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PREFACE

The Secondary English Language Arts program has
become a reality as a result of the close collaboration of
alarge number of educators who were consulted during
each phase of its development.

Le ministére de I Education is appreciative of the work
that has been done by many individuals in preparing this
pregram. For this le ministére is indebted to all who
served in various capacities and so wishes to expressits
sincera thanks to:

— the members of the production committee who drew
up the objectives and prepared the accompanying
text;

— the members of the Secondary Language Arls
Committee for their interest, availability and sound
advice;

— the representatives of school boards/commissions
and Lanquage Aris consultants for their contributions
as resource persons parlicularly at regional
workshops and the Language Arts Conferences in
May;

-— the many teachers throughout the province who pro-
vided their comments on the objectives as the pro-
gram was being developed;

— specialists, subject associations, as well as indivi-
duals throughout the province who through their col-
laboration provided us with the feedback so neces-
sary for the successiul completion of the program.
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l. INTRODUCTION

As early as 1970, the Secondary Language Arts
Committee, an advisory bady to the ministére de I'Edu-
cation language arts consultant, was addressing itself to
the problem of defining the parameters of its subject
area. Composed as it was of consultants, administra-
tors and classroom teachers, the Committee was able
not only to reflect the needs, implicity and explicity
expressed, of the milieu, but also to refiect with some
expertise upon the increasing body of research and
discussion emanating from Britain, Australia and North
America concerning what language arts cornprised,
and how it should and could be most effectively ad-
dressed in the classroom to promote language learning.

As an initial step, the Committee developed a set of
broad objectives for secondary language ars, focus-
ing on the communication skills of speaking, listening,
writing, reading, and viewing, and outlined underlying
principles concermning the role of litetature study in the
prograr.

These objectives and principles provided an intro-
duction, along with the guidelines for the compulsory
and optional programs’, to the Annotated List of Texts
(#16-3227-A) published in 1975. It is significant that,
beyond a set of broadly stated objectives and guide-
lines, there existed no more than a list of authorized
texts from which a school commission, or indeed an
individual teacher, could select material deemed ap-
propriate in developing a language arts program.

As a logical next step, therefore, and after consid-
erable research and investigation, the Committee re-
commended the authorization of a non-graded phase
elective curriculum design (see document #16-3200A,
1976) as one means of implementing the language arts
objectives in an orderly and coherent structure while
reflecting the needs, interests and abilities of students
in a specific school or region.

At the same time, because of its continuing rapport
with the teaching milieu, the Committee recognized
that certain components of language aris required the
production of specific resource materials to aid teach-
ers in incorporating newly developed strategies and
methods into their lessons. The preparation of program
guides was therefore undertaken in areas such as read-
ing, oral English, short vocational English, and writ-
ing.2

1. See Appendix IV for a fist of support Jocuments.
2. See Appendix IV for a complete list of the guides developed.

it was with considerable interest, then, that the Sec-
ondary Language Ars Committee viewed the guide-
lines for curriculum development provided by the mi-
nistere de 'Education and embodied in The Schools of
Quebec: Policy Statement and Plan of Action. Having
already seen, and o some extent addressed, the need
for not only objectives for secondary language arts but
also specific guidelines to help teachers organize and
deliver a program, the committee readily accepted the
mandate to reconstruct language ars objectives in a
more formalized manner, and to embed them in a
rationale overtly stated which reflected the language
arts principles and curriculum research already mani-
fest in the extant guides. In January 1979, a sub-
committee was established to undertake the task of
producing this new program.

During the course of the program's development,
there have arisen several opportunities to consult with
the milieu and receive usetul feedback. The Secondary
Language Arts Committee has remained a key body in
this consuliative capacity. Moreover, the high degree of
acceptance by teachers of the guides presently author-
ized for use in the schools, as well as the potential
success evidenced from the informal trials by teachers
of guides in the working document stage, strongly sug-
gests that these materials at least are already contrib-
uting to the fulfillmenit of specific pedagogical needs. At
the yearly language arts conference held in Montreal, a
rajor opportunity has been provided for consultation
with individual teachers from across Quebec on the
program in various stages of its development. On the
basis of feedback received on these occasions and
from subsequent informal discussions with teachers,
several changes have been made in the program, par-
ticularly to do with format and wording, to promote 2

greater degree of clarity in its presentation.

Such opportunities for contact with educators, and
the ongoing consultation with the Secondary Language
Arts Committee, together with the recognition that the
field of knowledge about language arts is continuing to
expand, serve to reinforce the realization that any lan-
guage arts program must undergo continual re-
examination and re-evaluation. It is therefore anticipa-
ted that the 1980's, like the decade before it, will be
characterized by a continuing endeavour to respond to
changing realities and to the linguistic needs and aspi-

rations of students in the schools of Quebec.



il. RATIONALE

A. The Foundaiion of the Secondary
English Language Arts Program

Language is the exposed edge of thought.
James Britton

Language is & madium of communication and follows
the general principles of all communication... its super-
structure is the set of relations among sencer, receiver,
and message.

James Moffettd

The Secondary English Language Arts program rests
on afoundation provided by two conceptions of the uses
to which language is put: as a means of coming to terms
with ideas and experiences, and as a medium for
communicating with others. The question of which, if
either, of these concepts should be primary in a lan-
guage arts program remains a highly controversial one
among major writers in the field. In view of this unre-
solved controversy,* and in the absence of firm data
concerning the precise relation between language and
thought, it would seem prudent to address both uzes of
language in the development of a program, since nei-
ther excludes the other, and since both serve the pur-
pose, in a mutually complementary manner, of fostering
learning.

1. Language and Thinking

Although there is some controversy about the nature
of the relationship between language and conceptuali-
zation, it is generally agreed that language contributes
to thinking and learning. The sensory experiences of
the child provide a base from which both meaning and
language develop.

Language does not exist in a vacuumn; it develops as
the individual searches for meaning, searches to make
sense of his/her experiences. * People strive for higher-
order structures and hence organize their concepts
through increasingly complex language. At the same
time, language also allows for shortcuts; that is,
complex meanings can be expressed succintly in
words.® Thus, language may be seen as a symbolic
medium for thought; experiences, thoughts and ideas
are sorted into categories that are expressed in lan-
guage.”

The Secondary English Language Arts program ad-
dresses the role of language as an aid to conceptualiza-
tion by emphasizing the processes involved in listening,
speaking, reading, writing, and viewing in specific
contexts. In respending to a discourse, students are
encouraged to value their initial response and then later
to medify and clarify it. In producing a discourse, stu-
dents are encouraged to use «appropriate rehearsal
strategies to generate, clarify and expand ideas».®

Throughout the program students are given the op-
portunity to expand,® in an ever increasing spiral, their
experiences with language,

2. The Communication Process
Communication is overcoming a differential, some im-
balance of knowledge between... two parties. 1°

The process of communication involves a set of rela-
tions among a sender, a receiver and a message:

MESSAGE
7 \
SENDER RECEIVER

All instances of communications — such as the self-
commuricating phenomenon called thinking in which
sender and receiver are one, or the graphic experience

3. Student-Certared Language Arts and Reading, K-13 (Boston: Houghton Mifflin, 1976), p. 9. Reproduced with the permission of Houghton

Mifflir.

4. For an overview of this controversy see: Josée Valiquette, Las fonctions de la communication, au coeur d'une didactique rencivelée de ia
langue muternelle (Ministére de I'Education: Collection: SREP, 1979), ch, 2: =Le language au service de la pensée et de la communications.

