purpose it must provide the
student with a variety of worthwhile learning experiences consistent
with his aptitudes and needs. At this level the cumulative record
assumes even greater importance than in the elementary school. In
determining the optional courses to be chosen, the level of work to

te atiempted and the educational and vocational goals to be estab-
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isnhed, a wide range of information is required for realistic
decisions. In addition.to data on school performance, information
regarding work habits, individual aptitudes and participation in

extra=curricular activities and community life is significant.

'Confidential Aspect of Cumulative Records

It is most important that the cumulative record of each student
should be treated as CONFIDENTIAL by members of the school staff.

Students should not have access to each other's records, nor should

records/




records be left wiiere curious and unauthorized persons might be
ternpted to examine them at any time. The fact that records are
uaintained by the school is generally well known to the student

and his parents. Their inquiries about any aspect of the record
should be met in a personal interview . If the student is confident
taat his record is designed to help him, and that it is confidential,
he will respond more willingly to requests for personal data and
enlist the cooperation of his parents and others outside the school

whose advice the school may need.

Score of Cumulative Records

In suggesting the kind of information that a cumulative record
should contain it is not intended to be definitiwe.Needs vary from
one area to another. If the record system is to meet local necds
it should reflect staff decisions on the range of data required and

the format that is most convenient.

In general, consideration should be given to include the following

kinds of information in the record:

1. Progress in the elementary school course.
2. Progress in the high school course.

3. Psychological assessment and standsrdized tests results.
4. Personal data.

5. Family background.

6. Schools attended.

7. Interview record (pupil aﬂd parents).

8. Anecdotal record.

9. Extra-curricular activities.

10. Health
ll. School Leaving.

22, Follow up. :
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1., Frogress in elementary course:

The reporting system develoned to meet the needs of the ungraded
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elementary school should be reflected in the cumulative record of

the pupil. At regular intervals, as determined by the school staff,
the record should be completed 1o show the pupil's progress.
Provision should be made to indicate those pupils with an enriched

course.

2. Progpresas in the High school course

The introduction of promotion by susject in the high school and
the proviocion of different levels of inatruction for a subjoct
requires the maintenance of accurate cumulative records. The intro-
duction of vocational options to the high school programme must be
anticipated. The record in fact becomes an educational profile of
the student and as such, the basic reference for progressive

decisions regarding courses and careers,

3. Psychological assessment and standardized test results.

An important record area that will require staff discussion and
decision is the provision of meaningfyl records of the findings of
scnool psychologists and guidance personnel. The standardized tests
results would include mental ability, aptitudes, achievement and

inventories of interest and personality.

4, Personal data

The cumulative record should include such basic information as:

o nanme o mnationality
« 8Sex « Treligious domination

s date of birth o address

e pPlace of birth « telephone number




5. Pamily duta

As home background is important in understanding the child,

information of the following type should be recorded:

» Father's name, occupation and employer.

. Mother's name and if applicable her occupation and employer.
. Parent's religious denomination.

. Nemes and ages of siblings.

. Languages spoken in the home.

6. Schools attended

At the start of each school year and during the school term,
students may transfer from other schools or school systems. The
cumulative record should include significant data of such student

movement.

7. Interview Record (Pupils and Parnnts)

The cumulative record should indicste when personal interviews
with the pupil and/or his parents were held. Detailed reports can
be kept separately. If highly confidential, such reports may be

retained in a separate, confidential file.

8. Anecdotal Records

The anecdotal record will attempt to descfibe student behaviour
"in action" that the teacher considers significant. Such description
should be as free as possible from a judgment of the behaviour.
Anecdotes should not be confined to classroom activities alone.
Favourable behaviour should be recorded to balance the all too common

tendency to notice unfavourable student behaviour.

Basic to anecdotal recording is an appreciation of the stages of

physical, mental, emotional and social development normal in children.

Certain/




Certain xinds of behaviour which may cause adult irritation or
wisunderstanding are actually quite noprmal in children at a

varticular stage of development.
The following areas of anecdotal recording are suggested:

o Relations with peer group

. Work and study habits

« Courtesy and consideration

. Dependability

. Cooperation

o Initiative, self-reliance, leadership
. Sellf-control

« Obedience and promptness

. Service to the school

« Physical fitness.

9, Extra-curricular activities

The participation of the student in extra-curricular activities
of the school and in community groups is an indication of interests
and aptitudes that is significant to educational and vocational

m

adjustment. The cumulative record should also contain information

on work experience.

10. Health Recoxrd

While it is not suggested tiat the cumulative record should
duplicate the detailed health record normally maintained by the
scnool medical and nursing service, it is most importsnt that good
channels of communication exist between the medical and teaching
versonnel. The cumulative record should include information on
triose aspects of student health that relate directly to his achieve-~

ment in school, his participation in school activities and his future

plans.




11, Schonl Leaving Record

The cumulative record should indicate the date and circumstances
of school leaving at any time prior to graduation from high school.
The application of new high school examination procedures including
the provision of individual sta‘tements of marks should not mean that
the school can neglect the accurate completion of the student's

cumulative record.

The increasing trend to continuing education requires that the

cunmulative record, as a basic reference source, bo comploto.

12. Follow-up

Continuing contacts between the scnool and its former students
are important in evaluating the worth ¢f the instructional and student
guidance programmes. The groundwork fcr follow-up should be laid
while the student is still in school t: ensure the maintenance of
regular contact with him after he leaves school. This section of the
cumulative record should also provide for data that can be supplied

by placement services, employers and training institutions beyond the

school.
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