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INTRODUCTION

It may seem presumptuous 1o present a program of rmoral
education at a time when sociaty iis still in the throes of search
and of change. It might be wiser to wait for tha reestablishment
of grder and squilibrium kefore praposing a new standard and a
new scale of values. When the very coneept of "morality” is
being guestioned, the desire to establish the vatidity of the
notion, and at the same tima to show haw to attain it, may

appear illusory.

Manetheless, i this age characterised by it spacial kinds of
uneertainty,” (F. Dumant, in Le Lieu de [‘hommea), some
certicudes, some identifiable factars authorize us to inaugurate a
search for the meaning of marality today.

Negative certitudes

We must admit, at the outset, that most of our certitudes are
negative. The first of these is that it is no longer possible to have
a single, stable angd comprehensiva vision of the weorld and of
human pature. The raagon for this lies, on the one hand, in the
development of the various fields of human activity lindustry,
technology, service occupations, cormmunications) and on tha
cther, in the appearance of new sciences, Formerly our moral
and philosophic vision was based on the peroapticn of & common
meaning: nowadays an incressingly sophisticated science and
technology make us carefully circumseribe the fields of cur
action and irvestigation, We have moved from a systam of Ilnear
thinking, in which all dovetailed perfectl
comparison and of relativity,

feature of our situation, we believe that the new aim of morality
may be, for the time being, to encourage men to direct their
action towards the transformation of nature and the maximum
devalopment of human pawers, it ramains to be sean what these
powers ara, and what they can really hope 1o accomplish.

The third negative element to be considered is the impessibility
of referring 1o a scale of absolute values, We can certainly affirm
that such values as freedom, lave, work, and money will always
be powerful incentives to human activity, but their concrote
forms of expression will be more important than the values
thermselves, and this Importance will vary from one society to
another, from one person to the next. Hence a moral system
which would present these veluas as absolute waould risk being
vague gnd utoplan.

Language

This brings us to a fourth considerstion. The language which
farrmerly expressed, and indeed codified and circumscribed, the
rargl demain (s no longer capable of conveying man's
presant-day experience or his moral problems. This is partly due
1o the breakdown of philosophic syste&ns, and parily due to the
appearance of 8 new kind of sensory perception which upsets
exlstmg mental structures. If we put uurselves in a teat.hmg

of tha word as a pedagogical means.

ATTAjOr consequence af this change hes been the distimation set
up batween athlcs and existenca, The usya) procadura was to put
these two k
a moral bearmq and all murallty was a bearer of life, But if ethics
fs to survive today, net only as a science but also as an effective

A crisis in values, a ¢risis in language, a crisis in goals, & crisis in
eplstemolagy in civilization and in culture: these are the realities
expiEin our distrass ang by that very tact Tesszen its cain.
With ar anelysis like this as our starting-point, we can aven

establish certain positive criteria foranew morality, -

guide of human conduet, it will have to find jts proper place in
relation to the other human sciences. It will have to accept the

Positive certitudes

—fret-thatHtis notongerthe only freme of referenca by which 10

eaplain life,
Change of aims

The second negative certitude which becomes evident upon
reflection is that it i no longer possible to direct meoral
formation accarding 1o the aims of traditional merality. Our
world i3 in the process of |eaving behind what was formerly the
pringipal stimulus of its activity, namely the negessity of
survival, of self-preservation, The development of the means of
production, the establishment of social security reasures, the
ditcoveries of medicine, have brought us to a point where we
now take for granted health, food and work, — objects which
formerly constituted man’s principal preoccupations, These
things. which have stimulated and determined human behaviour
wver since man appeared on garth are no longer major concerns,
bUt are becoming an integral part of the basic assumptions of the
individual and of society.

Hence we findourselves face to face with a veritable revolution
in the goats of marality, We must look for the direction in which
man will find it possible to orient his action with the support of
motives  mare deeply human than those he is presantly
abenconing, At the moment, when changa is the maost striking

Tha first positive certitude which we must reflest upon is that
OuUr most important task as moral edugators comsists in

delimiting the fiald of morality in the light of new goals.