5. For further informatien on this complex relationship, see: LS. Vygotsky, Thought and Language (Gambridge: M.LT. Pross, 1962),

€. Foran explanation of the role of talk as an aid fo growth in understanding, sea: Joan Tough, Talk for Teaching and Learning, (London: Ward Lock

Educational, 1879), Introdustion.

7. Gee also: E.B. Smith, K.3. Goodman, R. Meredith, Language and Thinking in School (New York: Holt Ringhart & Winston, 1870).

B. Sea Objectives 4 and 5 respectively,

9. For a genaral discussion gn the concept of expansion as fundamental to 2 language program, see: Smith, Goodman, Meredith, p. 66.

10. Motfett, p. 9. Reprinmed with the permission of Houghion Mifiin,

1k



in which a painter conveys a visual message to a
viewer, or linguistic communication in which the sender
composes a message in language for the receiver to
comprehend — all instances involve this set of rela-
tions. ™

For the process to begin, there must be motive on the
part of the sender and the receiver lo overcome some
differential. For the sender, such motive must be mani-
fest in the transmission of a message that the receiver
can understand:

Stimulus + sendar’s + sender's
perception intent
MESSAGE
SENDER RECEIVER

Considerations when sending a message:

— Awareness of the limitations of one's perceptions.

— Awareness of the purpose in sending a message.

— Awareness of the receiver's characteristics.

— Awareness of the necessity to choose an appro-
priate medium and form for the message.

The Secondary English Language Arts program
therefore provides opportunities for students to both
undertake and understand the role of sender or com-
poser of verbal and non-verbal messages.

For the receiver of a message, such motive residesin
the active participation of taking the message as it was
given, and when possible providing feedback to indicate
that the message has been accurately received:

REFERENT
]
MESSAGE

f \

SENDER

X

FEEDBACK

RECEIVER

Considerations when receiving a message:

— Awareness of the sender's characteristics and in-
tent.

— Understanding of the medium and form of the mes-
sage.

— Awareness of the relation between the message and
the referent,

The Secondary English Language Arts program
therefore provides opportunities for students to both

undertake and understand.the rele of receiver or
comprehender (through listening, reading and viewing)
of messages. Because the element of feedback, which
marks the sending and receiving roles as interchange-
able, is of impartance in determining how successfully a
message has been conveyed, opportunities are provid-

.ed in the program for students to respond to messages

of all kinds, and to envisage and overcome barriers to
communication in their composing of messages when
feadback from the receiver is not readily available.

As the diagrams so far suggest, it is crucial that both
the sender who composes the message and the receiv-
er who comprehends it must be sensible of and respon-
sive 1o those elements by which a message is sym-
belized, given form, and transmitted; for language arts
these elements cormnprise the symbolic system of lan-
guage, both verbal and non-verbal, the variety of forms
and modes in which a message is structured, and the
range of transmission media, from the human voice
directly received, through all manifestations of print, to
the electronic devices of radio, film, and television:

REFERENT

|
MESSAGE

LANGUAGE =» FORM —» MEDIUM

SENDER RECEIVER

FEEDBACK

The Secondary English Language Arts program there-
fore provides opportunities for students to both expe-
rience and understand this combination of elements —
these varieties of discourse — in which a message is
embedded.

Clearly, the more frequent and varied the oppartuni-
ties for students to participate in the communication
process by composing and comprehending many kinds
of discourse, and the greater degree of understanding
by them of that process, the more likely it is that the
imbalance of knowledge will be effectively overcome.

B. Learning in Context

If the foundation of the Secondary English Language
Arts program concerns the communication process,
and the relation between language and thinking, its
superstructure must be the communication contexts
within which students can participate in the communica-
tion process and come to terms linguistically with ideas
and experiences.

11. For more information, see: J. Molfett, Shedent-Centered Language Arts and Reading, K-13. (Boston: Houghten Miffin, 1976).



A communication context may be defined as a speci-
fic manifestation of the communication process involv-
ing a particular set of relations among sender, receiver
and message rendered via a particular code and me-
dium and concerning a particular referent. A conversa-
tion about the weather between iwo strangers in a
crowded elevator in Place Ville Marie would be just such
a context; so would a child's attempting to convey 1o his
parents in a letter his loathing of summer camp on a
rainy day; and so would classroom activities invalving
the role-playing of the former and the imagined or re-
membered re-creation of the latter.

In order for learning to take place, that is, in order for
students to use language effectively in formulating their
ideas, and to participate effectively in the communica-
tion process, and ultimately in order for them to value
these abilities, the contexts chosen for the classroom
must be «meaningful- to the students, and as realistic
as possible; they must be varied in order to reflect
the variety of real communication contexts that the
students do and will encounter; and they must be
sufficiently challenging to require that the students
reach for new linguistic tools to meet the challenge
of the context. The evidence of learning will be de-
rived, not from students verbalizing about commu-
nication gquiside any context, but from their partici-
pating in a meaningful specific context in a manner
which will reveal whether or not real understanding
exists and real learning has taken place.

Moreover, students will continue to learn, their abili-
ties as language users will continue to develop, as they
participate in communication contexts of increasing
complexity and sophistication. Such a progression must
be therefore envisaged within the framewark of a spiral
curriculum in which the constant is the continual partici-
pation in the communication process, and the variable
the apphcation of that process to changing contexts.

C. TheValues Adressed inthe Secondary
English Language Arts Program

Because the Language Arts program must necessar-
ily focus on the development of students’ abilities to
effectively speak, listen, read, write and view, it carries a
fundamental significance not only in the general educa-
tion of students but in the evolution of their systemn of
valuas.

Without the ability to convey successfully, through
speech or writing, a message whose purpose and mean-
ing can be comprehended by an intended audience,
without the ability to comprehend successtully, through

viewing, listening or reading, the meaning and purpose
of a received message — that is to say, without the
ahility to communicate effectively -— and without the
ability to formulate ideas through language, & human
being is not merely handicapped as a developing indi-
viduzl and as a member of society, but, one might well
argue, s/he is for all intents and purposes unable to
function at all on an intellectual, emotional (as compared
to instinctive), aesthetfic, social and cultural, or even
moral or spiritual plane beyond the maost primitive level
of response. It is through language and by processing
language that people come to terms with ideas, feelings,
beliefs, and information about the world; it is through
language and by communicating with others (speaking,
listening, reading, writing, and viewing) that people
confirm, adjust, and evaluate ideas, feelings, beliefs
and information.

Understandably, then, the Secondary English Lan-
guage Arts program cuts across the values underlying
education. Itis through reading, listening to and viewing
a wide variety of materials that students may acquire «a
critical judgment of man and society» and may seek
after «truthw. Effective paricipation in communication
situations allows students «to communicate their expe-
rience, without neglecting or underestimating the world
of emotions and personal feelings», and raquires «an
open attitude toward persons and things, so as to dis-
cover their nature and diversity», ** The development of
the ability to comprehend effectively implies the devel-
opment of aesthetic taste and discrimination, the favor-
ing of a.work which most effectively combines meaning,
form, and medium in the conveying of an intention or
purpose. Effective participation in the communication
process cannot help but reveal the social and cultural
values of a society for which and by which the language
itself has been consiructed and developed. The very
choice of one verbal symbol over another, the linguistic
preferences of a social group for one language style,
dialect and usage over another, reveal a great deal
about the cultural heritage and the social agpirations of
that group. Moreover, participation in the communica-
tion process, through speaking and listening to and
watching others, through writing to others, and reading
what others have to say, is virtually the only means of
social contact people have, and therefore a paramount
means of developing social and cultural bonds.

