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Preface

The firsl edition of the program in maral instruclion for pupils who have been
exempted from religiours instruction was finished In June 1977, Afler having been lield-
tested in various acadamic regions of the province of Québes on pupils who were duly
exempted from religious instruction, it was revised and corrected.

This program was prepared by the Direction des programmes of the Direclion
genérale du développement pédagogique in close collaboralion with professionals in
education, with parents and with teachers working in the figld.

The secondary school pragram bears the title "Moral Instruction” in order te insure
conlinuity with the moral instruction program of the elementary level, In additlon, as
regards the secondary level, it is more proper to speak of moral instruction rather than
of moral scisnces since the latler are gemerally taught at the junior college or university
lovels,

Curriculum guides have been prepared to facilitate the leacher's work with pupils,
One guide corresponds to Secondary I; the other to Secondary .

This documerd (code number 16-3731-004) supersedes those documents beadng
code numbers 16-3731A and 16-3732A.



1.

Introduction

The documnent entilied The Schools of Québses: Policy Staternent and Plan of Action
{code 49-1070A) which was published loitowing consuliations on the “Green Paper on
Elermentary and Secondary Inslruction” points out in Chapter 7 the intenlion of the
Minister of Education to give greater detail and a new approach to the courses of study
g0 &s lo meel as best possible Individeal and socfa! needs in Québec.

In so far as this program is an "official pedagogical document providing a structured
set of teaching and contend objectives prescribed for pupils during a given period of
time"', It is fmportant that teachers and prolessianals in education be supplied the basic
information nesded for them to beler grasp the nature and scope of the pupil's
intended iraining.

To meel this goal, the following pages contain the rationale of the program in maoral
instruclion, the structural criteria which made possible the distribution of the content
relalive to that of the elementary level, and lastly, those pupils for whom this program is
intended,

1.1 Rationale of the Program

Basically, the program in moral inslruction professes to be a pedagogical sollion lo
the ethical crisis of our times and more specifically an answar to “the greal need™ of
young people to be helped in lheir choice of values so they may be able to formulate a
meaningful life-plan for themselves. Thus the program advocates a change in direction
and an opting out, To boriow Riesman's expression, it wourld like 10 serve as an "sthical
gyroscope” and so help young people find their Morth.

The recommended solution is based upon wo cardinal points. Firstly, since the
moral ciisis is essentiatly a crisls of conscience, lhe remedy must emphasize “nersonal
development rather than the introduction of syslems.™ It s by allowing each individeal
to define his own |ife-plan, to evolve as a human being that he will be able to face ihe
contradiclions of a post-industrial socisty with & fortified moral backbone. Secandly, the
moral crisis also feeds on the mulliplicity and diversity of ideologies, options and
solutions. To come to grips with the plurality, the individual must indeed pOsSsSess a
posilive and apen attitude, accepting lhe queries raised by others and treating them on
a feoting equal wilh his cwn.

In addition, this pedagogical solution obviously fits into the well-defined context of the
Québec school system. It will likewise mest specific needs of this milieu and thereby
prove its value,

1. Cadre refatl 4 {"élaboration des programmes el des guides pédagogigueas, D.G.0.P., avil
1980.

2. Conseil supérisur de Méducalion Values in Schoo Educalion, 1973, p. 7.

3. CARGN, Anila, "Pertinence d'un programme de Sciences morales dans les écelas du
Québec. Cahiers de recherche étigue, no 2, page 71.



1.1.% The Moral Crisis

it has bacome a truism lo assert that our age is in the throes of & moral crisis.
Whether we look at our immediate surroundings, obsenve the media or lum 1o
specialists, the same is noted: our age is very much in crisis. The signs of lhis
phenomenon are the "scrembled” consciencs, i.e., a loss of acuily of conscience, an
upheaval of velues and a shorcircuiting of the value system, a prolound lack of
conneclion between ideals and realities, the triumph of opinionism, the inabilily o
answer new questions raised by progress, the diversily and cacophony of ideclogies
and views of the world, the profusion and marketing of anti-models, a general state of
lawlessness, eic. This stale of erisis can be atlrbuted to the “leap from a monistic
social ideclogy to an exlremely secularised pluralistic ideclogy™ or to the lransition from
misoneism® to neoteny™** or in simpler terms, to the transilion from a sociely of
consensus to one of hetercganeily.

Yet, rather than expound upon the cause of the phenomenon, it is mare impaortant ©
emphasize the impact of this crisis on The young. Having no firm poinls of reference,
they are spectatars and oflen its victims, The first consegquence is a scramiling of th_e
young person's canscience, making it very difficult for him lo discem valugs. This
observation was lhe point of deparure of the recent study commissicned by lhe
Conseil supdreur de 'éducation enlilled Values in Schoo! Education. It Is based upon
the same manifeslations as those noted abowe, expressed in different terms. It also
emphasizes in turn "The daily spectacle of moral weakness in conduct, speech and
even in instilutions" s "the immensity, variety and novelly of the questions with which
man bs confronted” caused by the fact thal "man's wisdom is simply no match for his
power,™ and the multiplicity of influences and stimuli especially from the media, which
constitule a host of contradictory —— even mercantile appeals.® In such a contexl, the
conscience is scrambled to the point that values are no more lhan flasting shadows.

The second consequence of this crisis on he young is their own “opting out.”
Confronted with a difficult, many-faceled word there is a strong templation to turn
inwards, upon oneself, or to a youth-cenlered ghetto, or to let things go their way whilst
slipping into an atlitude of detached abservation, or even to lles o refuge in some

4, From Colelte Moreux's Le pluralisate, symposium imferdiscipfingive, page 131, {Qur transla-
tion}.

. Gf. Denis Szabo, Ordre ef chamgement, First lesson. (Qur franslalion).

. Consell supérfeur de I'Aducation, op. cil., g 8.

. Georges Friadmann, La puissance et la sagesse (Pans: Gallimard, 1970, cited in Values in

Schoal Edigation, p. 7.

8. Speaking of the media, the aulthors wrile: “But we must also admit ihat the media, a money-
making induslry, is oflen & show-place of the tivial and the vulgar where false or superficial
values are promaoled and moral reclitude, devotion, self-sacrifice and simplicity of lifa-style
lake second place 1o values like pleasure fof pleasure's sake and the qurest for money and
whal it can buy: where fashion becomes a tyranl feeding en the exaggerated taste for
anything new." Conseil supérieur de 'éducation, op. cil., p. 2.
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deranged paradise. ! has become anclher contemporary truism to speak of the
detachment — of the emptiness of youth, Wilhout entirely agresing with this assertion,
ong can at least discarn in il the presence of a great uneasiness and agree that “a
great need does exist, a nead thai young people feel but which they do nel and
probably cannot express™

1.1.2 “A Society in Search of Ethics™™

In answer {o this special siluation inflicted on the young and io the breader issue of
the ethical crisis in society, a new stream of thought can be seen %o issue farth, &
stream which bespeaks ever more explicilly the will to lind a solution, to “rediscover
morality.™ This stream stilf appears fo retain the freshness and limpidity of the spring
from which it flows, bul il must be kept free of various souices of pollution, free of
reactionary and dictatorial ideclogies. One of the most obvious signs of this irend is to
be found in the more recent repors of the Caonseil supérieur de I'éducalion especially in
the 1677-1978 reporl. The Conseil, in its role of walchdog and privileged wilness of the
transformations and aspiralions of the Québee academic world, has pointed out two
concepts melivating the new trend, viz., coherence and openness.

As pluralism lakes held In Whe school system, possible orientations are decentralization,
dealing with conflicis and improving communicaiion. In the search for new forms of cohesien
and harmony, needed nol cnly 4o fulfill ihe many expectations and prospects, but also urgently
iequired to meed the effects of increasing diversily, these orientations further the principle of
pluralism, which is proving to be ihe best way to deal with velations betweean groups and to
build a syster ¢f education in lwine with a plural society...

Pluralism and harmony: these two challenges are not easily dealt with at the same time. But
they are the main targets of efferts which musl henceforth be made.

There are then, two trends or movements so to speak: the systolic or recentering,
redefining, clarifying specifying movamenl, and the distolic or opening, out-reaching
movement. This is Ihe double, rythmic movement of fife and is al the *heart" of the
pragram in moral instrection,

On the one hand, the program seeks lo allow those young people whose sense of
moral values has been scrambled o build for themselves a coherent, personal lite-plan.
In point of fact, il refocusses lhe ethical outleok on the individual, The program is
imbued with the firm conviction that each frdfvidual carries within himself the basic
lools needed tofind answers lo the various challenges of modarn limes. The base point
upecn which coherence reposes is the categorical moral imparative found in the heart ol

9. Ibid.

10. Tille of a collection of adicles by Jacgues Grand'Maisen in Cabfers de recherche difigue,
numero 5.

11. Cf. Martin Blais, Rzinvanter fa marate. (Moniréal: Fides, 1577).

12, *The Base of Pluralism™ in The Stafe and Needs of Education, 1977-1978. Congell supérieur
de |'éducation, Québec, 1978, p. 35



all human belngs, viz,, to develop his potential to the lullest. Thus, it is e aim of a
program in moral instruclion to help young people clarify, explain and live this
demanding principle in such a way that coherence transfates inte congruense between
speech and action, appearances and realily, belween what is expected and what
actually occurs, between the foibldden and the desired, etc.

On tha other hand as concemns the elements of multiplicity and plurality, the program
seeks to develop a pluralistic owtlook. In the light of a host of assaults from other
sources {ndividuals, ideologies, oplions, cultural heritages, laws, restrictions, stan-
dards, elc.), one is strongly tempted to fall back upon oneself and be conlent with one's
own ccherence. Bub it must not be forgolten that coherence and openness are
inextricably joined. Each individual's life-plan needs that of others, the light of experi-
ence, of a culture, of sccietal experience, in crder fo draw sustenance and strength, to
be justilfied and to flourish. It is a conwviction of human existence that “no man is an
island” and it is characteristic of the pluralislic outfeck 1o allow and even maximize this
interaction. Yel, we would da well to define the term "pluralism" which seems to have
become the universal panacea for all Ihe woes of our imes and because of lhis to have
lost some of its meaning. Pluralism exists wherever one accepls Lhe right of others to
gueslion a pariicular made of life. This willingness to accept iz more than jusl lolerance
or simple recognition ; indeed it is the integration of another's contribution into his mode
of life. Cbviously, this attitude cannot be acquired from one day 1o the next. It is based
upon abilities — skills which must be developed. And that again, Is the purpose of lhe

program,

1.1.3 The Legal Context

The solulton proposed by this program is assuredly a contingent one. First, because
the content, methods and pedagogical approaches are the result of a choise — and the
word chales Implies limits, bounds set on the full range of possibiliies. Consequently, a
single one of many possible solutions was chosen, and that bacause this particular
sofution is embaodiad [n and meels specific needs of the Quebec school system, a living
system endowed with a rich and special structure. The heritage and structure to which
we allude is the denominational character of the Quebec school system.

And because it is living, 1ne school system exchanges, accepts and incorporates
contributions and lrends frem the entire communily, and in a word, adapis. Now, one of
lhe social phenomena which has challenged the school system has been ihe secular-
ization and pluralization of Guebec soclety. Mew needs have cropped up: the need Io
gssert and experiment with other options, idecfogies and beliels. The system's re-
spanse has been to recognize the right to be exempted from religious instruction and to
set up optional courses at the end of secondary schocl. More specilically, the right to
be exempted has been legally recognized lhrough the regulations issued by the
Calhofic Commitlee of the Consell supdrieur de Féducation, at lirst in June of 1967 and
again when they were reaffirmed in June of 1974, In the latter versicn, this right is
confirmed by two articles, viz.:

Sect. 14 Al the slementary and secondary levels, parents ar lutars may cbtain exemplion
fram courses in religious instruction for their minor children by applving in writing to
the director of the Inslitulion.

Sect. 15 At the secondary level, the director of the insfitution, after cbtaining the consenl of
lhe parents or lutor, shall exempt a miner sledent from a course in relffgiows
instruction if tha student reguests "™

Those pupils who avail themselves of this right must, according te the regulations of

the Catholic Commitles, take a substituie course:
Secl, 16 The instilution must provide students exernpted fram religious instruction with a
program ol instruction or personal research pertaining to moral tormation or religious
knowiedge.™

It i in this precise context that the present program fits. In addition to being one of
the pedagogical answers fo the modern crisis in ethics, its goal is to mest the specilic
need of the school system for “a program of instruction or personal research pertaining
to moral formation ¢r religious knowledge."

1.1.4 Background

Traditionaily, moral and refigicus instruction had been bound together in a single
appreach and a single course. Following the issuance of Ihe first regulalions of the
Cathalic Commitlee in Juns 1967, the authorilies responsible for religious instruction
initiated research designed to define what was to be the basic philosophy of he
subslitute eourse offered to those pupils who were "excused fiom Catholic religious and
imoral instruction.” This substitule course was then called the “program in natusal
morality.™*

This program was appraved by the Cathclic Commitlee of lhe Superior Council of
Education in May 1969. It was a pilot program in that it set the general objectives whie
anticipaling the major phases of a struclured program. It determined the infrastrecture
of the course and left to lhe schools lhe task of translalion into concrete terms,

Aftar tha regulations of the Catholic Committes had been revised and promulgaled in
1974, il became imperative to consider formulating a far mare comprehengive course of
giudies and so be ready to offer ko "pupils exempted from religious instruction... a
program of instruclion or personad research pertaining lo meral fermalion or religious
knowledge.™® So it was that in 1874, lhe Direckon des programmes gave a curricuium
specialist the mandale to develop a program in moral instruction applicabls 1o the enlire

13. Regufation of ite Catholic Comavitee of the Superior Counci! of Education, June 1874, p. 9.

14, |bid.

15. Reguiatian of the Catholic Committes of tfre Suoerior Council of Educalion, June 1957, No. 2,
Seciion 0.

16. Regulation of the Catholic Committea of ifre Superiar Counci! of Education, June 1974, p. 9.
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The: psychological principles outlined in Chapter Two explain this point.

