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Introduction

l. .“Nécessité d'un dossier cumulatif de l'élève- =

 

Sa

 

Laréorganisation de l'enseiznement proposée dans le

règlement N°1 rend indispensable. la création d'undossier cumulatif

gurchacundes élèves.

L'école, société normale de l'enfant d'âge scolaire,

est responsable du dévelopvement total de l'enfant. Elle s'orga-

--nise en fonction des besoins de chacun et tient compte des

caractéristiques.de -chaque ‘enfant.

Comment envisager d'établir à l'élémentaire des groupes

de travail basé. eur des critères d'âge, de facilité d'apprentissage,

+ de. maturité sociale, dedéveloppement affectifet de rendement

.-8colaire dans un contexte de travail d'équipe ‘sans en même temps

conclure à la nécessité que toutes ces.données soient confinées

dans un document permanent qui puiese servir de base à toutes ces

décisions. : Le dossier est aussi indispensable au secondaire alors  
que 1'éléve devra exercer.des choix d'options, basés sur une diversi-

té de ‘facteurs qui le:conduiront graduellement vers un choixde

métier ou de profession ou-vers des études post-secondaires.
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2 But du dossier scolaire cumulatif:

Devant cet impératif-posé par les conditions même sde

l'enseignement et dans le.double objectif d'aider les organisations

‘scolaires et d'aseurer ne certaine uniformité rendue essentielle

par la mobilité de la population, le ministère de l'Education a

cru rendre service en préparant un dossier scolaire cumulatif

uniforme qu'il met à la disposition de toutes les administrations

scolaires.

Le but de ce dossier scolaire cumulatif uniforme est de

recueillir et de conserver ‘d'une façon synthétique et dans un

espace limité tous les renseignements pertinents et communicables

de la vie scolaire d'un enfant.

Le dossier estappeld scolaire non pas qu'il s'intéresse

‘exclusivement à la‘scolarité de l'enfant mais parce que sa fin est

le progrès de l'enfantau cours de sa fréquentatioh scolaire.

Ti est appelé cumulatif parce qu'il veutramasser les

renseignements d'une année à l'autre et les conserver de manière

à ce que l'image de l'enfant, représentée par mn déséier, puisse

graduellement se compléter À mesure des expériencesqu'il est

 
 



 

appelé à vivre et qui sont confinées dans ce dossier,

Celui-ci est basé sur l'hypothèse que l'enfant se.

développe graduellement à mesure des expériences et qu'il se

révèle à lui-même et aux autres par. ses réactions positives.ou

négatives à l'endroit des expériences qu'il rencontre, Or à

moins que ces situations ne soient notées avec leur résultat,

elles.sont perdues et né pourront être utilisées dans les déci-

sions. qui viendront plus tard."

Ceci n'empêche pas que le dossier puisse être bâti en

deux étapes tout au moins: élémentaire et secondaire. Il ne

faudrait pas, non plus, interprétercè qui estdit ci-haut dans

le sens qu'un acte posé est à jamais 4rrémédiables .Lespersonnes

qui seront’ appeléesà'travailler sur les dossiers d'élèves devront

pour cette raisonfaire preuve de-discrétion lors de l'inscription

de renseignements, et dediscernémentlors de-la'lect1re. des. ren-

seignements inscritspard'autres. Il est un principe général

4 établiret À respecterdans l'utilisation d'un dossier;:c'est

que les inscriptions doivent: y Être transcrites dansun sens

positif. : L'objet du dossier est de venir en aide à l'enfant dans

la réalisation de ses virtualités, non de lui nuire par l'inscrip-

tion de ses défaillances.

 

 



 

Enfin, le dossier est uniforme surtout pour des raisons

administratives d'économie. Dans un contexte de mobilité de la

population, l'uniformité du dossier facilitera son transfert d'une

institution à une autre et sa conservation dans les classeurs.

3. Utilité du dossier scolaire:

Il vient d'être dit que le but du dossier est d'aider

l'enfant par la conservationde renseignements qui seront utiles

à le guider dans son progrès scolaire vers un choix ultimede

mode de vie.

En effet, depuis sa plus tendre enfance, l'enfant évolue

constamment vers saréalisation d'adulte. Au cours de cette

évolution, il est soumis à'des influences favorables, parfois

“contraires, qui viennent affecter ses attitudes vis-à-vis les choses

' 1ét lespersonnes et’ sonréndement dans. son. travail quotidien, Il

 

“est donc important que” soientconsignés dans le dossier, non

 sulement. la mesurede son rendement,-mais aussiles circonstances

physiques, sociales et fahiliales qui permettent une interprétation

de ce rendement. ‘ Ceci est d'autant plus important que l'école

s'intéresse audéveloppement intégral de l'enfant et non seulement

àson progrès strictement académique. Dans cette notion de déve-

lcppement intégral, il convient de donner à toutes les dimensions

 

  



 

a.

de la perscnnalité et & toutes les sphéres de connaissances

l'importance qui leur revient dans la formation d'un être

; équilibré.

Il faut donc concevoir que le dossier sera utile

à plus d'un point de vue et qu'il servira à toute l'équipe des

éducateurs qui collaborent au bien de l'enfant: administrateurs

scolaires, corps professoral, personnel spécialisé. Il conviendrait

même d'ajouter les parents et l'enfant lui-même.

Se posent évidemment à l'esprit toute une série de

questions se rapportant à la discrétion qu'il s'agira d'exercer

quant à son contenu, à sa conservation, à son accessibilité. Les  
précautions à prendre en ces domaines seront traitées plus loin.
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… Description sommaire

Le dossier scolaire cumulatif se présente en deux

parbiocs

le dossier de l'élémentaire

le dossier du secondaire

Il sera sans doute nécessaire de préparer plus tard

un dossier du post-secondaire, pré-universitaire et professionnel.

Dossier de l'élémentaire

Ly,

Le dossier de 11614nentaire comprand une chemise

‘cartonnée de dimension gL x 14" avec saillie, La saillie

porte le nom de l'élève ot son matricule d'identification (code).

La face extérieure de la chemise est utilisée comme feuille de

route qui sert à inscrire les interventions successives faites

auprès de l'élève,

A l'intérieur de la chemise se placent trois fiches

auxquelles peuvent venir s'ajouter certains documents additionnels.

Les fiches portent les titres suivants:

 
 



 

— Fiche de renseiznements généraux

= Fiche de santé et de développement physique

— Fiche psycho-pédagogique.

Parmi les documents qui pourront venir s'ajouter à ces

fiches, on peut mentionner, le cas échéant:

- un ou des rapports psychologiques (s'il y a lieu)

- un ou des raprorts sociaux (s'il y a lieu)

— un questionnaire aux parents (devant servir de base
“- ‘Pour remplir la fiche des renseignements généraux)

- un questionnaire au maître, -

Dossier du secondaire

Au moment du passage àde l'élève de 1'élénentaire au

secondaire,le wosstor scolaire cumulatif doit suivre l'élève.

Le dossier au secondaire comprend 1a chomi se gin xur qui porte

en margel'identificationdu sujet. Le dossicr de l'élémentaire

est placé à l'intérieur de la chemi se du secondaire qui contient

en plus:

“= une nouvellefiche'de santé et: dé développement
physique

,-— une fiche d'activités para-acadéniques et para-scolaires

0une fiche de développement pédagogique | |

= une fiche de développement psychologique et
d'orientation.
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Directives

A= Générales

- Le dossier scolaire existe pour aider l'élève à

progresser sclon son rythme dans une perspective

de développement intégral.

= Deus jugements légaux ont déjà établi que les parents

‘‘’ont droit d'acces au dossier de leur enfant, Le

dossier par conséquent ne devra contenirque des

renseignements communicables.

- Les renseignements qui sont confiés au dossierdoi

vent être inscrits de façon positive, constructrice,

de manie: c ace que ces renseignements puissent être

utilisés positivement plus tard, On évitera les

termes péjoratifs ou impliquant des jugements de

valeur.

= Le dossier scolaire cest un document confidentiel dans

‘le ‘scñs qu'il doit servir uniquement au bien de

l'enfant. Lc premier responsable du dossier scolaire

dans 1'écolc cst le principal ou le directeur del'école, 
  



 

C'est à lui qu’il incombe de voir à ce que les dossiers

soient maintenus à jour ct gardés dans un endroit

accessible mais discret à la fois. Il va de soi que

le principal devra assigner la garde du dossier à un

service ou à une personne en particulier (normalement

le conseiller d'orientation) mais c'est à lui qu'il

appartient d'établir la liste et les modalités d'acces

sibilité au dossier.

Le dossicr scolaire ne devra jamais servir à fournir

des renseignements à des personnes ou à des organi nes

non autorisés extérieurs à l'école & moins que ces

renseignements ne soient requis pour le bien de

l'élève. Ainsi, il sera interdit de fournir des ren-

seignements aux compagnies de prêts ou de finances,

d'assur .ces, etc. mais il sera permis de renseigner

une institution d'enseignement supérieur, un service

de placement ou un employeur éventuel. Même dans ces

cas, cependant, les renseignements donnés devront Être

factuels, de nature comrunicable et fournis dans un

sense constructif.
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”e Un document de la nature du dossicr scolaire a la

valeur qu'on lui donne. Il peut n'être d'aucune

utilité et s'avérer même un embarras si on néglige

d'y inserire les renseignoments qui sont pertinents

ou si, lcs ayant inscrits, on ne se fait pas le

souci de les utiliser. Par ailleurs, il peut Être

d'unc grande richesse si on veille à lui confier des

informations révélatrices que l'on utilise cnsuitc

aux fins proposées plus haut. L'usage rationnel

du dossier cumulatif exigera une formation à cette

fin du personnel enscignant. Lc principal saura

avoir recours aux scrvices des conseillers d'oricn-

tation, paychologuce et autres spécialistes pour

l'aider à former son personnel dans l'utilisation

maximale du dossier scolaire, particulièrement dans

l'usage et la compréhension de ccrtaines formules

statistiques de même que dans l'interprétation des

corrélations qui peuvent exister entre diverses données

contenuc s dans le dossier.
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RENSEIGNEMENTS GENERAUA | 
  

 

RENSEIGNEMENTS FAMILIAUX
 

RENSEIGNEMENT PERE
 

NOM
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| TUTE! R-GARDIEN
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FRERES ET SOEURS CARACTERISTIQUES DU MILIEU
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AILLEURS
specifiez)

PROPRIETA IRE
         

0
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AUTRES RENSE I:NEMENTS:

(UTILISEZ VERSO SI NÉCESSAIRE)

LOCATAIRE
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Fiche des renseignements généraux

1. Identification

La fiche porte en saillie, lc nom, les prénoms, le

sexe et le numéro de code de l'élève. Ces renscignements sont

inscrits sur la fiche de préférence au dactylographe. Ils

peuvent aussi étre inscrits eur un papicr gommé qui sera ensuite

collé sur la fiche.

2 Renseignements familiaux

Ces renseignements seront obtenus des parcnts ou du

tuteur ou gardien par le moyen d'un questionnaire qui leur sera

expédié au mon. at d'ouvrir le dossier. Il va dc soi qu'on

devra procéder avec délicatesse pour demander ccs renseignements,

Certains parents pourraient avoir des objections à révéler certai-

nes informations: l'âge de la mère, par exemple.

3. Certains renseignements contenus sur cette fiche ont

susceptibles de changer périodiquement. Un questionnaire annuel

adressé aux parents permettra de les maintenir à jour.

 ERTRTNSAN RC  
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4. Caractéristiques du miliou

Il est difficile de prévoir tout ce qui pourra être

inscrit sous cette rubrique. La fiche ne cherche à établir

qu'une appréciation du milieu socio-économique. On voudra sans

doute avoir aussi des renscimcements sur les caractéristiques

psychologiques, morales et religicuses du milieu, sur son attitude

par rapport à l'éducation en général et aux études en particulier,

Il faudra user de précautions quant à la façon d'inscrire de tcls

renseignements, se rappelant sans cesse que la fiche doit contenir

sculcment des renscignements communicable s et que d'ailleurs,

elle est toujours sujette à l'inspoction des parents.

Pour répondre À ces difficultés, il sera parfois plus

utile de conserver ailleurs ces renseignements trop confidentiels.

