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EDUUATTON.

School days of Eminent Men in Great-Britain.
By Jony Trues, F. S. A,
(Continued from our last.)

XXXVIIL
EARLY LIFE AND CHARACTER OF HENRY VIIL

Henry VIIL, the second son of Henry VIL and Elizabeth of
York, was born in 1491, at his palace in his ¢ manor of Plea-
zaunce,” at Greenwich.

Henry was from the first destined to the Archbishopric of Canter-
bury; ¢ that prudent King, his father,” observes Lord Herbert,
(in the History of his Life and Reign,) * choosing this as the most
cheap and glorious wa?v for disposing of a younger son-” He re-
ceived, accordingly, a learned education ; “so that,” continues this
writer, ¢ besides his being an able Latinist, philosopher, and
divine, he was (which one might wonder at in a King) a curious
musician, as two entire masses, composed by hlm, and often sung
in his chapel, did abundantly witness.”” But the death of Henry’s
elder brother, Arthur, in 1502, made him heir to the crown before
he had completed his eleventh year, and his clerical education was
not further proceeded with. However, he was initiated into the
learning of the ancients, and though he was so unfortunate as to be
led into the study of the barren controversies of the schools, which
were then fashionable, he still discovered, says Hume, ¢ a capacity
fitted for more useful and entertaining knowledge.” He founded
Trinity College, at Cambridge, and amply endowed it ; and the
countenance given to letters by the K'ng and his ministers rendered
learning fashionable. The Venetian Ambassador to England,
Sebastian Giustinian, describes Henry at this period, (1515,) as
“ 80 gifted and adorned with mental accomplishments of every
sort that we believe him to have few equals in the world. He
si):aks English, French, and Latin ; understands Italian well ;
plays almost on every instrument; sings and composes fairly.”

One of the means which Cardinal Wolsey employed to please
the capricious Henry was to converse with him on favourite topics
of literature. Cavendish, who was gentleman-usher to Wolsey,
and who wrote his life, tells us that « his sentences and witty persua-
sions in the council-chamber were always so pithy, that they, as
occasion moved them, continually assigned nim for his filed tongue
and excellent eloquence to be expositor unto the King in all their
proceedings.”

Education had done much for Henry; and of his intellectual
ability we need not trust the suspicious panegyrics of his comtem-
poraries. His state papers and letters are as’ clear and powerful
as those of Wolsey or of Cromwell. In addition to this, Henry
had a fine musical taste, carefully cultivated ; he spoke and wrote
in four languages ; and he possessed a knowledge of a multitude of
subjects. He was among the first physicians of his age ; he was
his own engineer, inventing improvements in artillery, and new
constructions in ship-building. His reading was vasf, especially
in theology, which could not have been acquired by a boy of twelve
wars of age, for he was no more when he became Prince of

ales. He must have studied theology with the full maturity of
his understanding.

XXXVIIL

ILL-EDUCATED NOBILITY.

Some amongst the highest in rank affected to despise know-
ledgze, especially when the invention of Printing had rendered the
ability to read more common than in the days of precious manu-
scripts.  Even as late as the first year of Edward the VI. (1547,) it
was not only assumed that a Peer of the Realm might be con-
vieted of felony, but that he might lack the ability to read, so as
to claim Benefit of Clergy; for itis directed that any Lord of the
Parliament claiming the benefit of this Act, (Ist Edward VL,
“ though he cannot read, without any burning in the hand, loss of
inheritance, or corruption of his blood, shall be judged, taken, and
used, for the first time only, to all intents, constructions, and pur-
poses, as a clerk convict.”?