1.2.1.3 Program Flexibilily

Since the subjects proposed in the program in moral instruction were based upon
ordinary daily happenings and are discussed as a funclion of Ihe values and standards
which they convey bolh for individuals and society as a whole, a cerain degree of
flexibility had 1o be incorporaled in them by appealing lo educators on the basis of
individdual and societal experience and by going beyond simple theoretical statements
in the hopes of fostering an academic enviranment conducive to moral education.

Il is not easy to take regional disparities into account, Several difierent values are
treated, covering rural, urban and outlying regicns, and it becomes avident that the
educators in each region are in the best position lo effect necessary adjustments.

1.2.1.4 Contlinuity in the Subjects Siudied

Finally, one last criterion was needed to ensure conlinuily in the subjects sludied: the
determination of Ihe content which was to be the subject of moral research. Since the
goal of moral education s to develop a well-formed moral consclence, the: pupil must
be given the chance ko dwell upon all the dimensions of his person, as an individual
and as a member of sociely and as a result of this be able ko tailor his behavior to suit.

The slementary and secondary school programs constitute a whole, although they
cannot complete what moral lraining has already begun. The pupils have nat yel
atlained malurity and doubliess the highest levels of maturity are yel to come. Thisis ol
greal importance in the development of a program and especially in a program dealing
with moral instruction. Therefors, it cannot be expacted 1hat moral instruction will ba
spared any future reassessment in sa far as the pupil himself has not yet reached a
relatively stable physical, emctional, inlellectual and social balance.

1.2,2 Program in Moaral Instruction at the Elementary Level

To fagilitate the eonnection with lhe program in moral instruction al the elemenlarny
level, the major points of the program are oullined below.

The general objective of the program in meral instruclion is the following : fo arouse:
and motivate in the pupil the basic elements of moral conducl. The entire program s
geared to lhe arousal of the moral sense in the child, for it is useless o teach a seties
of moral principles which the child cannct grasp. In the field of moral conduct, mers:
knowdedge of principles does not prevent disordered action. The pragram also seeks to
foster the recognition, at the very center of the child’s Iite, of certaln traits essential o a
moral atlilude.

Tha general ohjective was developed with special concern for the discovery of self
and of others on the physical, emolional, social, intellectual, cullurgl and moral planes
— the moral pfane being the integraling dimension.



Furthermore, with the help of the elements of each of the aspects of this discovery,
the program seeks lo develop the mora! qualities of self-respeet, respect for others,
abilily to make moral judgements and the ability to act in a moral fashion. Both
cognitive and affective objeclives are proYided.'

A table lisling the genaeral objectives of moral instruction at the elementary level and
cerlain general characlernistics of the specilic objectives will be found on the following
[rage.

1.3 Target Groups

This program appfies to those pupils in the first and second years of secondary school
who, under the provisions of Sections 14, 15 and 16 of the Regufation of the Catholic
Committes of the Consedl supdrieur do FEducation, request exemption from atlen-
dance at religious inslruclion courses.

This program may also be used, if need be, by non-confessional schools interested
in providing moral instruction far their pupils.

18. Curricufum in Moral instruction For Pupils Exempted From Refigious Instuclion at the

Elgmeantary Level of the Catholic School Sysfem, June 1977, code 16-2714-A, p. 7, second
and third paragraphs.
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2. Principles and goals

This chapter deals wilh a very important part which outlines tha underlying principles
of the program In moral instruclion as well as the oulcomes and geoals of this
instruction. A thorough perusal of this chapter will permit the reader to fully grasp the
thought construsts which preceded the development of the program.

2.1 The Principles Underlying the Program

The principles of moral training are those fundamental concepls upon which Lhe
program is based and which have served 1o suppord and characierize the parlicular
lype of meral training lhat was chosen. They are the theorelical bedrock of the
BrOgEaM.

Al the tfme the procgram was being developed, a commiltee of specialisls in the
various disciplines {sociology, psychology, teaching, philosophy), of parents and igach-
ers lonmulated succinct statements of Lhe essential principles in each of the following
four categories:

21.1 Ihe philcsophical principles

2.1.2 e sociclogical principles
21.3 ithe psychological principles
214 the pedagogical principles

These statemenls were not, of course, pronounced “ex cathedra” in a dogmalic
lashion. They are rather a sst of deep conviclions which are rooted in the most
commonly accepted findings of the social sciences. They were most carefully thought
through, weighed and criticized by their authors. Nonelheless, it is of crucial impoartance
that moral educators study them with careful deliberation, nol simply so as to thorough-
ly understard the program, but especially ko prepare lhemselves to juslify these
pramises or postulates to young gquestioners. As the Quebec theologian Guy M.
Berrand noted:

Whereas foimerly the queslion of principlas and crileria was not the [ssite even for most adulls,
it is now mere and more so, even for young pecple. They will cioss-examine any teacher, any
sducator who attempts o instiuel them on "values"... We cannol escape re-oxamining these
guestions from the ground up, Le., from paint "zero." We wili have to present our basic
principles as wverilfable and not as aflimTations that stand on heir cwn and which must be
accepted by the pupil wilhout question: We will now hava to be ready to discuss with tham
those very nolions that we conslder essential a5 & starling point in moral discussions with
them.™

20. Guy M. Bertrand, *Principes ou posivlats d'un enseignerment moral" dans Cahiers de
racherche éthigue, 2, (Fides, Mantréal, 1976), (Our translation).

In that regard, the following sel of reflections are designed to help the sventual user
of this program to ask himself cerain inlroductory questions and others periaining lo
criteria.

2.1.1 Stalement of Philosophical Principles

H maorality ¢can be defined ag “the science by which man exists as a function of what
he is,"" it stands to reason that any moral code is dependent on a conception of the
human bkeing. The history of morals is replete with anthropolegical stereo-
types: Epictetus” sloic man, Aristolls’s citizen-philosopher, St Augustine's Christian
man, Spinoza's “wise" man, Kant's duly-bound man, Schaopenhausr’s pessimistic man
— and in more recent times — Marx's proletaran man, Camus’' rebel man, Sarre's
liberated man... And allhough a contemporary moralist has spoken of moral codes
without anlhropology® by flaunting in that provocative fitle the creationist and pre-
determined efements that characterized each of the aforementioned models, he did il
nevertheless with a definite concept of the person in mind. Therefore, a program in
moral education must, by rights, first slate whom it seeks o train and indicate the
model upon which it is patterned. This is the intent of the program's philosophical
principles as stated below,

1. The human being is free and responsible for his actions. He s in the process of
“becoming” and must consequendly strive for self-perfection throughoul his life.

2. The human being fs at once an individual and a member of sociely which fact is at
ihe root of the two essential dimensions of his action.

3. The geal of moral inslruglion is to fosler conscious choices in human behavior
since inslinct alone is insufficient.

4, The human being is the sole crealure thal makes normalive judgemenlts ahoul his
aclions.

5. Ultimately, \he basis of strictly moral standards is ihat existenlial reality {permanent
throughout history) which the human being himself constitules.

6. The human being's existenlial reality is the scurce of his physical, emolional,
inteflectual and social growth.

7. The human being’s existential reality is the source of certain fundamental values:
life, love, action, justice, truth, happiness.

8. These wvalues determine the direction taken by the human being in pursuit of his
idea of the good,

9. The human being exists in time and space. He must ftherelore, consider all the
facels of a given situalion when forming judgements and in his moral conduct.

21, Definition of P. Serillanges ciled by Marc Qraison in Ure morale peur nofre lemps, p. 26.
22. P. Anigine, Morale sens enifropologie.
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10. Moralily is an onlological constiluent of the human being. Il remains independent
evan if it avails ilself of certain metaphysical or religicus systems for enlightenment.
Morality, by definition leads o respact for diverse values and befiefs.

Briefly, the concept of the person expressed in these statements hinges on four grand
dimensions. Firsl, the human being is envisaged as an historical, concrete being — an
“existential reality” which is open and perfectible. He is a free being responsible lor his
actions. Liberty is dynamic and generates values. Furlhermore, he is a being who
exists in the company of others, with beth individual and societat aspecls. Finally, he is
a being in search of direction and meaning, capable of thought and introspeclion.

We are describing a wery broad model which underliss westarn cultural thought. I is
basic to all soris of codes and charters as well as to poliical ideologies. In the Québec
context, one of the most recent examples is that of lhe Schools of Québee: Policy
Statement and Plan of Action, a documenl published by the minfsfére de FEducalion
which speaks in these terms on the subject of the desired outcomes of schoaoling:

2.21 Educalicn in Québec aims at developing the personality in all ils dimensions: physical,
intelleciual, emotional. It has a social dimansion. In its existence, il integrates athics

and, frequently. religion.

2.2.2 Educalicn in Québec aims to promote, by creating a balanced educatienal environment,

the development of a creative personalily.

223 Educalion in GQuébac aims 1o ensure the development of a person who aspires to
aulonzmy, freedam and happiness; who needs to love and to be loved ; wha is open to

transcendantal vaiues.

224 Educalion in Québec considers Ihe pesson as 8 social being, in close refation with a

community and groups sharing a common history end a paricular cullure®

More precisely, it is possible to connecl this idea ol the person to some specilic
philosophical system: the individual as a free entity, he “choosing” perscn. the persan
who needs to fuilill himself because of some lacking, (he person-in-the-company-ol-
cthars, the person in lhe world here and now, the persan seeking meaning, ele. — the
range of lhemes that have been studied and promoted by the existenlialist movernent
as g whole.® However, il is important to emphasize the influence on the spirit of the
program of the four points which have been singled out. These are the highlights or
ideological slrong paints which are io be emphasized within the statemenls of philoso-
phical principles, viz., slress on ihe young person's real-life experience, the oft-
repeated insistence upon the sccietal dimension of morality, the idea of ethical training

23. The Schoals of Québec: Policy Statemant and Plan of Action, (Doc. 49-10704) Min, de
I'Eclucation du Cluébes, 1979, p. 26, Sections 2.2.1 — 2.2.4 inclusive.

24, Existentialism is an heterogeneous movement grounded in the works o! Kierkegaard and
Migizsche. It is generally agreed that Max Schiler, a man interested in the philesophy of
values, was fhe first exisientialist thinker, Bul it was Martin Heidegger who reelly established
it, demanstrated it in melaphysical terms. Existenfialism is a meditalion on concrete existence.
The athefsiic axistentialism of Sarire, Simene de Beauvolr and Camus is distinc from e
Christian wversian of Jaspers, Gabriel Marcel, Martin Buber and the “personalists’ Jaan
Lacroix, Emmanuel slonnier and Maurice Nedancalle.

as a worthy pursuwit, and the explicil presence of| the inlegrating conce
realizafion.
2.1.1.1 Emphasis Upon the Young Persen's Real-Life Experience

in 50 lar as the program in moral instruction regards the human being as al
and concrele being, it will strangly emphasize the young personis experienc
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his experienlial knowledge]. In this sense, Whe fopjcs which
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The following sociological principles will recapilulate and exgiain ihese brief consid-
grations as we proceed. For the moment, It will suffice to menlion them and relurm to
them later,

2.1.1.3 The Conviction that Ethical Learning is a Search for Meaning

Because of what he is and experiences, and in the light of human ethical research,
the human being has the abiiity to impart value and meaning to the dynamism of his
actions, for he is a being in search of meaning." In a word, ihis is the refieciive and
polarizing dimension of marality. The statements of phitusophy underlying this dimen-
sion by mentiening the individual's need to make "normative judgements concerning his
aclions.” The moral being is capable of making moral judgements, ie.. judgements
which, being based upon an ever clearer awarenass of moral principies and recegnition
of the facls, disclose the meaning of deeds, of situations, of actions as they relate to
the meaning ol human existence.

More specifically, this search for meaning is accomplished through the discovery of
vallues, for, in human beings, values perform the role of promation, actualizalion and
basic choice as regards his freedom. This axiologlcal research [investigation into
intrinsic or fundamental values) cannot be done in a single day. At the oulset, the
young person must rightfully proceed to identify and clarity values in general and his
own values. It fs only laler and liltle by little that these values will be ordered and
structured, and lead to a meaningful, lile-long attitude in which a lew values, by an
assimilative progess, will become polarizing.

As the program is examined, the operation, identificalion and clarification of values
ihroughout secondary schooling can, in a general way, be determined. Among other
lasks Ihe pupil musi understand what values are, idenlify lhe values promoled by
society, understand their influence on his gwn values, make prelimirary Judgemenis an
the latter, and finish by making an initial structural arrangement. It is enly at the end of
sacondary schocl that the pupil can, despite the difficulty of the task, truly define and
formulate his own moral plan, areas of growth, the direction in which he wil develop
based on those values which he will have determined to be most fundamenial for him 2

This persanai choice by the young person leads naturally lo the vany hearl of ihe
philosophic statements: the criterion or reference which justifies the YOUNG Persom’s

25. The process of self-determination and ihe search for meaning are complicated by the fact that
modern man is confranted with "a muliitude of axiclogical systems, often as desperate as they
are conlradiclory” {from Michel Campbell, cited by Anila Caron, “Perfinence d'un programme
do sciences morales dans fes écoles du Quéhec” in Cahiers de mcharche élhigue no 2,
p. 67.} Mavertheless, we continue 1o believe ihat il is possible to formulate a meaningful moral
aftilude al the end of adolescence. *There is room, even in & woild gone mad, especially in a
waild ggne mad, fer reflection on the system of human values. The faster a whesl lums, the
more it deponds on Hs hub," (Martin Blais, ['dchelle des valeors humaines, p. 16). I is this
"hub" that the young person must be sure of before all efse.

choice of values or atlitudes. This fs the very essence of the queslion dealing with the
utimale basis of maral judgement.

21.1.4 Constant Reference to the Integrating Concept of Self-Realization

Certain of the phitosophicat principles clearly determine the very basis of morality :
“Ultirmately, the basis of moral standards per se is that existential reality {permansni
lhroughout history) which the human being himself constilutes. The human belng’s
existential realily is the point of origin for certain fundamental values: life, love, action,
justice, truth, happiness.” (Statements Mumber 5 and Number 7). This existential reality
is expressed in physical, emational, intellectual and social fullness. The goal of the
moral being is to link up with the being that is within himself an the basfs of what he
already is. Whatever brings him closer to that "existerdial reality” will be good and
proper. In clher words, whatever helps him to mare fully develop makes him more a
being, more human. This is where the idea of self-realization comes in. In the heart of
avery person lies the moral imperalive “become all you can.” This is what constilutes
the dignity of the human being and distinguishes him from the clher animals. He is
called upon to becomne all he can by achieving mastery over his exislence, by
discovering the values and rules of his mode of action.