Dans certains cas, un pourra aussi avoir recours à un code connu

d'un nombre restreint de personnes. Il cest bien évident, également

que les dossiers du service social pourront dans certains cas

contenir des informations qui scraiont de nature à éclairer la

compréhension du comportement de l'enfant. En cas do besoin,

on pourra toujours référer au service social pour obtenir des

éclaircissements.
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FICHE DE SANTE (SECONDAIRE) | NOM_ PRENOMS SEYE CODE

CODE D'EVALUATION: ‘| ,; can
EL Excellent 3. Moyen AGE EN ANNEES DEVELOPPEMENT PHYSIQUE
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hi * - 3
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78 75 16D 125 150 200 14),
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8 COEUR _- or _ | 69 E
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10 SYSTEME osseux} _ an 44

i SYSTEME NERVEUX | _ 1 65
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- _ — He -————0d 59

14 AUTRES OBSERVATONS { JL 42 __|58

15 INDICATIONS PARTIC, n 57
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ESPACE RESERVE AUX CBSERVATIONS, INDICAT!ONS, REMARQUES PART ICULIERES, Ly

A 53
52
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50
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Fiche de santé

1. Responsabilité

C'est la responsabilité du service de santé, médecin

ou infirmière, de remplir cette fiche à partir des documents

conservés dans les filières de ce service. Bien que la fiche

lai sse supposr un cxamen médical complet annuellement, on

l'ut:lise sclon les circonstances de lieu ct de temps qui prévau-

dront dans chaque milieu.

2 Identification

Voir fiche des renseignements généraux.

3. Code d'évaluation

La fiche de santé du dossi:r n': st pas un rapport

d'cxamen médical. Ellc ne doit que r.ndre compte de l'état de

l'enfant sous certains aspcets physiques. Evidomment, lcs

mensurations de poids et de taillc eont indiquées telles que

lues au momunt de l'examen. Quant aux autres caract“ri stique sg,

énumérées de 3 à 13, il euffira d'indiquer sous l'âge approprié

17
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l'appréciation du spécialiste par l'un des chiffres 5, 4, 3, 2, 1.

suggérés dans le code.

 

L'cspace réservé aux observations, indications, rcmar-

ques, sera utilisé par le médecin pour indiquer aux maîtres et

aux autres spécialistes les précautions à prendrc par rapport à

telle activité (exemples Ja culture physique, la place que

devrait occuper un élève dans la classe) ou encore un comportement

particulier vis-à-vis de l'enfant en raison de telle condition

physique (exemple: nervosité excessive qui peut nuire à la

concentration ou à la discipline ) etc.

On peut évidemment utiliser le verso de la fiche pour

y inscrire des indications supplémentaires, si nécessaire.

JL. Tableau de développement physique

Après avoir indiqué sous (1) et (2) le poids et la

taille de l'enfant, l'infirmière cest priée de reporter ces

mesures au tableau du développement physique à droîte sur la

fiches Le but de cc tableau <st d'indiquer par un tracé visuel

si le développement de l'enfant s'effectuc normalement selon

une courbe régulière ou s'il cst sujet à des perturbations

périodique se
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L'inscription se fait en placant un point (¢) à la

ligne de rencontre entre la taille qui est indiquée verticalement
i

(en pouces) et le poids qui est inscrit horizontalement (en

livres).
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Fiche psycho-pédagogique

v

1. Description

La fiche psycho-nédazogique comprend deux parties:

au recto: une description quantitative du rendement

de l'enfant dans chacune des matières de

son programme.

au verso: une description opérationnelle de son

comportement à l'école et dans la classe

basé sur les observations de l'instituteur

ou de l'institutrice.

Description quantitative

2, Identification

En saillie comme pour les autre fiches.
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3. Capacité intellectuelle

— Un espace est réservé à chaque année d'âge pour

l'inscription d'un chiffre repré sentant la capacité

intellectuelle globale de l'enfant.

- La capacité sera représentée par un chiffre qui décrit  la place que tient le sujet dans son groupe d'âge.

m
s

Dans la courbe normale des probabilités imprimée sur

H
e
r
e
y
y

la couverture du dossier, on pourra choisir l'échelle

de sa préférences percentiles, stanines ou stanines

P
a
r
e

contractés. Dans la plupart des cas, les stanines

c
u
t
e

contractés devraient s'avérer l'échelle la plus facile

E
E

R
E
S
T
EP
A
S
S

à utiliser. En effet, il s'agit tout simplement de

classer un groupe d'élèves en cinq (5) catégories, de

1 à 5 selon le. proportions suivante ss

Catégorie % Exemple sur De scription
un groupe de
60 élèves

5 10 6 Elèves de capacité très
supérieure.

4 20 12 Elèves de capacité supérieure
à la moyenne.

3 40 24 Elèves de capacité moyenne.
2 20 12 Elèves de capacité inférieure

à la moyenne.
1 10 6 Elèves de capacité très

inférieure.

100% 60
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- Comment apprécier la capacités aucune règle fixe n'est

sugzérée. Au début, il pourra s'agir d'une appréciation

grossière faite par l'instituteur ou l'institutrice

basée sur l'observation courante de l'enfant. Graduel-

lement, à mesure de l'introduction de tests d'intelligence

dans le système, on pourra raffiner cette aporéciation

pour la rendre de plus en plus précise.

Le YVatières scolaires

- Deux sortes de mesures sont prévues pour les matières

scolaires:

une mesure de pronostic

des measures de rendement

= Quant au proncstic, on procédera comme pour la capacité

intellectuelle, c'est-à-dire qu'au début, le pronostic

sera grossier mais il se précisera & mesure de

l'introduction d'instruments de diagnostic pédagogique

dans chaque matière. Comme pour la capacité intellec-

tuelle, on utilisera pour le pronostic l'échelle de sa

préférence, l'échelle en cinq catégories étant sugzérée

comme la plus simple d'application.
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- Mesures de rendement: La fiche prévoit quatre inscriptions

possibles dans cheque matière et à chaque âge: trois

inscriptions trimestrielles et une inscription finale de

l'année.

- Dans la perspective du ministère, une inscription selon

l'échelle proposée pour la capacité intellectuelle et

le pronostic serait suffisant au dossier. C'est donc

dire qu'il n'est pas nécessaire d'y inscrire le pourcentage

des notes obtenues par l'élève, ce pourcentage ne signifiant

rien à moins de connaître la moyenne de l'ensemble des

élèves et 1'écart-type du groupe, Toutefois, jusqu'à ce

que les parents se soient familiarisés avec la méthode

d'appréciation basée sur la courbe normale, on jugera

peut-être nécessaire de continuer de donner aux parents

des bulletins -3 sont inscrits des résultats d'examens en

pourcentage.

Description qualitative

le Au verso de lu fiche psycho-pédagogique sont prévus des espaces

libres où l'instituteur inscrira une appréciation qualitative

du comportement de l'enfant basée sur les observations faites

en classe et dans l'école.

FI A HTT ERNA AN  



  

2, Ces descriptions portent sur les aspects du développement 4

intégral de l'enfant: développement physique, intellectuel,

affectif, social et moral décrits de façon opérationnelle

comme suit:

Développement physique:

Caractéristiques du comportement de l'enfant quant

à l'utilisation de ses sens dans l'apprenti ssage :

vue, oufe, toucher, odorat, goût et à sa coordination

visuo-motrice: habileté avec ses doigts, ses mains,

ses bras, ses jambes, etc.

Développement intellectuel:

Fonctionnement intellectuel de l'enfant, compréhen &i on,

jugement, r°!sonnement, initiative, imagination créatrice,

mémoire, vocabulaire, capacité et qualité de la

production, goût de la lecture, etc.

Développement affectif:

Décrire les manifestations de sensibilité, d'impulsivité,

d'agressivité, de maturité, de force de caractère, les

attitudes vis-à-vis ses camarades, les “tudes, au jeu, etc.
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3.

Le

Développement social:

Adaptation à la classe, au jeu, À ses camarades,

gaieté, renfermé ou ouvert, solitaire ou grégaire,

don de soi, égofgme, meneur ou suiveur, etc.

Développement moral:

Acceptation de la discipline, assiduité, honnêteté,

franchi se, propreté dans son travail, sur lui-même, etc.

Un espace est pourvu sous chacun de ces aspects du développe=

ment et à chaque âge. De plus dans chaque losange, 11 est

prévu un petit carré où l'instituteur inscrira toujours

selon l'échelle en cing catégories suggérée plus haut,

une appréciation numérique du niveau de développement de

l'enfant par rapport aux camarades de son groupe.

Il faut sg rapreler que l'inscription requise doit être

descriptive du comportement habituel de l'enfant, qu'elle

doit être basée sur des observations faites par l'institu=-

teur et enfin que la description doit être faite dans des

termes aussi positifs que possible.
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Dossier scolaîre cumulatif du secondaire

Fiche de renseignements généraux

- On utilisera la fiche de l'élémentaire

- Si l'espace vient à manquer sur la fiche de l'élémentaire

pour y inscrire d'autres renseignements, on n'aura qu'à

créer une nouvelle fiche que l'on marquera du chiffre (2)

à droite à côté du titre de la fiche, ainsi:

FICHE DE RENSEIGNEMENTS GENERAUX

Fiche de santé:

= La fiche de santé du secondaire contient les mêmes

renseignements que la fiche de santé de l'élémentaire,

sauf qu'on y a changé les âges qui au lieu de se lire de

6 à 12 ans se lisent de 11 à 18 ans.

- De plus le tableau de dévelopnement physique montre

des poids et des tailles plus élevés qu'à l'élémentaire.

= La procédure à suivre pour remplir la fiche est la même

mais la fiche pourra contenir des observations médicales

plus mrécises et plus pertinentes concernant les

indications susceptibles d'influencer le choix profession-

nel de l'élève.
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Fiche d'activités para-académiques et para-scolaires
 

Dès le niveau du secondaire et parfois avant, l'élève

commence À s'engager dans des activités qui sont en dehors du cadre

strictement académique. Ces activités peuvent avoir une grande

signification psychologique pour l'élève et de plus elles peuvent

avoir une influence prépondérante dans leg choîx ultérieurs se

rapportant sinon toujours à la profession, du moins au style de

vie qu'adoptera l'étudiant au cours de sa carrière future. C'est

pourquoi il est important que ces activités soient notées avec

précautions et de manière telle qu'il soit possible d'en tirer

des conclusions qui auront des conséquences dans la vie de l'étudiant.

Catégories

— Les activités para-académiques et vara-scolaires ont été

groupées en quatre catégories: les activités physiques,

les activités de caractère intellectuel, les activités

plutôt sociales, les activités morales et religieuses.

— Il eut été impossible de dresser une liste complète de

toutes les activités dans lesquelles peuvent s'engager

les adolescents, d'ailleurs, l'espace aurait manqué pour
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en faire une liste exhaustive. La liste en énumère

quelques-unes qui ont été considérées les plus fréquentes;

on n'aura qu'à ajouter celles qui s'appliquent dans

chaque cas particulier.

Participation

= À chaque degré scolaire, un espace est réservé pour inscrire

trois caractéristiques de ls participation de l'étudiant

dans chacune de ses activités. Ce sont:

l'intérét manifesté par l'étudiant dans l'activité
commune ;

l'efficacité qu'il a démontrée dans l'activité;

le degré de responsabilité qu'il a assumé ou qui
lui a été confié.

= Sous chacun de ces titres, la participation de l'élève sera

appréciée par un crochet (#') sous l'un des trois chiffres

(1), (2) ou (3) inscrits en tête de chaque colonne.

— Le chiffre (1) signifie que la participation a été inférieure
à la moyenne;

Le chiffre (2) signifie que la particination a été moyenne;

Le chiffre (3) signifie que la participation a été supérieure
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On pourra évidemment consulter l'élève lui-même avant

d'inscrire ces chiffres.

Une certaine difficulté pourrait surzir dans l'interprétation

à donner au terme "responsabilité". Neus l'avons employé

pour signifier un rôle de meneur, de "leader" dans l'activité.

Celui, par exemple, qui aurait manifesté beaucoup d'intérêt

dans une équipe de gouret et lui-même se serait montré

très effic-ce peut cependant n'avoir montré aucune initiative

autre que d'être membre de l'équipe alors qu'un autre

étudiant aura été nommé capitaine de l'équipe; ailleurs on

aura des membres, des conseillers et des directeurs, etce

PR

  
  
  
  
   

  
  
  
  

a



I

it

ol=
a
4[

{

HO

E
s
p

N

(5

M
A
T
I
Q
U
E
à

| O
Tr = >

Lit
=

   

* 4LY

  

PLASTIQUES

DRAMATIQUE

RYTHMIQUES

AUTRE:

RELIGION

GECGRAPHIE

x
X

L
A TOIRE

PHYSIQUE

CHIME

BIOLOGIE

{ENCE NATUR37

MATHEMATIQUES

RUSSE

ALLEMAND

GREC

   

réal

 
 

   
CINEMATOGRAPHIQUE

EDUCATION PHYSIQUE

LLES

 

 

   
   

   
   

   
   

   
  

 
 

  
(SECONDAIRE;

FICHE DE RENDEMENT ACADEMIQUE (-

ECON,

rrrTAReicamesn J

 
 

 
     

 
   

   
 

EDUC, FAM/DOCTR SOC 6

i!
 

iL
1

 

O}  repar

 

&

 

 

toire

 

 
  
 

 
 

 

 
 

  

 
  

 
 

 
 NOM

Secondaire

|
ÿ

1
+.

i

 

 
  

 
 

 

 
 

 
 

 

t

TT

}

|
!=
 

|
t

 

i
Hore

}

;

 
 

 

pr, =

i  
 

 
 

+
}

L
L
.