D. Relationship with other Secondary
Programs

To assert that a language arts program is essential to
the development of a wide range of values is not to deny
or attempt to subsume the essential significance of

12, Ministére de 'Education, The Schools of Quebec: Policy Statement and Flan of Action (Quebec, 1978), pp. 27-28. This and all other
referencas are reproduced with the permission of the Editeur officiel du Quebes.

13, See page 22



other subjects in the students’ curriculum. Rather, itisto
claim only what is obvious; that the ability to communi-
cate effectively is a prarequisite o the successiul ac-
quisition of knowledge in all subjects since language
and linguistic communication are involved directly in
that acquisition.

It is therefore important that the development of lan-
guage ahilities, a fundamental, direct and exclusive
focus of the Secondary English Language Arts program,
be a complementary concern of all other secondary
programs ™.

E. Relationship with the Elementary
Language Aris Program

The English Language Arts programs at both the
elementary and secondary levels refiect an awareness
of the crucial role that language plays in the growth and
development of a student as an individual and as a
member of society. More specifically, both programs
emphasize the importance of language in the formula-
tion and communication of ideas, and advocate active
participation in communication situations in school as
preparation for effective participation beyond school,
That the secondary program also aspires to have stu-
dents realize the crucial role that language plays in their
lives is attributable to the recognition of the develop-
mental stage anticipated in students at the secondary
level. These students should be expected to develop
increasingly sophisticated abilities not only to use lan-
guage effectively but also to reflect consciously on why
effective langquage use is necessary and valuable.

14, See also: ). Britton, and H, Rosen, Language, the Leamer, and the Schoai, rov. ed. (Harmondsworth, England: Penguin Papers in Education,
1969).

14



. HIERARCHY AND FORMAT OF THE
OBJECTIVES

In arder to ensure «quality education for all communi-
ties, while permiiting adaptation to individua! situa-
tioris=,?s the ministére de 'Education has undertaken
the preparation of <more detailed courses of study
which will indicate objectives and include basic compul-
sory items, optional items, and elements intended to
promote the attainment of educational goals».® While
such courses should not be «mere catalogues, dividing
instruction into multiple sections to be presented in a
rigid order»,'” the mandate for such preparation does
necessitate that a certain format be adopted in order to
reveal how a given course will promote the attainment
of educational goals by means of its particular hierarchy
of objectives. The intention of this section, then, is to
explain the format of objectives for the Secondary
Language Arts program.

The format adopted illustrates a hierarchy proceed-
ing from the general to the detailed: global objective
— aims —w general objectives -m specific objec-
tives — related content. This continuum might be re-
presented graphically as follows:

GE“EP.AL OBJECTIVE‘Q

5‘,‘.:5“:\(.‘: OBJECT"VES

% &
45"{ o
Aren CUN‘E

The following is an explanation of the components of
this hierarchy.

18, The Schools of Quebes, 7.1.6, p. 87,
16. The Schoois of Quebec, p. 91

17. The Schools of Quebec, 7.1.5, p. BG

Global Objective and Aims

Both the global objective and the aims anticipate
ideal and long-range outcomes. The difference between
the two is that the first is stated in terms of the ultimate
goal of the program, the second in terms of the ways the
program will foster the attainment of that goal. Hence:

Global Objective

The Secondary English Language Arls program
will lead studenis to realize that effective use of
language in formulating their ideas, and effective
participation in the communiGation process are
essential to their infelfectual, emotional, and
aesthetic growth, and to their development as
coniributing members of society.

Aims

The Secondary English language Arts program
will foster effective participation by students in
the communication process,

The Secondary English Language Ars program
will lead students to use language effectively in
formulating their ideas.

The Secondary Englishi Language Arts program
will lead students to value the ability to partici-
paie effectively in the communication process.

The Secondary English Language Arts program
will lead students to value the ability to use lan-
guage effectively in formulating their ic{ea&

General Objectives

The global ohjective and aims are stated in terms of
what the program will do. The general objectives grow
out of the global obiective and aims but are stated in
terms of what the student will do.

The general objeclives indicate the anticipated de-
velopment expected in the students; for example, gen-
eral objective 3 states:

The student will show an understandmg of the fypes
of discourse.

There are six general objectives in the Secondary
Language Aris program. Although these objectives are
numbered, it should be noled that the numbering is
merely a mechanical convenience and in no way indi-

* Ministére de I'Education. Direction générale du développement pedagogiguis.



cates a sequence. Rather, all the objectives should be
seen as interrelated, as touching and overlapping each
other, and as emanating from one focal point, the global
objective.

Specific Objectives

The specific objectives indicate the behaviours ant-
cipated over a given period of time which together foster
the attainment of the general objective. For this reason,
they begin with the word «by= and are inextricably at-
tached to each other and to the general objective.
Far example, general objective 3 has two spacific objec-
tives:

‘The student wifl show an understanding of the types
of discourse:
by responding to and employing the media (aural,
visual, print and multi-media), related to a specific
context.

by responding to and employing the modes of
discourse related to a specific context.

The specific objectives are prescriptive. They are the
ones which are addressed in the end-of-cycle tests de-
signed by the ministére. ' The end-of-cycle tests are
developed in order to measure the degree to which the
specific objectives of a program have been atiained;
that is, to evaluate the collective performance of stu-
dents and not to compare individuals or institutions to
each other. The tests are administered in a sample
group of school boards, to a sample group of students
who are chosen at random and who remain anonymous.
The end-of-cycle tests are not norm-referenced tests*?
nor are they secondary school examinations; rather
they are designed to assess the overall effect of the
program on the overall academic achievement of Que-
bac students.

The secondary school examinations are also based
on the specific objectives; however, these examinations
are norm-referenced, and their purpose is to measure
the performance of individual students.

Related Content:

The content which a teacher may examine when ad-
dressing the specific objectives is suggested in the box
labelled «Related Content=. In many cases, «for exam-
ple» precedes the list in order to indicate that the list is
not exhaustive. Returning to general objective 3 and its
two specaific objectives, the related contant is indicated
in the two boxes which foliow the specific objectives:

18. See item 8.1.18 of The Schools of Quebsc, p. 97
15. Sews Saction V: EVALUATION, pages 35 1o 49.
20. The Schools of Quebes, 8.1.18, p. 97

The student will show an understanding of the types

_ of discourse:

by responding io and by responding to and
employing the media employing the modes
(aural, visual, print and of discourse related to
mufti-media) related to a specific context.

a specific context.

Attributes of for Attributes of:
example: » fiction and
» audiotape, radio non-fiction
» direct speech s gonres
» mime e lragedy, comedy,
« Signs romance and
. satire
» books,
newspapers,
magazines
e television (and
video-tape)
e film
« live theatre

To provide additional information about the related
cantent, references have been made to the program
guides. These guides are optional but were designed
to help secondary language ans teachers implement
the objectives in their classrooms, that implementation
being the responsibility of the individual teacher as well
as the school and the school board.

The related content, as well as the cbjectives should
be addressed in both cycle one and cycle two. The
students should be exhibiting increasing maturity and
awareness in their responses and reactions from the
time they erter secondary | until they leave secondary
V. The curriculum must be envisioned as a spiral. The
aims are not different; the expectations are. These
expectations will be governed by the complexity of the
communication coniext. The emphasis is on growth,
«the development of the child»,

The Spiral Curriculum

The undetlying premise of the spiral curriculum is
growth, expansion. Not all students enter a given year
with the same intellectual and emotional background;
therefore, io accommaodate differences, the program
must be adaptable o each student. The Schools of



Quebec states that the organizational principles for the
secondary school are based on the characteristics of
the adolescent. Two of the organizational principles,
continuity and respect for individuality, can best be met
threugh a spiral curricuturn, Continuity means that teach-
ing should foster «the overall development of stu-
dents on the intellectual, emotional, physical, social
and religious levels: a development already begun in
the [elementary] school». 2 Respect for individuality
means that «collective teaching must ensure [the stu-
dents’] individual progress acceording to their personai
speed of leaming=. 2 To reinforce these principles, the
Secondary English Language Arts program was de-
signed for all students in Secondary English Language
Arts. This does not mean that the contexts, the me-
thods, the materials or the expectations are the same
from student to student or level to level but rather that
the aims are the same. Each student will be led to
reach the highest level of his/her potential, 1o grow, to
develap both intellectually and emotionally. Students
should be given opportunities to participate in a variety
of communication contexts which allow them to build
on their abilities and understandings.