“Morality is in constan! flux. il is man's job to discover what furihers humanity, what humanizes
him, i.e., what makes him more questioning, crealive, open, sell-giving, fraleinal, with consid-
eration in pach case to the point of historical developmeni. BMaral values are always condi-
tianed by past history bul only partially, such that man's thoughl always tends to overshoot the
point at which he linds himself and he slrives to conform 1o emphasized values "

But how does each individual reach this “existential reality"? More precisely, lhe
moral imperative of becoming all you can must be rooted in a description of the human
being. In order to know whal is best for him, he must know who he is. This is done in
the descriptive phase which is supptied from lwo sources, the first of which is the whole
of the social sciences canstiluting a multilude of poinls of reference or markers in the
difficult task of grasping and understanding what is human. Therefore, It Is Impartant
thal the young persen be presenled, in a simple manner, with the most obvicus dala
from the social sciences.

The second source which rounds out a deseription of the human being is moral
standards, the laws and valuas transmitied by society. As will be explained furlher on
under the sociological principles, it is possible lo consider them the manifestalion of
humanity's collective experience, These standards and laws, these values tell what
people think of the human befng. Still, it is important to understand that this entire
descriptive process, wheilher of the social science daka or of the standards and maral
values of sociely, has only an indicatory role. It provides ways; it helps the individual to
deline the scope of his own “existenlial reality.”

26. Guy Duiand, thf'que da la renconlre sexuslie, pp. 16-17.
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The descriptive procass does not automatically becoms prescriptive. The transilion 7. Since they are social and of course human, Individual moral codes are always
from descriplive to prescriptive is accomplished through |the mediation of the %ung periectible — right up to the last moment of life. And as important as it is, the moral
erson. He is at the heart of the moral act. In the light of everything he will have learned training received in the family and school is all ko brief.

ill say : “This is good and proper for my growlh and oL . " ) - .
i g prop yd ithoul 8. If gvery individual is thus conditioned by socistal moral codes, it is both possible

on the oulside, and desirable by wirtue of his aulonomy and freedom, that he himself tend lo
quire them, make them his very own. It is in this become a creative subject of social morality at whatever level he may be.

e speak of lhe integrating role of self-realizalion. In a word, the young 9. The social character of an individual's moral code is innate from his earlisst years.
It takes shape lirst through absorplion and internalization of the walues and moral
o . ) . standards passed an by the family, school, immediate surroundings, by soclety.
lk may seem an ambitious and difficult task la train adolescents so they will be able to Moral training is absorbed and experienced before baing subject to refleclion and

ttain their full developmenl as human beings, Yet, this is the very essence of moral ciitical review and befors becoming fully active and independent.
program guch as ihi

10, A truly moral educalion requires that the individual become aware of the values
and moral standards which have besn passed on fo him by society and thal, liltle
by little, he try o objectify them and submil thern to critical scrutiny with a view to
discovering their internal consistency, their relative importance to one anclher, and
the concrete inlluvence that they exert upon his ke

1.2 Statement of Sociclogical Principles

It is aimost a truism |to say thal morat valles are nseparable fram lhe collective

xperience of communities, and in a more general way, lrom that of humanity, The 11. There is nothing ko prevent the possibilty, and indeed it is somelimes even trus
talerents of philosaphical principles have alfeady emphasized this collective dimen- that the analysis of one’s own moral code and that of others might lead to a
sion of moral values arising from the conceplion of the human as a being-with-others, rejection of the very values and maral standards which some people had accepted
The sociclogical prinziptes will re-gxamine them in a more explicit and detailed way. and appifed in real life up to this time. I mighl also set in motion a process of
1, Every soclely and eulture posdesses its own code of values and| moral standards E;ﬁg::sswe creation of new wvalues and moral standards for oneself and for

not necessarily idenlical wilh that of the individuals living in il,
12. To facilitate the joby of moral training lor the young, it appears very usedul thal the
educator himself proceed with the most objective and critical self-analysis possible,
concentraling on his own values and moral standards, and that he establish,
amaong other things, to whal degres \hey can be attribuled to societal influence.
3. Every member of a given sociely and cuillre is inlluenced and conditioned by thiz Without this, he himself may become an important condilicning factor.
code in|degrees which vary with the individual, the immediate groups to which he
chool} his |sogial class and the lype of society in

2, The code of values and morall standards s as diverse as are the special-interast
conomic classes whigh complement cne anclher and elash

13. For the same reason, the educator must be as knowledgeahle as possible about
which he is fiving. tcl'ﬁtur;r;osral standards lransmitled by sccisty and by all its sub-groups or sub-
4. The moral values af the individual are ingjxtricably and organically bound to those

of the saclety, of fits structures and laws whether the individual accepis |them

passively or changes them actively.

14. Though the educator musl actively contribute to the maral lraining of the: young, he
must nevertheless avoid becoming for them an agenl of moral conditioning wha
seeks to pass on to them and gain at all costs their acceplance of his omawn

5. Pracisely because |it is essentially social,|the individual's moral codes must never particufar values and moral slandards or those of society.

wm inward toward himself alone: any personal asgessment must therefore be

made wilh regard for the manner in which others agsess Ihemselves. 15. The moral educator must progressively sensilize the moral code of young persons

to social, sconomic and pelitical gueslions so as to enable Lhem to evenlually take
8. Individulal moral cotles are expected to e |as llexible and subject to adaptation and a stand on these issues — but anly from the point of view of the values and maoral
transformation as society itsell is n reafily. That is, they [the codes] must nol tend standards contained in therm.
to become irrevocably set in an immutable stance. However, the malleable nature
of ong’s moral code, like that|of sociely, does nol individual) must
siways and in all things espouse the moral code of hi together with its
incessant changes,




Basicaily, these slatemenis are imbued with the conviction that all moral training is
accomplished ihrough the necessary transition from an impesed, learned moral code to
a liberated one, from heterenomy {lack of moral freedom) o autonomy {independence).
Each person receives his moral heritage, his values, and standards from other people,
i.e., from his family, school, friends, the mass media, ele. And it is human nature to
examine this heritage, to submit it bit by bit to a critical examination and aventually 1o
accept i, lo make it one's own while transforming and enriching it. Throughout the
course ol lhis ethical apprenticeship, the educator plays the role of an awakener and
insligator.

These are the three cormerstonss of the sociological slatements: the aflirmation of
the social nature of values and moral standards, the viewing of maral education as the
necessary lransition from heleronomy to autonomy, and the insistence on ihe mode af
intervention in the moral educaior's procedure.

2121 The Social Nature of VYalues and Moral Standards

This s lhe subject of the first live statements. Ewery member of a sociely is
conditioned and influenced by ihe value system and the standards prevalent in it. This
fact which for modern man now conslitutes a proof, has been studied and described in
greater depth by cultural anthropologists and social psychologists throwgh the phenom-
ena of "acculiuration” and fundamental personality. The individual's socfal environ-
ments are the places of transmission and, in a way, of conditioning, be they the family,
Ihe school, Iriends, the socio-poliical milisu, work selting, the mass media, efc.

It is crucial thal the young person become aware of the influence of these condition-
ing factors on moral values. This sudden awareness should not, however, be accom-
plished in a negative fashion. The word "condilioning” often cardes wilh it a pejoralive
ring. The young person must understand that this transmission is necessary lor human
beings. It must be viewed wilh a positive frame of mind. The codes of laws, regulations,
reslrictions and standards are the overall experiences of rather large groups ol pecple,
They are indicaters, shor-culs.

Cince ha has burned his fingers on il, the chitd knows for the rest of his life Ihal he must not
touch a hat stove, But no socisly can ignore the cost ol an approach to leaming which uses
direct contact with reality. This approach suns ihe risk of being very coslly and brutal, The
desire to possess would be learned only through linancial catastrophe:; sexual desire, by
physical exhausiion; and the desirs to assault by murder. il is mdersiood that education seaks
to avaoid, as much as poessibles, Whese dangerous and semelimes imeparable shocks. It is
understaod that between the child's desire and a buring object the mother inserts the
prohibiting ordar: "Don’t louch ! And so society inserts belwesan the desire to assaull and alier
men the injunction: 'Thou shalt not kill." Education is a short-cul®

To return to the ultimate refleclions evoked by lhe philosaphical principles, standards
originate with the descriptive stage.

27. Minfsléra de 'Educalion. L'éducation morafe: Voles el impasses. Valume 4, pp. 48-49. This
passage is based on the refleclions of Jean Le Duc In Jusguw'on iront-is 7, pp. 148-150.

Being ultimatsty connectad with humaniiy's collective experience, they play a helping
and indicatory role in the individuals search for his existential reality. They cannol be a
substilute for it. Standards, of course, need not be made absolute nor deilied for,
considered in detail, they are contingent, Ihey depend on special conditions which
render them null and void. Which brings us to the second peoint emphasized by the
soclological slatements: the compulsory transition from an externalized to an internal-
ized maral code.

2122 The Wecessary Transition From Heteronomy to Autonomy

This js the prime goal in moral training. 11 is descibed i statements 6 to 11, The
standards, laws, taboos, values, must be integrated, made part of each individeal, They
must become more and more personal, leading to a fruly moral judgement and not to
purzly extemal raferences. The sociological staternents imply that this process is not
done from cne day 1o Ihe next: il is the work of a fifelime. It is done gradually, in sleps,
as Ihe various sccial environments guestion and inguire. Numerous descriptions of this
process exist: two of them are prasented helow.

Phenomenological Description of the Process

The firsl phenomenalistic type [refating to the theory that sclentific knowledge is
limited lo phenomena cnly, that there is no existence excepl the phenomenal] was
oullined during a conference by Guy Paiement at the October 1978 convention of the
Assoriation quebécoise des professeurs de morale et de religion, AQ.P.MR. [The
CGuebec Association of Professors of Morals and Religion.)® The conference drew up a
sequenca of the four major types of conscience in terms of the degree of dependence
on "inorai heritage.”

The lirst listing al the foat of the ladder is the "subjugaled conscience.” It considers
laboos, laws, and standards as normal — in the nalure of things. It is a repelilve
conscience, one which s unable to say' "Monkey ses, monkey do,” — a caplive
conscience uiterly dependent on ¢thers, The "syslem” {i.e., clhers] think for him.
Whatever exists is normal and nothing needs ke bhe changed.

Mext comes the “griping conscience,” lhe one which is beginning lo shake off the
yoke of its "heritage." Bul it is content o do so with wards, not yet by irdervening in
siluations. It discovers the directive nature of standards, Lhe limits which they impose
upon striclly personal desires. It says se, cries it ouf, whines ovar it incessanlly, But
things seem to go on just abowt the same as over.

26. The following deseription is based on notes taken during this conference. The wrilten text is

avallable in typswritten form from the offices of the &3P M.R. Whils not exhaustive, this is an

axample of the transition fraom heleronomy to aulonomy. [See previaus definiliens. E4. nole].

helgronamy:  the condition of tacking moral reedom or self-determination

aulongmy: the sovereignly of reason In Whe sphere of morals; possessian of moral
freedam or self-determinalion; the power of the individual to be seli-legislating
in the realm of morals — opposed 1o heteranomy (fram Websiar's Third Now
intermational Diciionary].
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21,23 The Teacher of Moral Values
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Furthermaore, 1o help the young in their moral development, the educator must see
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maze of diflerent axiological systems proposed by conlemporary society, but also as a
withess to ths disclosure of the maost independent and liberating form of conscience
possible — an ambiticus bul necessary endeavor which ooours under difficuwit and
fatiguing conditions demanding thorough and complele leacher training.

2.1.3 Statement of Psychological Principles

These principles are in a way the counterbalance to the Iwo preceding series of
slalemenls, They provide a chronological basis, in the normal course of psychic
development of the individual from infancy lo adulthood, for the Wwo main factors in
moral lraining set forth in the statements of philosophical and sociological principles,
namely personal maluration into independence and respensibility, and Ihe influence of
others, including one's social suroundings. Human development is inconceivable
without the constant inleraction of Ihese two realities. [t is this interdependence thal the
following psychological principles seek fo elucidale in defail with special slress on
intercommunication whereby the person is defined as a being-among-others,

1. Human capabililies, whether of the physical, inteliectual, emotional or moral order,
are present at birlh in an inchoative” stale [incomplels, wet to be formed].

2. The development of an autonomous and responsible human being requires nol
only maiuration of the bodily funclions but especially interplay with others.

3. Adihough the chitd [s born Inte a social setling, his “socializalion” nonetheless takes
place gradually and his psychologieal and morai development is dependent upon it.

4. The infanl is born tolally unaware of ilself and is, consequently unable o distin-
guish “sef" from “non-sell”,

5. It is the coming together of lhe newboirn’s utter impelence to provide for its many
rneeds and the parenls’ ahilly to perceive and satisly themn which is al the root of
the infant’s abilily to understand his surroundings and make himself understood, an
ahility which conditions his whole development.

6. These beginnings of mutual underslanding provide the basis lor the edificalion of
the communicative function between two individuals.

7. At the outset, this communicative function is essentially egocenlric because il is
cenlered on meeting 1he infant's needs. Those closes! lo the very young child —
the parents — must place their own needs second to those of the baby.

8. Even during the first year of lita, the communicalive function will evolve Into a kind
or reciprosity wherain the infant ieams lo accept the delays which ocour between
ils lell needs and their satisfaction.

8. The very exislence of such dalays constilutes cne of the many steps in the child's
progressive awareness of exlernal realilies and promotes grounds for reciprocity in
communicalion, e, communicalions not exclusively centered around his parsonal
realily but [eading also to external reglily, to the reality and needs of othars.
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At a very early age, the infanl wilt establish these first interpersonal communica-
lions with the most meaningful persen or persons in his immeatate sumoundings,
namely, with his parenis.