 

 

Secongaire
}

EN

 

  

1
T

 

 
 

  

|

   
  

 
 

}Len
li

TS
H
ce
{|
Le
+=+

i

Lt
;

——,— ——— ——

+
1

{

|

1

PRENUMS

 
 

 
   

 

 
 

 

| seconde rr

+ -

|

|

+
|

T4
1

|

. ++

}

an

 

 
 

 

 
  
 

+.

 
 

 
 
 
 

 
  

 

 
 

 

 
 

  
 

 
  

 
 

 
 

 
 

 
 

    
 

 

DIÀ

 
 

 

—_———

 

iLL

 
  

 

 

CUDE  
 

 

 

 
 

 

 
 
 

.

Juini

 
 
 

 

 
 

 
 

 
  

 
 

 
 

  
           

 
 

 
 

 
 

 
 

 
   

 



Fiche derendement académique I et II

Structure

La fiche de rendement académique au secondaire pré sente

en verticales les disciplines regroupées selon les regroupements

reconnus dans le document qui présente la maquette

des programmes institutionnels.

en horizontale: les années du cours depuis la préparatoire

jusqu'à la secondaire V.

Regroupement des disciplines

A cause du nombre de disciplines, 11 a fallu utiliser

deux fiches. Nous avons cru préférable d'utiliser deux

fiches plutôt qu'une seule recto-verso, afin de faciliter

la lecture du progr:mme académique individuel de l'élève,

La fiche I présente les discipline s regroupées sous les titres:

Langues et Lettres

Sciences et Mathématiques

Disciplines de Synthèse

Arts

RR   



  

FICHE DE RENDEMENT ACADEMIQUF

 

(2)

 

 
 

 
  

 

 

 

 

 

 

 

 

 

 

— €rt0 im ne  

  

  

 

  

 

 

  

 

 

 

 

  

   

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 
 

 
 

 
 

 
 

 
 

(SECONDAIRE) PRENOM SEXE_ | CODE __ 1 —_
fmm memes ===== ———e esse ses —.. - = i = — Doom

Prepar a | Preparay Sec Sec 11 §Sec 171) Sec IV} Sec v
i TECHNIQUES oir. ; à TECHNIQUE! ‘orrz :

_ - = 20e mmze€ oor arnmand [me om fan 00m - mr 00e Armor 0e res ms come Lteretre]
~ TS ;

|lenue de Fureau {tt CF _ Cy 2. XL oo | _{ A Lo1 A2 0EE SLES A de 1 4e 0 #+-- —= rer
Da-ty Youranh ie f 1 = | _ | LL 8110 i. | _ 1 _

A PRTTT UT 7 TT 7 1 1 To lS cce lac nh i i2 (Comptabilité | 00) 2[7205seise_ Fringe QU LU + I2VOMDLADT11Eil. _. | A i É

= Stenographie 1 ob TEftecaice TV Ty yo bb
S$ Mecanographic i I | « Electricité oy RE Co]
Lui mn TT CU A 7 = - - TT ke > . TTPTIT i I i

& Dessin Publicitaire 0 LL € 4 _ 4 _. __1 was Mepuyis rie __ yo bo - C4 ed
© . . wus et ;
© plmprimerie L. _- |. - 4 A je 01 140 — dSlonstreciion bb ce oe]

| ! 181 Modèl'erie _- ISSNRNARDS
. _ me de _ Lueiee _ pa | ‘

Tenue de Maison” _ 1 1 4 ur ndLe| Forge «t Soi:1e | “00 LA 000 Les ES 1 t —
Cuisine i IR 9] Metal en Fewillesbp}0 hd |
AAS TTTTT © vi. 7 | i
3 Service de Table 4 00 _ nn 4 1 00000 -À 8 |_-Fonderie 00 A - - | H. + - pH

2 Coupe et Confectiun = i vv ob.N+ Mecan, deFerblanterip _ _ LL _ ds

3 0 5 1 rr tr æ RE
Q {lissage00084 A0 A LE |HÆleetricitéPER À 0 4 boop
= . + . j 4 PA Sip tom +

GS rico! et Sroderie -- QU Lu 111boob a —À = Mécan, d'Aius"age |

© {Couture | o = Mécan, Plomb, & (heuffF, __ qd
. . amber

Alimentation Ration, _ Lun _ ey a. - Rembourrage

Horticulture * _ L LL A Boulangerie ; 0 _ od

Apiculture _ 040 _— A _— |_Patisserie 02400 JR A0 ACA ES
Aviculture yyAE 0 HorlogerjeEP o_o Yb

[Assolement  \pb||__| |LPhetographie- || _ _
Cereales i _ Imprimerie ; i 1 ibaee]

Economie Rurale _ Dessin Industriel LL nu _ —_—

~ {Mecanique _ LL
Machinisme » _ —_

wv ; - wyuw jBovins À _ _ —-—t ù - 7

OS |Lait et Sous-Produits > 00 _ _ _
= oæ& |Cheval _ 3 _ _ _ 1

< [Mouton ] oo — —
Porc

] _ J 1

Prod, Vegetale 1 —_ 4 —

Prod, Animale LL —

 

 

    
               
  

“

  
 



_
a

La fiche II présente le groupe de disciplines:

Techniques

Etant donné que dans certains cas un élève pourra choisir

de suivre deux cours dans la même discipline des Langues et

Lettres au cours de la même année, deux lignes ont été

réservées pour chaque matière.

Il en est de même pour les sciences, alors que pour les

mathématiques quatre lizmes ont été prévues à cause des

concentrations possibles et aussi à cause de la distinetion

faite entre les mathématiques modernes et les mathématiques

traditionnelles.

Dans le cas des techniques (fiche II), 11 était impossible

de dresser une liste complète de tous les cours offerts.

Comme la concentration dans une technique ne doit pas se

faire au détriment de 1l'équilibre dans le déveloprement

total de l'élève, trois lignes nous sont apparues suffisantes

sous chacune des sphères de spécialisation technique. Ceci

permettre d'inscrire lcs résultats d'un élève qui au cours
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de la même année ou du méme semestre se serait inscrit à

trois techniques différentes.

Inscriptions possibles

- Dans chaque discipline et pour chaque année du cours, un

espace est réservé pour inscrire les résultats de deux

semestres et les résultats de l'année.

- Les résultats s'inscrivent de la facon suivante:

lère colonne: numéro de code du cours suivi dans la
discipline.

2e colonnes résultat en pourcentage ou sur un
maximum quelconque obtenu par l'élève.

3e colonne: rang de l'élève selon en résultat.

—- Rang: Comme dans le cas de la capacité intellectuelle, du

pronostic et du rendement scolaire à l'élémontaire

nous suggérons l'utilisation d'une échelle basée sur

la courbe normale des probabilités. Un classement

en cinq (5) catégories, appliquant les pourcentages

suggérés,nous apparaît suffisant.
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1naidére

% des casCatégorie

10 Résultats trés supérieurs
vb

20 Résultats supérieurs à la moyenne

40 Résultats moyens

N
O
W

O
P

W
n

20 Résultats inférieurs à la moyenne

f
t 10 Résultats très inférieurs.
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Normalisation des résultats psycho-pédagogiques selon la courbe normale

COURBE NORMALE DES PROBABILITES
.

~~   
Pourcentage de cas
sous chaque portion
de ls surface de la |

courbé normale / !

2.147% 0.13%

rss
  

 

0.13% 2.14% 15.59% 34.13% 3413% 13.59%
Ecarts-types em  
 

 
          
   

40 -30 -20 -10 0 +16 +20 +30 +40

Pourcentage: ) _
cumulés 0.196% 2,3% 15,9% 50.0% 84.1967 97.7% 99.9%

arrondis 2 16 50 84 98

Equivalences | oies
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La AUVUL à à V0

in the field of examinations and testing, the concept of

fitting the school program to the needy and capabilitics of the

individual child through continuous progress and subject pro-

motion programs presents new and stimulating challenges. Tra-

ditional values and procedures must be re-evaluated in the

light of the objectives of a child centered program, modified

where appropriate, and abandoned where necessary. |

Continuous progress suggests the need for rather contin-

uous evaluation -- a moving picture of the child's school

fostered development, rather than a series of formal portraits

taken at fixed intervals. This will piace greater emphasis

upon the technical competence and human understanding of the

teacher, as the new focus becomes the child and his needs, not

the program and its requirementso

Tests and examinations should serve the child, and assist

his development. This will not happen if they become a form of

punishment, or cause a lowering of the child's conception of

nis own worth. They can aid the child when used wisely, when

used unwisely they can discrnrage and retarde

New programs will cause the disappearance of some tradition-

al guideposts in pupil evaluation, for which there has long been

faithful, though perhaps rather uncritical, acceptance. These i

must be replaced with others more valid and more appropriate to

the nezds of the students. Initially, the unfamiliarity of the

new mey give rise to some distrust among those who have not

participated in the development of the new chiteria of evaluation.

This suggests that in addition to determining the criteria

PR  



~

~~

n2ecdec for evaluating pupil progress in the terms most helpful

to tne optimum development of the child, it will be necessary to

inforr others concerned with the development of the child of what

is being attempted, and how this will benefit the child. It is

particularly important that parents be fully informed, as the

fullest development of the child requires the harmonious co-

operation of school and parentso

The initiative for the deve’opment of evaluative criteria

and for explaining these so as to enlist the support of all

those affected clearly must rest with the school staff concern-

edo t should be recognized that no matter how good the pupil

assessment program may be, it can not achieve its fullest effect

if it is regarded with distrust by parants and educators at other

levels.
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Whether carried out in a traditional oraded schnol nrozram,

=or in a continuous progress nrozram, whetner witn a grade nromotinn

form of organization, or a sub‘ect nromeotion forn, the fundamental

nursose of testing and examinations is tc gain informatimn about

chiléren, What information will be sought, and what use will be

made of the :nformation rained, will desend verv much unon tne aîme

and instructional nhilosonhv of the school.

s....Where nrogress is throughmasteryof units> 9
 CIaar. barane me aetem -

 

If the school sunnorts or requires a form of orsanizat on

which divides the “asks to be accomplished into a number of uni--,

then tne aim of the test r
eng is to discover whether or not the unitsd
e

have been sufficiently mastered to allow nrogress mr nromotion to

the next unit. Units may be conceived as year-grades, or as sraller
2 ,

units, several nf which mi”, >» tne "year-grace" in.
e

either case, failure to reach a satisfactory level of acnievarent

will reguire a repetition of the unit. Various arrangements uy

be made wnich will nermit a greater or lesserdegree of flexibi™! hu:

un’ ss may 5e made smaller, or siorter in duration; materials ray bé

crereriet at various levels of difficultvs nrorress in one sub'ect

ray not ce governed by orozgress in other subjects, Whatever arranze-

>rents may be made, testing will be done to discover fitness for tne

next stern in the sequence, and in that sense, the test “ecormes a   

ASCE

  



barrier to be overcome or a hurdle to be leaped,

.ess.Where progress is continuous,

The school may hold a very different concent of the learning

process. If the development of the ch!ld is neld to be a cont{nvovs

process, varying perhaps in rate from time to time and from su: lect

to subject, then the aims of the testing program must also be dif-

ferent. The question asked is not any longer the question of whetnsr

or not the child is ready for the next sten in the nro~rar, huh how

far he has developed on a continuum. Two other related questions

then arise — is this develooment adequate in terms of the cn:ld's

carabilities, and what are the next steps to be taken to continue

the development of the child.

This latter approach is obviously of the most vaiuve when the

basic concern of the scnool is for the development of the fundarental

skills of learning, in which nrogress is to be thought of as largely

continuous. Plainly, the ability to read develons *~ a certain

point in a certain time, and it is as futile to reneat the "rocess

that resulted in develonment to that noint as it is to attemnt to

develop new skills which presunnose skills not yet attained.

Where ricre complex skills which utilize greater amounts of

xnowledâzse are concerned, the case is by no means as clear. With

present techniques of testing and instruction, it is difficult

(when a comnlex interaction of skills and information is involved)

to deal with inadequate achievement through means other tnan the

repetition of the course or unit, or selection of anotner course.