If we set ag the lower timit of this field the fact that marslity
congists in revealing the human and social exigencies which meove
men to Make decisions and to carry them out, morality should
concern jtself with the geoals of persanal and community
fultilmant. As g matter of fact, our world it replacing the
demand for preservation and survival by the demand for
developrment and achievernent. It would ssem that physicgl
forces have grown to saturation point, and must make way for a
more truly human kind of energy. Hence what was once the very
structure of Iife must now become its substructure. Otherwise,
we shalt sex the overdevelapment of soma aspect of (o result in
8 personal or social cancer capable of destroying rnankind’s
cognitive and affective powers.

Qur saciety, generally called the consurmer society, already
shows alarming symptoms. an accalerated growth-rate, the abuse
of new discoveries, the prassure of uniformity  and
standardization, the ability to weaken and even 1o absorb just
protest, the exploitation of cuttural, artistic, political and even
religious activities for utilitarian srds. Authenticatly human
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aspirations find no place in such g world, and life progressively
loses its meaning and coherence,

A renewed ethic must aim at promoling each person’s
se{f-knowledge, self-development, self-integration, so @s o anable
him to relate to the world and to his sodial, political and
sconamic milied, Only by making it possible for the Individual
1o change and 1@ give his own life 8 meaning can we hope to

changa society and its structures.

Thas tranaformation will undoubtedly be a slow process, but life
itself will show us where 1o direct our efforts. Consequently our
moral education will be effective and guthentic ingefar as it
succeeds in establishing short-term goals, and in showing haw to
attain them. This moral education must be constantly looking
ahead, turning to the near future, in order to show man the way
to what he can recognijze as goals,

Moral conscienge

The second positive certitude concerns the formation of maral
conscience, |t may have been possible in the past to educate
people to think and act in a certain way based upon tradition,
experience, and the social milieu. Today. respect far the person,
as well as intellactual honesty, obliges us to form conscience and
not to direct or condition it. Moral education consists essentially
in bringing the individual to a realization of the many factors
which may have a bearing upon his judgments and his actions.
We cannot, therefore, overlook the findings of science: biology.

intJitive, mugh that is tentative. We believe nevertheless that on
the whole it answaers the needs and the hopes of today's youth.

l. A NEWAGE, A NEW SOCIETY

We glready know a good deal about the adolescent: his need for
independence, his recklessness, his wiltingness to spend himseif,
his search for awthenticity, his sensitivity to human need, his
azpirations, his insecurity, his lonelinass, his love of pleasure, his
intglerance, etc. But we ¢annot undérstand him  properly
without adverting to a new and most important factor: his
sosiety.

We are all well aware that the ready availability of education, the
long years spent in schogl, tha increased lengevity of mankind,
have graduatly brought about the formation of a npew and
well-defined social entity which has its own laws, its symbols, ita
autonomy, its rites, 1ts sub-groups, its built-in structures, We may
call it the “youth” society.

It s of course no new thing that youth should want to break
with the adult world, The newness lies in tha degree to which
this young society it awarg of itself. and in the seriousness and
lucidity of its projects. Because voung people today have o
areater fund of knowledge and a greater power of consumgtion
than in the past, and vet are far less sure of a place in the labour
markat, far less convinced of the vaiues proposed to them by the
generation in power, they dermand the right to speak. the right to

peychology, sociology, anthropolagy, and eéven physics and
chemistry. The more a man is aware of the various influences at

and acting objectively and effectively.

consideration and to  participation, The many student
gemenstrations all over the werlgd seem ta be mainly celebratlions

o ocigty ‘s sense of its own existence;

Larger than the "gang’ or the team, less gnonymous than the

Conglusion

adult masses, more homagensous than associations or socisl
clubs, the youth society exernplifies a new kind of natural and

Althaugh the former world has pessed away, and with It a
certain stability in moral thinking and behaviour, nonetheless we