That the nobility were unfitted, through ignorance, for the dis-
charge of high offices in the State at the time of the Reformation,
is shown by @ remarkakle passage in Latimer’s ¢ Sermon of the
Plough,’” preached in 1548 :

Why are not the noblemen and young gentlemen of England so
brought up in knowledge of God, and in learning, that they may be able
to execute offices in the commonweal?. .., If the nobility be well trained
in godly learning, the people would follow the same train ; for truly such
as the noblemen ‘)e, such will the people be.... Therefore for the love
of God appoint teachers and schoolmasters, you that have charge of
youth, and give the teachers stipends worthy their pains,

Honest old Latimer thus demanded that ¢ the young
of England should be educated, and be ¢ well
in the learning and knowledge of God,” so that «
not, when they came to age,
vanities.”

gentlemen®
T)rought up
they would
80 much give themselves to other
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XXXIX.
BOYHOOD AND RISE OF SIR THOMAS MORE.

Among the eminent men of one of the most remarkable periods
of English history is Sir Thomas More, the records of whose early
life throw some light upon the education of the time: More was
born in Milk-street, Cheapside, in 1480, five years before the
accession of Henry VII. to the throne. He was tanght the first
rudiments of education at St. Anthony’s Free Grammar-school, in
Threadneedle-street, one of the four grammar-schools founded by
Henry VI., and at that K)criod the most famous in London. Here
More soon outstripped all his young companions, and made great
proficiency in Latin, to which his studies were confined, Greek not
being taught in schools:

It was the good custom of the age that the sons of the gentry,
even of persons of rank, should spend part of their early years in
the houses of the nobility, where they might profit by hstening
to the wisdom of their elders, and become accustomed, by the
performance of humble and even menial offices, to stern discipline
and implicit obedience. The internal economy of a great man’s
family, resembling on a smaller scale that of the monarch, was
thought to be the proper school for acquiring the manners most
conducive to success at court. Persons of good condition were,
consequently, eager to place their sons in the families of the great,
as the surest road to fortune. In this station it was not accounted
degrading to submit even to menial service; while the greatest
barons of the realm were prond to officiate as stewards, cup-
bearers, and carvers to the monarch, a youth of good family could
wait at table, or carry the train of a man of high condition, without
any loss of dignity. To profit by such discipline, More, when
about fourteen years of age, was removed from school to the palace
of Cardinal Morton, archbishop of Canterbury and lord high chan-
cellor. Here he attracted notice among the Cardinal’s retinue, and
was pointed out by him to the nobility who frequented his house,
as a boy of extraordinary promise. ¢ This child waiting at table,”
he would say, ¢ whosoever shall live to see it, will prove a mai-
vellous man.” Listening dajly to the eonveisation, aud observing
the conduct of such a personage, More naturally acquired more
extensive views of men and things than any other course of edu-
cation could, in that backward age, have supplied. Dean Colet, a
visitor at the Cardinal’s, used to say, ‘ thereis butone wit in Eng-
land, and that is young Thomas More.”

At the age of seventeen, More was sent by his patron to Oxford,
where he studied Greek, which was then publicly taught in the
University, thongh not without opposition. While al Oxford, More
composed the zreater number of his English poems, which Ben
Jonson speaks of as some of the best in the English language. More
retained his love of learning throughout life’; and when he had
risen to the highest offices, ﬁe frequently complained to his friend
Erasmus, of being obliged to leave his friends and his books to dis-
charge what were to him disagreeable commissions,

XL.
THE SCHOOL OF MORE,

We here follow More into his domestic retirement at Chelsea.

More hath built near London, (says Erasmus,) upon the Thames, such
a commodions house, and is neither mean, nor subject to envy, yet mag-
nificent enough. There he converseth a&'ably with his family, his wife,
his son and daughter, bis three daughters and their husbands; with
eleven grand-children. . .. You would say that there were in'that place
Plato’s academy ; but I do the house injury in comparing it'to Plato’s
academy, wherein were only disputations of numbers and geometrical
figures, and sometimes of moral virtues. I would rather call his house a
sehool or university of Christian religion ; for there is none therein but
readeth or studieth the liberal sciences ; their special jcare.is piety and
virtue : thers is no quarrelling or intemperate words heard ; none seem
idle ; which household discipline that worthy gentleman doth not govern
by proud and lofty words, but with all Kind and courteons benevoleice,

Every body performeth his duty, yet i3 there dalways alacrity, neither is’

sober mirth anything wanting.