Refinements of technolozy and testing and the introduction of more
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Re The ELeiNTARY SCHOCL
 

The organization of the elementary seonool so 9S

children to enjoy continuous rogress w111 denand a

cheady develonment of fundemental

. “

Cid TLBY ONE

Fr Tao

ale] a or

Ceyaloarant or ho

sresent stage in which achievement is ‘uire”

Yo nerpmit

considersal-

 

ravision in the role tradit:cnal'y as>!gnel to tentin7 and axarinait onse

Though the form of orga-izatbtion used Lo cunmwiort 9 INP0US

"rorrass var gary from the fairly sTrnicture” ho tre rather ‘col,

orsanizec, certain aims and certain concerns chinracherize al! asoreuir 0

Eowevar ‘x cn ho 3vlemant ad, cnontinuinns nropress

tra program to the child, t seeks tn resnect his

as these mav vary acccerdine to his antitudas,
~—

of develonment, "The child acvancing under coertinuous

not ne exnected to make progress on & continuous

broken front — mcre rapidly in some subjects than in

Under such a nrogram tne old,

4

rrogress are no lonzer tenaole.

no lon-er na assumed to De canaole of à n)nr of work

rades Tt can no longer suffice to measure all

stick. “urhrermore if each cnild nrogreases at67.—

.
irr lira a

indivi cual

canac iho

front,

A

yee

and prrotior

nprogress should

hat cn a

otne rs.

comfortable ansurmntions of grade

All pupils in a given year-sgrade rar

aerirned Lo tral

the same vard-

- > ”- * kL 2
rate Desh si eg- eX
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to nim, tne concent of failure necomes irrelevant, The obild who

accomplisnes all tnat he is capable of accomplishing can nok be

characterized as a failure simply because nis canacihby is less than

that of anobtnzr cnilld more generously endowed oy nature or by cir-

cumstance.

The testing program that seeks Lo s”rve the child must concern
j=

tself with making as accurate as possible an assessment of the

cnild's capabilities, for without some such assessment the neca3s 179

decisions concerning the rates of crorress to "a exnechsed ~an nck

be made. Such decisions must not forever catensorize the cnild, und

nrovision must therefore oe made for reviaw, in order that tne ce‘ là

wiiose rhythm of develr vient and interests nave chanced will not

continue in a groun wnose rate of nro:ress no lonzser syits n*s needs.

In addition to allowing for caianzes in the child's needs, and

oroviding an organization of the school flexible enough to meet tress,

means must be found to assess the stase of the child's develnnmnent

with adequate freguency. Such testing should be aimed both at an

estimate of tne current nHrogress of the cnild, and at a diagnosis nf

difficulties ne may be encounsering. Correctible difficulties which

impede the continucus »nrogreas of the child should be discovered und

sl'mninated as soon as possible in order to keen their effects ‘Mon

nis academic develonment at a minimum.

c
r

CATwo dimensions of the learning nrocess make such assessmen

à part!o lar imperative.

Tne first of tnese is widely recognized. It is wasteful to

require a cnild wno has achieved & leurninz objective to mark
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“ime in some manner while otners catch un with him. Solntiens avr},

as the assi-nment of more of the same work that the child can do

take on the nature of nunishment at tne noînt at which accomal'shrent

snould offer the sahbisfactions of reward. It is important, Saisrefore,

to know wnen the skill has been "fixed" and the child is ready for

furtner nrogress or stimulating enrichment.

One aspect of the second dimension is also Widely reconize

that it is futile to require a child to athempt work ne“vond h*s

i
i

r
a
o
dcapabilities. The discouvraring ertect of this v81] xnown, ot

wnat is, nerrans, an even more GAmazing asnect is less well known,

Pgycholo~ishs describe tals as proactive and rebrouachive interferscs,

More simnly exnressecd, the autemoz to teach something inannronriate

will not only interfere with fiture lFParning, but will also intarfana

th or contam'nate nrevious learning, The result may De 9 throo-hlv

confusec child whose learning nrorress has been ser'nvsly imosired,

laterials inanoronriate to the nrasant state of v5 child's

deve!onnent are distinctly harmful, as are materials and skills

nartially or imoronerly learned. To avoid hnase, accurate and

continuous lriowlad~a of the child's develonment is necessiry — as

accurate ana as continuous as time and meas ring inssrumenss and

techniques permit.

d
eTnis should suggest that testing on fixed dates or at fixedO
R

inservals is rot annronriate. Tt should also surrest that assessment

fz mth NnNIv 9 mratsor of 785h8, nut also a matter of checking dv any

less for fo 1 and less obvious means. Tt implies svstemahic observ.hin-,

and a conscicis use of rarul:r activities and assignments as = reans
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fof remainin~ continuously aware of the cnild's cnan~ins nseds and

tne state of als develooment.

+

Continuous nroxress, to hs achieved, Will demand that u
r vb

1acher know each child indivicually with a denth ind comnle"arasa+
v A

,

not always necessary under the assumnitions nf the " grade-your

organization,

C. THz SECONDARY SCHOOL
 

1

The wnroblems of adjusting the »ro-rar to tne needs of the

child ave somewhat different in the scconéarnT school, tnonuoa it

should he noted that both the secondary and alrmantar+ anhinal: are

nart of the same davelopmensal continuun. Skæill davelonment ‘nes rot

1cease at the end of elementary school, nor co the ni
4

1 sHich ariseL
u
n = oO L
i

- -
< = »fi

from the application and use of skills nperin only with the seconcary
2

D o
tschool, Teanif his, it is nrobably a useful ceneralization Lo

characterize tre nrimarv connarn nf the elementary achnol as being

with the development of skills, and the ~rirarr concern © tne

secondary school as be*nz the amlicstion of these skills in the

snecializ-d discinlines. It is expected that skills will ne nafinac

Ve

and intensified, oronadly tarcurhout tne remainder of the period ~f

fzrmal educat!en, and, honefully, beyond.

A nrorram of skill develonment, »niarticulirlvy when fundarental

s|8 xills are Involved, involves a homoreneitv cf aims. Jarcalv, con-

tinuous nro-vress in the elementary school is nredîicated upon the

velief that chilfren will develo» toward certain hasic objechivas a5

individual rates.

c
t

+ = e
e

c
r

D c
t

D D > 3 o
T
> D 3The secondary scnool must face the fac
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development of the cnild, nomogenhsity of objectives can no loner

Le assumed, and a Now Cimensinn must ns added Lo hae nrohiem. NO

17 all ounils follow the same path, and even sron- Fran

Wao fcllcw tne same path, different canacities and di” ‘srent noada

will result in di ff=arenht objectives,

The strictrre te meet thease n2eda is me wWiich no’fara nob ions

sufficient to meet the hroad needs 0° tne rnild, ontinmns wh*ech are

also graduated into a number of levels ‘ntended to meet Vis snanif ©

needs. Tt is clesr that the neads of a cnild who 4:11 vltimasely

snecialize in tne academic study of a dise

somewhat different from trose of a cnild wreose needs as à nitizen

will De those of orientation and inkernret. bion,

Such a structure will Send towsrd a nertain homoraneitv of

class, Doth in interest and anility. Nevartnelesa, differences in

rate of progress will still] exist. Buch differences should he less

lonzitudinal than in tre elementary school, having instead a srestor

ar=2 dimension,

The secondary school nrozram is concarned with She acauisit’ on

9° Knowledge and the aoility to use and annl>v the krowledre rained.

It is vot solely concerned with tae casnibive, bub it îs annurent

that this is menerally conceived as its rajor role.

T- the Taxonomyof Hdyrationsl Objectives (Ploom, e* al) the
 

Cornisive domain is orranized in six na‘for classes: Knowled-re,

.

zornrahens on, Annlication, Analysis, Synthesis, and “valration.

+

~ considerssion of these suvrasts that all are not annronriats for
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21] levels of secondary ednonation, and hhat, tn Fant, Turin

courses, and nrorram levels may ne exnected to alm ab some of tnen,

and to snow different proportions of those aimed at,

Within the general class Kncwledze, doth tne lon-!tudinal

develooment and the area development can ne discoverad, Soma ‘antr

are a necassary nart of a sequence, others are not, For exa ~l=2,

should the objective of à serment of learninr 0e à knowled5e DT The

early exolorers of Canada, nos Fnow*no che rames nr scnievarents of

some suggesss a diminution in the arsa Of Knowledre, x" out ORNE

c
r

an impediment to tne shudy of later neriods of Hiishaoryv, On “ne

other hand, a failure ‘n knowlsôze of metiodolezy or asie "rine cles

in science may corstitute a gserimia inpedimart tn fiukura rregr-se, and

mi vat bhua ha conaidered to 2 Danth of Shae loncitudinel axis 0°

This = ould indicate the ends tu de servsd ‘n s°corary seavo]

and enwcir:h'cna, There rsronjé he a testing nrogram tnattestin ZzLA (
1

Tts aim weonld he na-ticular:y thet
r
e s mainiy diagn O un or — 2 3 "
J < "3 O A D e

-discovery of oriss'ons in Dasic skills or Ynosledge likely Lo imvsde

thie further progress of the student, so that annronriate corrective

reas of the «“hidant fac*!1}H2-e0,or
joaction could ne taken, and the nro;

The balief that all students in a subias”% ar ~~ rie should

acnuire tne same information and the same skills is sasilv ssen Lo

De an illusion. The question to be dealt with in this context is

Whatner or not tne knowledge acai irecd and tue s’-1i11s raîned cennst*huvr

adequate nrenirat'on to undertake successfully the work of tre next

stage,
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THSTTNG ™™ THE JELEMENTARY SCHOOT,

The two main questions which elementary school testinz seeks

to answer may be stated with very decentive simmlicity,

l. How far has the child procr:ssed®?
 

P
O

° Is this nrogress adequate in terms of the crild's
cananilities?

 

ASTTMATING CAPARTLITTiES

The second of these questions is one of consicera"la imnartance,

and also of considerable difficulty. There is the dun-sr inherentsa

in continurus propcess that the rate of nrnrrags heine made by Lhe

child will sirm>ly be accented as. teing an adeguate exoress'en ofK

capaoilities. Even though learning rates and attitudes have asayn

great imrorovewent under scharies which adjust the pnosrar 5a tha où

learning rate, the assumption car nct be made that what the ~hilé Aoe-

is necessar’ly all “hat he can do. Mking such assumptions coi'14

easily lead to some children being inadequatelv challenred, or

difficulties and nronlems wnich micht be remediad velirg ovsrlooked

ignored, simal- necause it + 7 that teaching the child at

his existing level was all that was required, withcuht reference to

whether or not this level adequately reflected his canabilitias.

The can:city of the human being to rise to new heights when

sufficiently challenged has been demonstrated many times in human

xperience The nistorian Toynbee notes that "the most stimulating

challenge is one of mean degree between an excess of severity and

fn4

Las

1c!

a celiciency of it, since a deficient challenge may “ail tec stimulate

RE EE SETEEN  

n
N

 



     

   
  

   

  
  

  

   

the challenged vnarty at all, wnile an excessive challenge may rock

his spirit." The child has a rirht and a nead to he rcnallancad

Within “re 11 178 Of 118 canahil'ties.

low, tnen, can an assessment be made of the c.ild's notent* 1!

The *ntelli-ence (T2) test, wnîch was davalonad fon + ‘a

nursose, and Which gives a rather authoritative and sciensific

appearing number score, is usually the first réeans n° asses ment

D
E
V

a
L
I

C
r

D L
o
d

v
e
d

—

x 3 D Dto be considered. At one times annres nhtaîned t-rouzh in

=

tests were regarded witn rreat confidence as heine valid and rasn-»

C2NCEcomnle”e indicators of ranacitv. Tn ressent vrars taots n° fic

hag ebbed somewhat, and these tash r:salbts are now regarded ag vas Ty

ott not conclusive, nieces of evidence, They are a “achtor werhh

corsiderinz, nut not the only factor to be considered,

Over the decace or more during wnich c~ilcren pre in senonl,

intellicence test scores are likely to vary ten noints or more in

cne direction or the other, and nay vary as much as forty nnints.

The TQ score can not ve taken as the avbsoluse value it apne:rs 5

Teachers who need to make assessmenss of a cnild's notsen"'al

nave no single instrument wnlien will norform the tus-” for t'em. Tnev

O
F € > "3 42
} © ++nsveap
emust and inkernr3t all taie infornation Tney can secur |

Ir sais resnect, tne school staff should study the var ~us factors

wn*on rar influence a cuiîilé's school actr'evaorent and decide ann She

p
efacrors 2pplicacle in their sacnoo!l milieu, and She relative *rnors unes

of aach appropriate to their situution.

A consideration of some of the w=2aknesges of the intelligen-e
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A«ol e +

(14) tost may serve as a useful noint cf denartura.

Most zroup intelligenc- (TQ) tests have an admitted culhure-

iss, ne qu-St ons are probdaoly also more valid for an urrun

FProLD tra fer a rural zgroun,

Desnite their attempts to measure innate abilitwv rethor than

nrior learn'n-, it 1s doubtful that ay test has been rornolazely

successful in doing this. Certainly, “roun tests w.ich rea: ire one

child to r2ud in crder to answer questions measure in some dacpes
a

readine skill, ratier than innate abiliscv, and it must also be

recognized thik th: exnariences which have beer ava'lahle tn à «77

have a: influence on the test scores. ia 7 demmnasr_.t'on, coar‘îne

for snecifie tons of 32st question has been shown te r s.1= in

inerszaz-à \nteilir-ence test scores, tnoush it is clair that native

7 ‘

31
2 s rerained unchanged.1

It should not be sun»osed that intellirence test scores ust

® Thev do -"ve
v —

0 0 œ e
r

.never be used, merely that btney should not b

an indication of ca»acity, tney co not forever define the naterory

of intellectual candacity into which the child falls. Their use rust

oe temnersd by experience, oy obscrv.tlon, and by test results of

other kinds. wnile tney heln to «now the child, She do not do She

whole job, nor shoild tney be asked to.