21. The Schools of Quabec, p. 140,

22 The Schools of Quebec, p. 140,

17



IV. THE OBJECTIVES

It has already been explained that the ability to work
with language and to communicate effectively is neces-
sary to the growth of the student as a thinking and
feeling individual whose ideas and responses are given
form through language, and to the development of the

- student as a contributing member of society whose char-

19

acteristics, activities, and values s/he will understand
and within whose structures s/he will function through
the medium of language and the process of communi-
cation. However, the ultimate, or global objective of the
programn anticipates more than just the development of
these abilities in students; it anticipates that students will
come to realize the value of these abilities, and that such
realization will motivate them beyond the temporally
limited framework of formal education to continue de-
veloping linguistically in increasingly complex contexts
throughout their fives.

The global abjective, then, is:

The Secondary English Language Arts program will
lead students to realize that effective use of language
in formulating their ideas, and effective participationin
the communication process are essential to their in-
tellechual, emotional, and aesthetic growth, and to
their development as contributing members of so-

ciely.

In aspiring toward this ultimate goeal, the program has
four major aims:

e {o foster effective paricipation by students in the
communication process.

+ lo lead students to use language effectivaly in for-
mulating their ideas.

» 10 lead students {o value the ability to participate
effectively in the communication process.

» 10 lead students to value the ability to use language
effectively in formulating their ideas.

The aims in tum are addressed throi.:gh the follow-
ing general and specific objectives.
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OVERVIEW OF GENERAL AND SPECIFIC
OBJECTIVES

. The student will show an understanding of the

communication process:

a. by identifying, responding to, and employing the
appropriate communication elements in a specif-
ic context.

b. by interrelating these elements to produce effec-
tive communication in a specific context.

. The student will show an understanding of the nature
and function of language:

a. by responding to and using in a specific context &
language code reflective of the systematic and
arbitrary characteristics of language.

b. by responding to and using a dialect, a register
and the usage convertions appropriate to a spe-
cific context.

¢. by responding to and using language with the
degree of precision and semantic awareness re-
quired by a specific context.

d. by responding to and employing a function of
language appropriate to a specific context.

. The student will show an understanding of the types
of discourse:

a. byresponding to and employing the media (aural,
visual, print and multi-media) related to a specific
context.

b. by responding to and employing the modes of
discourse related to a specific context.

. The student will shaw the ahility to understand an
oral, written, or visual discourse;

d. by following a process of responding appropriate
to a specific context.

b. by responding to a specific discourse in terms
of the communication process.

. The student will show the ability to follow an appro-

priate process in composing an oral, written, or

visual discourse;

a. by applying appropriate rehearsal strategies to
generate, clarify, and expand ideas in g specific
Gontext.

b. by using a medium, mode, code, and an organi-
zational strategy appropriate to the message and
its purpose in a specific context.

¢. by eliminating envisaged barriers to communica-
tion with the intended audience in a specific
context.

33

6. The student will show the ability to develop his/her

own viewpaint through participation in the communi-
cation process: :

4. by assuming an individual voice in all communi-
cations.

b. by responding, in a specific context, to communi-
cations of others in an individual way.

¢. by accommadating the responses of others in
the confirming or reshaping of his/her own ex-
pression and response in a specific communi-
cation context.



V. EVALUATION OF STUDENTS’
LEARNING AND DEVELOPMENT IN
SECONDARY ENGLISH LANGUAGE ARTS

The Schools of Quebec stresses the importance of
evaluation and the major role teachers play in the eval-
uation process:

814

There i unanimous agreement with the statement
in the GREEN PAPER to the effect that evaluation
takes place first of all in the classroom and that the
prime responsibility is the teacher's. This evaluation
allows the teacher to follow the progress of his or her
students. He or she can, thug, discover their strong and
their weak pointz, appreciate their degree of adjustment
and make appropriate decisions. This conception is in
accordance with the wishes expressed during the
consultation on the GREEN PAPER.

816

For some, evaluation involves only examinations, tests,
homework, exercises, etc. Such a conception reduces
evaluation purely and simply to the use of measurement
instruments, whereas it & much more complex. 27

Itis the complexity that raises these fundamental and
interrelated questions;

Why and when should the students be evaluated?
Who should do the evaluation?

How should the results be interpreted?

What should be evaluated in the language arts?
Why and when should students be evaluated?

Why?

Evaluation is an essential cormponent of the teach-
ing/learning process. Teachers have always been
aware of the importance of evaluation when they are
designing their courses, deciding on the units and the
lessons, and choosing the specific contexts in which
students will participate. Further, teachers have been
involved in evaluation in order to provide feedback to
students, parents and administrators regarding the pro-
gress of individual students. Each evaluation that a
teacher doas has an underlying purpose whether it
is, for example, to revise content, to change methods,
of to report to parents. The clarification of that pur-
pose is the most important decision that a teacher
makes, since all other decisions and the effectiveness
of the evaluation depend upon it.

The purposes for evaluation fall into two major
categories — formative and summative.

27. The Schools of Quabes, pp. B4-95,

Formative evaluation examines the teaching/
learning process. Its purpose is to respond immedi-
ately o the needs of the student. Such evaluation en-
ables teachers and students to determine the degree to
which’ an objective has been aftained, to decide what
must stilf be learned, and, if necessary, to choose alter-
nate means of fostering the attainrnent of that abjective.
Formative evaluation is used to determine the structure
and organization of those objectives which ateacher will
develop for the students in a given class, to set up a
sequence of learning tasks and experiences, to provide
feadback on the learning process at each step of the
way, and to prescribe alternative learning approaches
and tasks, when necessary.

Summative evaluation is more of the order of drawing
up a balance sheet. "It is intended to inform the student,
the teacher, and others about the mastery of a complex
af objectives”,* in order to determine what is to be
learned, what has been learned, the effectiveness of the
teaching/learning process and the changes that may be
needed. The results are analyzed to determine the ex-
tent to which a group of students has attained a complex
of objectives and the extent to which each individual
student has atiained the complex of objectives.

When?

Formative evaluation, by its very nature takes place
almost daily in the classroom; summative evaluation
examines the attainment of objectives at reqular inter-
vals throughout the yeat.

Who should do the evaluation?

The purpose for evaluation dictates who should do
the evaluation. All formative evaluation is done at the
level of the schoal and is therefore the domain of the
students and the teachers. It is important that the
teacher shoud not be the sole judge; students should
be encouraged to provide feedback to their peers..
Further, students should be encouraged to evaluate
their own progress, ultimately to take responsibility
for their own development.

Summative evaluation is also the responsibility of the
school, but, in some instances the ministére and the
school board do assume certain responsibilities as well.
See Appendix 1.

How should the resulls be interpreted?