Wa must however accept the fact that we will never again be able
to build upsn a stabla and permanent set of principles, values,
and behaviour-patterns. We have entered an erg characterized by
a8 capacity Tor incessant self-guestioning, whether by individuals
or by groups. This marks a leng step forward in man‘s evelution
towards a greater depth of self-awareness, a greatsr freedom
from unreal anxiety,
Our task, then, as moral edusators, will be first of ali to make all
our students take cognizance of this new situation, then to halp
them develop the power to make decisions and carry them out,
and finally to discover with them whatever goals can be upheld
at worthwhile and conducive to better and fairer human and
social relations,

Such is the thinking behind this program in maral education. It
i5 important that it be rightly understood. We are aware that it
needs careful experimentation, and that it contains much that is

massive grouping of individuals. Morgover, inasmuch as it is a
society, youth offers the adolescent a solution to his yearning to
Bava g8 Woriga o ig 8 v —wi 10 IV o 1o adap iﬂ
the world of adults. Here he can find @ life-style, strong
pressures, a group with which to identify, 2 social code, In &
word, an answer to his nesd to belong somewhere without
having to lose his own personality.

This has immense bearing upan our educational pelicies. We ¢an

nnnnnnnnnnnn [P 1Py TR SR T, [P

0o lohger prepare the young solely for the adult society in which
they will eventually be absorbed; we must allow them to be
integrated into their own society., As a matter of fact, the
present scholastic renewal is partly due to the appearance of this
naw society,

Il. THE $CHOOL, GENERAL LEARNING CENTRE

Our schools have undergone far-reaching chanaes during the past
faw years. |t is no exaggeration to say that the schoo) is one of
the maost mobile alemants in Quebec. Let us recall a few facts:

= The programs in all subjects have been ravised, ang the way
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dge has undsrgone pa
changes. The student is exﬂmted 1o take an increasingly active
part In his various classes. ‘Yesterday's passive listener is now
expected to be the agent of hiz own education.
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— The former system of parochial high schools has rapidly
given way to huge comprehensive sehools which bring together

the ztudents of an entive raolon Vnntnﬂ‘l-«\; s ploged system o
e FIUGENT ENLNe FOGQIGN. YESTETGE Ci10580 sy5iBM Nas

been replaced by today’s "open city''.

— Individual liberty and persenal responsibility are treated
with growing respect; personal responsibility is involved in the
choice of options, n students’ associations, athletic teams, and
social clubs.

—  Loncern for well-rounded education has led to the creation
of new facilities such as llbraries, work«<centres for small groups,
specielized laboratories, research centres, guidance centres,
gymnesiums, The school whose role was merely to provide
necessary information makes way for the school which is
concerned with total formation and weli-balanced education.

All these changes cannot but affect the high school student, He
will feel their effect wpon his own self-image as well as upon his
relationships with others.

a) Today's student in relation to himself

himself a3 a person. The whole material set-up gives hlm a chance
to develop his physical, intellectoal and spiritual resources, The

within g smaii cir¢le, whare they can be comforigbie among
undernanding poers, or elie to join a “gang” of postibly
destructive tendencles. There are thus new possibilities of
personal enrichment through social development, but aiso new
dangers of impoverishment and of individualism,

¢}  Today's student in relation to nature and to society

Fimally, the school gives access to an ever-increasing knowledge
of modern progress and of new achievements, particularly in the
fields of science and technology. The school introduces the
student to 3 world in process of construction, and invites him to
adrmire the discoveries being made there, and 1o learn the proper
funetioning of this complex machine which he will soon be
colled upen te control and to perfect. For many, such new
awareness of this "'many-spléndored”’ world will induce a kind of
axhilaration like that experienced by the mountainger; for
others, however, the reaction will be maore like that of the
dizziness caused by excessive height. One group feels its power,
and the urge to push on to further achieverment; the other has a
sensa of inadeguacy, and js afraid 1o move,
d)  School and saciety today, in relation to common
praoblerns
If we tried to list the questions facing contemporary society, we
would see at once that they often closely resemble the problems
confronting the school,
From the way the school is evolving it would appear that the
fantlars which furmarly saparated it from the world of work -