If the culbture~blas of the TQ test is a furctor in the scooe,

cultural and socio-economic dack-round may De antic'nated to have

sore effect on what ray de expectsd of a child. The —»roress ofL
A

-~

Jd wx test valicution is carried on so that the test resu:lis are fairl

good nredictors of wnat under existing conditions a child will do

BTRT EITLIRICATRINERRONÉE TR 
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‘rn school, znhoeuvrh they are not as good abt saowing what he can do,

 

+usec sa>ly in a child's school 1'fa tann+ r
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when usca later.

OoSome ruther startling results nave been 1cnievec in How York'ta

"Fisher Horizons" »ororsram, wnaicn sesks to ecuocnute culsi.ra,ly Ca 400

children. One boy wnose original test scores suzmested an TD of

only 74 — which mi ht have categorized air as "eduecale-rat =a" —

later entered university, win-in> a valuable scholars! in,  For such à student it world have besn as unreal’ shic to exnech,7

when his 12 was Tl, the standarc of ».rlormunce walen liter won 4

y

scholarshio, as it would nave oe:n wrors so nave p2rmunently

charicter'zec him as "educadble-retardei" or "near edncahle-"0"20cet."

The intel'!- rce test ls likely “0 be luc“ine in situations

which cdisclose creutivity and oc!'rinalityve  Turthervo-s, ai-h
_ ’ 9

p
o

acnieverent rnquirss Crive and motiva.ON anpd “se 7.888 CO 0 c
t

ssess feelir- and motive.

To arrive at a Lsanle estimate of a child's notential, a larnæ

 

numser of mousureran”s need to be used. In this context, the word
 

"measurerents" snould be riven a oeoad intecnrstation. Stand.re' zac

2.38, class t23ts, analysis of work, teacher observit'on, s.rant-

seacner conferences, all snould con-r'bute to the as S A A 3 D ae + 3 ™ I
r

D

These messures shoulé not reflect a ronent*'a snansyot" Ath ne

E
S

0
1}
gd
|

but ano.l& he annl'‘ed over a nasriod of hime, This not only incresss-e
 

the accuracy of the meusurement (a series cf measures decreases the

chance of er or abthtriouvitaole to a sinsle measure), but helns to  



 

avoid overlooking atrengths and weaknesses which may become anpurent

cnly over à long neriod.

ro a(If tnese

r
r clicies are followed, a cumulub!ve racord system

5 = , = * +,DECOMES & NeCcSSIiTYe )Ui ~
<
§

In nlanninr a continuous ~rozress nro-ram, the scnool ssaff

should consider carefully tne faczocs annlirahsis ta t-1"7 s'srattion

wnich misnt Dear upon a child's canacity “non acniev-. A var'aty—

of such factors can ve liataq anse «f nich are an-1l1:>.'18 in oneA

situation and not in another.

Some cf these factors are well known: vision, he.ri ~, ve arg]

health, motor co-ordination are of =2usily recoznizad effect, General )-

well known, too, arse mental maturity, and rental hi: its, and social-

er.oticnal factors such as co-operation, indenendence, the ability co

snare, to 118;3N, and to adjust.

The quality and quantity of a child's early and contiriing

experiences needs to be known. Those who are accustored to the se

of language, wno nave Had wider exnariences, w10 are exsns-d to

a variety of stimulating material oresent a different srohlem “rom

4
those wno have not had simil«r onnortunit'es. The c'.i1d who comes

H
a

3 or a home in wnich "children are seen Hut not hasard", who has

seen Ciscoura-ed from verbal experiences and Sxano°rirenss, will Tivelr

oe lass r-ac- ‘ni-ially for the verhal requireren-g nf 37H001l, F-oush

exoanding ex~rience ns SU' 105 this condition to ronstant -"-n-e

Ph7 position ~f a 2hild in a fa“!ly, or his relat!ons"'» v'+h

Other remsars of vie fanilv wav affect his anparont canscthy So

 



nuDOC sataon

acnievr in sc1001. The literatrre of nsvenolory ancimds w'h5

instances in which nirental nroscnse is branslated inho in Laan’ io

to do well in a desired subject, or in which nraise of one mernear

of a family for achievement in a sub. ect results in low acnievement

in the same sub ect Hy another family memoer. Thouzh such cases

+

descrine exhremes, there is no r3iason to sunpose thas the influences

do not cause lesser effects in many ocner s'huasinnse0
.

[O
F ’asor pr
e

O
o

(et
3 a D b
dbSural values of the orcun 5o which a child belongs maw- ‘A

de expected to nave an influence on wnat constinutes aan: ate acnlcva-

ments in terms of a child's capuoilities. Tf nrecision in («an ne ce

usaye is not accepted — or is even frownad non — in bre o.lh1 7a

grorp to which tas child's family dDelon-s, the same leval of achiers-

ment snould not be exnected as is to be exnscted of a child from a
(Dcultural packground in wnich nrecisior of Isnruar

wd
is nivaly va.ved,

The "Hivrher Horizons" nrorran mentioned e=rl 2r sa 3 3p 95 roic)

wnich contains nsefu] suggestions. In this nro-ran à vattery of

(
a ial %5ests is ~iven —vzrral and non-vernal 10's, achievement tests28 oO

In vocahulury and rsading comnrathiension, mabhemitiecal commutation

and reasoring, te. Tnecluded arong tne crisapria were -rades and

teacher recommensdibions, A score wnich was averaze or anove on six

Oo? the ten criteria wave acceonbtance to the pro ram. However, children

who scored hizh on rnly a few tests were also accented, at lsask until

the reasons for ths differences could be cdet- rmined.

Tnis offers the valuable suzgestion that any achievesent hirhier
0D

tnan micht be expected should be considered to be an ! ‘'o.z'on of

TA D
{1457O

Fc3zitble unstsneched cenacity, worthy of further investivst'on.

 

     

  
  
  
    
   
   
  
  
  
  
  
  
  
  
  
  
    

   
    
  
   
   
   

   



tencner would be unwise the4% application of

 

this only te

acacerin classroon achlevement. Significant acnievement in or

out of school shorld also be treated as an ind'cation of zan.c bw,

2oys!' canacit!es may not Be as aonarent immedia” lv 2a tH'inae

8 is, of~~ —
—
.of zirls., The elerventairy school neces Ey ,

with lancua e, and rirls tend to excel in reading, anallins,

COMPOSILIOCN, and foraicn languaras. The arsas In un'nh ovs

ares less central tn the nenorram; though mathemstics is sacond

"a. 16 , meacathly conncsr-. à .
a

Ak xrnostre,

excel

in

imsortaice; ‘c‘eonce in tar alemantary soncol must be rinked ax ar

of the less dominant concerns. Girls fta3nd, too, Lo sisw schoo]

positively, ano to iL more readily into its sro-rar,. ‘nya are ‘‘velr

to be more negative, viewing scnoenl as an essent!ally feminine

inszitution waich If 1s in thelr nasurs to re 2ct, Zeciuse of Face

differences, the canacisies of bovs cen nob he ashirmi-20 with She

simé scale «3 1s used for girls; the sex-ralatad differences mist ve

cornized.,

Other circumstances are also worthy ~f pnnaîden. tien,

moving may cause serius problems, both in ad vaseent sad in

prorram contort, and nossicly diffora, t afpquenens and op Vs

from scnool due to illness or other cuus=s, a L012 1h ame

Po à an

A Pre \ ’

Se \ Pout

~ [a vu
LL s i ‘

Tat tra

= 3
a arial

’

and resulhing tensions which affect school » rformanse raw

28 imate of wo oeiilots capabilities at a given Sime,

All available msans of estimating canicity should he us

mosh imnortunt, no <icision on a child's canacity snould ever be

tr ated as being wnolly final, DOS S

1edLa83 S i
i

be accepnhed, and bimates qualif , at least asAantal ly
3

Et

D

Philby of chnanze should alwa->

.
sing

 



 

<
y n bo
un

d

e
t D
,

aa, Sane moment Only.

 

 

ASSESS THG PHOGR:SS
|

The obner main question with which elementary feat ing

concerned, that of how far the child nas nrorressed, thouzi not wallv

simple, nresents fewer difficulties.

The tasting nro-ram ray, Tor convenience, ba divided nbn £5 aoe

main sections, each of which has Ewo nar*s,

Lefinition of Ob

le Agreement Lnon tne ra‘cr obiecthivea nf 519 Senseo] vas

of studiss, Thess snould he stated in Serre of Sho sytem exab

of caildren (benavior in the sense of ras onse),

Ze The ident:ficatinn of a wide wvuriaty nf wl? si a=" rng rn wv "eb

cuilaren ‘ay snow the venavior shich “he sei ool coving of onoLime

Lo nrocuce.

~~
Collection of Data
 

b
d « ’etermin.tion of the reans to ove ensloyed in the assrnisa]

p
eof ne attainments of the on'ast'vrs snec’ fled, and of Kha jrohonsop se

most ainrocriate for this task.

A
O

°

n . A e ~ - ° - . +Actua!l vee of Bae metrods and tnoteumanta decided usm for

tne collection of “he duta needed,

 

l. Assessment of the “rorress race “y the child in 5% rms of

the objectives set.
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c
r + DLoa nprorram ho the demnnat > Led rnada af Sha en:ld.

  



Definition of Objretives
manatsm és

 

“rocrans Or curricula ay

oroad ters only. If the

pe so minutely defined as to become a restricting

mnprescriptions. Tne state authority

leaving to tn local sciool sae

objectives in terms of loral eds and

means of ac! levins ; ecsives may no

thé canuir'tins and

pene fistsrin 23

Tre de:ail with “hich Sne re rae wi

ned

can

farcis
Lt . 5 3 3 Tr J . 4 ’ 4S PéINZGg ACL'EV80 under à v,ipieks of

fram the lonse, almoat nbuitive, ho the rs

The ~eneral aim of faca is the same

La p
o

3 o
u

< — D
.

c fo = 3 D D e
nthe child acrnrdin-s to Hi

imnlemen" 0, lzaV
JAnd parbicularly the or ca

consider:bi--y
“

It way sell be thus, for many, the pr

Che curriculum is a

TCT Tne race s-ructure to an

«

cf the children attend

nigaly structured orrantzution =

Lnan tns rade struchure it vas

the work into rasher sraller Lits

ve exnectad to

pro-rram is to fi

caquir

‘no:rests of the obi tia

or anization of

EEbentmnt om

Lote

should define

task of interpara

11 re

vet O

agree,

DPF O7 -A 11708 AN

;
nan
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She val loan ane oo
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0sie cevelonment
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Instrueckhior

Lhe

schnol in

+ ‘
, . hat

Hhesr broad

Ene

Ene

Wid: .

Tha Cancar exis

AN

1.

is to be

ni ehly striucthiran

A

11 ne only little more

co ;
Cagipnad>

+ Lo rexlace —

tnan tnose of tbe "vair--<rada"
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dMeievæinse not very df ferent,

  

   

     

 

    

    

  
  
         
  

  

     

  
   

   

This need not happen 1f thé dominant air of tre cn sat Ca

to teach the child at the level he had resched, and 5%» el» +'m

3 2 3 o
t
5

‘

a e
tto 5ro-r>ss point without ans or nseless re oh 5 an,

-

The nasic anroson of the schoo! will he exemniiied in the

detail sîth wnich the 05;57"1ives of Lhe nrorrar are sect" ird,

can ne rirutely snecified, cr ziven in rere ~erepral Serve, DoneLo

on 18 neceacaryy, Por tns sennol ro mop
e

= Le i
] 2 2

p
4

E
N
S
a 5 D

bo
oe

d

3such snecificat

"3the cnile Lo \rno-ress bowart cormicniy aunsnorted ras, The +: onal

program should have the understandir: and suvscort of the wi.nle s…arr

for if the sc nol does not rove in a commen nathern, 5 a flexisil'…-

of possidle arrangement wîll be lost, and chil>ven mav shi? he

locked into an unsuitable -rogram.

Var!ous "flow charts" olive lata led D pu
) 3 ‘ b
d

D 3 3

= 9 p
e
s

D 3 +

-

of oniecthivra and Lhe -tans te “hair attainment1
0

\ A pm a aa AU ~~ , . Lo. Lo . +AN APTANTAMATE San an Yas alloying ct cf ie aend,

11 A CRINCTTVY
 

ration of a three disit fachov > a npe AT th Canten

PIE A ana rt kage carrvine.

mes —er—SoAS———.

STITT ONC TU AUTOH THT 3UIGVTCR MTOST Cr, LTT Te Onn

 

 

(1) Tr rultinlvine a three dict number br a cna 2° 4 rumbap ois

rarrying to tns tens.