In the intervals of business, the education of his children formed
More’s greatest pleasure. His opinions respecting female educa-
tion differed very widely from what the comparative rudeness of
the agze mizht have led us to expect. By nothing he justly.thought,
is lemale virtue so much endangered as by idleness, and the
fancied necessity of amusement ; and agaiust lh-ese ig  thetre any
safeguard so effectual as an allachment to lilerature 7. Some
security is indeed afforded by a diligent application. to various sorts
of female employments ; yet these, while they employ. the haqu,

and was subsequently ap

-

give only partial occupation to the mind But well-chosen books
at once engage the thoughts, refine the taste, strengthen the under-
standing, and confirm the morals. TFemale virtue, informed by the
knowledge which they impart, is placed on the most secure
foundations, while all the milder affections of the heart, partaking
in the improvement of the taste and fancy, are refined and matured.
More was no convert to the’ notion, that the possession of know-
ledge renders women less pliant ; nothing, in his opinion, was so
untractable as ignorance. Although to manage with skill the feed-
ing and clothing of a family is an essential portion in the duties of
a wife and a mother, yet to secure the affections of a husband, he
{pdged it no less indispensable to possess the qualities of an intel-
igent and agreeable companion. Nor ought a hushand, if he
regards his own happiness, neglect to endeavour to remove the
casual defects of female education. Never can he hope to be
so truly beloved, esteemed, and respected, as when the wife
confides in him as her friend, and looks up to him as her instructor.
Such were the opinions, with regard to female education, which
More ‘maintained in discourse, and supported by practice.  His
daughters, rendered proficients in music, and other elegant accom-
plishments proper for their sex, were also instructed in Latin, in
which language they read; wrote, and conversed with the facility
and correctness of their father. The results of this assiduous atten-
tion soon became conspicuons, and the School of More, as it was
termed, attracted eeneral admiration. In the meantime, the step-
mother of the daughters, a notable economist, by distributing tasks,
of which she required a punctual performance, ook care that they
should not remain unacquainted with female works, and with the
management of a family. For all these employments, which
together appear so far beyond the ordinary industry of women,
their time was found sufficient, because no part of it was wasted
in idleness or trifling amusements. If any of More’s servants
discovered a taste for reading, or an ear for music, he allowed
them to cultivate their favourite pursuit. To preclude all improper
conversation before c¢hildren and ‘servants at table, a domestic
was accustomed to read aloud certain passages, so selected as to
amuse for the time, and two afford malter for much entertaining
conversation.

Margaret Roper, the first-born of More’s children, was as cele-
brated for her learning as beloved for her tender affection to her
father in his hour of suffering. Erasmus called her the ornament
of Britain, and the flower of the learned matrons of England, at
a time, when education consisted onlv of the revived study of an-
cient learning. She composed a touching aceount of the last hours
of her father. !

With a few words upon Sir Thomas More’s views on Public
Education we conelude. That he conceived the education of all
classes to be most conducive to happiness, is evident from the
following passages in his Utopia, professedly written to describe
¢ the best state of a public weal,” or in more familiar words, a
sort of model nation. More says: ¢ though there be not many
in every city which be exerapt and discharged of all other labours,
and appointed only to learning—that is to say, such in whom, even
from. their very childhood, they have perceived a singular toward-
ness, a fine wit, and a mind apt to good learning—yet all in their
childhood be instructed in learning. And the better part of the

eople, both men and women, throughout all thewr whole life do
estow in learning those spare hours which we said they have
vacant from their bodily labours.” This was wrilten nearly three
centuries and a half since; the people of England have not yet
reached this condition, although they are tendin%z towards it by
efforts at affording elementary instruction u[ur all children; and
inducing the habit of self-culture in all adulls.

XLL.

WOLSEY, LATIMER, AND CRANMER.