In the infanls eyes, these perscns acquired imporlance because they were on
hard ar the proper time, in his time of need. They hawve learned how to take heed
of the inlant's needs and in this sense for him they graduaily consiitute living proof,
the embodiment of sincere, frank, independenl and respensible commemicalion,
awarg of olhers and afteniive to his needs.

Because of all the good that they represent, these meaningiul persons become
models which the infant imitates and with whom he identifies.

These models become for the child the source of all positive values [or somelimes
unfortunately, the negative ones} on which he will paitern his aititudes and
behavior with respect (o himself and others,

The human values borrowed Ilrom these Frst models must be faced and even
reassessed, In order o become more parsonalized. This is done through communi-
cation with others (the mass media also necessarily play a role at this level).

The firs! "olhers" are his peers, the infants In his immediate surroundings and, laler
on al school, his classmales. In that context of the “firing ling" so to speak, ihe
complex game of Interpersonal communication is learned: what makes himself and
others acl, what s good for himself and not for others ({judging from their reactions}
and what is goed for olhers but not for himselr.

Throughaut this entire process of commurication, lhose values picked up from the
firs! models with whom he has idenlified have been re-cxamined, completed,
comected, modified, and some eventually have been completely allered or aban-
doned.

During this process of re-analysis of the human and moral values eficited in the
child now a member of the word of young people (school groups, etc.) he is
seeking ofher skeadfast, Iuslworthy and valid poinls of reference.

The child seeks lhese other points of reference in the persons of his leachers —
individuals similar to his parenis in so far as they are adults representing maturity,
balance, steadfastness in judgement and values — but different, ioo, in the sense
that maturity, balance, judgement and values can be manilested differently.

Mevertheless, the teacher becomes the child's second imitation and ideniity model.
As a model, the teacher, in his lurn, is endowed by the child with a considerable
Influencing power which can on the one hand be a great help 1o the child sesking
to discover who he Is, In reality, what makes him go, those values which are good
for both himself and others — and on the other hand, a powsr which can as well be
a negalive influence on the child, the lalter being dependent on the teacher's Irue
maiurity, judgemenl, values and the manner in which he can consciously or
unconsciously use them ko condition the child, to form him inlo what he is, or help
him 1o develop o fulfillment.
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2.1.4 Statement of Pedagogical Principles

All the principles staled above presuppose a program which must be viable In real-

le school situalions. They will have to be interprelad in a very conerate way through
inslruction in school, in specific classes, with objectives, content and an appropriate
methadology. |t is therefore advisable to pause and consider some pedagogical
principles bearing on the teaching of moral valuss,

1

. The essenliagl goal of schocling is the education of young people through the

developmenl of all dimensions of the personalily.

. The moral dimansion is a specifie and especially impartant compenent of the human

being which, like all other dimsnsions, must be developed so as fo encourage the
growth of an independent, respansible moral life.

. In the school, maral instruction pursues the objectives of developing a well-formed

moral conscience and a form of human conduct that embodies this fype of
conscience in its attitudes and behawvior,

. The topics propased in the program in maral instruction were devised on the basis

ol events and everyday moral dilemmas, and are trealed in terms of the values,
stendards and prirciples which they contain for the individual as well as for society
al large.

. The methodology employed in moral instruction seeks to facilitate the acquisilion of

an attitude of eritical reflection regarding human actions. This work of reflection
requires thal Ihe sludent, with the help of the instructor, gradually be able to:

{a} become aware of his personal moral code {lhe ranking of his vatues, standards,
principles, slc.);

{bY compare his personal moral code with thal of clhers, with sociely's code;

{c) research data supplied by the various sciences, philosophles, religions, etc.,
which relate to the moral question;;

{d) (afier thess three foregoing points have been attained) arrive at a consistent
moral judgement on the basis of which he modifies his behavior,

. The job of moral instruction requires the collaboration of all those involved in this

training: the children, parents, school officials, and the instructors.

. A scholastic enviranment which lends itself to The moral training of the young is one

in which purely theorsdical or speculative declarations are put aside as inadequate,
one in which the wark of moral instruction is carried out in the kind of climale and
academic experignce that bespeaks a high maral conscience.

. The objectives of such instruclion oughl lo Iranslate inlo a free, autonomous and

responsible moral life for oneself and others.



2.2 The Important Role of the School in Moral Instruction

Thea lirst point stressed in the Pedagogical Statemenls concerns Ihe recognilion of
the explicit role that the school must play in maral instrection.

Slalements 1 and 2 set the ione, so to speak. They are clearly echoed in lhe
mirtistére de I'Education's recently published Policy Statermert and Plart of Action in
the chapler on academic oulcomes:

Education in Clrdbes aims et developing dhe perscnality in all ils dimensions: physical,
inellectual, empiional. It has a social dimension. In its existence, it integrates ethics and,
frequently, religion."*

Being one of the componenls of the human being, the moral dimension must be
developed by any school systern which secks to develop all Ihe dimensions of Lhe
personalily. In this sense, moral insiruction is not the privileged domain of a course, but
ralher the concem of any school which must explicilly integrate this dimension in its
educational program. Statement Number & slipulakes thal all the members of the schoaol
community “pupils, parents, school autharities, teachers" must collaborale in this task.
It can be sald in other words that evenything which constitules school lite has a direct
affect on the pupi’s moral development, be it the complex patiern of pupil-to-teacher,
teacher-to-adminfstration, pupil-to-administration, and pupil-to-pupil relations, or the
kind of rules and the style of discipline used, or the values implicitly and explicilly
axtallad.

In all these factors there is good cause W0 accent teaching practices because of their
elhical importance. Tradilionally, school subjects have always been recognized as
valuable not only for the transmission of knowledge but also for overall training and
developrment, Whether it be history, geography, mathematics, natural sciences, line
arts, French, foreign languages, physical educalion, etc., each of these subjecls oifers
specific values: recognition of temporalily, openness towards ofhers, a desire for
resgarch, lhe spirit of curiosity, sense of gratuily, wonderment, effort, discipling,
concem for precision, sensilivity to the beautilul, etc. Mareover, by dint of their different
methodolagies and leaming approaches, they have a direct impact on the total training
of the pepil ™

However, it must be recognized that with the school reform and ils effecls on the
subjects, Lhe specialization of teachers and what Ihey leach, the proliteralion of class
periods, the system of optional courses, organizalional constraints, ete., the formalive
dimension of the subjects, has in the best of cases slipped to a secand priarity and in
the worst has reached the point of paralysis™

33. The Schools of Quebec. Policy Stalemeni and Plan of Action, p. 28, Seciion 2.2.1,

34. Ci. P. Furer, La Vis morafe de l'adofescenl The enfire second chapler deals wilh the
principal academic subjects and examines them in the light of meral fraining.

35. Goblol. *Equilibrer ou Chofsi™ In Cahiers pédagogiques, [Paris, 1862-/83], pp. 36-38 {Our
transfation.)
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MNevertheless, owing lo the slraong movement towards recentering and clardicalion
descrilred in the first chapter of the introduction to this document, various attempts to
refrn all its imporlance to this dimension are becoming evident. They are variously
called : systemalic approach or encouragement of the inferdisciplinarny approach, identi-
fication of specific valugs in each subject, efc. This "aboui-face” wilf have to overcoms
many obstacles. Yet, if il is accomplished with respect for the young person’s salf-
realization, il can only serve to support and sustain the formative work of the leacher of
moral values within the context of his course.

These principles emphasize pedagogical approaches whose goal it i1s o develop
"skills." The fifth pedagogical principle defines the melhodology for the program in
terms of skils or capabilities to be developed. It thereby reveals a methodological
preference leaning towards a relatively new concept in lhe realm of education: the
supericrily of a process-criented rather than a content-oriented approach. This concepl
is based on two observations: on the one hand, the school, though it is sHll the favored
place for learning, is no longer the only place, educaliohal environments having
become numerous and compstitive. On the other hand, the body of knowledge in all
fields conlnues to evolve and much of the content transmitied becomes rapidly
ouldated. Furthermare, acconding to this view, the geoal of the school is more to lgach
fow to leam, to whet the appetite, to furnish tools, than it is to merely transmit
knowladge.

With respect to moral inslruction, this new view seems to be taken for granted. Yet, if
one were to draw conclusions based on the methods used until quite recently such
would not be the case. When drawing up a condrastive outline of the various melhcd-
clogical approaches used in the leaching of moral values, Jacques Lalanne of the
institute of Human Development wrote the following In an article enlitled “Les ap-
proches traditionnelles et nouvelles™,

Severaf methods of moral development have been used in the past. The maost popular
consisted of giving good examples, persuasion, resticling cheices, dramatization, making
rules and regulations, teaching religious and cultural dogmas, appealing to the conscience.
The advice, crders, lessons, senmons, hreals, ciiticisms, cengratulations, interrogations and
irony produced few results in ihe area ol ethicel development. Cf. Raths, Harmin and Simon.
Valwes in Teaching. [Columbus, Ohic. Merdll, 1966) and Gordon, T. Parent Effscliveness
Training. (New York: Wyden, 1974.]

However, recent experiments show that a lacililative appreach to moral instrustion — one
which clarfies values — leads lo produclive results that direclive iransmission was unable io
achieve. [Among the new Socratic approaches we note that of Raths and Siman, that of Oliver
and especially that of Kohlberg.]

These new Socralic methods are linked o the process of value development in the young.

They permit the panicipants to aclivate Iheir faculies of value discriminalicn end do nat
attempt to transmit to thern a set of bohavier patterns considerad to be acceplable.®

36. J. Latanne. *Une apprache pralique cu développement maial”® in Reviee os pspehologie

appliguge, Yol. 25, Mo, 3, 1975 p, 127,



To inslict 2 human being in moral walues means essenlially to develop "skills,”

"“vapabilities," which will make him capaTle of committing moral acts

must develop them, exercise them, exercise them ail throughout the tralning perlod. To
produce an athlete, for example, a lraining program must be set up. That program
would detail a certain number of exercises to be mastered, exercises judged by the
ainer to be useful for competitions. Training on the moral level is a hit in preparalion

shills, which musl be mastered in order to
reflex behaviar.

cruire behavior patterns different from

.3 Fundamental Postulate: The Possibility
of NMoral Instruction and Training

The fourth series of slatements s also an answer lo the pedagogical query which
impicilly questicns the very basis of this kind of program. |s it possible lo teach moral
values? Can “virlue” be transmitted? Can moral values be leamed? The answer,
implicil throughout the suggested teaching approach and the sets of statements,| lies
somewhere between two extremeas.

ndeed, that stream of thought extending from Lao-Tseu and Socrates to Rogers
alfirms thal it is impossible to| leach either the sciences or virtue. Acgording to them,
and on the basis of numercus empirical procls, academic training has hardly |any
influence on prolessional aptjtudes or an good cilizenship. At besl, this school of
thought sees vary little correlation betweehn the avowed aims of schools and whal
actually accomplish.

In op position, another schogt of thought, citing especially Skinner and the speciali
of instrumental conditioning, assers that i
of activity, Human behavior can he shaped by means of an adapted methodology.

The response provided by|lhe program lies between lhese two extremes and is
based upon that furnished by the line of great educalars from Confucius and Aristot|e to
John Dewsy who afffrm that it is possible
vialues whilst respecting the human being. This is also the posilion he
thearists of education as Frabel, Herbart, Steiner and Piaget who state that this kind of
imstruclion is possible provided it is directed, at the right ttme and in the proper order,
wards the young person’s pelential for| development,

This response, which serves as a conclusion to the serles of statements, needs o be
examined maore carefully. Such wil be done in the following chapler which is devoled to
moral methodology.

in a very general way, pedagogical principle number five delermines, amangst glther
hings, the main capabililies or skills to be developed in order o make a persgn a
noral being. Their seleclion is justilied in| so far as they ceincide with the curriculum’s

= =
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concept of the human being.
phiissophlcal and sociological

Lel us go back to the coneapts raised mainly by the
principles.

In the vary firsl \place, the young person must be enabled lo deepen his personal
exparience, his real life experjence. In elementary schocl,| the goal of the program in
meral imstruction was self-disgovery of the physical, emotional and sgcial, intellectual
and cultural dimensions. In secondary schogl, the goal is|lo invile the pupil to befter
identify the contenl of his personal experience according to the varicus dimensions of
his personality. Specifically, the adolescent must become aware of his own efhical
experience, his personal moral code. Moresver, il is worhwhile remembering fhat
persong! experience is not limited to the individual himself but necessarily occurs in
connection wilh others,

In the second place, the capacity of recognizing others as equals must be develuped,
This means that the pupil must learn to discover in cther pegple, persons with their own
history, ideas and |feslings different from his but of equal yalue. His point of view, his
subsequent behavior musl take Ihat other "subjeclivity” inlo consideralion, for he is a
heing-with-clhers. This is all the maore impartant in that human morality ditfers from the
law of the jungle by vilue of the human being's appreciation of the Individual's dignity
and value.

Thirgly, thesre is|the capacily or skill to make inquisies and seek informalion on any
pertingnt knowledge connected with a situation. In olher words, this is the capacity to
use the prescriplive phase: sgientific data, standards, laws, ideologies, religions, the
body of facls to be| consulted in the course of research in moral values, It is to stale the
limits of a moral judgement which is based on the consideration ot objective data alone.

In the fourth place, the program in maoral instruclion: must develop the ablity to make
moral judgements jand to impart meaning to his aclions. Judgement Is to a moral being
what a compass ig ko a navigator. He must discern what is| really goed both for himself
and for others. Judgement brings about the lransition from the descriptive to lhe
prescriptive phase, Therefore, a program in moral instruction must by righis pursue a
graguval clarflication of the criteria on which the judgemant is based.

Finally, the program in moral inslruction must slimulate the mechanjsms of decision
and morai action, It is easy to|imagine lhe inconsistency of a morat education deprived
af its driving force: action. Of course, the guality of a moral acfion will be different
according ko the age of the pupils; it would be unjust to impoese upon the pupils a
burden that they could not bear, What counts is to touch whatever it is| that triggers the
desire to make thought and acfion coingide.