\ . . ” s a -(7) Tn multiplying a Shree cisit number by a ene 61-5 number win

carrying to tie hundreds,

(2) In mmltinlyire a three di-it number by me di rif numberco

carrying to the thousands.

a



(1) As rrevicisly described, with currving to the Fons and hundreds,

hs

LI) as oravicusly described, with carrying So the tens, hundreds

and thousands.

Collectionof Tata
To some extent, tne ohiective whose attainment 1s to he defor.

mined will cCefine the means to be ervsloyed in the deber: ration. In

most cases a var'styv of means will he Prins tn evist, Dome of Bacon

are:

Standardized Tests These exist in reony forms, s.'ha' 3e both
 

. of

for pro;riosis and for diagnosis, Thev offer zne acvanthure ©

sore established norms with which a nun!1!'s ar ic vanant may "a

compared. These norms are, unfortunately, not always whoily

valid for the zrouns being tested —those shandarc:zed in tne

JSA do not always have norms suitable for the situation ‘r

Canada. They are rather obviously tssts, and ray cons""hute

a kind of nressure on teachers and »unils î1f undue stress

nlaced non their results.

Teacher Made Tests Such tests mav fit the local situation mnci:
 

mors cJasaly tnan the ~eneralized tests, Thev will f+ +he

particular content and nrogram much tetter, Test fraps may

not be valid, and results may not be reliable. Intermmetat on

9 +may be more difficult, as these results can rot De relased tn

any zroun la«rzer than the class, or at best, s‘veral local

classes, Nevertheless, a well constructed and scorec test

will give valuable and uselul information concerning Che

present state of the onunil's progress. These tests do require   
 

ETRE

   



ete rttior au etes css

al "sat ine" Atmecsnhere.

Information may also be patnerod in lens foruol ways

which are less connotative of examinations.

Check lists The definition of objechivea and the ates le five

to these collectives may, for a number of fhe aime, serva as

à list wnich may be used to check off for eucn child cbisctiven

3 o
r 9 5accorinlished. Tenendine unon its suitability, the defi

of ob‘ectives may itself serve as the list, or as She haste

for a list, which renrasents an exnunaiîinon or a resprancarsast,

st can consthitute an ‘rvalsauin]e megane afJ
esuch & check 1

. . oOosecuring that beñsvior «i~nificant in terms of bla a~raad

objectives is not overlooked.

Taily dork Careful chec ing of the narferrmanne of (s°1v

tasks can ‘ndicata fairly comnl7--ely and unodtrusivelv ‘nat

nat tre current state of a caiild's progress mav he, Materials

prenarac for use With many series of textbooks may he 1aed,

and some are snecially designed with such à v-<% in “ind, here

workbooks are used with a narticular srogram, the successful

completicn of assignments establishes the attainment of

particular oojechiver. Teacher prenared assirnranta nav alan

+ruched With Enese ends in view,no non s

I - *
1iznificant Performance Many teachera find that 9 “~lAen,

 

containing a judicious selection of assirsnments and work

comnleted and cther nerforrance items indicative of a ->i]à"-

°
1iCing in the nariociedevelowent is a valuahle reans of a

assessrient of nro-rress.

A
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Anecdôozs! Records The svstematic noting of isems of behaviCur
 

a

of each child will result in a s-eadily crowing nichupe 0

the child, and may result in a focus of attention unon nc = I
SCH -

tive actions waich mizat otherwise be cverlookead, Such Pecor

should De ~iven a »lace in the immlementation ”f a nrorran

aimed at educatine the child as an individual. Tnforration

will then be available concerning a cnild'a îruer-sia, dork

habits, attitudes, narticurlar sthrenszihs and wenaimnaares,

manifestations of aifficulties, prysical, sccial or emcn onal,

and recurrins natterns of behuvior.

INT: RVIWS

 

Greater underssancing of the child can re develo ad 4 wero

vel] conlictes nurent-tesacher interviews, When these are carried

out with tne nov'cus aim of helving a child tiirourh a symmparthnetic

r. ceraticn of him as an individual, insi-hts cthherw*se unavae 1. 18OQ Firg

are raîned both by the teacher and by the parents. Such interviews are

a coneress raccogn'tion fnat the develonmant OP 8 e%"176t6 rosenstal

*s 1 foin: resscons{ibility nf caronk, Seach:r, and chil , vot She

nonsibilit7 of tha scacol 2lone,+5 D 0 2

Schools have, with nrofit, also used teacnar-chile inteprvi. ts

as a means bobh of raining insiont and understa din- on tne »Hirh

of noth, and as a means of creitins a schonl atrosnhere in which

the child can hnebtor fevelon his irhaerent ahilitias,

TWTH A D 2 ST ATT CN
 

The data collected are to serve one main and — nrorotinn of

tre welfare cf tne oupll, through the ad justmant of the school

"rc ram to his needs ano aoilities. The inforruit'on oco9tnared mash

QUO NO CC OSa 



     

    

   
   
  
    

 

    

      

  

  

   
  
   
    
    

 

    
    

   
     

   
   

Se internre*ri in the lisht of the kinds of children Lhe achinol

is TN lone charse, ns NO two schools will have children aith exuctly

tre sare vative enclowments, commmnibyv nackzround, and eomunitr

rescourors 70 u°C theme

Tne vajor nussthions to 5e dealt with are:J {

le ahat is the child now ready to do?

2, What venYnesses are revealed wilch need correnthiron

and what corrective “sction is annrori:45°?

To answer rvch questions iv 1s necessary So look dbenind sre

test scores. Most test scores, either from standardized cor tescher

2A2808, SaAculd not be reid a nol Valie cnlv, Tne

icom onents that mare wn that single value nuch also de gona lc zed

H
ein internret:*+.o0n. what does a sonre of AR in Ari*hrmetin ca —

cees 1b reveal 2 Wes neas in undsretandine cero in coe sa aba®? dee[I

it SION 4a wed necs n computation? cons it ‘naic. le noor reading

v
daniîility? adhen roll: <
r ed with an arithmetic develo nent check lîat

and obeepryvatian mece of work in class, a nicsure of The c-.ilo'e

t
eneeds Will de built up which will show the “resent ssSusse of 5D = 45 i
e n

develo ment and indlc:hbe wit” some claritr the futire course of

+Il Dest promote his continuine develonmant. Indep
   

   
P
E
N

e
e
e

SONT TUCLS N°0 rASs, tne quertion of nromotion cCoss not apire,

“ne co lc nil oe taunt at tne level ne us. ached, nd OPOTNSSS

rrouvld at ine oe curried on from that 1evel. as only one neriod

in tae c.ild's elementary school life does a gqueshion of "sramob onvas

really occur. This coovmotior question is whether | o
T 2s to He at tne’

 



™ v nd of ‘lve, 31. or sever yvsurs of salerentary schoolin- Sonat hha

child sroulé nroceed to the hich school,

Tarefu1l assessrent tnrouzhout the vears of elerantarv schnell

should furnish razner ssronr indications of the corrach answer,

To aid in makine the decision hast for the nt'16, the Denartment

Of zQOuc:5ion has insti7 Fed tests in tre mother 37.08 And mrathens* cs

to te given as “ne end of nlementary school. The purnse of these

"mass!" or "fail" students, Hub Seo -Îve Lanse

wao must decide wat is best for zne c:‘1n's futire, in’orms-'ion

with à dimesinn Shit cas er all othaor avails' le informat'on 70==

These t-sts aill not nave a "nasu” or "Call" €
.

ASL TNA

ntenuaed that zcnev sno.ld De usec alore 50p
i
e

ot+any mar., ana it is

[VG

#9 à cecision afrfecting tne future G r
e

u
n J CO TA Lon of any child. The

infermetion tiry will nrovice is how à child connares with = much

larzer zrour.e Thies groun Will ba children of She sare 1298, În She

save nrovince, under the rame vencral oro-ram,  Jheklhien op not cet

OÙ 7N@ STUOENTE in NO C17ES score AhOVR 29 rave could De 9 M hher of

no concart, acy snhevld Pai>se © ShS ever encoui.vace Comet hion or

“ccnin, for sxarin tinns : raisr She scores 0° a narticonlaurO
N

D n = 3 D 2 c
t

0

a +
—
d

eo Acs, or so 9xcee7 those mace hy some otner class, Their “unchion

should be inforra-:ve in a broad sense,

sxpaerierice with Saese tests will =ive Lueir scores more meaning

and more value. Nnile tresse scores should not he sed alone Lo

deternine whether or not a student should proceed from elsmentary to
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lesnns7- qo0 must internret best scores and coachrunt 0e

uae in tnonir cilassrooms nescd to "”ecome Pariliar with some nf

the terms and tecnniques emnloyad in educational me: “ramant.
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ys La LA 40 ™ vr ~ > 3 + aan 0 LL. "à es . ‘ : A ° 4 [+ es 00° 0measure. The more closely 15 cons or "a, Tue more valid no 1 sata

to he, That tests, WheSher constructed ny aneclalist beams or Hy

individual teñcners, are not whelly valid s-crld ne eld ur’vy ren-

ornized, for TP Sony are not wholly vie a, Mae” sennos meh hs

Ereabed with CAVE O7, TERAGT TUan ACTODGES TROT E quran on,

foe se choone POSU)LS nNuVG een sun nnatel ho >95a55 0570 à!

£L

er correlasion cor fic anne 4 ic g8how hor gl oaan

Saeir scouees focren Jib sor ober mossure, eo usefulness of

y 18 corfficirut 7° ralidity will natirallv he relatanc 50 She

Srp'ter\ion a 1UNSt W'hich it was aectanlished, on “AT nsuoh a nn

affinient alnne dane 008 estadbjieon au acacluseree of yal ta Re

- eo + tx 1003 14 . ~ ; ga >» : - - ; ‘ =oun oa relative val:iaity, Tose usin- auch tests s'inounld De aqdace

of the ferns in Walch bnis vaileiby Was estan!’ aned,

AS absolute measures of men.al canacl is and beat a ar 0,r

e458, va.idiby TVA be in“erred rabhar tjan astalbli"ehed, Vencners

saould not assume that their own “psts rme‘suræe precisely what they

3ADRCL Len Lo measure, though they gaculd nob disnar- ce onde ls

“rer own el Tarts, nor he intimina,ed by the s'atisticoal annarazus

«sed in tne ore sladorately arerarced becto, Wall yee macrd ang
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wisely interpreted rteacaer cde Leuvs can do an ogee) bani, Ton +1

providing use ul eva.

{nLTAZTLUTY x sesh is said to he reliable when 1t meaaures +7 Sh
—

 

PUN

CONSISt-NCY + a ral le test would give thie acme soors for Hao

sare Level of nerflornance în rensazsd testines, aither vith tre

2sane 32.7 ON similar grouns, or dlfarent lors 0° too sue hash

With tne same greune

Where validity involves a comparison Wwita annth.» anitaninn

in effect, comnares the test vith itsalf in ass ec 'n-~

its self-ncrasistercy,. All tas”"s are net ai all 517 pe Ana

nerhaps no boasts ire Comalersly nrelt 1915, L QD 1TIa Tant «°°

pal'an'\"ty, whien mar be bransformed to an index nf rsl'ao’litv,

Say De nroev.cen, 3efore accenting tune oudlisnsd crnef:

> 1° 24 6 LE : Le 2, veu» 4.OS reliav!!1ity, IL snonld De ascertained Last Fhe neosulathion anmalan+

used în computing then were aqmuall7 ranresents tive of * e prance °F

aoilities found in the rensral nonulation.

D IrTeachers mush accent tnat th 13378 they themsc!vos cennethe 04

are nob likely to ve wiolly reliable, wolen again emnistzo> 5.85

2 18 UNNise LD ANCOENE MAP/S Or SC0r23 LS AdeOlLtA MS 1. rent apr
e

STANDARDIZED TaySTS Standardized tests "nce a “erpjas of <*mndard
 

TASAS.  Thesa ta-ka ope the resi 1% of careful construction and ane

teld tested to eliminate tnnse which are unsatisfachory. Such

tests can te rary ee ful for the nurosse for au*nah haey wipe de-

veloped. In most instances they must be used for this nuroose onlv

and not for some other, as zhey are not likely to de 0° as much\

use as a measure of something that is a Tittle different. he n usin-

 



 

à syanjard'ie7 test, care mush 9s exercised bo select thon hash

sons-r.ctet ‘or tne intended nuroose. The one Hhat ts raufner simi,ar

In surocse ruy De quite Inadequate and isl rudine,

JOXAES Tne norms for a given Lest usually renresent tne mad:un rosalne

 

for the croun of children wno took the test cafore it was ralsasec

a 7

for general use, They do not nreseribeD 5 standard of nerforrince

which should be met, and are useful to the sx52nbt that the ~eoun

With which the test is bo Le used resemnles the rrnus On wnicr Hoe

norms Were estanlished, If the (roinps are nob cim'lar, "ne nnrra

may be of very limited use, If not actrally mislradin-.