The, boyhood of three great men of this period shows the means
of education theu‘obtainszle by the middle classes, Wolsey, who
was the son of ¢ an honest poor man,” not a butcher’s son, as com-
monly supposed, was sent when a hoy to the Free Grammar-sehool
at Ipswich ;. thence he was removed to Magdalene College, Oxford,
: ‘ inted. master of a grammar-school
art of his ill-acquired wealth, Wolsey,

life, expended in the advancement of Jeaming. A1 Oxford,

dependent on that college.
late in

he founded the college of Christchurch ; but before his maguificent

esign was completed, Wolsey had lost the fayour of kis sovereign,
and the King having, immediately on the Cardinal’s fall, taken

‘possession. of the revenues intended for the su‘})pon of the college,
3

the design had well nigh fallen to the ground; when Wolsey, in
the midst of all his troubles, among his last petitions to the King,
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urgently requested that « His Majesty would suffer his college at
Oxford to go on.” This the King did, but transferred the credit of
the measure to himself. Meanwhile, Wolsey had founded at Ips-
wich, in 1527, a school, as a nursery for his intended college at Ox-
ford ; and this school is said for atime to have rivalled the colleges
of Eton and Winchester.

Hugh Latimer, the son of a Leicestershire farmer, born in or
about 1472, was first sent to a grammar-school, and afterwards to
Cambridge. Of his family circumstances, Latimer has left us this
interesting record : ¢« My father,” he writes, ¢ was a yeoman, and
hiad no lands of his own ; only he had a farm of three or four pounds
by the year at the uttermost, and hereupon he tilled so much as
kept half-a-dozen men. He had walk for a hundred sheep, and
my mother milked thirty kine. He was able,and did find the kin
a harness with himself and his horse. I remember that [ buckle
on his harness when he went to B ackheath field. He kept me to
school, or else 1 had not been able to have preached beforethe king’s
majesty now. He married my sisters with five pounds, or twent
nobles, each, having brought them up in godliness and fear of God.
He kept hospitality for his poor neighbours, and some alms he gave
to the poor ; and all this he did of the said farm.”

Thomas Cranmer was born at Aslacton, Notts, in 1489, of a fam-
ily who had been settled in that county for some generations. His
first instruction was received from the parish-clerk, at the village
school, from which he was removed by his mother, now become a
widow, who placed him in 1503 at Jesus College, Cambridge,
amongst “ the better sort of students,” where Greek, Hebrew, and
theology were the principal objects of his industry.

(70 be continued.)

Encourage the Little Ones.

“ There is no principle in education, and in life, more sure than
this—To stigmatize is to ruin.”

It is a part of our nature to desire the good opinion of others.
This is plainly seen in the child; and that teacher best rules the
minds and hearts of his pupils, who shows tFem that he loves them
and has confidence in their good intentions,

Few of the reproofs, a teacher is called upon to give, are for wil-
JSul wrong-doing. The moral strength of the little one is weak ; he
is easily overcome by temptation, and almost before he is aware of it,
he has gone out of the right way. He feels that he is not intention-
ally wronﬁ, hence, so often the child’s excuse: ¢ [ didn’t mean to,”
or, ¢ I didn’t think.” Though this is not a sufficient excuse, yet itis
often a true one. He was off his guard, and was overcome. Now
it is the duty of the teacher, in these little wanderings, not to stigma-
tize, but to encourage. We all know—for we have been children—
how hard it is for the child to keep its ever active energies exerted
in the right direction. ¢ Children of larger growth” are often led
away and overcome, after years of experience and knowledge of the
enemy’s manceuvers, and the deceitfulness of the heart ;and shall the
child who has to struggle with an unknown enemy, no experience,
and but little strength, be expected never to fail?” Never do I hear
the despairing words a teacher hears so often, ¢ I do try to be good.
but T can’t,” but my heart aches. They do try, these’ little ones,
God help them, and often put to shame the indifference of older
hearts, but the Devil, the evil in their own hearts, and temptations
without, are often too strong for them.