To recapiulate, the suggesied methodology favors the maturation of the moral sense
ower the long lerm. It must nejer be forgolten lhat maoral instruction is|also a liberating
instrection. The young person may, by virtue of that ve , vear off in an
vnexpacted direction. But il is imporiant to remember thal moral training Is a complex
precess and that it will doublless be necessary lo work several fronis at once. The
finesl example to |help one understand moral rzalily is that of the juggler. In order 1o




conlinue his movernents, the juggler musl give equal attention fo each of the balls,
Were his aftention o become too exclusive, he wouid certainly be able lo catch one
particular bail, bul the overal! movement would be immedialely destroyed. To educate
marally is also to juggle with several elements. The quality of the morally educated
being is direcly praparticnal o the instiuclor's skill in coordinating all the elements
which havz been described above.

Furthermore, the attainmerd and {olal possession of thase diverse skills or capabil-
ites provides us wiih a good compasite picture of the fdeal meral person, an idsaf which
undoubtedly has never been attained but owards which every human being must
sirive,

The maral human belng "knows himsedf." He has become cognizant of his possibili-
tfes and limils: he has cullivated the ability to identify his emations as wall as iheir
Calses,

The moral human being has likewise developed a sensilivily to lhose around him,
having leamned to consider them as equals. He has become attuned lo thelr feslings
and fs conscious of mutual influences. He respects and values others in the same way
that he values and respects himself.

The moral human being is also a well-informed person who in his judgements
considers the terms of his existence. He has a geod understanding of the most
periinent gsocial science dats. He knows how fo locale in the mass of laws and
standards the sum iotal of experfences bequealhed by humanily, He is aided by the
martifold illumination of ideclogies and religions.

Gradually, through experience and reflection, the moral human being acquires moral
principles, i.e., fundamental atfiludes of genuine respect for himssell and for others.

The maral human befng is able to make maral judgements, i.e., he relies upon a
iiberaled conscience which divilges for him the meaning of a need, situation or action.
With the aic of a good "description” of himsel! and the human being, he evaluates them
in lerms of good or evil. The moral human being is then a person striving to act in a
coherent Fashion.

2.4 OQutcomes, Goals and General Objectives

The foregoing considerations on the concept of ihe human being and on the concept
of moral values now permil us to oulline in a more datailed yet brief fashion the goats
and oulcomes of moral instruclion as well as the general objectives of such Iraining.

E‘. fhe Echao«.fs of (uebec: Policy Slatemen! and Plan of Action, p. 28, Seclion 2.2.
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241 OQutcomes

“Defining the aims of education means describing what lype of man and woman is
desirable in our society™

The Schoofs of Quebec: Policy Staternent and Plan of Action presents the outcomes
of scholastic trainfng and several values which permeate education — an education
that is accessible o everycne, that seeks lo develop the person in all his dimensions
and that treals the individual as a social being who is intimately connected/related to a
soctely. Moral instruction also professes 10 be a means of insuring personal develop-
ment.

The program in moral instruction seeks to help the pupil become a morally autono-
maous befng, i.e., onz who is free and respansible in the pursult of his human wellare.

This ullimate goal indicates the desired long term development which includes the
general objectives of both the elementary and secondary programs.

2.4.2 Goals of Moral Instruction

The goal of the secondary school program in moral instruction is to fosler a respect
for the diversity of values and heliefs which will allow everyone lo receive a form of
moral eduecation consistent with his gonvictions.

The goal of lhe secondary school program in moral inslruction is to foster a respect
for the diversity of values and beliefs which will allow sveryone to receive a form of
roral education consistent with his convictions.

The goal of the secondary school program in moral inskuclion is to discover the
human and moral valuss transmilted by society together with the concrete influence
that these valugs exert on individuals.

The program in moral instruction proposes to promote the development of the person
in the: exercise of his freedom by supplying the tools necessary for him to make moral
judgements,

The program in moral instruction endeavors ko bring aboul the acquisition of moraf
principles leading to genuine seif-respect and respect for others.

2.4.3 General Objeclives of the Program in Meoral Instruction
at the Secondary Level

In the overall moral development of the human being, the secondary school program
can do no more than develop one pariicular seguence which is slipulated in the general
objective. The lalter unites the educational objectives at the secondary leval which are
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3. Description of Content and Objectives
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This chapter presents the immediate intentions of the program based on the
groundwork of the preceding chapter and is divided into two parts: the firsl is a
breakdown of the program in moral instruction for the first year of secondary school ;
the second section outlines the course of sludies for the second year.

3.1 Generalities

3.1.1 Objectives

The ohjectives described in the two courses of study are arranged in two categories:
lhe genaral objectives and the spacific objeclives.

— General Objectives

These arg ofijectives which describe in broad terms the pupil's targel behavior,
Exampfes: The general objeclive of moral instruction for Secondary |7 a module’s
general obfective,

— Specific Objectives

These objectives are a breakdown of the general chjectives in thal they deseribe in
greater detail ihe pupil's target behavior after instruclign. They are divided inlo two
kinds of objectives:

1. Terminal Objectives (T.Q.} which describe the anticipated resulls in the pupils in
lerms of changes.
Exampie ; Explore the wealth of meaning imglicit in the word "lust".

N.B. In tha program for lhe first lwo years of secendary school the terminal objectives
are COMPULSORY.

2. Intermedliale Objeciives {1.0.) which describe a behavior or an instruclional ohjec-
tive which facilitates altainment of a terminal objeclive.
Exampie. Find adjeclives Ihat could be used with ihe word "trust” {1.0.) as a way ol
discovering the wealth of meaning contained in the word, (T.Q.}

N.8. In the program for the first lwo years of secondary school, the intermediate
objectives are OPTIOMNAL,



3.1.2) Content Qutline

Th
the objectivas.

second shows the title of the unils and sub-units; the third coly
percemtage form the relative importance of this particular unit 1 Ihe
astly, the fourh column shows the length of time devoted to the teac
in number of periods of about 45 minutes' duration.

N.B. The relative importance and times indicated in the content outfin
alues only. At the discretion of the instructor, who best knows

eeds of his pupils, a parlicular concept may be stressed mor

3.1.3 | Morai Methodology

regard fo metheds, an ordered procedure must exist betw
gperalions necessary for the production of things. The methed |
introdyced to save time or because Lhe Lhing in gueslion ¢an be prod
wal methodology appears to be necessary in order o py
instructional chiectives.

The | pwrpose of moral methadalogy is to guide the pupil in Ws searg
actions. Just as the procedures in almost afl spheras of human activity
¢ alsp in moral educalion it is importart to accustom the pupils

important al the ocutset, moral methodology will slowly give way as th
wn struclure takes shape. The pupil is to be trained lo consider |

3. The course of studfes for Secondary | and IF is designed far about lifty
school year.

cenlent is a gel of concepts {modules) and subconcepls (Units) wh

The content oulline preserted in this program is in two parts: modules
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hing o

e are

cht underly

and

secong the litle is given; the third notes (in the form of a percantage) the relative
mportangs of this particufar module compared to the whole year’s sef; and lastly, the
Jourth|column indicates the length of time devoted to each module, interms of periods
of approximately 45 minules' duration ®
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Reilex Actions “Considered” (Moral} Actions
r_ T T — = 1
STIMULUS Hm RESPOMNSE STIMULUS ! MORAL METHODOLOGY :
[ R S N !
RESROMSE
Tao olten, the response lo an internal or external stimulus takes e form of a reflex

action. A process of rellection must be intercatated between
response since moral acls are ¢considerad acls. The pupil sho
able 1o handle guestions from a trly moral point of view.

The basics of moral procedure are incorporated in all the

moral insiruction at all fevels of the secondary courses by the

3131 []

In moral adning it is necessary o appeal 1o the pupil's re
avoid remaining slrictly national. Many ways may be used

Personal Experience

re-enacting a situation, referring lo childhood memories, u

discussion; presenting dilernmas that the pupils can gras
able o instill moral concerns into the real life of the pup

3132 AN\

Real-life experfences must nermally be roundad out wilh
that might be advisable to knaw in order to make well-foun
be available for consultation by the pupil. These data m
personal experience, of consideration of the point of viey
cultural, and scientific informalion, etc. It is also permissi

Knowledge of Human Belngs

painl of departure, but cnly provided such information has some k

pupils,
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ILis likewise important to stress the tension betwesn o
dala on the ane hand, and the subjective point of view of
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other, The pupil musl understand the wo categorical orders and he must learn to
compromise while still rermaining true to the values which are essential for the individual

and society.

s1aa

Cnee he has lived through an experience and has recaived the periinent information,
the pupll must be induced to reflect an it and formulake a moral judgement. Undoubte-
diy, it s not abways easy but it would not be logical to draw up a program in moral
instruclion without this essential facet. The educator must always bear this concern in
ming.

Moral Evaluation

From an educational standpeint, the pupil, on the basfs of his real-life experience and
wilh the help of the information given him, must come 1o a personal judgement and be
able lo explain why such and such a thing seems betler la him. He must see whal is
good for him, what permils his fulliflment. That requires reflection on his part.

3135 O Actlon

This finat elemant in the process will help the pupil 1o discover his own moral code.
Just as it is importand to establish rufes for the operation of meior vehicles, so also is it
imporant to discover one's own perscnal code of ethics. Moral judgements exert
pressure on the will and invite aclion. It is true that the condilions encounterad in the
classroom do not always make it possible to act. Nonetheless, this phase is essential in
meral lraining and it must be given due attention,

In Secondary | and N, the steps in the moral procedure are often amanged as Iollows:

@ Stalemént of the Problem and Moral Evaluation

O

It is impartanl to locate thess components in one form or another and to recall them
frequently. A course of studies is formalive not by virtue of the factual knowledge which
it impaits, but rather when its objective is to accuslom the pupil to consider the content
of these elements one after Lhe other.

Experience and Dala

Aection
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3.2 First Year

When he enfers secondary school, ihe pupil starls a new phase of hig lite. During the
coming years, profound interior changes will lead him step by step towards maturity,
The Secondary | course seeks to develop in the pupil a greater concern for other
people as a part of his moral judgement and moral action.

1st Module: To Get Know Your Instructor, Classmates and
the Content of the Course

Belore starting the year's work, it is advisable lo dewote some time 1o get to know
one’s classmates as a group and how they relate to the instruclor of moral iraining, and
also to understand the procedure(s) thal is to be used in this course.

2nd Moduie: To Discover the Meaning of the Word “Moral”

A brief definition of "maral” will help the pupil 1o relate to the topics that ha will be
dealing with this year.

3rd Moduie: Te Realfze That Living in New Surrcundings
Requires the Acquisition of New Hahits

Belore beginning to study the main objeclives for the year, the pugil will have to
become lamiliar with the detalls of his new suroundings. He has just left elementany
schoot and has no choice in the matter: he must adapt to a new set of living conditions.
These conditions will doubtless not have to be considerad as models, yel he will nol be
free to refuse to come to terms with them. The pupil should compare his new ot with
his former one; he should devise a new set of habits; he should develop the ability to
make new contacls and cultivale a posilive altitude 1o these surroundings — all of
which will help him lit in betler,

Aidter having become familiar with his new surroundings, the pupll can underake the
first phase of his journey i.e., a gradual deparlure from the child's world, It is important
to make the pupil awara of lhis transition. New emotions, thoughts and situalions can
become disturbances interfering with his harmonious development. The pupil must be
helped through the problems he meets along the path to development. He must be able
to idenlify and talk about them in order to find appropriate sclutions. Fear of the
unknown ahead of him is certainly a dominant emolion. The world of the adolescent is
nat yet fully his, yet he feels that he is no longer a child. This is a period of change
where confidenca n the fulure must uftimately win out over his present anxisly.

4th Module: Respect the Various Persons in his Surroundings

One of the root causes of human anxiety is the failure lo appreciate other people.
The fourth parl endeavours to develop open attitudes towards other people. As he
discovers the richness thal is lo be found in better knowing other people, the pupil will
be led io discowver his own. Thersin lies a first means of giving him confidance. This
discovery should normally leave him freer to collabarate with clhers since they will no



lcnger appear lo be rivals bul equals. I each person is of egual worth, why not work
together instead of being rivals?

Development of lhe idea of equality amongst people is a conslituent factor of moral
training. One of the main points that distinguishes human beings from animals s the
ability o recognize clhers as equals. The human person has an intrinsle valug and the
ability to recognize that value is fundamental to all morality. What Is proposed in the
pragram is quite insufficient H the importance of the subject is considered. The
instructor's action will have to ofiset Ihis shortcoming.

The concept of choice presupposes a kind of commitment to persons and things.
Consequently, the pupil will be invited to commit himself o clher persons by farming
closer bands of friendship and by trusling clhers. The commilment will be proporilan-
ately stronger as the pupil understands the impert of the bonds. Such bonds contribute
1o a fuller life.

5th Module: To Recognize that Aegulations are MNecessary
For These Living In Seciety

Each day we meel many people, each of whom contributes something fo our life,
even though we often farget the importance of their presence. Everyone works lor
everyone else and all are linked together as if each person were a link in the chaln of
sociaty.

The pupil must understand that in this society, everyone must do his part and
recognize the equity of certain conventicns which insure the harmony and justice
necessary to group life. Certain rules which are more important than others are
collectively known as "taws™ which, like all the other nules of conduct, allow people to
exercize their rights.

6th Modulz : To Recognize the Rights of Self and Others

The pupil has observed in the preceding modules that in order to live in society each
persen has need of olhers. Thus, others have rights equal to his own. ¥ith the help of
the Charter of Rights of the Child he will understand how he, as an adolescent, is
congidered a person in his own right.

The United Malions has studied the problems at some children have had and
invites all countries o be concerned wilh the well-being of children. This universal
recognition of the needs of children %els the whele world know that lomorrow's peace
and prosperily depends on the well-being of today’s children,

N8 On the following page appears a statement, in the form of a table, of the gerteral
objeciives of each of the modules and the year's general objective.

22



Synoptic Table — Secondary |

General Objective for the Year:

TC DEVELOP A GREATER CONCERM FOR OTHERS AS A FACTOR

IN ONE'S MORAL DECISION AND ACTION.