INT-RPR STATIC
 

Le of zhe contra! pronlens of using marks and scores ‘a tha-

al

a? ‘nater-re- t'on -— hie determination of the reaninz of these cores,

Sunerficiaily, tne meuaninris quite apparent. [ost nsople are
‘

conditioned to accent numbers as ranr-sentb'ne fixed values, partincolanir

re

when mAxinzs comparisons involvin- Fields wind are dasicallr nr

ansarently the sume, “he far‘liur arran-srent of examinabion carce

1 , Soyo i 74 . at “a - 3 \ 7 :pesween 0 and 1°0, with some cut-off or ‘a!lure noînt, makes it

anpear tnat all marks are nresented on the same basis, and thus .°e

comparaole, sverarine such marks furcnar reirnroess tas cea tnat

£27 are on She ssme hasis. (One dosu not uauallv ayorice thinrs

an'oh =re qualitatively dif‘erant,) Marke will hava She name valu»

caly if Swe naners written are the cape an” the marking of them ‘=

the same. Tt can ne se~n to be unlikely that a paper in Ceorranhr

.
iwill be of exactly She same difficutly as one ‘*n History, and it i: 2

4

»  



seen to ve 5711 furbner unlikely Fhab the qo poe of 1

tevar (tr 2 fae Gangranhy rarker will be axachbly Ee oo

‘ 07 tne ='sSory murver,

: * ; | acIH *8 not hard to ame tnat

not be of the same degrse of difficulty as Hhat sat

o —teacher in February, an that

 

 

  

stanaard used is nob the same, Tndeed, ‘tt has hsen ‘iscoveredé trat

8 mirker, Wheres subjective assessment *s heine mañas, may he Tindan

after a gond dinner than he was before,

dhat Aoe= a report such as ie îillust*rihed sally vronni

Sa AQU VW Ron OUT

CNG 2s PHY 65 CR

ATAM210018900
SoIsdge000100005011

Does it sav that the ounil has {marovad in Georranhy? Hac

ho Cons nsa-ly &s wall in History in both examinations? s he

TOWN MUCK nOOCr°r in Science? Has the Georranhy Sesciiins *moroved?

“s tne History teaching about tae same, and the Jcianne tonnhîne

MUC WOTTAZ Or Ceas Th tell that the second examination in

. Geo~ranny wis mich eaa'ep that the first, that in Hirtor- ant

. Fhe care, and that in Science much hardar? hic marks ara "Meena"
3

‘ an” which are not?

15 ls imnossidle Lo answer these questions from Ere irformsh{n

.
Z2_V23N-e

030.7

Bol ney an

JN eh

Anril rar

the same

the marking
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Do che rar een ge aed ype

Somne aoare se thés obtain. nt as can be saen from tha Soon rains
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+ 1 1 yey toe FR * on, Foe an cate ~oriag qe 1d Fn rag 1 Le «7 sos A Bach DIN TRES

* oh Lay 44 4 00 : “rl . ; ;

4
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¢ 1885 0a! informisimn.

Jas the 55 in Geozranhy a hich or low score ralative bo boo

scores of the otners tested?

Ices bia seore indicate svi atantial «rit! and © on gledera?

To make scores internreta le, some form of conversion in

1" 1" 3 -
necessary. Both the percentare score, ANT toa

1 :

ana gtrtavat- tA AxAaPpPags mani] ha ac germs Lhat QVauvR soma meaning

Unfortunately, the meaning is far from being nrec*

 
 

f= ""mad,., Sons abtrnots have been ade ho (3219907 one Tm teprs nf

ne o7n#r — S1at is, a js sauivalert So SN 56 1707, This wenlo ma

pea ful ‘D nne wera cersain ‘vust Whah 90 -0 107  Mourt.

AnoSre rs, conranly used corversné seors 50 Tonnant1 CT scope

Such à scor= snwr the stan‘ine of the ndl 7 "ual uisnir à ane iad

crime This îs done b7 rennorthins the an vnocimte narcentarte N°?

the grip wW,.irh oTaîne” a lower score, These «poy ng may TP OS IUT

from 59 to OD ~r rom IMN t O — that is, there are
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e

Ti, yy mea pap te = .
18 arran’2ran NN n + f

y
(Dninn tas CS nercentile

Ana=shuntnai intanva.-
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mp tn Lo DAT : ' : .; 4 $ ’ Ts Ls . AP PRI Rt +
Ns Te in he 27 1cCial exaninitims of the "Paoirtmant 5° cuc:flon.

Tout og ~hucars og nea Aanh'everant Taces "+ 77 tne COFR nernentile
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~ xs 3 SA NYY Coe + er + I an tha

DA nercenti le LS ANS Yo rata nal
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fa mere useful measure than it mizht be in come chbher circumst or

It snoulc “6e moked trat the nerce tile score is not 9 pernart ee

and traz o-rcent:las should nob De aadad or averaged,

Raw scores may oe normalized so that tnsir distribution

annroximates “hat of the fam:li:r bell-shared normal curve, (Tre

scale used may be identified by ita mean and standard cCev'ation,!

Special forms of normalized scores exist, sic: as T-scores (mean “7

standard deviation 10). These moy be nore f.1ly invas-i-aked hy

those wno may have occasion to use them, The effect of score

conversion from raw sonre to nercrentile to acale snare war Ye raer

fror the followine table.

PASI- 1

SU3J »CTS RAW SCORE PYRISCTI SCATST Sécu
; A 55 AO 57

B 60 50 AT

C 58 50 07
T 59 50 AHH

=, 57 36 SR

5 57 31 50

A 52 33 - Ha
F 52 | 117 A?
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MARKS

The effect nf tnis tyvre of ronvers‘nn mav he san 'n thre

r

nreceding tables, The oranh ‘*n Tanle / illustrates Noth the normal

distri ntion about a mean of 50 (shown in dotted lines) and a

normalized distri.utinn about a rñan in the 57 mark ranre (har -ranc) —

the tyne of distribution made necessary !y a "cutoff" or fa'lnre

noînt of 57. Host scorns tuen fall within She 50 to 70 range, and

«thin tnis range differences in nercentile pnsition are creator

tnan tre differences in trie scores which nas] 4° 85 ranga of 20

marks rust serve differences in percentile nosition in tne ranre

of 50 or sc. It may also he noted kbar minks 2. 16 enonTnasses

a numb=r of students nerhans less Lnmn Aanpoore in She rose 702100,
1

or DUL another way, nalf Sie SCOPUS are C'etri utec Hetween Q und

perhans 53, the other half between A3 and 100, This results in =

curve w..ich is scmewhat a distortion of the normal curvr.
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À 5 F A5 F7
. 3 AO I‘ 50 A7
“

, In this section of Table 1, A ard B renresent hyvo nanars

testing an identical group of students in ver closal- ~=lated

materials. In subject À a raw score of 55 places a student at

the 60th percentile, while in subject B a raw score cf 50 is

required to nlace a student at the A0th nercentile. "1 sixtieth

percentile in each case represents ideanticul © lat:ve achievament

in an identical zroup. The effect of scaling is tn rennonize Khia

identical relative achievement with ident®cal scores, so that all

students whose scores nlace them at the s'xtioett mercentile raca!ve

the same scaled score, 67.

Students wnose scores plac2 tiem at the sixtieth percentile

are in the upper half of the sroup (the fiftieth nercentile renresentc

approximately the midpoint). Tahle ? {ndicates that a cnn~ne ahnyn

tne midooïînt, which bv definition falls in the low aixhise, shoula

fall h'rher in pornortion. The scaled score (A7) i= hata nro-

rortionaoly above the midpoint score,

SURTRCTS TT RAW SCORT PIGEONIL Shalom
. TE SR 50 57

is 59 50 DE

J C and D nere renresent two naners of similar difficultv written

oy somewhat difTerent grouns of students. TVif'erent scales were

used (same means, Jdiftersnt standard deviations) in an effart =o

recosnize differences helieved to exist betwaen the two. In t'a

illustr-tion, identical nercantile nositions r~ ault in sixiloer, ot

 



  pontnedites

’

0 1500

cal, scaled scores.; < bi
e

Tre twD nrecedins illustr_. tions showed the acalins of arapen

wWihiich renrcocnt icentical nercent!le rositions. The two illueh# 1500

which follow show the scalins of identical raw scores wntnh ape +4

at the same nercentile nosition.
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subject F is a naner written by a more select Trocs of stucents

y

y SC that Ehe distrioution nf

abilities cose not follow hie normal oattern., If a normal dis-

trioution of the atilities hbesped by paner ware c1lotte”, tic T
2 e

actually wr:ting the paner woulé |» found to he lurgely in the pp r

half. “The scale used for F does not follow tho AssuUnNhions used“ Lan

when the distribution of abilities is thournt bo ne nercal,waile+

trat for = is based on the assumn-ion of a rare normal disheibutior,

A raw score of 57 places a student at a lower narnent‘]a in

w
u 3eect 7 than in subject © (showing tna* Ye rarki-- of She nansrs

recognizes tre differences in the groun tested). “When “he scores quaFt +

sczled tne lower nercentile in F is scaled “oc a much "i~her acnrei

“man a eimilar nercent'le wonld be sesled in of The epounsg “rooted

Dare not |
4

en”ical, and both markine and scalinn recomnize tata Past
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TVCT RAW Scone PPOONET ROMA TEE ros
3 >? 33 SO
FH 52 A UT “52

G and Lh illustrate the effect on scaled scores of the convert rel

arrangement of marks with a 50 cutoff point. Tn nrac-ice, Sais raw

mean that the scores of studenis between nerans, th D sisseentn

nercentile (tne cusoff Loint) and the fiftiath nercentile wush ne

renorted witain a ranze of 50 to A3 (if A3 ie tae nedian), That te

4

nercentile differences of 3h must De resarked vit tn à van-a 0° 12

marks,  3ecause o° this, a diffsrance in nercent']a nnstt'rn of 14

results in a difference in score of only L. T“is îs not an-!roivv
ts

aa +4inanpropriate, as differences renrssonted by nercant’ a Tro NS Are

greater at tne extremes than at the means.

some of tne advantages of the nercent'le score over the tra-

Gin:onal nercentaye score, when She Sracditinsa] scores 1s nore. A

< A 3 a 4 y D iay 2e seen rom bnese ‘lluetr.t'ons. Its basis is clear, and onc?~All

the rr7*- is identified it tells how the student otants in r>1055 an

Sc nis zroun. Tt does not malze an assessment of his comse-enes

excent in relation to tne zroun, and wnen the Cros 1s not a knoor

quantity, further ex»lanetion is necessarv.,

The nercentile scale je a ane hundred moînt scale, Anotha»r

commonly use” scale is the STANTHR, Tt fa 2 rine noin* +05

(FTANÇanA NTF= 1 Acones ana trans faars5 Taka Jralues destine sea Css

4 Lu 3 | ~~ oy ‘ . * ° ’ >vf inte rene 17 to OF [Mae wan Af q -kanina sacaln ia nn the

standard deviztion 1.56)
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Stanines 7,0,9 re sragant above avarice act Togerant LTA Syopace

acnievements, and 1,7,3, nelow averase ach iaver: ny,

The selection of the form ff converted scare Sn 5e oad oq!

tha means of daccorm lishing this are néyond She scene 0° this manrr,

3 yMeans nave heen surgested by some writers which wrnld soph some

scaling or conversion of marks In a classroom rrous. o5uay sholé

:
ce undertaken by the sc1o0l oroup Lo aid in rakine marks they pesort

o
ncompardanls anc intelligible.>
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As for the alerentary school, testing in bhe second.ry oe on]
nly

snould nrocesd from a definition of odjechivas, The deli "tina

2 1 y vu - LD ~pr [rare of pe lecence~
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x D 3 ow e
t
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H
e
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e
-objectives must, liovever,
|

aa the school prosran nlaces greater emphasis upon xnoyladre and

anslic:t.on, in compärison with s x b
e
d
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= . . du

LOTIR +

Graduated or rultbti=level onb’ong will acd e511 ancy ep € imanast on
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e .
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€
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0 —
dto the n»rodtlemas the ob jacbivez, Snou-h nayin- :

not be the -are at all levels 4b which a aswbjeet ie cceconted, on

 

terms of the Taxonomy a different "mix" of the taxonnnie classes

will be used,

In the nrocess of Cefining obiectivra, Soach oe "17 Find bhe

Taxonomy to ve a valuanle ais bhobh so histr SH intins nnd ho She

writing of “'eîr course objectives.