It is the teacher’s duty and privilege to help them, by removing
temptations as much as may be, encouraging them to resist such as
necessarily lie in their way, showing the evil effects of wrong-doing
on themselves and on others ; God’s hatred of sin, and what Jesus
has suffered because of it, and above all, pointing them for help to
Him who has bid them come to him, and teaching them, though
they are weak, that Jesus will help them if the asﬁim. Let them
learn to love and trust in Jesus, by feeling that he loves and cares for
them. Itis by thus bringing into exercise the moral powers, that
lhzg are to be educated for a safe-guard inthe battle-field of life.

But, if instead of this sympathy with them in their struoggles and
trials, this encouragement to straggle against the current that seems
bearing them irresistibly away, they hear at each failure, ¢ Youare
a naughty child” ¢ You are always doing wrong,”” or ¢ You do not
try to be good,” they are disconraged ; the evil in them is aroused,
and they are made worse instead of better.

Is not this «offending the little ones,” than which, Christ says,
‘“1t were better a millstone be put upon the offender’s neck, and he
be cast into the sea ?*

I do not mean that serious offences should not meet with proper

rebuke, and perhaps the withdrawal of confidence for a time, that the
child may feel if he follow wrong inclinations wilfully, he is not de -
serving of the confidence of the good. But let the teacher watch
carefully, and make a distinction between the little swervings from
the right path, through the force of temptation or weakness of moral
powers, and wilful offences. 3

We can not read the heart, it istrue ; but many keys will unlock
the little bosom and allow us to inform ourselves pretty correctly, of
what is going on within. Often the child is more to be pitied than
blamed, and ¢ I am sorry you have done wrong,” will then have
more power to prevent his yielding to temptation the next time, than
severe chastisements. An unjust censure often plants a thom in the
little breast, that rankles there unobserved, save by His eye who sees
all things, and diseases the moral powers for years to come.

Oh, could teachers know the lasting effects of every word, and
action and even of every look, upon the impressible minds of the
little ones, how careful they would be to leave right impressions.

Payson says, ¢ What if God should place in your hand a diamond,
and tell you to inseribe on it a sentence, which should be read at the
last great day, and shown there, as an index of your own thoughts
and %er:lings ! What care, what caution would you exercise in the
selection! Now this is what God has done. He has placed be-
fore you immortal minds, more imperishable than the diamond, on
which you are about to inscribe, every day and every hour, by EPU'
instructions, by your spirit, or by your example, something which
will remain, and be exhibited, for or against you, at the Judgment

Day.”
let us then be careful, lest by rebuking instead of encouraging,
we offend one of the little ones for whom Christ died. Y

(Connectient Common School Journal.)

Annie’s Wish.

A nervous headache of a week’s duration had left me in a de-
pressed, wretched state, totally unfitted for the duties of the school-
rcom. The feeling was so unusual, that instead of striving against it,
1 set most industriously to nursing it.

There was a sort of satisfaction in imagining myselfto be suffering
unheard-of miseries. The children gazed with astonished yet sym-
pathiziug faces into my own, wondering “ what ailed the teacher.”
This only increased my gloom, for I was in no mood for sympathy.
At last the oppression became intolerable, and I turned for relief to a
bright little face which I had never seen un-illumined by a smile, but
the fair brow wore an anxi-us, troubled look, and the brown eyes
were full of tears- As I looked at her, the little hand was raised
timidly, yet eagerly, as though some great favor was desired. With-
out inquiring what she wished, 1 nodded assent to the mute request,
supposing she wished to speak to some of her companions.

ustantly she was at my side, her arms about my neck, her lips
pressed to my own, while her frame quivered with emotion.