23

Modules Titles General Objeclives
a1 Receplion and Greeting To get to know the instructor, group and course.
0z Moral Values To discover what moralily is.
03 New Surroundings To realize that living in new surroundings requires new habils.
04 Persons in the School To respect the various persons in your surroundings.
05 Autheority To realize that regulalions are needsd for living in society.
06 The Declaralion of the Rights of the Child To recognize your rights and those of others.
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3.2.1 Content Outline {Secondary I

Rel- Hel-
Modules Titles lg#}"-’ue__ T Units Tltles and Sub-Titles ir?,t;-_.ﬁ.
tance tance

o1 Receplion and Greeting 2% 2 o intreduction: 0%

— knowing 1he group;
— instructor's requirements.

o2 Course Culline; 40%
— confent.
03 Methcdology : 30%
02 Morality 5% 2 o1 Definltion 100%
03 Mew Surroundings 23% 17 o1 Physical surroundings: 10%
— new school;
—new raute.,
0z Persons 20Pa

— naw classmales;
— new instruclors.

03 Mew habits for these surroundings 5%
0d Physical and maoral changes. 15%
05 Insecurities 20%
og Mew habils in answer 1o all these |changes. 20%

a7 Hope far the fulure. 10%
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Rel- F:!f—'l-
e . . . ative
Modules Titles jr?]t;:ﬁr_ T Units Titles and Sub-Titles impor-
tance fance
04 Persons in the School 30% 19 o1 Different types by virtue of their: 10%
— achions;
— hehavicr;
— physigue;
— manner of perceiving things.
a2 Respect ways of: 20%
— perceiving persons ;
— *being" cnesalf for each persan.
03 Different forms of work 10%
04 Tolgrancs: 15%
— defecis;
— leamwork,
05 Trust: 20%
— richness of the word
— sooial bonds;
— respect for word of honor.
05 Reputalion of other people 10%
07 Friendship: 15%
— rfequiremerts of frlendship;
— friendly relalions.
05 Authority 20% 14 01 Solidarily 15%
02 Regulations ; 40%
— importance;
—respect for regulations;
—axercise of authorily.,
03 Convenlions: 15%

= molives.,
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Rel- ITEI-
ative - ative .
Modules Titles impar- T Unlts Titles and Sub-Titles impor- T
ta‘nce tance
04 Fules of the game: 108 1
-— Utility.
05 The Law: 10% 2
—meaning of law;
-— respect for laws.
05 Justice 10% 1
06 The Declaration|of the Rights of the Child. 20% 16 ™ Other people: 5% 2
— their needs;
— their rights;
— their duties;
o2 Prejudices: 15% 3
— ethnig groups,;
— races;
— religions.
03 Cther peaple in frouble: 2% 4
— dalinquency;
— need for aflection;
— need for comprehension;
—need for moral security;
— need lor material security,
04 UNICEF ; 15% 3
ils objectives;
its help to the ihird waorld.
05 Advantages of the Declaration of the Rights of the Child 20% 2
06 Commilment 15% 2
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3.2.2 Modules

NOTE: The rables of objectives are arranged as follows:

Colurmn I:  Unils corresponding to the Content Qulline ;
Colurnn II:  Related Conterd corresponding 1o the units:
Column IIl: - Letter “T” indicates the time prescribed for the units in periods of

approximately 45 minutes;
Column Iv: Statement of terminal objeclives lor each unit:

Column ¥V: The code identifies Ihe objectives. Letter “C" means Ihat the
objective is cognitive whareas letler "A™ means that it is affective:

Column ¥1: Statement of intermediate objeclives lor each terminat objeclive;

Column VHI: The symbaol corresponds to one or several factors of the moral
methodalogy.

NOTE: A synoptic 1able will be found at the beginning of each module.



Reception and Greeting



odule 01; RECEPTION/GREETING

Time
Periods ol 45 minulgs: 2

General Objective
Ta get to know the| instructor, group and course.

Terminal Objectlves

At the end of this| module the pupil must be able to:
01: Relain certain requirements of the Lnstructor,

02 List the years \main opics.

03: Have an understanding of the |procgdure to be foliowed in this course.




Module 01: RECEPTION/GREETING

H

General Objective

To get to know the instructor, group and course.

Moral
Unit Helated Content T Terminal Objectives Code Intermediate Objectives Method-
ology
o1 Introduction : i To retain certain requirements of the a1 To name the pupils in the group. O
— knowing the group; instruclor, C
— instructor's reguirements.
a2 Tao lisl some of the inslruclor's A
C requirements.
02 Course outline: ) To list the main lopics for the year. 03 To identify the years lhemes. A
— content C
03 hMathodology 5 To understand the procedure to be 04 Ta describe maral methodotogy. &
followsd in this course, C




Morality



Modu

le 02: MORALITY

Time

General

Terminaf

Obledtive

Objectives

34

Periods of 45 minutes: 2

To discover the meaning

of “moral.”

At the end of this mod

01: Comprehend the me

ule the pupll must be able

aning of the word "maral.”

: o




Module 02: MORALITY

35

General Objective

To discover the meaning of the word "maral.”

Moral
Unit Related Content Terminai Qbjectives Code intermediate Objectives Method-

oclogy
o Drefinition of “moral.” To comprehend the meaning of the 01 To define the meaning of “moral.”

word "moral "




New Surroundings



Module ¢3: NEW SURROUNDINGS

Time

General Objective

Terminai Chfectives

Periods of 45 minutes: 17

=~

To realize that living in new s

rrroundings

requires new habils.

At the end of this medule th

01: Identity the differences exl

02: Mote that this new enviran

03: Realize that he must fit In

04: Healize he as an adoleso

05: Think about the problems

06 Get along harmoniously w

07 Maintain an cplimistic cull

ook on ihe

2 pupil shpuld be able to:

to this new| school.

enl is undergoing 2 lransformation.

ith those around him.

sling betwelan elementary and secondary school.

ment contains several| “new" people.

uture.

that the young person faces in hig first year| of secondary school.




Module 03: NEW SURRCUNDINGS

29

General Objective

To realize that living In new surroundings requires new habits.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objectives Method-
ology
o1 Physical surraundings To idenlify the differences existing at To list the differences between
— naw school; between elementary and secondary - elementary and secondary school,
— new route, schoaol,
02 Parsons: To note thal his new enwironment 02 Ta list lhose persons who were
—new classmates contains several "new" people. C previously unkriown,
—new insiruclors.
3 To give the goal of the various services é
C offered by the school this year.
03 tew habits for these To realize thal he must fif inio this 04 To select one habit to be devsloped in @
strroUndings. new schiool, A, this new envircnment.
o4 Ffwsical and maral changes. To realize that he as an adolescent is 05 To lisl some points of comparisen
undergoing a transformation. C which indicate the notable changes that
ihe adolescenl is undergoing.
{f Teo check the stale of change.
a7 To becoms aware of one's increasing O
A independence,
05 Anxiglies To think about the problems that the 05 To pinpoint some difficulties that
voung person faces in his first year of C adolescents usually experience, P
high school,
06 Mew habits in answer to all these To get along harmeniously wilth those 08 To list some habils to be acquired,
changss around him. A




Module §3: NEW SURROUNDINGS

40

General Objective

To realize that living in new sumoundings requires new habits.

. Moral
Unit Related Cantent T Terminal Objectives Code Intermediate Objectives Method-
: ology
o7 Hope for the future 2 To maintain an oplimistic outlogk on the 10 To descripe a possible luture dream. (:)
future. fat
1" To sefect some maans of altaining E
A the goal.




Persons in the School
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Module 04: PERSOMS IN THE SCHOOL

Time
Perlods of 45 minutes: 19

General Objective

To respecl the |various persons in your suraundings.

Terminal Objectives

At the end of this medule the pupil should be able to:
01 :|Get used to living wilh different scris ¢f people.
02:|Realize that respect for olhers is necessary to happy living.
03:|Realize thal behind every lorm of work there is a workman and thal therg are po "stupid® flines of work.
04| Experiment with agreements in team work,
05:| Become aware of the richness contained in the word “trust”
06| Analyze the importance of respecting a person's reputation.

{J7: Think about his relations with his friengs.




Module 64: PERSONS IN THE SCHOOL
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General Qbjective

Ta respect the diffarent people around us.

Meoral
Lnit Related Content Terminal Objeciives Code intermediate Objectives Method-
ology
01 Different types by virtue of their: To ge! used to living with differend sarls ot Ta draw up a list of those in his /\
— actions; of people. c surroundings.
— behavior;
— physique ; . ] 02 To consider ways of viewing various
— manner of percening IhingS. A PEFS0NS,
02 Respecl ways of ; To realize that respect for others is 03 To define the words "respect” and A
— perceiving persons, necessary to happy living. C "disrespect.”
— "being" one’s salf for each
person. 04 To cite examples when disregard is /\
C showin.
a5 To show thal the inner qualiliss are @
c more important than appearance,
¥l] To make & commitment to respect O
A those around us.
X Difterent forms of work. To realize lhat behind svery form of o7 To idenlify some types of work,
work therg is a workman and that there C
are no “stupid” lines of work,
08 To st the steps in the planning /\
o required for a finished product.
0g Ta point cut examples in the /\
c school in which other people’s
work s not respecled.
10 To realize that a positive atlifude @
A should be shown regarding work.




Module 04: PERSONS IN THE SCHOOL
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General Objective

To respect the differenl people around us.

Maral
Unit Related Content Termina! Dbjectives Code Intermediate Objectives Method-
clogy
04 Tolerance : To experiment with agreements in 11 To list some synonyms for the A
— defects; teamwork, c ward "behavior."
— teamwork,
12 To kst those atlitudes required in E
c order to work efficiently with
others.
13 To cile occasions when it is E
C difficult to work with |others.
14 To realize \hat tolergnce
A engenders good relafions.
05 Trust; To become aware of the richness 15 To jdentify the effects of trust in E
— richniess of the word; comtained in the word “lrusl” C relgtions with others
—social bonds;
— respect for word of honor.
16 To give some imporfant reasons
c for frusting sormeone.
17 To realize that trust |plays an
A important part in our relations with @
olher people.
08 Repulation of other people Ta analyze the importance of i8 To Jist circumstances under which E
respecting a person's reputation, o ong could go back on ane’s word
ol tonor.
9 Ta \make a cornmitrment to O
A respecl ong's word of hanar,
20 To dentily ways ol acting that B
c can tarnish another's repulation.
21 To @ssess the degree of respect for the
A replitation of clher persons.




Moduie 04: PERSONS IN THE SCHOOL
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General Objective

To respect the different people arcund us.

Moral
Unit Related Content Terminal Chjectives Code Intermediate Objectives Method-
ology
07 Friendship : To think about one's relations with 22 To list those gualilies that friendship A
~— requiremenls of friendship; one's friends. C demands.
—friendly relations.
23 To assess one’s own friendly relations.
A
24 To make a commilment 1o improve
A one’s own friendly relalions.




Authority



Module 05:

AUTHORITY

Time

General Objective

Terminal Objectives

48

Petiods of 45 minutes: 14

To realize that regulations are needed for living in soclety.

At the end of this module the pupil| should be able to:

01 Define the meaning of solidarity,

02: Realize the |advantages of \he proper exercise of authori

03: Explain the reasonableness of cenain conventions.

J4: Demonstrale that all games have rules.

05! Learn to respect laws,

06: Moderale his decision in light of the expression “it's not

ty.

fair.”




Module 05: AUTHORITY
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General Objective

To realize lhat regulafions are needed for living in society.

Maral
Unit Related Caontent Terminal Qblectives Code Intermediate Objectives Method-
ology
01 Solidarity Te deline whal sclidarity means. Ot To single out people and places that
A conlribute somsthing to ane’s life.
02 To explain tha meanihg of solidarity.
c
g2 Regulations: To realize ihe advantages of Ihe proper 03 To give reasons which demonsirate the
— importance; exercise of authority. C importance of niles,
— respect for regulations;
— aexercise of authority.
04 To find reasons for respecting
C regulations.
a5 To assess the authorily exercised by
GC certain peaple.
06 Te list inslances of good and bad
c exercige of authority.
03 The conventions: To explain lhe reasonableness of o7 To find reasons that show the
-— reasons. certain convenlions. C importance of respecling the social @
convantions.
04 Rules of the game: To demonstrate that all games have 08 To give examples of instances when it
— utility. rulas. c is useful to have rules.
05 The Law; To learn to respect laws. 0g To explain the meaning of a law. E
—meaning of a law; ]
— respecl for the law.
id To make a commitment o respect O
A the law.
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Module D5: AUTHORITY General Objective To realize that regulalions are needed for living in sociely.
Maral
Unit Related Content Terminal Objectives Code Intermediate Objectives Method-
ology
05 Justice. To moderate his decision in light of the 11 To give an sxample of an instance in (@
expression “it’s not [air. C which justice is done.




The Declaration of the Righis
of the Child



&2
Module 06: THE DECLARATION OF THE RIGHTS OF THE CHILD

Time

Periods of 45 minules. 16

Generzl Objective

To recognize your rights and fhose of | others,

Terminal Objectives
At the end of this mocdule the pupil showid be able| to:

01: Realize the importance of bearing) a name and of belonging o a country.

02: Compare the ways various ethnic|groups see and |act.

03: Show proof of the concern that adulls have for the emotional, moral salety and material needs of
chifdren.

04 List the places where UMICEF is waorking.

05: Cite some advantages of the Declaratien of the Rights of the Child,

06: Upgrade his own behavior by helping others.




D6: DECLARATIONS OF
THE RIGHTS OF THE CHILD

53

General Objective

To recogrize your rights and those of others,

‘ Moaral
Unit Related Content Terminal Objectives Code Intermediate Objectives Method-
ology
iy Other people; To realize the imperiance of bearing a o To deline the words "right" and duty. A
— their needs; name and of belenging to a country. C
— their righls;
— their dulies:
— their names. 02 To discover the importance of a name.
£
03 To demensiate the importance of @
C befonging o a country,
02 Prejudi;&s: To compara the ways various ethnic 04 To list prejudices against ethnic groups. E
— elhnic groups; groups see and acl. c
—races;
— religions.
05 To examina your failure to see if they
A are {ainked with prejudices.
08 To find scme distinclive points for
C several of the following: A

Americans, Japanese, Indians, Africans,
Mexicans.




06: DECLARATIONS OF

THE RIGHTS OF THE CHILD
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General Objectlve

To recognize your rights and those of olhers.