vy d I'”IIJUI Lanee—
will Beeorme harder and harder to determine, snd may practically
disappear. This puts new demands upon the school, No longer

very size of this organization of which he is a part, and which
without him would have no reason to exist, should give kim a

can it be satisfied with handing on a set of abstract notions more
or less cut off from real life; it must strive to form young people

senseofhig farsonalwor th andof the hopes cantred i him. But

at the same he isin danger of feellng lost, swallowed alive by the

the s‘tuclles gre neceasarlly more demanding, becausa of the
complexity of the world for which they prepare, This can cause

capablé ot living in grewing harmony with themselves and with
others, and abie 10 cnntnbute o the liberation and developmeant

I, THE COURSE IN MORAL EDUCATION

tensions in the keen student, owver-anxlous to succeed, or
discouragement in the face of possible failure. There are new
opportunities for the individual fo open Up and deveiop his
personality; there are also new risks of withdrawal and of closing
in upon setf.

b}  Today's student in relation to othars

On the plane of interpersonal relationships, our present day
students, coming a3 they do fram many different Dackgrounds,
and being in touch with a considerable number of teachers, have
fraquent opportunities for mutual contacts. These contacts,
which help the students to adapt, are facilitated by the courses
themselves, which frequently involve discussion, by the team
approach to sports, by research projects which are carriad out in
agreups, and by all kinds of mestings. All these offer the studants
countless opportunities to make new friends, widen their
horizons, and become more sociabla, But tha fact that there are
such vast numbers in the school may cause many to shrink back

The needs of the modern schogl require a course which, in
eonnaction with the various aress we have mentioned, strives to
sat up guidelines for the formation of the whole man, tha man

whn lz welldhalancad | ntaarated. and eovcinmed +0 mako Bis way
WO 15 WEI-DEIANLES, MISGrated, and eqQuipPac 1o Mmaxe Nis way

in a world in which he will soon have 1o assume various
responsibilities. For if the youngster learns to interpret hig life as
a student, and to give positive meaning to the events ha is living
today, he will be able 1o make the bast of whatevar happens to
him tomorrow.

Ethics and moral edueation

We might be temptied to think that this course in meral
education is an unnecessary addition to the high school program.
It might well be claimed that it Is the task of each teacher to
present the ethical aspect of his particular subiect. The teacher,
whether of physical education, science, literature or history, is
certainly expected to show the special contribution which his
discipline makes to the work of total personality formation
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almed at by the school,

If the courst in moral education propased nothing rors than
come guch expleitation of the various sshool disciplines, it would
certainly have ng justification far itz existence, since it would
merely repeat what had already been done elsawhere. But its
gims are much more ambitious and itz demands much mara
fundarmental.

nt 1o the discovery of the
meaning of the realities which maka up his life. It is becoming
increasingly evident to man that the megning of what he lives is
not  something already made beforehand, not a mere
transposition from one plane of reality to another, less solid,
plane. ""The search for meaning is pursued nowadays in a world

IR T b =
It propeses 1o Inltiate tha g
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whare meaning ne longar appears 1o be ready-made or given,

Meaning is_invented, rather than discovered; created, ratker than
revealed. '’

Tharefare, “simply to revise or adapt models and norms, and,
under old forms, devise a new content better fitted to our
changing mentality and to present needs, would be uselass, It
would be a feshte and inadequats effort, For every model, by its
very nature, is opan to crit'gism. and no norm can ever be
idantifiad with the absoiute,”

This course in maral education proposes to help the student
make an in-depth study of himself and of soclety. It hopes to
ancourage him to set about an evaluation of himself and of
socletv, for a yuung person cannot make raal:stlc commitments

Dpnﬂrtunltv Df examining the various demands on l"]t‘i energy and
his creative powers.

al  Morality is a life-style

Merality is concerned with human comduct, H mora! education
must be rocted in histary, it showld nonethelsss produce a8 plant
which can flourish in today's world and bear fruit for the present
and for the future. This course will therefore aim primarily at
meeting the student where he is, studying his real life situation,
reflecting on jts meaning, and helping him develop the facuity of

critical judgment.