“ What is it, Annie ?”’ Iasked ; but a burst of passionate sobbing
was my only answer ; while drawing her more closely to my side,T
felt the throbbing of her heart, like that of a frightened bird. ¢« An-
nie, darling, what is the matter 2’ and now thoroughly frightened at
her emotion, 1 strove to calm the excited little creature by kisses and
endearing words. At last she sobbed out, ¢ I wish”—and again pas-
sionate kisses were pressed upon my lips, while my neck was wet
with her tears. ¢ What do you wish, my darling ? tell me, my pre-
cious child.” O ! Iwish 1 could comfort you ’ and complectely
exhausted by her emotion, she lay almost senseless in my arms.
What a rebuke ! for a moment I felt crushed to the earth beneath its
weight, and then my tears fell like rain on the dear little head, nestled
in my bosom. ¢ God bless you, my darling Anuie 5, you have com-
forted, you do comfort me, more than I can tell you.” There was a
quivering of the exhausted frame, then a brightlight came dancing
again into the sunny eyes. < Do I really ? oh, I'm so glad,” and then
the tears again mingled with my owx, until, reassured by my smiles
and caresses, she slipped quietly from my arms, aed seated herself to
her lesson. I can never express how utterly mean and cruel seemed
my selfishness, aud how crushing the sweet rebuke. It was a lesson
hardly learned, but one which will uever be forgotten.

How often does a sad look on the teacher’s face bring a pang to the
little hearts, and tears to the bright eyes of loving children.

They are not all as sensitive as liu{e Annie ; still there are many
like her, and not for worlds would [ again bring such agony upon a
child. Teacher, wear at least a cheer('ful face, in the school-room.
Whatever may be your own feelings, for the sake of the little ones
strive to wear a cheerful look ; and this can not be done unless, Sfor-
getting self, you strive to do good to your charge. Often when op-
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pressed, and tempted to give outword expression to the feeling, has
the remembrance of Annie’s wish saved me from it, and constrained
me, for the children’s sake, to be cheerful and happy. Be careful not
to bring sorrow upon a child. The path of life inl prove a rugged
one to the little feet at best, and let us who have to do with chilafen,
strew as manr flowers ns may be ; remembering the time when we,
too, were children, and how exquisite were our own childish joys and
sorrows.—(Connectient Convmon School Journal.)

Substance and Show.

In this age of high steam-pressure for show, when somuch ofen-
ergy is expended in rearing superstructures, and so little in laying
foundations, teachers should be especially guarded. There is great
temptation, to leave the substantial and fundamental, where faithful
and eamnest labor makes very sparing manifestation; and to direct
attention to the more special and ornamental, where a little labor
makes a very noticeable display.And not only is the teacher prompted
to this course by selfish motives, but he is also often urged toit by
parents, Parents like to have their children distingnished for some-
thing. If, therefore, a child happens to show any special aptness in
any particular branch of study, then the parent will request that that
branch may receive careful attention. And most certainly here is
the very point where the teacher can strike so as 1o make every blow
tell to his own advantage ; therefore the child i: pushed forward in
this branch to the neglect of others, and thereby the trus founda-
tion of his education is broken up, and the balance of his mental de-
velopment destroyed.

Again, there is perhaps, a growing disposition to introduce gala
days and manipulating exercises just for the amusement of such vis-
itors as can appreciate nothing more substantial. Nothingshould be
said disparagingly of these exercises, provided they are keptin their
proper places ; especially manual exercises, in primary and interme-
diate schools, should be practiced much more extensively than the
fiow are. But in many schools a few of these exercises are leamed,
and then practiced only when visitors are present. Such exercises
are, of course, wholly void of substance and ought to occasion ne a
probation, but rather censure, These exercises should always hold
a secondary place, since they in no way constitute the objects of
the school. They should be regarded as recreations, and as such
should have a definite place in each half-day’s exercises.

The desire of show, also often predominates with teachers in their
choice of schools or of classes. To be a teacher of geography, arith-
metie, and grammar, is too common-place ; and to be a teacherof a
primary school can Onl{ be mentioned with many palliating explana-
tions ; but to be a teacher of French, music, or drawing, or of any
of the ornamental branches, has a very charming sound. But who-
ever looks with disrespect upon any of the = 1bstantial departments
of educational labor, will not be likely to gi:ce any position asa
teacher. Such seek not to do honor to their position, but to haye
their position do honor to them. They should be looked upon with
suspicion by themselves, and by all who have the best interestof
education at heart.