Maral
Unit Reiated Content Terminal Objectives Code Intermediate Objectives Method-
alogy
03 Oither people in troubls: Ta show preof of the concern that o7 To draw up a list of sitsalions in which E
—- delinguency; adults have for the emotional, moral c children hawve froubles,
—- need for aifection; safely, and matetial nesds of Lhe
— need for comprehension; children.
— need for maral security; 08 To decide whal kind of need exists in
— need lor material securily, C each case.
09 To rame some reasons why an
c adofescent could be considered a
delingquent.
10 To give the main cause of delinquency. @
c
11 To give some examples of adulls’
C answers for the needs of love, A
understanding, maral and material
SECUrity.
04 UMICEF: To cite the places where UNICEF is 12 Te outline some distressing situations
— ils chjectives; warking. c tacing children of the Third World.
—its help to the Third World.
13 To cite some places in wihich UNICEF é
C has inlervened with special help.
09 Advantages of the Declaration of To cite some advantagss of the 14 To give some advaniages of the @
the Rights of the Child Declaration of the Rights ol the Chid. C Declaralion of the Rights of the Child.
06 Cormmitrment To upgrade ane's behavior by helping 15 Ta make a commitment o inform
olhers. A fellow students.
To become aware of one's own
18 attitudes regarding \he well-being of @
A others,




3.3 Second Year

Young pecple in he second year of the secondary program are undergoing impor-
tant Interigr transformalions, often evidenced by very unsettled behavior characierized
at limes by joy and exuberance, at times by sadness and the blues. The transition from
childhood to adolescence is a bil like mesling a herstofore unknown person — like a
captain on a pitch-black sea looking for points of reference. For the pupil, these points
of reference will be his talents, aspirations, need lo assert himseli, and his desire to
belong to some group. The Secandary Il course — seeks ko teach the pupil, based on
his own experience, how to live with others while developing his independence. For this
purpose the course contains the following 6 modules:

1st Module: Get to Know Your Instructor, Classmates and the Content
of the Course

Belore siarting the year's work, il is advisable to devate some time to gelting to know
one's classmates as a group and how they relate to lhe instrucior, and also to
undersland the procedure(s) that is ¥ be used in this course.

2nd Module: To Discover thé Meaning of the Word “Moral”

A bried definltlon of "moral” will help the pupil to relate to the topics thal he will be
dealing with this year.

3rd Module: To Recognize that Living in & Group Regquirgs an Atmosphere
of Trust and Acceptance

Even though a young perscn thirteen years of age can easily lurn inwards, he has a
great need of the "group®. He wants 1o be parl of a group despite the difficully he has
maintaining his own identity. This third part of the course seeks to make the pupil
aware of lhe main mechanisms of the inner tension that he feels in himself, The group
often affords him good protection but doss not always facilitate his personal fulfillment.
The paint here is to review the advantages and disadvantages of belonging lo a group,
and to understand the varlous responsibilities that relalions with cthers entall,

dth Module: To Develop a Positive Attitude When Faced With Conflicts

The difficulttes encountered in getting to know anesslf and in fitting into a group often
engender conflicts, whether with self or others. It is important fo develop a posilive
atlitude when faced wilh conflicts in order to resolve them constructively. In a conflict,
aach person always plays a parl. We must leam to recognize and assuma the
respongibility that befits Lhe case. Itis also imporiant io develop a more rationaf aftilude
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in lhese situations since emotion often aggravales the problam. Rather than giving an
immediate and aggressive response to an invitation to violence, it would be much more
useful lo envision one’s conllicts as opporiunities o understand one's deepest desires
and to grow up.

Sth Module: To Understand the Importance of Making Choices

Though the young person doss nol choose o develop physically, however, in other
areas it does fall to him to act in such a way as to delermine his choiges. He chooses
his friends, his style of life; he chooses lo be alone or in ihe company of others. In
shori, he makes his preferences known. In searching o better understand himself, he
must become aware of the reasons motivating his choices apd recognize that even
though cholces offer numerous advantages by fostering lhe exercise of freedom and
crealivily, they are no less troublesome in their reguiremenls and lmitations.

6th Module: To Learn to “Build YourselF' In Your Planning

Finally, the last parl endeavours la help the pupils make their efforts to grow Up as
gflicient as possible by teaching them how 1o structure iheir life-long goals. A success-
Iuf plan involves finding a kind of balance betwesen one's desires and reality, giving
embadimenl to one’s aspirafions, understanding the meaning of success and failure.
Pedagogical activites oughl to facilitate the atlainment of specific geals. Goncrele
experience is doubtless very educational.



Synoptic Table — Secondary Il

General Objectlve of the Year:
TO LEARK T0 LIVE WITH CTHERS WHILE

DEVELCPING ONE'S OWN INDEPENDENCE.
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Modules Titles General Objectives
o1 Reception and Gresting Ta get to knaw the instructor, group and course.
2 Moral Walues To discover what moralify is.
03 The Group To fecognize thal membership in a group requires an atmosphere of trusl and acceptance.
o4 Conflicts To develop a positive altitude when faced with conilicts.
05 Chaices To understand the importance of making choices.
06 Plans To fearn 1o "Build Yoursell™ in your planning.




3.3.1 CONTENT OUTLINE (Secondary i)

&7

— prejudices;
— negative inlluences;
— difficuflies of heing onessif.

Rel- Rel-
; ative . : ative
Modules Titles impor- T Units Titles and Sub-Titles impor- T
tance tance
o Receplion and Gresting 2% 2 o1 Introduction %% i
— knowing the group;
— instruclor's reguirements.
o2 Courgs Cutlina: 40%. 3
— content,
03 Methodotogy 30%. o
o2 Moral Values 5% 2 o1 Definition 100% 1
03 The Group % 20 4] | The human being's need to belong. 3% 2
oz Concept of Group %% 1
) Group needs: 15% 3
— need for sell-asserlion and censideration;
— need for acceptance,
— need for securily.
04 Requiremenls of Group Membership: 0% 2
— laws, regulations;
—rales [members, leaders);
— cons&nsus in acting.
5 Advantages of Groups: 15% 3
— creates bonds;
— mutual enrichment;
— solidarity.
05 Drawbacks of Groups. 15% 3




3.3.1 CONTENT OUTLINE (Secondary Il)
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—solution to conllicls.

Rel- Rel-
Modules Titles i;t;‘:ﬁ'-- T Units Titles and Sub-Titles irarlltplzn‘::r:ﬁ-
tance tance
03 The Group [continued) o7 Responsibilites in a Group: 15%
— be yourself;
— welcome and accept others;
— raspect for the demands of greup membership;
— posilive behavlor,
o8 Harmony wilh oneself and with others, 20%
04 Conflicts 20% 14 ol Comnilicts : 25%
— definition;
— functions;
— conflicting siluations,
o2 Inner conflicls: 15%
— delinition;
— meaning;
— respact.
03 Conllicts with others: 15%
— school, family, street;
— personal attitudes.
04 Progress through conflicts: 20%
—- dafinition of the human being
—clashes;
—-eonstruction.
05 Getling control of self: 25%




3.3.1 CONTENT OUTLINE {Secondary Il)

Rel- Rel-
Modules Titles mpor- | T Units Titles and Sub-Titles impor-
tance tance
05 Choices 23% 17 Of Steps in making a chaoice: 10%
— decisions;
— giving up.
02 Reasons or molives: 15%
—necessity;
— pleasure;
— preference
— usefulness.
03 Advantages of choice; 20%

— exercise of ireedom;

— invitation to be difierent;

— invitalion to crealivity ;

— possible seli-improvement;

— possibility of developing new habits.

04 Hequiremenls and limitations of choices: 15%
— gpirit of decision;
— delerminisms, laws.

05 Cionsequences of choices: 20%
— commitment ;
— responsibility.

06 Chofces and moral values: 20%
— maoral choices;
— difficulties ;

— Canscience.




ali|
3.3.1 CONTENT OUTLINE (Secondary W) '

Rel- Rel-
Modules Titles il?'ltiliﬁ" T Units Titles and Sub-Titles iﬁf;}‘ﬁ.
tance: tance
06 Plarus 20% 15 01 Ceefinition : 20%
— individual plans;
— group plans.
02 Success or failure: 15%

— structuration of plans;
— reasons for success;
—causes of failure.

03 Origins of plans: 7%
— desire, fantasy;
— reactions to obstacles;

— altitudes,
04 Knowledge of self. 20%
as Self-confidence a0

— confidence vs, defeatisms;
— fimidity, will power, aclivities ;
— means kb develop self-condidence.

06 Crganizing & plan. 8%




3.3.2 Modules



Reception and Greeting
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Module 01: INTRODUCTION

Time

Periods cf 45 minutes: 2

General Objective
To get 1o kngw the instructor, group, and courss.

Terminal Objeclives
At the end of this module the pupil should be able to:

01 Retain cerlain requirements of the instructor,

02: List the year's main loples.

03: Have an understanding of he procedure to be followed In this course.




Module 01: RECEPTION AND GREETING
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Genera! Objective

To get to know the instruckor, group and course.

Moral
Unit Related Content T Terminal Objeclives Code Intermediate Objectives Method-
ology
0| I raduction:: 1 To relain certain requirements of the o1 To name the pupils in the group. Ej
— knowing the group; instructor, c
— instructor's requiraments,
02 To list some of the inshuctor's S
c raguiremernils, Z
g2 Course oulling; A To know the content of the course. 03 To identify the year's themaes. Zs
— content. ’ c
03 Methodelogy ] To have an undersianding of the 04 To describe moral methodology. <)
procedore to be followed in this course, c




Moral Values
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Module 02: MORALITY

Time
Periods of 4% minuigs: 2

General Objective
To discover the meaning of "moral”

Terminal Objectives
At the end of this module the pupil should be able to:

01 : Comprehend the meaning of the word "maral.”




Module 02: MORALITY

BB

General Chjective

To discover the meaning of "maral.”

Moral
Unit Related Content Terminal Objectives Code Intermediate Objectives Merthud-
Qalogy
m Definition of "moral.” To comprehend the meaning of the o1 To deline the meaning of "moral.” A
word “moral,” C




The Group



Module 03: THE GROUP

Time

General Objective

Terminal Ob|ectives

2

FPeriods of 45 minuies: 20

To recognize that membership

in 2 group

requires an atmosphe

re of trust z

and acceptd

nce.

At the and of this module the pupll shg

M : Become aware of the individual's nes

02: Deline the word "group.”

03: Determine the greal needs

04: Realize the demands of membership i

05: Idendify the main advantages of memb

06: Mame the main disadvantages of men

07 Ideniify the various responsibilities of

0B: Realize thal personal indep

which grou

lendence is

wld e ab

d 10 belong

n a group.

yership in a

nbership in

membxershif

born of ha

p living can satisfy.

graup.

a graup.

rmany with

) in 8 graup.

oneself an

d with othe

rs.




Module 03: THE GROUP
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Gengral Objective

Ta recegnize that membership in a group requires an atmosphere of
Irist and accepiance.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objectives Meatfod-
ology
ol The human being's need to To become aware of lhe individual's 01 To explain the deep-rooted motivations
belong need 1o belong. C of the individual’s need to belong. <>
0z To ascertain one's own need of cihers
A in daily life.
o2 Concept of group To define the word "groug.” 03 To name some kinds of groups in your
C miliew.
04 To explain the definition which best
C correspends fo the idea of a group.
03 Group needs: ) To determine the great needs which 05 To identify some expresslons used to Zg
—need for self-assertion and group living can satisfy, C assert anesell.
consideralion
— need for acceplance;
— need far securily. J6 To be aware of one's need for C>
A consideralion.
o7 To show one's mosi usual reaction.
A
0a To realize hat ane's need for security
A is partially mel by belonging 1o a group, C>




Mog

jule 03: THE GROUP
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Generaf Objective

To recognize th
trusl and acceplance.

at membership in a group re

nuires an atmosphere of

Moral
Unlt Related Content Terminal Objectives Code Intermadiate Objectives Method-
clogy
04 Requirements of Group To realize the demands of mambership 09 To| explain some essential reqlirements. E
Membership: in|a group. c
— laws, regulalions;
— rolas {members, leaders);
-— consensus in acting. 10 To| justify the imporiance of cohsensus @
C in group aclion.
11 To| deseribe one’s inner reaclion when
A a group decision is contrary o one's
awn ideas.
05 Advantages of Groups: To identify the main advantages of 12 To| nama the main sdvardlages of @
— creates bonds; membership in a group. c fonming a group.
— muilual enrichment;
— solidarily.
13 To indicate lhe necessily of having an
A atmosphere of trust wilhin & group.
06 Drawbacks of Groups; Te name the main disadvantages of 14 To explain the main disedvantages of @
— prejudices ; membership in a group. C mambership in a group.
— negative influences;
—difficuliies of baing oneself.
15 To define group prejudices. their causes, A
C and what lypes lhey are.
16 Ta express your wish 1o find your own
A prejudices against ssveral of your O
classmates.
17 To idenlify those deads and afliludes
£ whiich you avoid in order not to insure
the negalive influence ol the group.




Module 03: THE GROUP
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General Gbjective

To recognize that membership in a group requires an atmosphere of
trust and acceptance.

Moral
Unit Related Content Terminal Objectives Code Intermediate Cbhjectives Method-
ology
o¥ Responsibilities in a Group: To idenlify ihe various responsibiities of 18 T name the main responsibililies of
— be yourssif; membership in a group. c each member of a group.
— welcome and accept others;
— respect for he demands of
group membership; 19 To name the welcoming behavior
— posilive bahavior. c paltarns and those by which refeclion is
indicated.
20 Ta prefer to find positive salulions to
A ong's group behavior.
21 To express one's difficulty, @0 be
A onesalf in a group.
08 Haimony with onesell and with To realize 1hat personal independence 22 To describe the rewards and
athers is born of harmony with oneself and c frustrations of being pan of a group. .
with others.
23 To explain the esserdial values
c conducive to persomal autonomy within O
the content of membership i a group.
24 To be willing lo express the values in
A which one belisves.
25 Te agcept the values implicated in &
A charter on group memkbership.