Once again the interpretation of the results depends
on the “why" of the evaluation. There are two means of
intarpretation — criterion-referenced and norm-refer-
enced. A criterion-teferenced interpretation is made
if the student's progress is compared with the level

28. Ministdre de I'Education, General Policy for Educational Evaluation (Quebec, 1981), #18-7500, p. 8.



of mastery expected for one or a number of objectives,
without reference to the progress of other students.
A norm-referenced interpretation is made wher the
student's progress is related to that of other students
with respect to the level of attainment of the same
objectives. .
In ordinary daily school practice, beth the norm-
referanced and criterion-referenced modes of inter-
pretation may be used for the scores of the same test.
This suggests that it is not always necessary o use
tests which correspond specifically with each form of
interpratation. 1 should, however, be emphasized that
the quality of the interpretation, and therefora the in-
formation obtained about a pupil's leaming, should be
greatest when the measurement instrument has been
specifically designed for the type of interpretation to be
made.

What should be evaluated in the language arts?

Fundamental to the Secondary English Language
Arts program are the beliefs that language ability grows,
that language teaching must foster growth and develop-
ment, and therefore that the cutriculum must be spi-
ral. In the past the process of growth has often been
studied, taught, and assessed in terms of its products
possibly because it is much more difficult to evaluate the
language as it is being generated within a context than
to evaluate a finished product. Yet, if the language pro-
cess is not developed and assessed, the evaluation of
the product alone is meaningless. It is important to look
for the meaning behind the manner,* to examine the
reazon for the surface structure. To do this it is neces-
sary to get as close as possible fo the place and time the
language was generated and get into the context.
Hence, the task of evaluating the language arts is truly
“complex” and must necessarily go beyond paper and
pencil testing. ¥ For axample, in evaluating the degree
to which Objective 1 has been attained, it would be easy
enough to devise a paper and pencil quiz which would
test the students’ knowledge of the elements of commu-
nication and their ability to identify those elements in a
given discourse, Itis even possible to have them explain
orally or in writing the success or failure of a particular
message. But, the ultimate test of the student's ability to

‘understand the communication process can only be
made by examining the sensitivity with which s/he res-
ponds to and employs those elements while participat-
ing in the process in a specific context.

As learning must be in context, so evaluation must
also be governed by the given context. In this section, it
has been indicated that formative and some summative

evaluation are in the domain of the teacher and-

hence s/he will establish the contexts for these evalua-

29, Ge_nara.l Folicy for Educaﬂanal Evaluation, p. 9

tions, However, the ministére does take some of the re-
sponsibility for summative evaluation. The fallowing
pages describe the parficular communication contexts in
which students may be placed at the end of cycle one
and again at the end of cycle two in order for the
ministére to see whether the students have fulfilled
the minimum expectations of the program for each
cycle. It is understood that the majority of the students’
will be able to go far beyond these expectations and
that the contexts in which they will be working daily
in the classroom will be far more challenging and
varied than those indicated for the minimum expec-
tations.

in outiining these minimum expectations, the follow-
ing format has been used:

« the box at the top of each page describes the context
in which the student will be participating.

» below this box, the specific objectives (as outlined on
pages 20 to 31) have been applied to the given
context.

These contexts provide the opportunities far the student
to indicate his/her ability to participate effectively in the
specific communication context by applying objectives 1
10 6 in the manner indicated, to each context. Each
context allows the student to show the abilities and
understanding that are specified in not only one butin
several objectives. The interpretation of the rasults of
student performance within these contexts may be
criterion-referenced or norm-referenced according to
the purpose for the eveluation.

The contexts for cycle one and for cycle two are
outlined on the following pages...

A0, For further infarmation see: Andrew Stibbs, Assessing Children’s Language (London: Ward Lock Educational and N.AT.E., 1880), p. 21.

31. For methods of evaluation, seé Aﬁpendicas Il and in.



MINIMUM EXPECTATIONS
CYCLE ONE

CONTEXT | IN THE CONTEXT OF TAKING PART IN A CONVERSATION WITH ONE OTHER
PERSON THE PURPOSE OF WHICH IS TO REINFORCE A PERSONAL RELATION-
SHIP: ‘ )
S.E.L.A, .
-v .
o age PP OF OBJECTIV
Objective See pag APPLICATION ES TO CONTEXT
Numbers
the student will be able to:
ia 201 » respond to and en:lploy the communication elements appropriate to that
conversation: N
2a; 22-3; Le. » employ a language code reflective of the systematic and arbitrary
3a 24-5 characteristice of spoken and non-verbal language.
2h; 22-3; + employ a dialect and style of language appropriate to the require-
da; 5¢ | 24-5; 28-9 ments of the personal relationship being reinforced.
2c; 22-3; + use language with the degree of precision required by the purpose of
5¢ 28-9 the conversation and by the audience.
2d 22-3 » respond to and employ the expressive function of language relevant
to the conversation context.
4a; 26-7; s eliminate envisaged barriers to communication with the other person
5¢c 28-9 by articulating, speaking audibly, and gesturing clearly and unambi-
guously; listening and watching the other person carefully; and by
seeking, responding to and providing verbal and non-verbal feed-
back.
1b 201 » interrelate these elements to produce the effect of reinforcing the rela-
tionship.
Ga 30-1 s assume an individual voice in the conversation.
6h 30-1 e respond to the other person in the conversation in an individual way.
6¢ 30-1 + accommodate the responses of the other person in the conversation in

confirming or reshaping his/her own expression and response.
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MINIMUM EXPECTATION

CYCLE ONE
CONTEXT I} IN THE CONTEXT OF TAKING PART IN A DISCUSSION WITH ONE OTHER PERSON
© THE PURPQSE OF WHICH 15 TO FORMULATE QUESTIONS AND RESPOND TO
THEM CONCERNING A SHARED PROBLEM:
S.E.L.A.
-V
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student will be able to:
“1a 20-1 s respond to and employ the communication elements appropriate to that
discussion:

2a; 22-3, i.e. » respond to and employ a language code reflective of the systematic

3a 24-5 and arbitrary characteristics of spoken and non-verbal language.

2b; 22-3, » respond to and employ a dialect and style of language appropriate
3a; 5o 24-5; 28-9 1o the requirements of the discussion and to the other person.

2¢; 22-3; e Use language with the degree of precision required to formulate

3¢ 28-9 questions and respond to them,

24 22-3 » respond to and employ the expressive function of language relevant
to the context of asking and responding to questions conceming the
shared problem.

3b; 24-5; « apply his/her understanding of the significant aitributes of the mode

4a 26-7 of interrogation and response in formulating questions and respond-
ing to them in the discussion.

Sc¢ 28-9 + eliminate envisaged barriers to communication with the other person
in the discussion by arficulating, speaking audibly, and gesturing
clearly and unambiguously; listening and watching the other person
carefully; and by seeking, responding to and providing verbal and
non-verbal feedback.

ib 20-1 » interrelate these elements in order to produce questions and responses to

them concerning the shared problem.

6a 30-1 » assume an individual voige in the discussion.

&b 301 = respond in an individual way to the communication of the other person in

the discussion.