Zince it deals with life, maral imstruction should aveid that
abstract and formal reasoning which is more concerned with
elaborating theories and principles than with verifying them,
However, it cannot overlook the Important contribution which
reasan has to make, or it will remain an the level of first
impressions and superficial appearances, One of Its aims must be
to extend to the study of human conduct the rational approach
characteristic of all fields of serious research. Wa rmay, with
Vanbrugen, speak of an “applied rationalism' which would
exploit such subjects as philesophy, psychology, sociology,
anthropology, literature, etc, In this way, meoral education can
train young pecple to go o the bottom of things, and maks
them the enemies of ready-made, thoughtless and irresponsible
solutions. Such young people should be aware of theie problems,
but able 10 go beyond them; strong enough to meet a high
standard of persongl merality, and capable of developing a
political conscience and of awakening 10 a sonse of world
citizenship.

Slnce it is dnrected mwards actian, thls course WI|| not study the

end, but g rmegng; it gives an opportumty nf prasanting proklems,

of analyzing with the students real=life situations jnvolvingboth

This indispenzable evaluation - a kind of exercise of tha critical

individuats and society as a whole, In such a way as to form their
moral sonssience and their critical judgment, and to initiate

—jodgment - should not, Fowaver, be eracted into a systemn. That
would lmpﬂd? all Drogress ancl anmuragﬁ an att:tude whlch we

when criticism tomes frnm without. The criticism we speak of
gomes from within. It presupposes a certain commitment on the

them to the art of fiving, thinking and loving.

Moral education cannot congist [n the sort of training one gives

part of tha critic, Its vatue can be reckonad by its results; when it
is the real thing, it produces active participetion whose

affectiveness is ali tha greater for being eniightened. Criticism
should be construgtive, not destructive.

Definition and aims

Wa betiave that a course in rmoral instruction, understoed in this
way, could fulfil the role we would like to asslgn it. But how
shall we define morslity? Vanbergen offers an interesting
suggestion

"Morality may be defined as a lifestyle which man
cregtes and imposes on himself; this lifestyla is
determined by his understanding of his relationship
with himself, of his relations with others, and of his
place in the unjverse,” 3

This definition of morality suggests the sirms 10 be pursued by
tha teacher giving this caurse,

1. Cf. P. Antoine, Sexualitd humaine, Lethiglleux, 1966,
2. Ihid.
3. P. Vanbergen, revue Journées d'dtudes, Mo, 13, Decemnber

19606,

an animal, any maoare than rmoral life can consist in blind
obedienca to a rule of conduct imposed from without. There is
no real morality unless the Individual's autonomy is respected,
This course will try to educate young people to aci creatively,
and to advence 1o the autonomy which makes men
well-balanced, tolerant, ready 1o think for tharmselves, to do as
waell as to think, and te weigh the effects of their actions,

These efforts to assess situations with objectivity, to understand
current problems, to seek reasoas for action, to acquire strong
convietions, and to build responsible principles,” make such
demands upon the heart and mind that no ong person’s
aspirations and insights coutd cope with the task. We shall halp
the student attain autonomy by giving him a chance to consider
the many answers, the wvaripus life-styles, which men have
laborigusly evolved for thermselves down through the ages, Man's
creative possibitities depend wpen the choice and the abundance
of the materials at his disposal. Hence this coursa will strive o
make as much material as possible avallable 1o the student.
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c) . . . which man imposes on himself

Merely to teach about morality would be a shallow thing.
Morality is meaningful only if it issues in action. It js in action
that man attains futfilment. The teacher should strive to develop
in his students the desire to axpress this conviction In practical

ways hoth at sehoo! and heyond, This skhou'ld be the first gim of
AY3, QLW 4L FN00 GO0 OCYONG. 1 0is SNoWG 08 1INg Tirst aim O
his teaching.