Conflicts



Module 04: CONFLICTS

Time

Ganeral Objective

Terminal Objectives

Periods of 45 minutes: 14

To develop a positive attilude when faced with conflicts,

&t the end of this module the pupil should be able to:

1: Realize that conflicts exist in the life of every human being.

2: idenlify his inner conlifcts.

3: Identify his conflicts with athers,

4: Realize that clashes can erhance personal development.

5: Agree 1o get control ovar his conflicts.




Module ¢4: CONFLICTS
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General Chjective

To develop a positive attilude whan laced with confiicis.

Moral
Unit Related Content Terminal Objectives Code intermediate Objectives Method-
clogy
ol Confligts To realize thal conflicls exist in the life 01 To oulling the basic reasons for the A
— definition ; of every human being. c conlificls.
— funcfions;
— conlficiing siluations.
02 To dislinguish the concept of confiict
c fram certain apparent realities, such as

rivalry, aggressiveriess, sparting events.

03 To list the lunctions of ihe conhict. A
C
o4 To be aware of siluations in ong’s life
& ire which conflicls exist.
02 Inner conflicts ; To identify one’s inner conlifcis. 05 To define "inner conflict,” A
— definition; C
— maaning;
— respect.
5] To become aware of ong's own inner
A canflicts.
a7 Ta give the root meaning for the
C existence of inner conflicts in all human @
baings.
08 To commit cneself to identify the
A existence of one's innsr contiicls.




Module 04: CONFLICTS

a0

General Objective

To develop a positive altiiude when faced with conflicls.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objectives Method-
clogy
03 Conflicts with cihers: To identify one’s conllicts with others. 03 To defing "inner conflicl.” E
— school, family, street; c L
— personal attiludes.
10 To pinpoint situalions of conflicl wilh
A olhers in one's surouindings.
1i To stale several personal altiludes that ]
A ohe might possibly adopt when
conlronled with these conflicts.
04 Progress thrugh conflicts: To realize that clashes can enhance 12 To pick out a definition which best A
— definilion of the human being; perschal development. C describes what a human being is. h
— clashes:
— construction.
13 To work out the reasons thal explain
c why meeting others helps every human @}
being to develop.
14 To realize that every human heing
C needs encounler situations to live. @I
15 To realize that the clash inherent in
c every conflict is a source of enrichment @i
for the person.




Module 04: CONFLICTS

a1

General Objective

To develop a positive atlitude when faced wilh conilicts.

Morat
Unit Refated Content Terminal Obfectives Code Intermedlate Chiectives I'u'lelthncl-
ology
05 Getting conlrol of self: To agree to get conlrol over ane's 16 Tp_exp_rain ti_'nel meﬂaning of lhe phrase /\
— solulion to conflicls. conliicls. ¥ "living is resisting.

17 To identify phenomena which Inhibit the

C development of [ife in nature.
18 To describe what life would be like if its
c main aclfion would be to deny the

gxistence of conflicts.

18 To develop the desire to find a solution
A lo a personal conflist.

o0 Te realize that one's lreedom is

A proportional to cne's control over

O CH D

personal condlicts.




Choices



Module ¢

5: CHOICES

Ti

me

General Objective

Te

rminal Chjective

1]

84

Pericds of 45 minutes: 17

To understand the imporance of making choices.

At the end of this module the p

{1: Idenlily the steps leading up b

{2: Realize the reasons behind th

03: Aealize thal choicas coifer imp

04: identiy ihe requirements and

05: Realize that choices call for ¢

086 Recognize the moral cormmitim

o a cholee.

e choices.

criant advantage

fimitations of cho

ommitments.

1ent in choices.

upil stwould be able to:

W

ices,




Module 05: CHOICES
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General Objective

To undersiand the importance of making choices.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objactives Method-
ology
o1 Steps in making a choice: To identify the steps feading up lo a o1 To identify one's preferences when
— decisions ; choice. A faced wilh possible choices.
— giving up.
02 To make a note of the things that were
A rejected when a choice was made.
0z Reasons or motives: To realize the reascns behind lhe 03 To give the reasons or motives lor
— necessily; choices. A one's cholces.
— pleasures;
— preference;
— usefliness. 04 To explain the main reascons behind
C your choices,
a3 Advantages of choice: To realize that choices offer impaortant 05 To show how freedom encourages @
— exercise of reedom; advantages. C choices,
— invitation to be different;
— invitation to crealivity ;
— possible sellimprovement. 06 To prove that cheice fosiers creativily O
~— possibility of developing new C and personal development.
habits.
o7 To explzin the role of choices in
c personal development.
08 Te pinpaint the geod or bad habils that
C may be acquired when making choices. E
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Modwle 05: CHOICES General Objective To undeistand tha impartance |of making choices.
Moral
Unit Related Content Terminal Objectives Code Intermediate Chjectives Method-
ology
04 Requirements and limitations of To identify the requirements and 09 To name the choices that parents made
choices: limitations of cheices. c lor their childran when they were
— spirit of decisions; infants.
— determinisms, |laws.
10 Te explain the limitations and A
c constraints which may be inherent in
chofces.
11 To realize that laws and regulations are
C obligations and not personal choices. @
05 Consequences of choices: To realize that choices call for 12 To describe those choices that involve
— commilment; commitments. C a |subseqquent commitment.
— responsibility.
13 To realize lhat the commitment that
A IoHlows a choice is| serious.
14 To define tha meaning of A
c responsitililies.
15 T reglize thal evaryone is responsible
A far his choices.
06 Cheices and monal values: Tio recognize the moral commilment in t6 To explain the meaning of “morat ﬁ
— moral choices choices. i choice."
— difliculties ;
— conscience. iF To examine those choices which enlail E
c a |\maral commitment.
18 To idendify your awn cholces.
A




Plans



Modu

le 06: PLANS

Time

General

Terminz

Objective

Objectives

&8

Periods of 45 minutes: 15

To learn to "Build Yourself" in your planning.

At the end of this module the pupil should be a

01 : Demonstrale the difference belween an individu

02: Realiza that plans are sources of successes or

03: Describe the main sources of the successes an

04: Realize Ihat a fuller seli-understanding makes f

05: Pinpoint the factors| which contribute to success

06: Organize a plan with clher persons.

hle to:

at and a group plan,

failures.

1d lailures in plans.

or successiul plans.

slul plans.




Module 06: PLANS
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General Objective

To learn to "Build Yoursell in your plarning.

Maral
Unit Related Content Terminal Chjectives Code Intermediate Objectives Method-
ology
a1 Definition: To demaonstrale the difference between o1 To explain what a plan is. A
— individual plans; an individual and & group plan. c
~—group plans.
02 To disiinguish individual plan from é
C group plans.
03 To fdentify the behavior ihat is passiblg N
o in a group plan.
02 Success or failure: To realize thal plans are sources of 04 To describe a personal plan that has
— structuration of plans; sLccessas or failures. A already been achieved.
— reasons for SUCCESS;
—causes of failure. 05 To explain how the accomplishment of
C a plan is a way of learning.
06 To identify the sleps in accomplishing a A
c suecessiul plan.
o7 To lisl the reasons for the success or a E
c plan.
08 To note some “golden rules" for
c SUESCess,
09 To wrile down the causes for the failure
C of cerlain plans. [
10 To demonstrate the positive side of @
c failure,
11 To become aware of your own faflures,
A




Module 06: PLANS

a0

General Objective

To learn to “Build Youwrself" in your planning.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objecifves Method-
ology
03 Crigin of plans: To desciibe the main sources of the 12 To identify those factors which may i
— desire, fantasy; successes and failures in plans. C give birth to plans.
— rzactions to obstacles;
— gitiludes.
13 Ta note the intetior and exterior causes
c for the successes or failures of a plan, @
14 To demanstrale how a person Ccan reac
c o ghstacles.
04 Knowledge of self. To realize \hat a luiler 15 Tao explain the imporiance of
self-understanding makes for successiul c self-understanding as a faclor
plans. conlibuting 0 a successful plan.
16 To draw up a statement of your “credits
A and liabililies.”




Module 06: PLANS

2R

General Ohjective

To learn 1o "Build Yourself” in your planning.

Moral
Unit Related Content Terminal Objectives Code Intermediate Objectives Method-
ology
05 Self-conlidence To pinpaint the factors which conlribute 17 To explain the meaning of ferm é
— confidence vs. defealisms; o successful plans. C “self-conlidence” and "defeatism.”
— timidity, willpower, activilies ;
—means to develop . .
3 ) 18 To give some means of developing
self-confidsnce. C self-coniidence.
18 To describa some consequences of a
G lack of self-respect in the
accomplishment of the plan.
20 To explain the meaning ol EE
c “perseverance” and "giving up” in the
accomplishment of a plan.
21 To list the various steps necessary to E
G make a plan succeed.
22 To idenlify the times when you
A persevered or gave up in ditferent
situations.
23 To explain what il means o be a realisl A
c in a plan.
24 To axplain the imporfance of initiative in @
G plans.
06 Orgenizing a plan. To organize a plan wilth olher persons. 25 Ta live lhrough a plan with ather O
A pPEersons.




4. Measurement and Evaiuation.®

40. Thls chapter is largely based on the lollowing three documenis:
Scalton, Gérard, “L'évaluation des &ludiants ef les principales conceptions de la masuie et de
lévalvalion” {The Evaluation of Sludenls and the Main Concepts of Measurement and
Evaluation) in Prospectives, Ciclaber 1974

Madsau, Marc André, "L"évaluation de {'apprentissage en milieu scolaire” (Tha Evaluation of
Learning in Schoo! Slvations) in Revee des sciences de feducation, IV, 2, 1978,
Ministéie de l'educalion, Service de la mesure et de I'évalualion, Guide docimotogique,
Fascicute 1.
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In addition fo proposing a thorough revisian of Ihe curriculum to make it more specilic
and better adapled to the needs of the schools, the ministére de 'Education intends o
supply

lechnical assistance to fecililate the evaluation of students, an essenfial means of ansuring he

guality of tearning and the continuous progress of the sludent. il is recagnized, howaver, thal
evaluation rernains the prime responsibility of the teacher.?'

For several years, educators have been intereslad in a particular way in evaluation,
not Decause this conslitutes anylhing new, but ralher because evaluation of achiove-
ment fiag been of late more clossly linked with Mmstuctional planning.

An evaluation sysiem incorporaled in the educational system makes it possible lo follow 1he
pupi's development throughout his scheool years and, lo some degies, anticipate the other
pessible achievements that an individual might emvisage for himself.*2

Evalration bacomes an “imporiant pedagogical act" and s not regarded as a
"disagreeable adminisiraiive chore™ demanded by the school.

Edugation is an araa In which informat evaluation can neither be i1alorated ner counfananced
because of the consequences for ihe pupils future that hasty, intuitive value {(idgements wilh
no reference to the most objective and valid possible data might have.¥

Thal is why it is important in this chapter to immediately define measurement and
evalualion befere introducing the forms of measurement and evaluation which have
been given preference in this program.

4.1 Distinction Between Measurement and Evaluation

In education, measurement is defined as any aclivily whose goat is iha collection of
scores or other indices relative to the performance of ane or more pupils. Measurement
is an operation which consists of matching symbols to objects, evenls or persons
according to sliict rules. One of Ihe rules that must be respecled is the sslablishment of
a unit of measurement. When we say, for example, that the sofa is 3 melres fong, wea
associate the symbol with the tength of the sefa. The unit of measurement (the metre)
and the symbal {3) represent the result of the measurement: 3 metres. In the schoal,
the determinalion of ihe unit of measuremant is mare difficult. For example, 20 correct
answers on an achisvemenl test is hard to interpret because lhe score obiained does
not constitute a unit of measursment,

4. The Schools of Queber: Policy Statermert and Flan of Action, p. 98, Seclion 1.

42. Guy Huet. Reflexions sur fe réfe de fa mesgure en éducation (Thoughls on the Rale of
Measurement in Education), Mantreal Catholic School Cornimisston, April 1978,

43. Marc-Andid Nadeau, op. cit., p. 208, (Our translalion.)

44, Ibid., p. 208,
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Mareover, evaluation ks an activily whose goal is the analysis and interpretation| of On the other hand, a crilerich-referenced Interpretation indicates it a pupil has
tha scores and indices generated by measurement, i.e., an operation whiclh makes oflectively maslerad an oojective or a set of objectives, bul gives no information about
value judgements or imparts values to objects, events or persons by comparing them the performarice of this particutar pupil relative to the others in his group. The accent
with some sort of criterion or norm. For example, to say thal a pupil is "superior” here Is placed on the description of|the skills or abilities mastered by sach pupil
because he altaned & score higher than the group avarage is to make a value
judgemeni.

When referring to scholastic achisvement, evaluaiion means making judgements | on
the quality of| the pupil's achievement with lhe help of the marks oblained on a 4.3 Evaluation in Moral Training
wellmade mesns of measurement and with the purpose ol making decisions of |an
instructional or adminislrative nallre

i . L In moral training, the pupll is invited lo develop the capacily to gvaluate his acts in
_ The evaluafion process may assurne two forms. The firstiono Is formalive” evallia- terms of their moral dimension. Emphasis ls placed on teaching methods, which, in the
lion. Its goal is lo advise the pupll and the teacher of lhe| degree of mastery of lan long run, will facilitate the maturation of moral values Ihrough the development of
objective and to discover, if and in what the pupt! is experiencing learing problems so abilities. The pupil must take stock of himself using his self-determined standards as

that he may be given or brought to discover means for making progress. This form of his guide, and seek what is goad for| himself, for his fulliiment at every moment of his
evaluation is employed, in theory, at the conclusion of each [eaming assignment, thus life. Wil this in mind, a ctilerion-referenced interpretation is lavored in the moral
making it possible to determine il the pupil is ready lo tackle the next assignment. instruclion program. From the moment that each pupil is considered to be his own

moral agent, [his performance and developmant musl be iven special afteniion.

Summalive levaluation is more analogous to a balance-sheet in that it informs p pil
and instructor| of the mastery of a set of objectives. It is used at the conclusion of a Griterion-referenced maasurement makes it possible to determing the pupil's achie-
group of learming assignments such| as those of & course or an important part of a vement level by providing a mark represenling the mastery of each of the behaviors
program. The|tests given at the end of an instructiona! phase or at lhe year-end are defin