6¢ 30-1 » accomodate the responses of the other person in the discussion in con-

firming or reshaping his/her own exprassion and response.
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MINIMUM EXPECTATIONS
CYCLE ONE

IN THE CONTEXT. OF LISTENING TO OR LISTENING TO AND VIEWING A NAR-

CONTEXT Il _
RATIVE OR DRAMATIZED EPISODE (3-5 MINUTES IN LENGTH) ON A RECORDING,
ON RADIO, OR ON TELEVISION, INTENDED FOR A PRE-AROLESCENT AUDIENCE:
SELA.
Al See page APPLICATION OF OBJECTIVES TO CONTEXT
Objective
Numbers
the student will be able to:
4a 26-7 » follow a process of responding appropriate to the reception of a short
narrative or dramatized episode on a recording, on radio or television
intended for a pre-adolescent audience.
1a; 20-1; + respond to the elements approptiate to this au'ral, or aural/visual communi-
4h 26-7 cation situation:
2a, b; 22-3; i.e. = respond to the characteristics of spoken or spoken and non-verbal
3a 24-5 language, the semantic characteristics of language, the charac-
teristics of the dialect(s) and style(s) of language evidenced in
the episode. -
ad 22-3 » respond to the expressive and transactional functions of language as
evidenced in the episode.
3a 24-5 e respond o the significant attributes of media of record, radio or
television as they relate to the transmission and reception of the
episode.
3b 24-5 o recognize and respond to the significant attributes of fiction or non-
fiction, narrative or dramatic modes as they relate to the episode.
ib; 20-1; « interrelate these elements to produce an understanding of the specific
4b 26-7 episode.
Bb 30-1 » respond to the specific episode in an individual way.
6c 301 » accommodate the responses of others to the episode in the confirming or

reshaping of his/her own response.
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MINIMUM EXPECTATIONS
- CYCLE ONE

CONTEXT IV

IN THE CONTEXT OF READING A SERIES OF WRITTEN DIRECTIONS INTENDED

FOR AN ADOLESCENT AUDIENCE THE PURPOSE OF WHICH 1S TO MAKE THAT .
AUDIENCE CAPABLE OF FOLLOWING A PROCEDURE:
S.E;L.A. .
Ohi::tive See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student will he able to;
4a 267 » follow a process of responding appropriate to the reception of a verbal and
non-verbal message in this context.
1a; 20-1; « respond to the cornmunication elements appropriate to this communication
4b 26-7 situation:
2a, b 99,3 i.e. » respond to the characteristics of written language, the semantic
' characteristics of fanguage, the characteristics of the dialect and
style of language evidenced in the series of directions.
2d 22-3 « tespond to the transactional function of language to inform, instruct,
explain, as evidenced in the series of written directions.
. 3a 24-5 « raspond to the significant attributes of the print medium as they relate
ot the transmission and reception of the series of directions.
3b 245 e respond to the significant attributes of the mode of the seties of
directions.
4b 26-7 « respond to the series of directions in terms’of the sender’s intent, and
the referent.
1b; 20-1; » interrelate these elements to produce the effect of following the procedure
4h 26-7 as directed.
6b 30-1 « respond to the series of directions in an individual way.
6 30-1 « accommodate the responses of others to the series of directions in the

confirming or reshaping of his/her own response.
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MINIMUM EXPECTATIONS
CYCLE ONE

CONTEXT V IN THE CONTEXT OF COMPOSING A PIECE OF WRITING THE PURPOSE OF
WHICH 1S TO EXPLORE A SUBJECT OF PERSONAL INTEREST, WITH ONESELF
OR A CLOSE ACQUAINTANCE AS AUDIENCE:
S.E.L.A. .
-V . .
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student will be able to:
5a 28-9 o apply rehearsal sti’ategies to generate, clarify and expand ideas about a
subject of personal interest.
1a 20-1 o employ the communication elements appropriate to this writing task:
2a 22-3 i.e. » employ a language code reflective of the systernatic and arbitrary
characteristics of written language.
2a, b; 22-3; » employ a dialect and style of language appropriate to the require-
3a; 24-5; ments of the print medium and the mede selected, the purpose of the
5 28-9 task and the audience being addressed.
ac; 22-3; = use language with a degree of precision required by the print me-
3a, b; 24-5; dium, and the mode selected by the task of exploring a subject of
5c 28-9 personal interest, and by the audience, i.e. oneself or a close ac-
quaintance.
2d 22-3 ¢ employ the expressive function of language to develop a piece of
writing intended to explore a subject of personal interest with oneself
or a close acquaintance. )
3hb 24-5 « apply his/her understanding of the significant attributes of the print
medium and mode selected in the development of the piece of
writing.
Sc 28-9 » climinate envisaged barriers to communication with oneself or a
close acquaintance by proofreading and checking legibility.
ib 201 o interrelate these elements to produce the piece of writing.
6a 301 e assume an individual voica in performing the writing task.

4




MINIMUM EXPECTATIONS

CYCLE TWO

CONTEXT | IN THE CONTEXT OF EXPLAINING ORALLY AND EXTEMPORANEQUSLY TO A
FAMILIAR AUDIENCE A PROCESS WHICH THE SPEAKER UNDERSTANDS, AND
WHICH THE AUDIENCE 1S INTERESTED IN LEARNING: )
S.E.LA.
-V
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student will be able to:
1a 20-1 = employ the commdnication elements appropriate 1o that oral situation:
2a, b; 22-3; i.e. » emplioy a language code reflective of the systematic and arbitrary
3a 24-5 characteristics of spoken and non-verbal language.
2a, b; 22-3; » employ a dialect and style of language appropriate to the require-
Ja; 24-5; ments of the extemporanecus explanation of that process and to the
Sc 289 audience being addressed.
2c; 22-3; » use language with the degree of precision required by the extempo-
5c 28-9 raneous explanation of that process and by the audience.
2d 22-3 « employ the transactional function of language to explain the process.
bb 28-9 e Use an organizational strategy appropriate to an extemporaneous
oral explanation of a process.
4a; 26-7; « eliminate envisaged barriers to communication with the others by
sc 28-9 articulating, speaking audibly, and gesturing clearly and unambi-
guously; seeking and responding to feedback from the audience.
ib 20-1 o interrelate these elements to produce an explanation of the process thatcan
be understood by the intended audience.
6a 30-1

s assume an individual voice in externporaneously explaining the process.




MINIMUM EXPECTATIONS
- CYCLE TWO

CONTEXT il

IN THE CONTEXT OF TAKING PART IN A DISCUSSION WITH UP TO 5 QTHER

PEOQOPLE THE PURPOSE QF WHICH IS TO ARRIVE AT A CONESENSUS CON-
CEBNING THE SOLUTION TO A SHARED PROBLEM:
S.E.L.A,
-V '
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers:
the student will be able to:
' 1a 20-1 ¢ respond to and employ the communication elements appropriate to that
discussion:
2a, b; 22-3; i.e. » respond to and employ a language code reflective of the systematic
3a 24-5 and arbitrary characteristics of spoken and non-verbal language.
2a, b; 22-3; « respond to and employ a dialect and style of lanquage appropriate to
3a; 5¢ 24-5; 28-9 the requirements of the discussion and to the members of the group.
2c; 22-3; = use language with the degree of precision required to explore the
Sc 28-9 problem with the group and to arrive at a consensus. ‘
2d 22-3 » respond to and employ the expressive and transactional functions of
language relevant to the discussion context.
© 3b; 24-5; « apply his/her understanding of the sighificant attributes of the mode
4a 267 of discussion in assuming the roles required by the purpose of this
- discussion.
bc 28-9 » climinate envisaged barriers to communication with the others by:
articulating, speaking audibly, and gesturing clearly and unambi-
guously; listening to and watiching others, by seeking, responding 1o
and providing verbal and non-verbal feedback.
1h 20-1 « interrelate these efements to produce a group consensus conceming the
solution to the problem.
6a 30-1 » assume an individual voice in the discussion.
&b a0-1 » respond to the communication of others in the discussion group in an
individual way. ‘ :
&c s accommodate the responses of others in the discussion group in confirming

30-1

or reshaping his/her own expression and response.