Maoregver, the teacher will not be satisfied with deveiop'»ing in his
students the desire to act; with them he will seek out real
opportunities for action.

d} ...a lifesstyle which is determined by his
understanding

—  of hig relationship with himseif
—  of hig relations with others
—  of his place in the universe

Like averyone eisa, the student lives In three worlds: his own
interior world, his world of interpersonal relationships, his
human and cosrmic anvironment, One aim of this course in morai
science is to bring hirm to understand this aspect of his existence,
and to estimate Its influence upon his personal development and
his moral decisions. For this reason these three realities will be
studied at increasingly greater depth throughout the whole high
school courge

Fimally, we have given s good deal of importance to the
youngster's milieu: his presant surroundings and his future
sphere of action. Going beyond problems of a natienalistic or
cultural kind, we must strive to lead the student to take his stand
in the real world of time and space in which he actually lives,
and help him 1o realize how fmportant they are in building his

LN L

persanality.
SECONDARY |

THE ADOLESCENT AND HIS MILIEU

Aims s

— To help the adolescent adapt successfully to his new
surroundings

—  To open his eyes to the scope of the human task fur which
he is presently preparing at school.

Some details of the program
. 1am entering a new school.. ..
—  comparison  batwesn elamén.tarv school and high

schaol
a)  the spirit and methods of each

IV, THE PROGRAM

hl . ' N -
o .Qﬂs@ﬂ—mh&—d—kﬁ&mﬂ—ﬁkﬁﬁwﬁ—ﬂﬂd—m&t—hﬁdﬁ—

¢l authority, discipline, regulations
d}  relatjons batween students and teachers

General description

tt.  ...in order to prepare myself to take my place in a world

Thns program |s planned to help the student acqmre a series of

although it is based upon !lfa thig nrder is gtill the product ofa
mind, and obvipusly it will not necessarily coincide with the real

W | ar getting to know, , .,
w  hist of the V|ta| fnrces at work in the werld

bl a wurld of many 'facas
¢)  aworld still enslaved in many ways

concerns of any given class. Instead of being a hindrance - gs any
syllabus may be - this discrepancy will help both studant and
teacher {0 grasp the trus nature of the program. This coursa
aspires to be a reflection on the young person’s life in a wide
sense, and by that very fact it obliges us to set ourselves at a
certain distance from the immediate and the everyday, in arder
that we may situata thig everyday reality in a broader axistantial
perspective. Only a study of the whole program will raveal its
bastc unity.

Besides, this pregram has a kind of dialactic strugture, When we
study relations with others, for exampie, the subject will not be
treated as if it ware an independent entity, but it will be
considered in connection with the students’ own feelings and
opinions, This will give the young person a chance ta break aut
of his pure subjectiviam, not in order to become purely abjective
- which 1§ equally undesirable - but 1o gain the power 1o make
cormparisons, to acquire a sense of relativity, and to parceive the
interaction of things.

d¢)  aworld which has undéergone many changes
e)  aworld which must change still further

If1. ... and which | am destined to transform

al  man Is the master of theé worid

B} man must dedicate his physical and mental energy to the
task of libarating the forces of nature

¢} the meaning anmd the value of the many material ang
spiritual forces at work in building tha worid

d]" l.lltl IINI\JUI 1ance Ul ﬂbKlIlg HIV:SEII avan now WHE[ i WQUIG
like to do and what | could best do to build a'better world



SECONDARY 11

16—3017-A—6
THE ADOLESCENT ~AND HIE PERSONAL
DEVELOPMENT
Aims

Through a study of man's many powers, ta make the
student realize how much he can hope to do.

— To help the student attain a realistic self-knowledge
and a just appreciation of his own possibliities.

To teach him how 1o put meaning in1o his life.