+
iThe three rain asctmns and sibsect'ons into uw. î1ch The stemepn, (ne

eofor saconcirv sc>nn]—
u

T
s2 TNT are coum owas diviaed are equally val

le Definition of Objectives

3 ?s Collection of Naha

3, Tnternret: tinn

SSI TER POTERIE HA RENE EE  



    

   

  

  

  

 

   

  

    

    

  

 

    

  
   

    

Do eTRTOTON OC OV SCPTWSS
——— mr oi aa mael na mm nh me CE EEEAEEC

 

Sov each cotion level of euch subjret Coan hey ne

snus toe on lechives wiil pe sorewnas different. 15 saould ne

known, in ratner zeneral terms, just wnaz The broad no aon’ ves

of each course and level are. Put hnese must De tSruncl had iano

ect pr
e + > Ww 92
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scnool, zac to tre resources of tie sc ool and commun’ hv,

An analwsis of tae course in Sorrs of TaR nansds 7° She otuclanss

may De orésnn“ed as a table of gsoecilicabions,

D TS D
.It mirthit ne ceci “or examle, tan” Lie needs 0° student

4 ie D D 7 — a "
5 1% eu N + 3 Md A c
r

= 2 < — wn pi
e

O 3 m
n of 0 a
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m "2 D +, 5 "3 *
87 -

KNQWL-Thod oy oo. 307
COMPRAHZSASTIN L + . 305
APPLTCATTON + + +. 757
AHALYSTS + 2 + + + 15°
SYQTROSTS 444 2 + NOR si-.1 ic inhle not? >
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ma Si rity 9° > ) SUN Nas

VALATT ON ° e » ° not LY icahdle

Cook Ciouupes are SsShimayes, NOL abssin Tes, More soacitic

orjectives re to be sunsumed under sach cabernry,
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= N° “> pp - ‘ ses . Ny be . . 075 OÙ, UNS CULCR.58 vie: become aAsparent. Lo je net nls

se - . : ; à à * ° 3 - - Tyr pn 4, i . ss eeST 205 UN 1NADOPOOPiIAT® 2.004813 on sme xnoJdlac oe ar natil Lo

riment of some other need, simolyv because à Ô°PS1Im'nu ay net

l'icatinais postulatec suci an emphasis,

COLLCT CA CF TATA

wile stunczraized Sests rav te LSSd in the ce clio stan n°

.ci.1d be used), tne bracaap-muce Lo oh wii], ohn A” pocanaitv

tity, lay a realasiv=21ly larre role.

WO b&sic t-nes of me surement will be ‘nvnolvai!,

, Measure-ant of Knowled re and Undarshurcin

s  Mæbàirnrarant of Skills.

*aim tr - TR ; _- - se; “ 0 ;DTOVS G2AS1Ef SO CDSAIN nrencped oi |] masseorin- 76858i

;
Tomi

cwledre rousvrine Kosts. Fmodled ca, nbn od 0 rpnar.l

Way UNey, will te mora closely related Lo “he =n onl'as

ills (wuich tend to ne more reneral), and skill re Sine Cerlr 5

j
e‘ore age ily adanted ho thé sehcol Heo rar,

nonresscine seste themse]vea, tearaspe pach conc idop Rs que

cog-ebively scored bernbs and of the Pree roa son oh an

Can oe ameribically or exclusively recommenced | nu ani

sR, =n one VAS Situations to which ik is wall a’aptec cer

ACBOTEC®

© jecr. 7; oy o° scori ne Ma” he achievad nt tue px snas A ogg Tt Ee

nit ee line and punctuab lon errors may vive an oo dec tive see-

student's welbneq acgaay, Wwitnoub tains an ail a val @ ee vas

- ; *
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by some gen=ral rilzs. The teacher ight taers fore » muicer:

le The Form in which the Test Problem Is Cast These snOoulé De in
 

>:a form which l'es within the ranoral Adamain In Which 17APNINIO Jas

intended to “ake nlace, 'inless the Iinteant'on Se Sn van cmna Fhe python

te wnink Sran>fer may nave taken olace, While) Tn comerad) oabmdente

gh ould ….t meet problems identicon] din content Rn tros ad in Heel

they st ould be similar in for pxneny where tranafor ff bea’ aine Te

to De mensurade

Ce General Conditions General cond hinns sould conform ba 5 0sa

  

for wnich trainin, vas viven, When sneed und accuracy ire toe oe

j, tie time allowed s-iould he such tnat these are best d,

d irilurlv, nproolers w'iich reqi ire rreaser time should nave a 17004

aceguate for the nerformance to be tested. + student snonld have

-

me to meet tae reqguirenents, provided znat he rerornizesD = J

4
D J
T

tne relevant, avolas tne irrelevant*, and Ansvrs with the reg irec

= LSceta’ He should have available to him information which may He

ren ired, buf w2ich ne was nob exveched to maincrire,

3e The Form of tdesnonsans The resynnae pra "nea agai Td he alo oot
 

encugh indicated so that Sane shuleah need ~oh puosc vhut sect 5°

answer he must give, As far a nossgible, thé rravon«e rhovld je

capanle of being scored oblectively, =o that ind vids? idiosvnerasv

snc ferlin~s nf the annnan will not distort tue reaulss above all,

tne resnonncc s101.1¢ orovice evidences of hne axtent to wi cn 0. an"

“2ve Dan athi'necl.
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CHAPTER VI

CUMULATIVE RECORDS

The ungraded elementary school and the comprehensive high school

with promotion by subject require the development of effective

cumulative records. The purpose of this section of the guide is

to review certain criteria that should be considered in the design

and use of an individual pupil record.

It should be emphasized that no record system, however comprehensive,

can serve as a substitute for the competence and concern of a good

school staff, The best record is only in accumulation of words and

numbers until it is professionally and sympathetically interpreted

by understanding teachers, counsellors and school administrators,

Discussion of the philosophy and purpose of the record system should

have priority in the orientation of new staff members to the school,

It is vital to the effectiveness of the whole record system that each

member of the staff feel a professional responsibility for the data

recorded and the interpretation of records left by their colleagues,

The cumulative record serves to bring together all significant facts

concerning the pupil's progress during his school career. It provides

the school staff with a means of recording the pupil's growth in all

areas affecting his individual clevelopment, It is an indispensable

source of informution for those concerned with assisting the pupil

to adjust to new academic and personal situations and to approach

career decisions. From the point of view of sclool administration,

the cumulative records are not only important in planning but they

are indispensable in providing the references required b; post-

secondary institutions and empldyers of school leaving youth,

 



  

 

   

  

        

  

   

   
   

  

In discussion of a cumulative record system the following aro typical

questions that should be explored:

e How adequate is our understanding of pupil needs,
individual differences, strengths and weaknesses?

o What information does our school have about its
pupils?

… Is our pupil record system cumulative and convenient

to use?

o What additional information should be secured and
systematically recorded if we are to understand our
pupils?

o What responsibility does this place on each member
of our school staff?

If the cumulative record is to be effective, relevant information

about eacn pupil should be carefully and objectively recorded. A

single item of information when considered in isolation may have

little significance, but when related to other available data, it

nay prove significant in projecting a comprehensive view of the

pupil as an individual.

Elementary School Records

The characteristics of each pupil are first observed by kinder-

garten and elementary school teachers. Children enter school from

widely differing backgrounds and their response to this new world

of school is a critical period for them. The degree to which each

child is successful in making adjustments from his home environ-

ment to school is significant for his development at subsequent

stages of education.



  
  

  

   

 

  

    

      

        

  
    

As the puvil progresses in the elementary school his attitudes and

habits change. His individual relationship to teachers and his

veers is continually being revealed. The percentive record of his

teacher's observations and particularly of the action they have

taken to correct disabilities or to foster individual gifts, will

ce of great significance, not only for the child's development in

elemnentary school but in the high school.

Hisn School Records

Completion of the elementary school course marks not only the end

of a phase of education but a significant stage in the personal

development of the child. The student eaters high school at the

start of the challenging period of adolescence which presents problems

that try students, parents and tsachers alike.

If the high school is to fulfil its purpose it must provide the

student with a variety of worthwhile learning experiences consistent

with his aptitudes and needs. At this level the cumulative record

assumes even greater importance than in the elementary school. In

determining the optional courses to be chosen, the level of work to

te attempted and the educational and vacational goals to be estab-

lished, a wide range of information is required for realistic

decisions. In addition. to data on school performance, information

regarding work habits, individual aptitudes and participation in

extra-curricular activities and community life is significant.

Confidential Aspect of Cumulative Records

It is most important that the cumulative record of each student

should be treated as CONFIDENTIAL by members of the school staff.

Students should not have access to each other's records, nor should

records/
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san, so,TCL = 2 be left wiere curious and unauthorized persons might be

te ;£ecG to excnine then at any time. The fact that records ave

uäirtuined by the school is generally well known to the student

and his parents. Their inquiries about any aspect of the record

uld be met in a personal interview . If the student is confidentwv = ©

nat his record is designed to help him, and that it is confidential,

whose advice the school may need.

 

Score of Cumulative Records

In suggesting the kind of information that a cumulative record

should contain it is not intended to be definitive.Needs vary from

one area to another. If the record system is to meet local necds

it should reflect staff decisions on the range of data required and

the format that is most convenient.

In general, consideration should be given to include the following

kinds of information in the record:
+

p
s . Progress in the elementary school course.

2. Progress in the high school course.

3. Psychological assessment and standardized tests results.

4. PFersonal data.

5. Family background.

6. Schools attended.

7. Interview record (pupil and parents).

Anecdotal record.M
m

9. 4xtra-curricular activities.

10. Health

11. School Leaving.

2. Follow up.

 



Sent ore of Lon Yecord

1. Erosress in elementary course:

The reporting system develoned to meet the needs of the ungraded

elementary school should be reflected in the cumulative record of

the pupil. At regular intervals, as determined by the school staff,

the record should be completed vo show the pupil's progress.

Provision should be made to indicate those pupils with an enriched

course.

2. Progress in the High school course

The introduction of promotion by subject in the high school and

the provision of different levolo of inatruction for a subjoct

requires the maintenance of accurate cunulative records. The intro-

duction of vocational options to the high school programme must be

anticipated. The record in fact becomes an educational profile of

the student and as such, the basic reference for progressive

decisions regarding courses and careers,

3. Psychological assessment and standardized test results.

An important record area that will require staff discussion and

decision is the provision of meaningfyl records of the findings of

scnool psychologists and guidance personnel. The standardized tests

results would include mental ability, aptitudes, achievement and

inventories of interest and personality.

4, Personal data

The cumulative record should include such basic information as:

se name o nationality

. sex . religious domination

. date of birth se address

« place of birth e telephone number

oe  



 

As home background is important in understanding the child,

information of the following type should be recorded:

se Father's name, occupation and employer.

se Mother's name and if applicable her occupation and employer.

. Parent's religious denomination.

. Nemes and ages of siblings.

. Languages spoken in the home.

6. Schools attended

At the start of each school year ani during the school term,

students may transfer from other schools or school systems. The

cumulative record should include significant data of such student

movement.

7. Interview Record (Pupils and Parents)

The cumulative record should indicate when personal interviews

with the pupil and/or his parents were held. Detailed reports can

be kept separately. If highly confidential, such reports may be

retained in a separate, confidential file.

8. Anecdotal Records

The anecdotal record will attempt to describe student behaviour

"in action" that the teacher considers significant. Such description

should be as free as possible from a judgment of the behaviour.

inecdotes should not be confined to classroom activities alone.

Favourable behaviour should be recorded to balance the all too common

tendency to notice unfavourable student behaviour.

Basic to anecdotal recording is an appreciation of the stages of

physical, mental, emotional and social development normal in children.  Certain/
 

  

    

  

    

  

        

  
  
  

   



  

  

  

  

  
   
    

   

   
  

  
  

   

  

Certair xinds of behaviour which may cause ndult irritation or

isunderstanding are actually quite normal in children at a

particular stage of development.

The following areas of anecdotal recording are suggested:

o Rolations with peer group

. Work and study habits

. Courtesy and consideration

. Dependability

. Cooperation

o Initiative, self-reliance, leadership

se Self-control

. Obedience and promptness

. Service to the school

. Physical fitness.

9, Extra-curricular activities

The participation of the student in extra-curricular activities

of the school and in community groups is an indication of interests

and aptitudes that is significant to educational and vocational

djustment. The cumulative record should also contain information0

on work experience.

10. Health Record

While it is not suggested ti at the cumulative record should

duplicate the detailed health record normally maintained by the

scnool medical and nursing service, it is most important that good

channels of communication exist between the medical and teaching

The cumulative record should include information onpersonnel.

those aspects of student health that relate directly to his achieve-

ment in school, his participation in school activities and his future

plans.

LCR ERNIEA



11. School Lenving Record

The cumulative record should indicate the date and circumstances

of school leaving at any time prior to graduation from high school.

The application of new high school examination procedures including

the provision of individual statements of marks should not mean that

the school can neglect the accurate completion of the student's

cumulative record.

The increasing trend to continuing education requires that the

cumulative record, as a basic reference source, be complete.

12. Follow-up

Continuing contacts between the scnool and its former students

are important in evaluating the worth cf the instructional and student

guidance programmes. The groundwork fcr follow-up should be laid

while the student is still in school t: ensure the maintenance of

regular contact with him after he leaves school. This section of the

cumulative record should also provide for data that can be supplied

by placement services, employers and training institutions beyond the

school.
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