MINIMUM EXPECTATIONS

CYCLE TWO

CONTEXT In IN THE CONTEXT DF.LISTENING TO OR LISTENING TO AND VIEWING A NEWS-
CAST OR AN INFORMATION-ORIENTED DOQCUMENTARY, INTENDED FOR A
GENERAL AUDRIENCE, AND OF UP TO 15 MINUTES DURATION ON LOCAL RADIO .
OR TELEVISION:
S.E.LA.
-V
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student will be able to:
4a 26-7 » follow a process of responding appropriate to the reception of aural or
aural/visual messages in this context.
1a; 20-1; « respond to the elements appropriate to this aural or aural/visual communi-
4b 26-7 cation situation: :
2ab 22-3 i.e. » respond to the characteristics of spoken or spoken and non-verbal
language, the semantic characteristics of language, the characteris-
tics of the dialect(s) and of style(s) of language evidenced in the
newscast.
2d 22-3 « respond to the transactional function of language to inform, explain,
generalize, etc., as evidenced in the newscast.
Ja 24-5 » respond to the significant attributes of the radio or television medium
as they relate to the transmission and reception of the newscast.
3b 245 « respond o the significant attributes of non-fiction and of the news
story and the newcast modes as they relate to this newscast.
4b 26-7 » respond to the newscast in terrs of the sender's characteristics and
intent, and the referent.
1b; 4b 20-1; 26-7 « interrelate these elements to produce an understanding of the newscast.
6b 30-1 « respond to the newscast in an individual way.
6c 30-1 » accommodate the responses of others to the newscast in the confirming or

reshaping of his/her own response ot it.

45




MINIMUM EXPECTATIONS
- CYCLE TWO-

CONTEXT IV "IN THE CONTEXT OF READING ANY ONE QOF THE FOLLOWING ITEMS FROM A
LOCAL NEWSPAPER INTENDED FOR MASS CIRCULATION:

« THE ITEMS ON THE FRONT FAGE o A CLASSIFIED ADVERTISEMENT

« THE LEAD EDITORIAL e« A DISPLAY ADVERTISEMENT
S.E.L.A.
12
Objective See page APPLICATION OF OBJECTIVES TO CONTEXT
Numbers
the student wiII be able to:

43 26-7 e followa process of responding appropriate to the receptlon of a verbal and

non-verbal message in this contexd.

1a; 20-1 = respond to the communication elements appropriate tb this communication

ab 26-7 sitdation:

Za, b 22-3 i.e. » respond to the characteristics of written language, the semantic
characteristics of language, the characteristics of the dialect(s) and
style(s) of language evidenced in these items,

2d 22-3 « respond to the transactional function of language to inform, advise,
instruct, explain, persuade, generalize, theorize and speculate, as
evidenced in each of these items.

3a 24-5 » respond to the significant aftributes of the print medium as they relate
1o the fransmission and reception of these items in the newspaper.

1] | 24-5 « respord to the significant attributes of non-fiction and of the genres of
print journalism as they relate to these iterns in the newspaper,

4b 26-7 » respond to these items in terms of the sender's characleristics and
intent, and the referent.

1b; 20-1; » interrelate these elements to produce anunderstanding of these itemsin the

4h 26-7 newspaper.

6h 30-1 » respond to these items in an individual way.

¢ 30-1 + accommodate the responses of others to thase itens in the conﬂrmlng or

reshaping of his/her own response.
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MINIMUM EXPECTATIONS
"CYCLE TWO

CONTEXT V IN THE CONTEXT OF READING, LISTENING TO OR VIEWING A LITERARY WORK
IN ANY MODE OR MEDIUM AT A LEVEL OF DIFFICULTY EQUIVALENT TO THAT OF
WORKS DESIGNATED AS EASY READING FOR CYCLE TWO IN THE ANNOTATED .
LIST OF TEXTS:
S.ELLA.
-V
Objective See page APPLICATION OF OBJECTIVES TQ CONTEXT
Numbers
the student will be able to: )
4a 067 « follow a process of responding appropriate to the reception of the literary
; work and to the mode and medium it which it is conveyed.
&, 20-1
4b 26-7 » respond to the elements appropriate to this communication situation:
2a,b 22.3 i.e. » respond to the characteristics of written, spoken or visual language,
the semantic characteristics of language, the characteristic(s) and
styla(s) of language evidenced in the work.
2d 22-3 « respond to the poetic function of language as evidenced in the work.
3a 24-5 » respond to the significant aftributes of the medium in which the work
is conveyed as they relate to the transmission and reception of the
work.
3b 24-5 » respond to the significant attributes of the literary mode(s) related to
the work.
1b; 4b | 20-1; 26-7 « interrelate these elements to produce an understanding of the literary work.
€b 30-1 « respond to the jiterary work in an individual way.
6c 30-1 « accommaodate the responses of others to the literary work in the confirming

or reshaping of his/her owh response.

a7




MINIMUM EXPECTATIONS
"CYCLE TWO

CONTEXT VI IN THE CONTEXT OF COMPOSING A PIECE OF WRITING THE PURPOSE OF
WHICH IS TO ENTERTAIN A FAMILIAR AUDIENCE:

S.E.L.A.
o See page APPLICATION OF OBJECTIVES TO CONTEXT
Objective
Numbets
the student will be able to:

5a 28-9 o apply rehearsal strategies appropriate to this context to generate, clarify,

and expand ideas in the development of the piece of writing.

1a 20-1 » employ the communication elements appropriate to this writing task:

2a 22-3 i.e. » employ a language code reflective of the systematic and arbitrary
characteristice of written language.

2a, b; 22.3; » employ a dialect and style of language appropriate to the require-

3a; 24-5; ments of the print medium and the mede selected, the purpose of the

Bs 28-9 task and the audience being addressed.

2¢; 22-3; » use language with the degree of precision required by the print

3a, b 24-5; medium and the mode selected, the purpose of the task, and the

Sc 28-9 audience being addressed.

2d _22-3 . employﬁ the expressive function of language to develop a piece of
writing intended to entertain a familiar audience.

3h 24-5 « apply his/her understanding of the significant attributes of the print
medium and the mode selected to the development of the piece of
writing.

Sc 28-9 e eliminate envisaged barriers to communication with the intended
audience by preparing several drafts, revising, seeking and re-
sponding to feedback from others, editing, proofreading and check-
ing legibility.

b . 20-1 » interrelate these elements to produce the piece of writing.

6a 301 s assume an individual voice in parforming the writing task.
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MINIMUM EXPECTATIONS
CYCLE TWO

CONTEXT VIl IN THE CONTEXT OF COMPOSING A PIECE OF WRITING THE PURPOSE OF WHICH
IS TO CONVEY INFORMATION TO A PUBLIC BUT SPECIFIED AUDIENCE:

S.E.L.A.
-V
Obijective See page APPLICATION OF OBJECTIVES TO CONTEXT
Nurnbers
the student will be able to:
5a 28-9 » apply rehearsal strategies appropriate to this context to generate, clarify
and expand ideas in the development of the piece of writing.

1a 20-1; « employ the communicafion elements appropriate to this writing task:

2a 22-3 i.e. &« employ a language code reflective of the systematic and arbitrary
characteristics of written language.

2a, b; 22-3; « employ a dialect and style of language appropriate to the require-

3a, b; 24-5, ments of the print medium and the mode selected, the purpose of the

5o 28-9 task, and the audience being addressed.

2c; 22-3; ¢ uselanguage with a degree of precision required by the print medium

3a, b, 24-5; and the mode selected, the purpose of the task, and the audience

56 28-9 being addressed.

2d; 22-3; « use the expressive and transactional functions of language appro-

5a 28-9 priate to each stage of development of the piece of writing intended to
convey information to a public but specified audience.