Details of the program

—  Matural resources have to be developed; so too my
own parsanal gifts, such as

b My body

a) the millions of years tequired for the evolution of the
numan boady

b) adolescence and its physical changes

¢)  what it means to be a man {or & woman)

d)  my body: its powars of perception, of development, of
action and of expression.

i, My mind

a)  the intellectual progress which man has made in the course
of evolution,

b)  the birth of intellactuat curigsity

c} creativa intslligense

d)  happiness and knowledge

WMy owr unigua gifts
HH—MY-OWR-LHRHGUa-gHS

a)  my peergraups
b}  the teams | beiong to
o) my family

d)  my friends
Hi .. .and how | cen strengthen these ties
@)  what characterizes genuine relationships
b}  how my sex affecis my capacity for communication
SECONDARY IV
THE ADOLESCENT AND HIS SOCIETY
Aims
«  To help the student realize that he belonrgs to his own
specig| sociaty, - the “youth" society.
—  To open him to national and international affairs, to
the sense of unity, 1o the spirit of collaboration, all of
which are needed by a world in process of reconstruction,
— To arouse in him a critical attitude in regard to the
strong pressures to which ha is subjaoted.
Details of the program

| falorigy to & particular soclety, that of Quebec youth,

Az 3 mamber of this society, -

al  individual differences of various kinds

| ... | ask myself what it is all about
al  ygulh as a social class

b} different character types
c)  how and why | should develop ray personality

b}  its aspirations
&) its achievements

SECONDARY 111

dy iis opportunifies, and i chances of sUCcess
e} itsrelations with the youth of other countries

THE ADOLESCENT AND COMMUNICATION WITH
OTHERS

il ...and | ask questions of
al the professicnal world

Aims

=~  To help the student understand the nature of his
autonomy

—  To encourage his basic yearning ta relate to others

— Ta give him the opportunity of associating with
persons of the opposite sex, al once so attractive and
so profoundly different.

Deatails of the program
As | try to develop myself
| .. b often feel lonely

al childhood has been left behind
b} my persatal respongibility comas hame o ma

¢ | feel my  insecurity, my indecision, my lack of
self-confidence
d) | need to communicate

il But | alse discover my many ties with others

b)  the world of work, of technology, of prooress
&) the world of money

dl  the worid of sex

@) the world of religion

fi  theinternational world

SECONDARY V
YOUTH AND PARTICIPATION
Aims

- To lead young people to make 8 commitment to the
renews] of the human community and of it

sub-groups.,

—  To inculcate in them a tasie for the seriousg study of
basic questions and to dévelop their power to purdue

such study.

— To make them reglize that the bkailding of a
personality or of 8 society is an ongoing process, and a

matter of constantly beginning again.
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— To form them to the habit of dispassionately
analyzing opintons which perhaps they do not shgre,

bt which oan cast considerahls light on the orobiorme ko
iath St ol avie | LU I.IIL- HrULSiR il

o

they arc trying to solve,
Details of tha program
in face of our world problems. . .

t ... the only solution 1s 1o take part. . .
al  what is meant by participation
bt the canditions of genuine participation
c)  the importance of participation

H . .in particular. ..

a)  inthe renewal of business

b) in the renewal of the professions

¢} in the renewal of the coupla

di  inthe renewal of moral and spiritua) vafues
al  in the renewal of politics

V. METHODOLOGY

This program is almgst entirely dependent upon the teacher's
ability to create an atmosphere conduciva to class participation
and discussion., The value of the subjects treated will ba
commensyrate with the capacity of the students to discover for
themselves profound incentives to a real change in their attitude

3ad-corduer

SO CORCOUHCTES

The class, considered as period or as plage, should reflact this

spirit, and should in jtzelf encourags a whole new approach to
the various topics.

We recormmeand that this course in moral education be taught in

7 - 1 )
the various thzmes. is the real centre of the discussion; he shoutd
cansequently be the centre of the teaching methods emploved

For this reason, we also recommend that the course appesl to
the students’ sensory perception; in other words, that it make
use of audio-visusl materlals, and be hetd in a3 place which lends

itsalf to raflactinn and disouseian
s Al s niLLUGn ana CIsCUgsion,

SUMMARY — GENERAL PLAN

AGE GRADE
11-12-13 Secondary |

-13-14 Secondary |1
id-14-1& Secondary HI
14. 16 - 16 Secondary tV
15 -16-17 Secondary V

THEME

The adolescent and his milieu
The adolescent and his personal development

The adolescent and his communication with
others

The adolescent and his society
Youth and participation

MRECTION
DES COMMUMICATIONS
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