There are two classes of teachers which form a living embodiment
of substance and show. A teacher of the one class possesses a well
disciplined mind and always takes an enlarged view of his work. He
sees i every child coming into the school-room a composition of ger-
minating powers and emotions, for the symmetrical development of
which he feels responsible. In assigning him to his classes, he is not

overned by mere caprice, nor the child’s wishes ; but carefully in-
orming himself of his present attainments, and knowing the adapta-
tion of each study to develop mind, he will select one from each
of the three fundamental departments of study (unless the child is
very young) well suited to adjust his present powers, and to build
them up in perfect symmetry. Nor will he rest satisfied with his
own present attainments in knowledge, but will be constantly extend-
ing his investigation into the hitherto unexplored fields of science,
and be especially fond of reasoning from first principles. Such a
teacher thus feeding upon substance, becomes the very embodymeut
of it, and will be very sure to develop it in his pupils.

A teacher of the o:{ner class often possesses a dnfting sort of mind,
and always takes a contracted view of his work. He regards the
child not as possessing powers and emotions, but as possessing vacant
depositories into which knowledge may be stowed. In selecting
studies for any child, he does not look to development, but to that
which will appear best. In arranging the exercises of his school,
those which muke display must stand first, all others must have a
secondary place. His own studies he entirely neglects, except such
as he can bring into immediate use. He never reasons from first
principles ; and in his reading, any pieces which discuss principles

relating to his profession even, he carefully avoids. He likes to read
narratives of school incidents ; and especially items of experience
from successful teachers, because thése he can counterfeit. Indeed,
his hiﬁhest success depends upon his ability o counterfeit. At best,
he is buta servile imitator, a mere quack, cupying the prescriptions
of thinking men. Such a teacher has ns substance in himself, and
hence can produce nonein his pupils.

We need thinking men ; authors and not transeribers : teachers
who will work from prineiple, looking not to outer appearances, but
to inner development and power. With such teachers there will be
less of brilliant display and show found in our schools, and more of
rt;all man-making substance.—(Connecticut Common School Jour-
nal.)

The Model Scholar.
A Word to the Boys and Garls of our Common Schools.

A word in your ears, boys and girls. There are many thousands
of you scattered among the hills and valleys of the old Granite State,
and gladly would I whisper what I have to say in the ears of you
all. Perhaps your teachers, if they think it o sufficient importance,
will take the trouble to read it to you, that you may all hear it. Now
some of you are strangers to me and some are not, but that shall
make no difference. You are scholars in our schools, those little
nurseries where many, whom the world now honors as great and good,
spent the happy hours of their boyhood and girlhood, and sowe the
seeds of their present renown and heart-worth. I think I speak not
vain words when 1 say, I love scholars and feel a deep interest in
their present and future welfare—when I call myself their fast
friecd. I see in them germs which, with proper care and culture,
will by and by open to beautiful blossoms diffusing all about them a
hallowed, life-giving fragrance to make glad the great garden of the
world. I know very well how much each needs this kindly care
and nurture in the morning of life that these germs in their uu{alding
may all along woo the very sunshine of happiness to their hearts,
and shower precious blessings upon the heads of others, and there-
fore would T extend to each a friendly hand to lead them in wisdom’s
pleasant ways, and do what I can to give loveliness of character to
each bursting bud of promise. Thus would I prove mysell their
friend. Now, I dare say, we should all become good friends very
soon, if we could become personnally acquainted with each other.
But since that cannot be, most of us must be contented with ima-
gining ourselves unseen friends. As such, then, lot us gather to-
ether for a little friendly intercourse. We will suppose school is
done for the day, we have finished our usual ¢ chores,” and the
evening is before us for our own quiet enjoyment. It is dark and
wintry without, but within there is a bri