3b 24-5 » apply his/her understanding of the significant attributes of the me-
dium and mode selected to the development of the piece of writing.

5b 28-9 » Use an organizational strategy appropriate to the print medium and
the mode selected, and to the information being conveyed.,

5¢ 28-9 e climinate envisaged barriers to communication with the intended

© audience by preparing several drafts, revising, seeking and re-

sponding to feedback, editing, proofreading, and checking legibility.

1b 201 e interrelate these elements to produce the piece of writing.

Ga 301 .= assume an individual voice in performing the writing task.
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APPENDIX IV

Secondary Language Arts Program Guides

The following guides have been developed to aid with
the implentation of the program:

PROGRAM
GUIDES

Cycle |

PROGRAM
GUIDES

Cycle 1l

PROGRAM
GUIDES

Cycles
&1

The following guides may also be usefu!:

Literature |
Writing |
WORLD. I
Literature 11
Writing Il
W.Q.R.LD. I

Literature Il
Writing Ill

Literature IV/V
Wiriting IV

Whiting V

Annotated List of Texts
Communication Arts

« Print

« Radio

« Television

« Film

Language
QOral English
T.LPS.: Reading

CODE

16-3208-01A
16-3204-01A
16-3237-01A

16-3209-02A
16-3204-02A
16-3237-02A

16-3209-03A
16-3204-03A

16-3209-04A
16-3204-04A

16-3204-05A

16-3227A/3229A

16-5206-01A
16-3206-02A
16-3206-03A
16-3206-04A

16-3238A
16-3201A
16-3207A

A BRIEF EXPLANATION OF THE
CONTENTS OF THE PROGRAM

GUIDES FOLLOWS.

General English

Short Vocational English

16-3234A
16-3230A



PROGRAM GUIDES:

Annotated List of Texts

This document containg an annotated list of all the ap-
proved taxts and other resource materials for Sec-
ondary Language Arts.

Communication Arts: (16-3206-01A/02A/03A/04A)

This guide ¢ontains four separately published units,
Print, Film, Radio and Tefevision, which are designed
to provide strategies for incorporating the use of these
meadia into the Language Arts program.

Language (16-3238A)

This guide provides information and samples of student
activities on eight major topics of language study:
the history of English, the sound system, the written
system, words and referenis, syntax, usage, dialect
and register.

Literature I-V: (16-3203-01A/02A/03A/044A)

The literature guides suggest content and approaches for
each secondary lavel.

Oral English: (16-3201A)

This guide contains four units: “Conversation,” “Dis-
cussion,” “Public Speaking,” and "Debating,” as well

as an introductory section on_the Communication Pro-

cess which provides background information and stu-
dent activities designed to reinforce the general con-
cepts.

T.L.P.5.: Reading (16-3207A)

This guide has three major areas: “Recreational Reading,”
“Study Reading” and “Organization and Integration.” The
“Recreational Reading” section explains the ways and
means of stimulating students to read widely and share
their experiences. The “Siudy Reading” advocates a
strategy (P.L.O.R.E.) for assisting students with required
reading and study. The "Qrganization and Integration™
section offers suggestions for classroom organization and
timetabling.
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W.O.R.L.D. | and ll; (16-3237-01A/02A)

Thase cycle one guides are intended to emphasize the
relationship among all the components of the language
arts without loosing sight of the unique nature of each of
the components. Sample units which reflect this rela-
tionship are presented. The W.O.R.L.D. guides refer to
other guides applicable to cycle one: Writing, Oral
English, Reading (T.l.P.8.), Literature, and Drama.

Writing I-V: (16-3204-01A/02A/03A/04A/05A)

The writing guides present sets of lesson plans in se-
guential units, each dealing with a kind of thinking and
mode of writing in a rhetorical context. The units develop
a basic format beginning with the objectives, the list of
materials, preliminary activities which provide the
context, followéd by an assignment, follow-up activities,
suggestions for evaluation, and related activities.



GLOSSARY OF WORDS
AS USED IN THE
SECONDARY ENGLISH LANGUAGE ARTS
-V PROGRAM

CODE:
— a symbaol system

— a system of symbols with an agreed-upon meaning

CONTEXT:

— the context of communication is the environment or
situation in which the communication takes place; it
involves a particular set of relations among sender,
receiver and messages rendered via a particular
code and medium and conceming a particular refer-
ent.

— something that surrounds and influences, as envi-
ronment or circumstances

DIALECT:

— ohe variety of a language i.e. the speech pattems
and practices common to a speech comrmunity which
may be social, racial, regional, professional, etc.

DISCOURSE:

— any complete communication having a sender, re-
ceiver and message bound by a purpase.

EXPRESSIVE:
— see FUNCTIONS OF LANGUAGE

FUNCTIONS OF LANGUAGE:

Using the ideas of James Britton (Excerpts, used with
permission, from The Development of Writing Abilities
(17-18) by James Britton ! al. (Schools Councit Re-
search Studies), London: Macmillan Education, 1975,
Distributed in USA and Canada by National Council of
Teachers of English, 111 Kenyon Road, Urbana, lllinois
61801.), the functions of language are:

« Expressive: This function involves relatively un-
constructed language “fully compre-
hensible only to one who knows the
speaker and shares his context. itis a
verbalization of the speaker's imme-
diate preoccupation and his mood of
the moment". It is “the mode in which
generally speaking we frame the tenta-
tive first drafts of new ideas”. (p. 82)
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» Transactional: This function invalves language to
get things done: to inform, advise,
persuade, instruct, record, explain,
generalize, theorize, and speculate.

» Poetic: “Poetic writing uses language as an art me-
dium. A piece of poelic writing is a verbal
construct, an ‘object’ made out of language.
The words themselves, and all they refer fo
are selected to make an arrangement, a for-
mal pattern... The function of a piece of poe-
lic writing is to be an object that pleases or
safisfies the writer; and the reader's res-
ponse is to share that satisfaction. In this
sense, poelic writing ¢constifutes language
that exists for its own sake and not as a
means of achieving something else”. (pp.
90-81) :

— for further explanation see the Writing guides.

“GOOD” ENGLISH

— a form of speech which is appropriate to the speak-
er's purpose, true 1o the language of the time, and
comfortable to the speaker and listener. It is the
product of custom and as such is neither imprisoned
by rules nor freed from restraint; it is never fixed but
changes as the language lives.

MEDIUM:

— way of sending a message

— the method of communication — such as speaking
face to face, telephoning, writing, speaking on televi-
sion, ete,

e.g. air is the medium of sound;
paper may be the medium of print messages

MODE:

— form which govems the organization and structuring
of a message.

POETIC:
— see FUNCTIONS OF LANGUAGE

REFERENT:

~— the situation stimulus that makes it necessary fo
communicate, to send a message.



REGISTER:
— fomnal, semiformal, informal (colloquial)

- — choice of register is governed by person, theme,
place.

— register varies according to cortent e.q. baby tfalk,
sports commentary, sermon; headlines, recipes,
legal records.

SEMANTICS:
— the study of word meaning, growth and modification.

— relationship words have to things and states of affairs
as men experisnce them.

SYNTAX:
~word relationship in forming sentences. The use of
form in phrases, clauses and sentences.

— sentence constrliction, relationships words have to
other words in a language.

TRANSACTIONAL:
— see FUNCTIONS QF LANGUAGE

USAGE:

—the changing fashions of “correctness” within re-
gional or social dialect.

— language choices or language behaviours as com-
pared to grammar which refers to the structure or ma-
chinery of language, the system of language, the way
we combine words to produce meaning.
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